Comorehensive Pro2ram Plan I CPP

Identification Procedures 12.02(2JfcJ

The program plan shall describe the assessment process used by the AU for identifying
students who meet the definition specified in section 12.01( 16) and for identifying the
educational needs of gifted students. The assessment process shall recognize a student's
excepli.onal abilities or potential, interests, and needs in order to guide student
instruction and individualized planning and programming. In traditionally
underrepresented student groups and visual/music/perform•ng arts student groups or
talent pools, identification may require the collection of student information over time,
using additional data points from a response to intervention ��h, or additional
assessment. The AU identification procedures shall include, but need not be limited to,
12.02(2)(c)(i) A method(s) to ensure equal and equitable access for all students. The
program p an shall describe the efforts that the AU will make to identify gifted students
from all populations, including preschool (1f applicable) through twelfth grade students,
minority students, economically diverse students, culturally diverse students, students
with limited Engl'sh proficiency and children with disabilities;
12.02(2)(c)(ii) Referral procedures that seek referrals from a variety of sources, and
screening procedures used for conducting identification assessment. Every AU is strongly
encouraged to include optional universal screening in identification procedures;
12.02(2)(c)(iii) A time line of no more than 30 school days after a referral to determine
whether a student will continue with formal identification assessment, or will receive
talent pool designation;
12.02(2)(c)(iv) Implementation of assessments that align with the purpose of identifying
exceptionality in the categories of giftedness, and in traditionally underrepresented
popu'ations. The AU may choose local assessment tools from the Department's chart of
common and varied assessment tools used in identification;
12.02(2)(c)(v) Collection of data for a body of evidence that includes, but is not limited
to: assessment results from multiple sources and multiple types of data (1.e. qualitative
and quantitative data about achievement, cognitive ability, performance, parent and
teacher input, motivation and observations of gifted characteristics/behaviors), The body
of evidence contains data to identify the strength area defined in the definition of gifted
children and determine appropriate programming services. These same categories are
used in data collection and for developing the ALP;
12.02(2)(c){vi) A review team procedure; and that includes at least one person trained or
endorsed In grfted identification and programming;
12.02(2)(c)(vii) A review team procedure for determining identification or a talent pool
designation from a body of evidence and for developing individualized ALPS for identified
students. When only cognitive ability assessment data meets criteria in a body of
evidence, the review team may determine that the student is identified with general or
specific intellectual ability. This identification meets the condition of portability.
12.02(2)(c)(viii) A determination letter for parents and school files describing the decision
of the review team, and area(s) of giftedness if the student is found to have exceptional
abilities; and
12.02(2)(c)(ix) A communication procedure by which parents are made aware of the
identification assessment process for their student, understand the results of the
determination, and engage in the development and review of the student's ALP.
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Gifted screening (NNAT) is administered in
2nd and 5th grade and results are discussed
with concerned school staff. All students
scoring 85th percentile and higher, and
students that teachers or parents nominate,
are referred for additional screening and
assessments. Additionally, NWEA and
CMAS assessment scores are used as
achievement data points toward gifted
identification.
The NNAT screener is meant to help identify
language learners and twice exceptional
students. Additionally, gifted coaches meet
with ELA specialists to review ACCESS
assessment data and gather anecdotal
information about language learners.
Students may be referred for gifted screening
by teachers, parents, and community
members, such as coaches.
Summit School District's gifted handbook
includes a 30-day policy from referral to
decision.
We use checklists, portfolios, competition
results, and expert opinion to identify
leadership and the arts. We use the Torrance
tests of creativity to assess creative or
productive thinking.
We follow portability rules as directed by
COE: at least 3 pieces of evidence from at
least 2 different types of assessments.

Comnrehensive Pro11ram Plan I CPP

Advanced Learning Plan Content 12.02r2J(f}

The AU shall develop an ALP for every gifted student according to the
student's determined ii reil(s) of giftedness, interests, and instructional and
affective needs. The ALP shall be considered in educational planning toward
post-secondary readiness outcomes and decision-making concerning
subsequent programming for that student and be used in the
articulation/transition process, preschool (if applicable) through grade 12. At
the high school level ALPs may blend with the student's individualized career
and academic plan (ICAPl if all content of the ALP are inclusive in the ICAP
which includes ilchievement and affective goals. The ALP content shall
include, but not be limited to:

12.02(2l(fl(i) A student profile described in a body of evidence. This profile
shall be subject to the AU's student records confidentiillity guidelines. The
local AU determines periodic updates of the student profile, especially in
terms of interests, and/or demonstration of previously unidentified strengths;

12.02(2l(f)(iil A working-document section of the ALP. This portion of the ALP
records annual measurable, attainable achievement and affective goals and
progress. Achievement goals are standards-based statements in strength
area(s). Additional achievement goals may be needed to address documented
achievement gaps or career interest. Affective goals reflect development of
personal, social, communication, leadership, ilnd/or cultural competency;

12.02(2)(f)(iii) Description or delineation of supplemental curriculum,
activities, specific programs or coursework, specific strategies, and/or
extended or expanded learning opportunities available in the AU that match a
student's strength area(s) and support the goals;

12.02(2)(f)(iv) Progress reports that align with the AU's or member district's
schedule for parent-reporting and/or conferences about student progress.
Adjustments to goals and programming options may occur during any
progress reporting period;

12.02(2)(f)(v) Personnel involved in ALP development, and in progress report
meetings or conferences, including, but not limited to classroom tec1cher{s},
student, pc1rents, gifted education staff or staff with training in gifted
education identification and programming. and support staff as appropriate.
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ALP content includes:
"student demographics
"assessment information
"ALP contact personnel
"state gifted classification
"summary of identification body of evidence
"information about student strengths and
interests
"SMART goals related to student strengths
"and interests
"standards related to SMART goals
"content/strategies/interventions planning to
"support goal attainment
"academic and affective goals
"quarterly progress updates
"scheduled review date
"parent, teacher, student, and principal
signatures
ALP's are shared by email and at fall and
winter parent teacher conferences. Teachers
and gifted coaches confer with students at
least once per quarter to plan, review, and
evaluate progress of ALP goals. ALP 1s are
filed in student cumulative files at each
school.
Input for affective needs are solicited from
parent, student, and teachers to create an
affective goal guided by National Association
for Gifted Children (NAGC) affective
standards. Affective goals are monitored at
least quarterly through discussions with
teacher and students and reported to parents.
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Programming 12.02(2)(hJ

12.02{2l(h)(il The program plan shall describe the programming components,
options, and strategies that will be implemented by the AU and schools to
appropriately address the educational needs of gifted students. Programming
shall match the academic strengths and interests of the gifted student. Other
educational or affective needs shall be addressed according to the individual
student's profile. Programming components, options, and strategies shall
indude, but need not be hmited to:
12.0212){h)li)(A) Alignment of the gifted student's assessment data and ALP
goals to programming options in the areas of giftedness;
12.02l2)(h)(i)(B1 Structures or type of delivery by which gifted students are
served at the different school levels (e.g., the general classroom, resource
location, small instructional group, and/or pullout for direct and extended
instruction aligned to strength area);
12.. 02(2)(hU1HCl Support in differentiated instruction and methods (e.g.,
acceleration, cluster grouping and higher order thinking skillsl;
12.02(2)(hl(i)(D) Affective and guidance support systems (e.g., social skills
training, early college and career planning);
12.02(2)(hl(i)(E) Diverse content options provided for gifted students in their
areas of strength (e.g., mentorship, Socratic seminars, advanced math, honors
courses);
12.02(2)(h}(i)(F) The means by which articulation for preschool (if applicable)
through grade 12 is planned and implemented;
12.02(2)(h)(i)(G) Pre-collegiate and/or pre-advanced placement support;
12.02(2)(h)(i}(H) ALP development and reviews conducted through the
collaborative efforts of the teacher(s), other school personnel (as needed I,
parents and the student (as appropriatel;
12.02(2)(h)(i)(II Post-secondary options available to gifted students.
12.02(2)(hl(i)(J) Concurrent enrollment opportunities, if indicated by a gifted
child's ALP or ICAP. To be considered in an ALP, the AU shall consider the
student's need for appropriate concurrent enrollment, available options,
funding, and requirement for administrative approval.
12.02(2)(h)(ii) Students identified with exceptional ability require provisions
to develop the areas of strength over time. When underachievement and/or
motivationa I issues are observed behaviors in a gifted student, the ALP team,
child study team, or review team shall problem solve m collaboration with the
family, the student, and appropriate staff.

Gifted education programming includes a
range and variety of options to address
student needs. Programming is adaptable to
the resources within our district and may be
delivered within the student' s regular
classroom and/or in special groups.
Programming is linked to identified student
strengths, with options and strategies
matched to the identified academic and
affective needs of students.
Programming ultimately seeks development
of the whole child so that gifted students
become successful adults demonstrating
self-esteem, self-efficacy, and creative
productivity.
All grade levels have access to differentiated
instruction supported by gifted instructional
coach. Grades K-5 practice gifted cluster
grouping.
Grades 7-12 have access to Edgenuity, an
online program that offers accelerated
coursework. Grades 7-12 students are able
to opt-in to higher-level courses based on a
body of evidence demonstrating readiness.
High School offers AP, concurrent enrollment
at the local college, and the 18 Diploma
Program.
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Evaluation and Accountability Procedures 12.02,2}(iJ

The comprehensive program plan shall describe the AU's procedures for
evaluation and accountability including, but not limited to:

12.02(2)(i)(il Unified improvement plan addendum methods by which gifted
student perform anee is monitored and measured for continual learning
progress and how such methods align with the state accreditation process
{e.g., annual UIP gifted education addendum, multi-district/BOCES summary,
intervention progress monitoring data sources, ALP goals, and performance,
district, and/or state assessment data). These methods include UIP elements
such as annual gifted student performance target(s) and an action plan to
meet the target(s) and a timeline to report on progress toward targets;

12.02(2)(i)(ii) Methods by which student affective growth is monitored and
measured for continual development (e.g., rubrics for personal journals and
anecdotal data, student surveys, demonstration of self-advocacy, and student
career and/or college plans);

12.02(2){i)(iii) Methods for ensuring that gifted student performance
(achievement and growth) and reporting are consistent with state
accreditation and accountability requirements (i.e., disaggregation of state
assessment data for gifted students, identification of discrepancies in the
data, goal setting and demonstration of achievement and growthl; and

12.02(2)(i)(iv) Methods for self-evaluation of the gifted program including a
schedule for periodic feedback and review (e.g., review of gifted policy, goals,
identification process, programming components, personnel, budget and
reporting practices, and the impact of gifted programming on student
achievement and progress); and

12.02(2)(i)(v) Methods by which parents, educators, and other required
persons are informed about the methods described in 12.02(2)(i)(i-ivl above.
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A CDE endorsed gifted specialist is the gifted
coordinator for the school district, working
with all building gifted coaches to ensure
consistency in identification procedures and
continuity in gifted programming.
Building-level gifted coaches support all
classroom teachers in providing
differentiated instruction and social emotional
support.
We disaggregate our data in Alpine and
evaluate growth and achievement with
CMAS and NWEA scores. UIP Addendum
goal setting is aligned to the data analysis we
performed.
Affective goals are developed through
collaboration between the parent, teacher,
student, and gifted coach, using NAGC
standards to guide the goal.
A member of SAGE (community advocacy
group) attends gifted coaches meetings and
gifted coaches attend SAGE events.
Additionally, gifted presentations are made to
the district accountability committee (DAAC)
and the Board of Education (BOE) annually.
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Personnel

12.02 {21m

12.02(2)(j)(i) The progrilm plan shall describe the personnel who provide
instruction, counseling, coordination and other progrilmming for gifted
students. Personnel shall be knowledgeable in the characteristics,
differentiated instructionill methods ilnd competencies in the special
education of gifted students. Qualified personnel with endorsement or an
advanced degree in gifted education are preferred in specific programs and
classrooms consisting of mainly gifted students. Beginning with the 2010-2011
school year, every AU shall employ or contract with a person who is
responsible for:
12.02(2l(j)(i)(A) Management of the program plan;
12.02(2)(j)(il(B) Professional development activities, the purposes of which
are:
12.02(2)U}{i1(B){I) To improve and enhance the skills, knowledge and expertise
of teachers and other personnel who provide instruction and other supportive
services to gifted students; and
12.02(2)U}{il(B){II) To increase, to the extent practicable, the number of
qualified personnel providing instruction to gifted students.
12.02(2)U){ii) The AU shall make good faith effort to hire and retain on at least
a hillftime basis one qualified person to administer and monitor the
implementation of the AU's gifted progrilm.
12.02(2)(j){iii) Administrative units should consider employing sufficient
personnel for ALP writing and monitoring, and differentiated instruction for
gifted students.
12.02(2)U){ivl Administrative units should collaborate with universities and
colleges for the development of quillified personnel.
12.02(2)(j)(v) Personnel responsible for the instruction and learning of gifted
students in core academic areas must meet the requirements under federal
law for highly qualified teilchers.
12.02(2}(j}{vil Paraprofessionals may serve in supportive roles, but may not be
the sole instructional provider, nor may such paraprofessionals be funded
using state gifted education funds.
12.02{2)(j)(vii) The program plan shall also indicate the content of and meilns
by which the AU supports the acquisition and/or improvement of the
knowledge and competencies of personnel through appropriate professional
development relating to the instruction, programming and counseling for
gifted students. (e.g., induction and in-service programs, job-embedded
training and coaching, gifted education workshops or institutes and college
coursework). Key topics should include, but need not be limited to, gifted
characteristics and myths, differentiated instruction, affective needs,
counseling, content instructional options and advanced curricular strategies
(e.g., higher order thinking strategies).
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"Gifted students' instruction is provided by
classroom teachers, all of whom are highly
qualified by CDE standards
"Gifted coaches are CDE licensed teachers
and provide counseling and coordination of
programming for gifted students
"Ellen Clark, Student Support Services
Director, is responsible for the management
of the program plan and gifted education
professional development
"Additionally, 2.2 FTE gifted coaches serve
our 6 elementary, 1 middle, and 1 high
school. These are the only personnel funded
with gifted funds.
All school district personnel have access to
professional development in gifted education
through online university classes, CDE
professional development, and professional
study teams within the district.

