My Hero and My Model (K14)
Students in an intermediate college Chinese class read about Chinese leaders such as Sun Yat-sen, philosophers such as Confucius, or more modern figures, such as cellist Yo-yo Ma or NBA star Yao Ming.  Then they discuss the qualities of the national and folk heroes in American culture.  Next students come up with a list of words and sentence patterns used to describe or complement heroes in both cultures and note their differences and similarities.  Then they work in groups to prepare questions and interview Chinese and American students on campus regarding their heroes and models and investigate if there are differences in views by people of different generations and the possible causes.  They also need to identify artifacts (movies, books, monuments, etc.) and practices used to commemorate the heroes.  Afterwards, students write a report synthesizing their findings and give an oral presentation on their hero to their fellow students.   
Reflection

1.1 Students use Chinese to discuss the qualities of heroes.

1.2 Students read about … (copy from text) in Chinese.

1.3 Students present their findings on Chinese and American heroes to their fellow students.

2.1
Students show how the commemoration of Chinese heroes reflects the perspectives and values of Chinese culture during different historical periods.

2.2 Students gain an understanding of the characteristics of artifacts used to recognize Chinese heroes.

3.1 Students make connections with history, politics, folk legends, and ethics.

3.2 Students learn about the lives of heroes from a Chinese perspective.

4.1
Students compare the different linguistic expressions used to describe Chinese and American heroes.

4.2 Students compare cultural concepts associated with Chinese and American heroes.
5.1
Students go out of classroom to gather views from various people on campus.  
This scenario touches upon the standards in all five goal areas.  Because all cultures have their revered national or folk heroes and associated artifacts, holidays, and practices, it can be adapted for any cultures the students belong to.  To personalize the learning, students should be invited to identify their own hero or model and reflect upon the underlying values the hero embodies.    
Investing in a Green Future (K16)
In an intermediate college Chinese class in the U.S., students learn about the environmental issues in China and measures taken by public and private sectors to reduce pollution such as recycling, restriction on the days vehicles are allowed to operate, and creation of green products.  Then students contact their e-pals in China and discuss with them which measure has been most successful and share the similar or different actions taken by the US government and companies to address environmental issues.  Afterwards students work in team to focus on a “green” product, search and compare the slogans and posters online used to promote the green movement, and finally prepare their own ads, posters, or commercials to encourage consumers to purchase their “green” product.  In the end, students will display all of the promotional materials they create, and vote for one that is most persuasive in terms of urging people to invest in a green future.

Reflection

1.1 Students use Chinese to discuss environmental issues.

1.2 Students read articles about various pollutions in China and view commercials related to environmental protection.
1.3 Students present their creation of ads, posters, or commercials for a green product.

2.1
Students learn about the practice Chinese people have adopted to protect their environment and how it relates to their changing perspective in a global age.

2.2 Students gain an understanding of various green products created in China and their cultural implication.

3.1       Students make connections with environmental studies, public policies and business.

4.1
Students compare the Chinese and American commercials and slogans used to promote green movement.

4.2 Students discuss the measures taken by Chinese and Americans to deal with environmental issues and their cultural reflections
5.1
Students gather views from a distant community to verify their understanding of the issue in focus.  

This scenario encourages creative group work and generates enthusiasm as teams of students compete to see who will produce the best ad to promote their green product.  Chinese nationals from local businesses can be invited to serve as judges for the best commercial.  Detailed instructions on how to produce a video segment should be provided.  
Literary, Cinematic, and Theatrical Interpretations (K16)

Students in a fourth year Chinese course at a Midwestern university are reading a well-known novel To Live, which covers historical changes in mainland China through the narration of changes in a man’s life.  Students discuss assigned chapters every week, take turns adopting the roles of the characters in the novel, and then present their interpretations of these characters to the class.  They are given short writing assignments such as sending a letter home from a character’s perspective, writing a monologue describing the sorrow and regret the character feel, or creating a “ghost” chapter for the novel.  The various written formats serve to elicit students’ awareness of writing with an audience in mind while using appropriate registers and conventions.  When students are about two thirds into the novel, they are asked if they were directors which episodes are essential and how they would present them in a cinematic context.  Then the film adaption of the novel, directed by Chen Kaige, is shown, and students are asked to compare the differences between the literary text and its cinematic interpretation.  The emphasis is placed on the different aspects of Chinese culture that are highlighted in the novel and the film as well as noting the literary and colloquial language used respectively.  Students are encouraged to read other sources from the internet to gain a deeper understanding of the historical background or to read a review of the novel and film.  Lastly, students produce their own interpretations of the literary text in a theatrical format such as a musical play (an opera in two acts), with their own lyrics and songs.  This is then included in the annual Chinese Performance Program held in the auditorium of the local public library and open to audience from the community.  
Reflection

1.1 Students use Chinese to discuss an important literary work.

1.2 Students read a novel and view its film adaptation.

1.3 Students present their interpretation of the literary text in a theatrical context as well as through the medium of print.
2.1
Students learn about the practice Chinese people have adopted to protect their environment and how it relates to their changing perspective in a global age.

2.2 Students gain an understanding of various green products created in China and their cultural implication.

3.1       Students make connections with literature, film, drama, music, and history.
3.2       Students use Chinese sources, such as those found on the Internet, to acquire 

      information on the novel, film, or the historical period portrayed.

4.1
Students learn how to accommodate register in a variety of written formats.  
4.2 Students examine the social and cultural changes in contemporary Chinese history and how they find expression in literature and film.
5.1
Students share their interpretation of the literary work with local community.  

5.2
Students become life-long learners by developing an appreciation for literature, film, and play.

This semester-long project enables students to interpret and produce creative works at multiple levels and develop advanced reading and writing skills.  Preparation for the theatrical performance can be time-consuming, but the outcome will be very rewarding and motivational for all learners in the Chinese program.
You Can Speak Chinese Too (K14) 

Students in an intermediate Chinese course at a college read a Chinese article on the benefit of studying foreign languages and then discuss their own experience of studying Chinese or any other foreign languages.  They list the aspects of learning they enjoy the most and areas they need further help and support.  After that, students form groups to identify people in their community who may have an interest in Chinese language and culture, and then they brainstorm the procedure and materials they will need to give a 30 minute introductory lesson on Chinese language and culture as a service or community outreach project.  The course instructor helps survey the needs of the local community and coordinates the mini-lesson or presentation schedule and offering.  Some groups may present their lesson in an after-school program of middle schools, weekend learning events organized by the community library for young kids, enrichment activities for old people in the nursery, or an information session on Foreign Language Day to high school students on campus.  Regardless of their audience, they will include a brief comparison of the language and cultural differences.  Depending on the group served, students learn to explore other authentic Chinese sources, such as story books or Chinese games appropriate for young children.  This service project allows students to reflect on their own learning process and share their understanding of Chinese language and culture, however rudimentary, with a larger community.  It will enhance their own sense of achievement as they are viewed as role models and motivate them to continue their pursuit of Chinese.  

Reflection

1.1 Students use Chinese to discuss their own language learning experience.

1.2 Students read an article on foreign language learning.

1.3 Students present their understanding of Chinese language and culture to different audiences.

2.1
Students learn to play the role of a Chinese teacher and view their own language learning from a different perspective.

3.1       Students make connections with the education discipline.

3.2       Students use Chinese sources, such as those found on the Internet, to acquire 

information and materials needed to offer a mini-lesson on Chinese language and culture.

4.1
Students learn to comment on their own learning and use simple instructional language. 

4.2 Students compare the Chinese and American cultures in their lesson.

5.1
Students participate in a service activity which benefits the community.  

This scenario is an example of students’ use of the language beyond the school setting and the activity (role-reversal) not only expands the knowledge of the students and develop their meta-cognitive skills but also benefits the community.  
A Chinese Newscast (K16)
Students in an advanced college Chinese class prepare and film their own news broadcast, Life Today 今日生活.  Students will first view a few sample news broadcasts from China or Taiwan and note their differences from and similarities to American news broadcasts.  In addition, they will read the excerpt of a newscast transcript and identify the typical expressions used to start, transition, or end a news program.  Students will then collectively decide how many segments they want for the program and then select a role to play, such as director, news anchor, sportscaster, weather person, traffic reporter, film critic, celebrity interviewer, and advertising spots.  Then students work in group to prepare their scripts which are corrected, returned, and memorized.  Afterwards students are given 10 minutes per day to rehearse their parts for a week, and then a class session to piece every segment together.  The final program will be recorded while students are giving their live performances in front of an audience from the campus or local community.  Some community members can ask their questions as “call-ins” and have the newscast members answer their questions on the spot.  Each student can get a copy of their newscast to share with their parents and friends, and the best newscast can be uploaded to YouTube and shared with the global community.  

Reflection

1.1 Students use Chinese to discuss with their classmates the plan for the program.

1.2 Students listen to authentic news broadcast in Chinese and read news transcript.

1.3 Students present a news segment in Chinese.

3.1       Students make connections with journalism and communication.

3.2       Students use Chinese sources, such as those found on the internet, to acquire 

information and materials needed to present a news segment in Chinese.

4.1
Students learn to compare the language used to start, transition, and end a program in Chinese and English. 

4.2 Students compare Chinese and American news broadcasts.

5.1
The students’ performance and the resulting newscast video are shown to parents, friends, and other people from the immediate or distant community.  

This scenario is suited for end-of-term project which makes use of students’ training and talents in multiple disciplines such as communication, journalism, art, theater, etc.  It also provides an occasion for students to practice and use the formal language that they are supposed to acquire at the advanced level. 
Chinese in the World (K14)
There are many Chinese-speaking communities around the world. Each of them has their own unique culture.  Students in groups learn and share about the different cultures.  
Students are divided into groups and each group takes on a Chinese speaking area of the world, such as mainland China, Taiwan, Hong Kong, Macau, Singapore, or Chinese communities in the United States and Europe.  Each group obtains information from online and print sources, makes contact with two Chinese speakers from that part of the world and asks them to share their practices and values in their culture. Each group will have their own blog and write reports on their findings.  Each student has to respond to at least one posting in their blog and compare the differences between the culture of their own region and those posted by others.  Students will present a report of their work on the project and explain how their views on Chinese people and society have either changed or been reinforced.  

Reflection

1.1 Students share their findings with each other in Chinese.

1.2 Students read materials about their own regions and interpret materials presented by classmates. 

1.3 Students present information to fellow students in written and oral communication.

2.1
Students learn about the practices of the Chinese speaking communities and their cultural

            perspectives.

3.2
Students use Chinese sources to acquire information about a Chinese speaking region 

4.2 Students reflect on their findings in comparison with their own cultural context.

5.1
Students communicate with Chinese speakers in their community and in the world. 

5.2
Students are likely to make acquaintances and friends through blogs and are encouraged to continue their conversations after the project ends.

This scenario allows students to view Chinese from a global perspective and understand that “not all Chinese are the same.”  In addition, it deepens students’ understanding of the various accents, practices, and values of different Chinese speakers.  With a similar activity, one can also investigate “The Minorities in China.”

The Many Faces in China  (K16)
 

As our world becomes a more global village we need to prepare our students for their responsibilities in a culturally interdependent society/community. They need to understand different ways of living and recognize, accept and appreciate as well as celebrate cultural diversity. This unit will increase student knowledge about ethnic groups in China and issues surrounding multiculturalism. It will stimulate discussion about ways to address these issues.

Students start with a study of ethnic groups in China by reading stories or newspaper articles and watching information video on Chinese ethnic groups such as Tian Zhuangzhuang’s documentary film, 德拉姆. As they are engaged in the guided reading and viewing activities, students discuss the ethnic and cultural diversity in China. The students will also work in small groups to research the linguistic and cultural issues of Chinese ethnic groups such as their food, clothing, ways of living, etc. The students will compare the cultural traits between the ethnic group and Han or their own culture and discuss how people interact in a culturally pluralistic society. Each small group will give a multimedia presentation on their findings. Another learning activity is to ask students to work in pairs or in small groups and prepare a list of questions to interview students from other cultural backgrounds regarding their cultural values and beliefs and then give a report on their “findings” to the class.

Reflection

1.1.Students develop interpersonal communication skill through discussions with peers and/or native speakers of Chinese on the ethnic and cultural diversity in China.

1.4 Students develop interpretive competency through video viewing and reading of various texts about China’s pluralistic society.

1.5 Students demonstrate presentational communication skill by presenting their research findings to their fellow students.

2.1
Students compare the cultural and ethnic differences.

2.3 Students gain cross-cultural understanding on issues about multiculturalism.
3.2 
3.3 Students make connections with social sciences, world history etc. through technology.

3.4 Students learn about the different ways of life of people from various cultural backgrounds.

4.1
Students compare the different linguistic and cultural differences.

4.2

5.1
Students create a Facebook page to share information on Chinese ethnic groups based on interviews with people of different ethnic backgrounds. 

This learning scenario, which can be adjusted for several levels of instruction, allows students to explore the cultural traits of various ethnic groups in China and to develop their cultural awareness and communicative competence.  The audio-visual and print materials challenge the students to use a variety of listening and reading strategies and cognitive skills to achieve understanding of the materials. The proposed activities enable students to develop their Chinese proficiency across all three communicative modes in the five goal areas.

The Triumphs and Challenges of Economic Growth (K16)
Students in a college Business Chinese class learn about the extraordinary economic growth in China in the last 25 years, the transformation this growth has effected on its people and environment, and the challenges facing the nation.  As a semester-long project, students watch two of the four one-hour segments of the CBS documentary China Rises (2006) – “Getting Rich” and “Food is Heaven”.  Each of the two segments features four main characters and their aspirations.  For each segment, a list of questions is provided to help the students critically think about and discuss the overarching concerns depicted in the documentary.  For “Getting Rich”, the fundamental question being raised is: How did China achieve such remarkable economic advance in such a short time—and at what cost to its people?  For “Food is Heaven”, the main concern is that the increasing economic development and the dwindling supply of clean water are threatening the nation’s ability to feed its own people.   Students are divided into eight groups focusing, respectively, on comprehending and interpreting the facts and messages conveyed in each of the eight personal profiles described above.  In addition, students conduct research, by accessing materials in either Chinese or in their native language, on the theme of the assigned segment--e.g., entrepreneurship and its impact on life styles, migrant workers and their hopes and aspirations, workers’ rights and compensations, legal wrangling on environmental issues, artistic expressions of images of food and concerns of food shortage, etc.  They also compare the same concerns raised in the documentary--and how they are being addressed--in China and in their own cultures environments.  Towards the end of the semester, each group will give an oral presentation on the content of the assigned segment, the message being conveyed according to their interpretation, the research and its relevance to the topic being addressed, and their own analysis of the facts and their significance. Each group will then synthesize all the relevant information and draw their conclusions about the two overarching concerns discussed at the outset of the project.  

Reflection

1.1 Students discuss the overarching concerns of the two segments in China Rises.

1.2 Students watch the two segments of China Rises and gain understanding of the issues being addressed. They also understand the primary source materials in their research.

1.3 Students give presentations of their projects.

2.1  Students learn about the impact of economic growth on life styles and society and 

       the significance of such impact.

2.2  Students learn about paintings of food and their artistic and pragmatic significance.

3.1  Students acquire and reinforce knowledge of issues related to economics, social studies, and environmental studies.

3.2  Students acquire viewpoints accessible only through the target language and 

       culture, such as the significance of the pronunciation of the word “fish” and of its 

       image and meaning.

4.2  Students compare and understand the notion and practice of workers’ rights in 

       China and in their own culture.

5.1  Students in SMALL groups conduct research outside classroom setting.

5.2. Students show evidence of personal enrichment—through critical thinking and 

        research of the assigned topics and presenting their findings by using Chinese    

        language.

This learning scenario, though designed for a Chinese-for-special-purpose course, namely, Business Chinese, can be used in a regular advanced level course.  The relevant and most popular topic of China’s rapid and remarkable economic growth—and its natural extensions into other related topic areas--lends this learning scenario for easy adoption in an advanced Chinese language and culture class beyond the Intermediate level. Students are given ample opportunity to learn to use Advanced level Chinese language when doing the embedded activities for all three modes of communication.  The tasks they are asked to perform allow them to practice the skills to describe, explain, elaborate and compare not only facts, but also perspectives.  The activities designed for this scenario also enable the students to improve their skills with the other standards.

Chinese Medicine – How It’s Different From Western Medicine (K14)
· Students in an AP Chinese class (or a comparable class) watch a short (two to three minutes) online video interview discussing the characteristics of Chinese medicine and how it differs from western medicine.  Teachers first share with the students a number of crucial listening strategies that will enable students to identify and connect familiar linguistic and cultural information to the new and unfamiliar information encountered in the video—including using the Chinese subtitles.  Based on their personal experience and background knowledge, students will brainstorm on the kinds of information they expect to hear.  They comprehend the gist by first watching and listening to the entire video and by identifying words and expressions already familiar to them, such as 中医；西医；科学.  Through discussion among themselves and replaying various segments of the video, students confirm, revise, or start anew their hypotheses of their understanding and interpretation of the information they hear. They use the subtitle to help them identify unfamiliar linguistic information and find out what these expressions mean on their own.  They then conduct research on Chinese and western medicine and write a report summarizing the information provided in the video and their research findings.  They also hold a forum (or a debate) discussing the pros and cons of Chinese and western medicine and/or their personal preferences supported by their arguments.

Reflection

1.1  Students discuss the topic of Chinese and western medicine and brainstorm what 

        they expect to hear from the interviewee

1.2  Students understand the audio and interpret its meaning.

1.3  Students summarize information in a written report and/or an oral presentation.

2.1  Students learn about the differences between Chinese and western medicine and 

        their respective perspectives for such differences.

2.2  Students learn about Chinese and western medications, their effects on the body, 

        and the reasons for the different approaches in treatment.

3.1  Student acquire and reinforce new knowledge about Chinese medicine.

3.2  Students acquire viewpoints about Chinese medicine through understanding of 

        traditional thinking on the relationship between body and mind.

4.1  Students acquire a deeper understanding of the linguistic notions of 病 and 症 

        through comparisons of the these concepts in Chinese with those in the student’s 

        native language.

4.2  Students compare Chinese and western medicine in terms of conceptual and 

        treatment differences.

5.1  Students conduct further research on the topic outside the classroom setting.

5.2  Through doing the activities, students demonstrate that they can acquire   

        knowledge and understanding of languages and cultures on their own for personal 

        enrichment.

This learning scenario allows students to explore the interesting and popular cultural topic of Chinese and western medicine.  The audio-visual stimulus challenges the students to use a variety of listening and reading strategies to achieve understanding of the information conveyed in the video.  The proposed activities enable students to use their cognitive skills to comprehend and interpret the information and learn on their own.  This scenario also allows the students to practice skills with all the standards.

Chinese Gardens

In Dr. Tan’s AP Chinese class, students compare Chinese gardens with gardens from different cultures and conduct research about the different philosophical, religious, literary and artistic thoughts embedded in the creation of those gardens.  At the end of the unit, each student creates a Chinese garden design proposal to an imagined board of trustees of the National Arboretum in Washington DC which has plans to add a Chinese garden on its ground. Each student should also prepare an essay in Chinese, explaining why his/her garden design should be adopted and present the design orally to the whole class.  Everyone in the class acts as a member of the board of trustees of the National  Arboretum and casts a vote to choose one of the designs.  Each student needs to write an essay, discussing, analyzing, evaluating, synthesizing the pros and cons of his/her chosen design and try to convince the rest of the trustees that his/her choice would be the best one for the National Arboretum.

Reflection 

1.1
Students develop interpersonal communication skill through discussions with others in Chinese on the characteristics of Chinese gardens. Instructor shows a series of pictures of typical gardens from both the Chinese and Western traditions.  (“Humble  Administrator’s Garden” and the Longwood Garden in the US). Students discuss briefly as a whole class what are the characteristics of a typical Western style garden and a Chinese garden as much as they can.  Students brainstorm and speculate on some Chinese philosophical ideas in Chinese that influence the garden-making in Chinese.  

1.2 Students develop interpretive competency through internet research. They go on the Chinese internet and look for information on at least five famous Chinese gardens.  They need to find at least three pictures of real gardens that can be used as examples for the five major component elements of the Chinese garden. 

1.3 Students demonstrate presentation communication skill by presenting their research findings about Chinese gardens orally to the whole class in Chinese and by writing a Chinese essay justifying their selection of the best garden design.

2.1
Students gain knowledge on the Chinese practice of garden building, function of the Chinese gardens，the naming conventions of the Chinese gardens, the symbolism of the Chinese gardens . 

2.2
Students gain knowledge about cultural products of the Chinese gardens and their relationship with the Chinese cultural perspectives of “unity between nature and human beings.”  (天人合一)。

3.5 Students make connections with classes in art, English, world history, religions of the world, environmental science by creating an art work or a piece of literary writing or a presentation for an environmental science class (or other forms of creation) that encompass most important aspects of Chinese gardens.

3.6 Students learn about the Chinese gardens from authentic materials and Chinese language internet.

4.1
Students compare linguistic differences between the Chinese character for garden. (“園”字可以图解为：“口”者围墙也。“土”者形似屋宇平面，可代表亭榭。“囗”字居中为池。“ 衣”在前似石似树) and the English word “garden” (The etymology of “garden” in English is “gart, enclosure”—the modern definition is “a plot of ground where herbs, fruits, flowers, or vegetables are cultivated”). 

4.2
Students discuss the major characteristics of Chinese gardens, compare, and contrast them with those of gardens from other cultures in class. Students read about, compare the gardens from different cultures, and conduct research about the different philosophical, religious, artistic thoughts embedded in the creation of those gardens.

5.1
Students interview native speakers of Chinese on their view of an ideal garden.  They contact the board of trustees of the National Arboretum in Washington DC which has plans to add a Chinese garden on its ground to volunteer their time to raise fund to build a Chinese garden both within and outside of the school community. They can also create a Facebook page to share information on the importance of building a Chinese garden in the National Arboretum. 

Students discuss the major characteristics of Chinese gardens, compare, and contrast them with those of gardens from other cultures in class.  Some of the discussions may cover the following differences. The typical Chinese garden tends to capture the sound, the smell, the touch of the nature in addition to the sight (which is typically emphasized in the western garden).  The planning of banana trees to capture the sounds of falling raindrops on their leaves, the prized blossoms with slight fragrance, the railings in the corridors in the garden.  The emphasis on the views of the gardens is also very different between a typical Chinese garden and a typical Western garden.  The views of a Chinese garden are asymmetrical, multifaceted, more framed as in the case of carved windows in the corridor.  The distinction between the outdoor and indoor is blurred.  On the other hand, the views of a typical Western garden are symmetrical, more unified, and open and clear-cut distinction between the indoor and the outdoor.   Students can further explore the cultural differences in the views of nature between China (which views human being as a small part of the nature and strive for a harmonious relationship with nature) and the Western world (which view human beings as the master of the universe and nature is typically something to be conquered).   


TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Making Connections


3.2  Acquiring Information


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  School and Community








TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Making Connections


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  School and Community





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Making Connections


3.2  Acquiring information


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  School and Community


5.2  Lifelong Learning





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


3.1  Making Connections


3.2  Acquiring information


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  School and Community





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


3.1  Making Connections


3.2  Acquiring information


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  School and Community





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


3.2  Acquiring Information


4.2  Cultural Comparisons


5.1  School and Community


5.2  Lifelong Learning





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Making Connections


4.1  Language Comparison


4.2. Cultural Comparisons


5.1. School and Community





TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Cultural Practices and Perspectives


2.2  Cultural Products and Perspectives


3.1  Connect to other disciplines


3.2  Acquire new information and viewpoints 


4.1  Language Comparisons


4.2  Cultural Comparisons


5.1  Community beyond school setting


5.2  Personal Enrichment








TARGETED STANDARDS


1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Connect to other discipliners


3.2  Acquire new Information and viewpoints


4.1  Language Comparison


4.2  Cultural Comparisons


5.1  Community beyond school setting


5.2  Personal enrichment








TARGETED STANDARDS





1.1  Interpersonal Communication


1.2  Interpretive Communication


1.3  Presentational Communication


2.1  Practices of Culture


2.2  Products of Culture


3.1  Making Connections


3.2  Acquiring Information


4.1  Language Comparison


4.2. Cultural Comparisons


5.1. School and Community








7

