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Cover Page – for Colorado Department of Education (CDE)
Direct innovation plan questions to Kelly Rosensweet
(Rosensweet_k@cde.state.co.us)
Innovation School Name: Place Bridge Academy
Location (address): 7125 Cherry Creek Drive, Denver CO 80224
Plan Contact (name and position): Brenda Kazin
Email: brenda_kazin@dpsk12.org
Phone: 720.424.0964
Please answer the following questions to help us review the innovation plan as
efficiently as possible.
Is this plan for a new school or an existing school (circle one)? Existing
➢ If this plan is a new school, is the new school (check one):



Replacing legacy schools on turnaround status; or
Part of a district plan to create a portfolio of schools necessary to serve the
Act’s purpose of improving student performance and addressing the issues
identified in chronically failing schools or student populations?

Has the school submitted a request for to CDE for a new school code, grade
change, name change, etc.? N
Has the school been granted status as an Alternate Education Campus (AEC)?

N

➢ If the school does not have AEC status, does the school plan on submitting an
application for AEC status before opening? N
Is the school in Priority Improvement or Turnaround? N
➢Is the school a recipient of the federal School Improvement Grant (10039g))? N
Will the school be seeking a waiver for graduation guidelines? N
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Letter From School Leader
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EXECUTIVE SUMMARY
School
School Type
Grade Configuration

Place Bridge Academy
Innovation School
ECE- Grade 8

Model or Focus
Region and/or Neighborhood
Primary Contact Person

Positive Language and Character Education; Newcomer Center
Southeast Denver
Brenda Kazin brenda_kazin@dpsk12.org

Enrollment Projections:
GRADE
ECE
K
1
2
3
4
5
6
7
8
Total # students

2015-16
30
100
115
110
145
120
118
137
121
130
1135

2016-17
39
100
100
115
110
145
120
118
137
121
1105

2017-18
39
100
100
100
115
110
145
120
118
137
1084

2018-19
39
100
100
100
100
115
110
145
120
118
1047

2019-20
39
100
100
100
100
100
115
110
145
120
1029

Student Demographics:

Student
Demographics

FRL %

SPED
%

ELL %

Hispanic/
Latino %

African
American
%

White
%

Asian/
Pacific
Islander

Other

96.2%

9.2%

73.8%

32.1%

28.7%

7.9%

28.7%

Multiple/
Other
Races
2.6%
Minority
92.1%
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Executive Summary Narrative and Overview of School-Based Flexibilities in this Plan:
I. Overview of School Plan & School- Based Flexibilities:
The Colorado Innovation Schools Act allows school communities to develop strategic plans and
identify necessary flexibilities in a manner that best meets the needs of their student
population. The stated purpose of the Act is to provide flexibility to schools for the purpose of
meeting student needs. The Act affords Place Bridge Academy the ability to seek innovation
status for the purpose of increasing student outcomes, strategically aligning resources, and
removing barriers in order to implement the school’s approach to teaching and learning.
The Place Bridge Innovation Plan has been developed with numerous stakeholders throughout
the Place Bridge School community over the course of the past 18 months. Since the inception
of PBA seven years ago our ability to focus on school-determined core priorities has been
limited by annually evolving district and state initiatives. We submit this plan as a commitment
to fully execute with fidelity this strategic plan that is in the best interest of our students.
We must move forward with this strategic plan that allows us to determine the best use of our
time, people, and resources including curriculum alignment, real-time use of student interim
assessment data, and targeted professional development, and a staffing model that supports
these efforts.
We believe that an innovation school’s success stems from a deliberate strategic planning
process and not solely from seeking waivers. In turn, this Innovation planning process has
afforded our school community the ability to clarify our students’ needs and clearly articulate
our philosophy through this plan for improving teaching and learning at PBA.
This innovation plan is strategically designed to serve our unique and diverse student and
parent population. The decisions we have made in creating this plan are based on data and data
trends from the seven years that the school has been operational, specifically:
 PBA serves approximately 800 students that speak over 60 languages other than English
as a first language. Through innovation planning PBA has prioritized the school’s ELD
curriculum as a school-wide core-content. Additionally, selections of curricular
resources in other core content also were made to ensure greater differentiating
support to ELLs based on their English Language Proficiency levels (ELPs).
 The school has been rated as a “Green/Meets Expectations” school based on School
Performance Indicators for the past three school years, primarily based on growth, yet
we need to accelerate our pace in order to actualize student proficiency.
 A comparison of state assessment data with English Language Acquisition data shows a
strong correlation between English Language Proficiency and Academic Achievement. As
our students become more proficient in English, their core academic proficiency
increases.
 When state assessment data is separated for Newcomer students and Mainstream
students, the achievement percentages for all subjects is significantly greater for
Mainstream students.
 The projected enrollment for our school in 2008 was 725 students. The current
enrollment is over 1,000 with over 80 certificated staff. Clearly, a one size fits all
approach does not work well in this unique environment
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Place Bridge Academy Growth Rates are outperforming the District, but we must
accelerate this growth, especially for our ELLs, Newcomers, and Minority students to
meet and exceed expectations for student proficiency.
2013
(Elementary)

2013
(Middle School)

2014
(Elementary)

2014
(Middle School)

Meets

Meets

Meets

Meets

· MGP ELL

Meets

Meets

Approaching

Meets

· MGP FRL

Meets

Meets

Meets

Meets

· MGP Minority

Meets

Approaching

Meets

Meets

· MGP Reading

Meets

Meets

Meets

Meets

· MGP Writing

Meets

Meets

Meets

Meets

· MGP Math

Meets

Meets

Meets

Meets

ACCESS MGP

Meets

Meets

Meets

Meets

DRA2/EDL2 Growth

Does Not Meet

N/A

Does Not Meet

N/A

Overall Status

Approaching

Approaching

Approaching

Does Not Meet

· P/A ELL

Does Not Meet

Does Not Meet

Does Not Meet

Does Not Meet

· P/A FRL

Does Not Meet

Does Not Meet

Does Not Meet

Does Not Meet

· P/A Minority

Approaching

Approaching

Approaching

Approaching

· P/A Reading

Does Not Meet

Does Not Meet

Approaching

Does Not Meet

· P/A Writing

Approaching

Approaching

Approaching

Approaching

· P/A Math

Approaching

Does Not Meet

Approaching

Approaching

Does Not Meet

Meets

Does Not Meet

Approaching

OVERALL MGP

Attendance Rate

Student Growth, while meeting DPS expectations, needs to increase at
a faster pace in order to materialize into full proficiency for students within
three years. Specifically the school’s Adequate Growth Percentile on the
State SPF must increase significantly in both the middle and elementary
grades in all core contents to meet this goal:
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Current MGP

Adequate Growth
Expectation
Growth needed to reach full proficiency
within three years

MS Reading

51

71

MS Writing

59

81

MS Math

61

94

ES Reading

61

70

ES Writing

66

72

ES Math

55

79

In order to meet the above Adequate Growth Targets, this innovation plan was
developed specifically to leverage school-based flexibility to serve our students
with a world-class education.
1) Focus on ELLs and Minority students (over 90% of which are also ELLs)
2) Target core curriculum in all content areas to differentiated supports based on student
ELPs
3) Improve ELD curriculum to differentiate based on student ELPs
4) Provide clear roles and responsibilities to target professional development to teachers
with a focus on high impact instructional moves (differentiation) and additional cohort
support to middle school teachers.
5) Free up administrative duties (clear roles and responsibilities) to increase coaching and
professional development to teachers, especially in the middle school.
6) Increase the professional development for teachers that is specific to the needs of our
student and parent population and supports students’ development of language,
cultural competence and cross-curricular academic achievement.
7) Improve data driven instruction and benchmark (interim) assessments to provide realtime feedback in all content areas.
8) Progress monitor students in Literacy, Math, Science and Social Studies on a school
developed timeline that aligns to our use of data analysis (DDI) cycles.
9) Revise school calendar days for best use of Professional Development Days (blue/green
days)
10) Choose curricular materials that best fit the needs of our student population by
addressing English Language Acquisition as fundamental and embed English Language
skill building in all facets of the overall school curriculum.
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Before Innovation

After Innovation

Inconsistent implementation of PD
and roles for supporting and
developing teachers

·
·
·

·

PD differentiated based on teacher needs and school priorities.
School Leadership roles and responsibilities clarified to provide
targeted supports based on disaggregated teacher needs.
Strategic and systematic use of time, and focus on data (horizontal
teams, PLCs, SLOs and high impact instructional moves, vertical teams
focusing on curriculum)
Principals and APs focus on observation feedback cycles and
evaluations rather than curriculum support. Facilitators focus on
teacher development and content support.

Interims lack reliability

·

Renaissance 360 Custom provides real time use of data with identified
roles for targeted interventions, reteach, and acceleration.

Inconsistency in Curriculum

·

Leveraging curriculum that bridges Newcomers, General Education,
and Special Education with strong Language Development Supports.

Limited use of technology

·

Building technology to an ultimate 1:1 Chrome book to student
program
Curriculum choices are enhanced through digital materials.

·
Newcomer Program ends at Grade
6 but newcomer supports exist in
all grades.

·

·

Our innovative use of differentiated roles, teacher leaders, and Math
Fellows allows us to provide targeted support to middle school
teachers as they integrate our newcomers into general courses. Our
focus on High Impact Instructional Strategies provides a clear focus on
language development.
Our unique scheduling allows us to provide additional ELD time and
support to all ELLs in the middle school grades.

5 Year Planning Budget:
YEAR 1

YEAR 2

YEAR 3

YEAR 4

YEAR 5

SBB REVENUE

$6,974,450

$6,817,430

$6,706,775

$6,596,706

$6,455,509

TOTAL REVENUE

$6,974,450

$6,817,430

$6,706,775

$6,596,706

$6,455,509

ADMINISTRATIVE FULL TIME STAFF

$318,468

$318,468

$318,468

$318,468

$318,468

TEACHING FULL TIME STAFF

$5,133,913

$5,067,745

$5,001,577

$4,935,409

$4,869,241

PRO-TECH FULL TIME STAFF

$49,209

$49,209

$49,209

$49,209

$49,209

CLERICAL FULL TIME STAFF

$145,395

$145,395

$145,395

$145,395

$145,395

FT ACCOUNTS TOTAL

$5,646,985

$5,580,817

$5,514,649

$5,448,481

$5,382,313

PART TIME ACCOUNTS TOTAL

$923,328

$830,995

$784,829

$738,662

$669,413

NON-SALARY BUDGET TOTAL

$404,137

$405,618

$407,298

$409,563

$403,783

Total EXPENSES

$6,974,450

$6,817,430

$6,706,776

$6,596,706

$6,455,509

Remaining Balance

$0

$0

$0

$0

$0
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Section I. CULTURE
A. Vision and Mission Statements:
Vision: To provide a rigorous, enduring, standards-based education for a diverse student population
while removing barriers to academic success, and creating lifelong learners.
Mission:
To achieve our vision, we focus on the following:




Language – All students will, by the time they leave Place Bridge Academy, have reached a
literacy fluency level that allows them to access high school content.
Academics – All students will receive a standards-based academic education that leverages
English language development and the ability to access rigorous academic content.
Culture – All students will be supported in the social/emotional skills necessary to develop a
world view and be successful in a diverse American society.

Touchstone Statements:


All members of the community must collaborate to remove barriers to academic success.



We use best practices and multiple strategies for English language development to ensure
the success of all students.



Instructional rigor is accompanied by differentiated and data-driven instruction so all
students can reach high expectations



We provide a safe and accepting environment for all children that supports self-advocacy
for individual cultures.



The development of social/emotional skills is an integral part of our educational program
and support.

B. Targeted Student Population:
PBA is located in the Virginia Village neighborhood of southeast Denver, but our students come
from all across the school district. The majority of PBA’s students come from the East Colfax and
Windsor neighborhoods, and large populations of students who speak a first language other than
English or Spanish come to our school from all regions of the district. Within our student body, over
50 nationalities and over 60 home languages are represented among our students. Slightly more
than 50% of the students speak either English or Spanish as a home language. A small percentage of
students speak each of the other languages. The result is that individual students are likely to have
a very small group of peers who speak their home language. Many schools with a high percentage
of English language learners rely on translation as a major support. This school cannot. In order for
students to fully function in the school community, they must learn as much English as possible in
the shortest amount of time possible. This carries over into their neighborhood communities.
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Place Bridge Academy
Home Languages of Students
Language
Spanish
English
Nepali
Burmese
Karen
Arabic
Swahili
Somali
Tigrinya
Twi
One or more of over 40 other languages (the number for each is less
than 15 students)

Percent of Student
Population
32 %
22 %
9%
8%
6%
5%
2%
2%
2.5 %
1.5 %
10 %

The majority of the students who attend the school are also eligible for free or reduced price meals
and belong to an ethnic minority.
Student Demographics
Student Enrollment

1,115

Free/Reduced Lunch

96%

ELA

78%

SPED

9%

Refugee/newcomers

36%
Ethnic breakdown of students:

Hispanic

32%

African/African-American

29%

Asian/Pacific Islander

29%

White

8%

Multiple races

3%

American Indian

<1%

The student demographics will not change as a result of the innovation plan. The school opened in
2008 with a projected enrollment of 725 students. The original school design included offering nonnative English speaking children a targeted language development academic program, as well as
providing cultural and other resources for parents and families. This plan has led to a student
11 | P a g e

enrollment of over 1,100 students in the 2014-2015 school year. Moreover, the percentage of
students who have “choiced-in” to the school has consistently grown, from 16% in 2009 to 33% in
2014.
This innovation plan builds on the original success of the school and will increase the capacity of the
school in our mission. The school data along many metrics were used to guide the development of
this plan. The most recent research relative to English language learners, children of poverty and
culturally diverse children also was referenced in the creation of this plan.
C. Stakeholder Participation in the Planning Process:
At the beginning of the 2013-14 school year, Principal Brenda Kazin asked school staff members to
form an exploratory committee for the possibility of seeking innovation status.
Small group meetings were held with each grade level to explain what innovation status meant and
to answer teachers’ questions of what it might look like at PBA in the future. Initially, staff posed
several questions about innovation and we worked collaboratively to research answers to the most
commonly asked questions about how innovation status could be used to address our needs as a
school community. Records of these meetings and documents shared with staff are available for
review.
Following these exploratory conversations and a deep dive into our school’s academic performance,
an electronic survey was conducted to determine which areas staff members believed would have
the greatest impact on improving our academic performance. The results of this survey showed that
the majority of teachers were interested in seeking waivers around curriculum, assessment, and
professional development.
The electronic survey was followed by a paper ballot vote that asked the following:
“Do you want a representative committee to be established with the purpose of writing a
preliminary innovation status proposal based on these components?”







A change in the Place Bridge Academy weekly schedule*
A change in the scheduling and content of professional development
A teacher evaluation system other than LEAP*
Modifications to the testing windows for TCAP and ELL assessments
Use of alternative assessments other than DPS interims
Exemption from DPS mandated materials

By a survey of 44 to 22, it was determined that we would proceed with forming an Innovation
Steering Committee and move forward with the exploration of innovation status. The school
contracted with a neutral-party consultant to help facilitate meetings and identify the scope of the
committee’s work. Approximately 20 volunteers came forward to be part of the steering
committee, with representation from teachers from nearly every grade level, paraprofessionals,
student services, parents, administrators, and a community member.
The steering committee meetings began in March 2014. The committee met weekly throughout the
school year and eventually divided the work into three subcommittees: 1) Curriculum, 2)
Assessment, and 3) Professional Development.
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Innovation status was simultaneously reported upon and discussed by both SLT and CSC, and
feedback from meetings was brought back to the steering committee for consideration and to help
guide decisions. After an electronic survey was conducted among teachers regarding feedback on
current curricula, the curriculum committee researched alternative options for teachers and
brought in sample textbooks and materials for teachers to browse through during a non-student
contact day. Similarly, the professional development committee conducted a paper ballot survey of
staff members’ opinions of current professional development practices and ideas and goals for
future PD.
Each of the committees presented an update of their scope of work at a staff meeting in May 2014
and posted an anonymous comments/suggestions box in the main office for teachers to ask
questions or make suggestions throughout the remainder of the year. In October 2014, members of
the innovation committee met with small groups of teachers to provide updates of the committee
work, do additional planning, answer questions, and gather additional feedback.
We also held a meeting in October 2014 with the refugee Community Navigator Team at Colorado
African Organization to discuss specifics of the plan and to include input and voice from the refugee
parent community into this plan.
On October 28, 2014, a vote was conducted at the monthly CSC meeting on supporting Innovation
status. Eight members voted “yes” and one member voted “no.” See Appendix B for a record of the
vote and a letter of support from the CSC chair.
In December of 2014, the school innovation plan was reviewed by a team of DPS administrators, to
evaluate its completeness and potential for increasing student achievement. The review team
provided specific suggestions for revision. These were taken back to the steering committee and
appropriate action steps for each area: Curriculum, Professional Development, and Assessment
were planned. The steering committee and the school administration continued to work on the
proposal with the support of the Office of School Reform and Innovation staff (OSRI) office. In
addition, members of the steering committee consulted with DPS administrators in the areas of
curriculum and professional development. The school’s DCTA representative, as well as the DCTA
president also reviewed the document during the process.
The proposal was submitted to the DPS review team, and the teachers in the school in March, 2015.
After review and revision, the vote of approval by the teachers was conducted on April 10, 2015.
See Appendix B for evidence of support from administrators, teachers, and the CSC.
Place Bridge Academy has always operated as a model for community schools, serving not only
student academic needs, but also their physical, mental, and emotional needs. PBA provides a safe
and productive environment outside of school hours, and we serve the needs of parents within the
school building as well. The school employs a Community Outreach Coordinator to help manage the
details of these partnerships. As a result we have over 20 deeply involved community partners (see
Appendix C for a complete list) working together with PBA to provide true wraparound services to
students and families. This includes local nonprofits, after-school programs, faith-based
organizations, physical and mental health providers, and services for adults in the areas of
language, employment, and legal services. The nature of these partnerships will not change under
innovation status. Rather, we will keep, strengthen and deepen these partnerships each year, as has
been the case since PBA’s inception in 2008.
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See Appendix C for evidence of support from Parents/Guardians and Community Groups
D. School Culture and Student Engagement:
The Place Bridge Academy recognizes that all people, regardless of race, color, religion, gender,
national origin, age, orientation, or disabling condition, are equally entitled to a quality education
and learning environment. Because of the incredibly diverse student body represented at PBA, the
underlying message and climate for all students, staff, and families is one of acceptance and
celebration of all cultures. The key foundational aspects of the school culture are:
 Newcomer student schedules are designed to maximize academic achievement and the
development of English language. In order to support the development of English social
language as well as social skills, all students are heterogeneously grouped in specials classes.
Newcomer students at all levels and mainstream students are in classes together and have
the opportunity to learn from each other.
 Celebrating the diversity of the students and the richness of the school culture is infused
throughout the school day, week and year. The most notable event is International Night in
May. The entire school community – students, families, staff, partners- spend months
preparing for the event. There are academic lessons in the classrooms to support the
development of culture and unity. Through planning and participation in the event, students
have multiple opportunities to develop social skills.
 Positive Behavior Interventions and Supports (PBIS) are used to support and promote
positive character traits and values. The school mental health team spearheads the training
and communication efforts for PBIS each year, and all students and staff are familiar with
following the “BRIDGE Way” to guide what is deemed as acceptable and encouraged
behavior. BRIDGE is an acronym that stands for Belonging, Respect, Integrity, Diversity,
Generosity, Effort. Each day at PBA begins with the morning announcements, where one
BRIDGE word/behavior is highlighted. Students may be rewarded by staff members with
“BRIDGE Bucks” throughout the week for exhibiting these positive behavior traits, and
weekly prize drawings are held to offer school-wide recognition. PBIS for staff comes in the
form of peer acknowledgments at the weekly professional development gatherings.
Administrators and staff are invited to publicly reward one another with pins when their
peers exemplify the DPS Core Values. Additional team building activities such as attendance
at sports events, staff meals outside of the building, book clubs, etc. are coordinated by the
team.
 Restorative Justice is the basis for discipline and conflict resolution at PBA (as outlined
further in Section E). To support these efforts, PBA has a strong partnership with The
Conflict Center, which provides staff on site to help address any individual or group conflicts
that may arise and need to be solved both inside and outside the classroom. A specific
conflict resolution curriculum is taught to all students in elementary grades. Incident and
resolution data is collected and analyzed by the Conflict Center and the school
administration.
 The curriculum Risky Business, designed to teach positive decision making skills is currently
used in grade 6. The DPS target grades for school year 2015-2016 and beyond are grades 3
and 6. The school will target all grades 3-8. The school mental health team adds content to
the basic curriculum in order to support the needs of our diverse population.
 Positive School Climate and Culture is an essential foundation for school success. The
school has established a team of teachers who work on developing and implementing
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strategies to maintain unity of the staff in achieving the school’s mission and vision. The
school received a grant to evaluate the students’ perceptions of the effectiveness of the
school in supporting their social and emotional development. There is also funding to
develop a strategic plan to increase the support for students. When the grant funding ends,
the school will be able to continue the evaluation process yearly using the same tools that
are used to develop benchmark assessments.
To further support a culture of BRIDGE behavior and Restorative Justice, PBA’s Peace
Ambassadors serve as peer leaders and mentors in this capacity. Peace Ambassadors are a
select group of 7 and 8 graders who, under the guidance of school counselors and with
training from the Conflict Center, serve as peer mentors for newly arriving students and as
peer mediators for appropriate conflicts. As many new students arrive throughout the year
at PBA through the refugee resettlement process, this peer mentoring program provides a
welcoming gateway for new students to be matched with somebody who ideally speaks
their native language and shows him/her around the building, provides introductions to
other students, helps with homework, etc. The peer mediation component of Peace
Ambassadors comes through a 2-hour training from the Conflict Center, where students are
trained to facilitate conversations with fellow students to resolve issues. Additionally, a
recently established grant from community partners at B’Nai Havurah synagogue allowed
the Peace Ambassadors to establish the “Tikkun Olam Award,” which allows members to
nominate fellow middle school students for exhibiting exemplary BRIDGE values or showing
outstanding citizenship in the community. Award winners receive a medal and have their
names added to a hanging plaque at PBA.
Native Language Tutors are key members of the staff at PBA. Although newcomer
classrooms are taught all in English, it’s important to be able to address student needs in
their native language when necessary- particularly when parents are involved and in areas
of safety. The school leverages the expertise and talents of the Native Language tutors by
providing professional development to them. The focus is on standards based instruction
and sheltered instruction strategies. The Native Language tutors receive over 15 hours of
professional development each year, led by a member of the Professional Development
Team.
Wraparound Services – as mentioned above in Section C, in an effort to operate as a true
community school, PBA serves students and families in ways that stretch beyond academics.
It is our belief that students cannot effectively learn if their basic needs are unmet. In order
to ensure that students are fully equipped to learn, we provide the following services,
among others:
 General, Mental, and Dental Health: Denver Health’s School-Based Health Center at
PBA allows all students to access the services offered in the clinic for no charge.
There is also a mental health team based in the clinic that works alongside PBA’s
mental health team, as well as school-based counselors from Maria Droste
Counseling and Jewish Family Service. Denver Health also provides some dental
services, and PBA will continue to expand its own dental clinic with community
partnerships.
 Adult Services: In order to empower and equip newly arrived parents for continued
success in America, PBA provides a Parent Welcome Center to address the biggest
needs for families. Parents, guardians, and any community member may take
advantage of English classes through the Spring Institute for Intercultural Learning,
th





th
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employment classes and case management through Goodwill Industries, a women’s
craft cooperative, and free monthly legal help. Similarly, PBA works closely with
Community Navigators, who are employed by Colorado African Organization and are
leaders within six ethnic communities (Bhutanese, Arabic-speaking, Eritrean, Somali,
Congolese/Central African, and people of Burma). These leaders work to help
refugee parents understand how to best navigate the American school system, and
work closely with school staff to help parents as needed.
Clothing/Basic Needs: To ensure a focused learning environment, PBA enforces a
dress code of collared shirts and blue/black/khaki pants or skirts (traditional clothing
associated with religious or cultural customs are not restricted in any way). PBA has
partnerships with Clothes to Kids, the Assistance League of Denver, B’Nai Havurah
Synagogue, various business partners, and district resources that allow the school to
help students attain the clothing that they may not otherwise be able to afford.
These partners also help address the winter clothing needs for students who do not
have proper footwear and warm clothing.
After School Programs: Providing students with enrichment activities is an
important part of their education, as well as creating a safe and positive place to be
after school. Partnerships with the DPS Office of Extended Learning/Fit Fun and a
21 Century Community Learning Center grant enable the school to provide after
school programs to many students in grades 1-8. Additionally, the school offers
middle school sports, teacher-led tutoring programs, and various other clubs
throughout the year.
st

E. Student Discipline Policy:
Place Bridge Academy’s discipline policy follows the practices and ladder of consequences as
outlined in District Policies JK, JK-R, and JFK. The Dean of Students oversees the implementation of
these practices at PBA and ensures that the district’s discipline plan and progression are clearly
communicated to students, staff, and families. The PBA Discipline Policy can be found in Appendix L.
 Student/Parent Compact: Each student, parent, and teacher is expected to sign the Place
Bridge Academy School/Parent Compact, which serves as a “written agreement or promise
to declare the intent of all involved to help achieve mutual goals.” As discipline issues come
up throughout the year, they are dealt with according to their “type” and “level” as outlined
in the district discipline progression.
 Positive Behavior Reinforcements: As discussed in Section D, Place Bridge Academy has
implemented a school-wide Positive Behavior Interventions and Support system that acts as
the behavior guideline for students and staff, and is used to support and promote positive
character traits and values. The school mental health team spearheads the training and
communication efforts for PBIS each year, and all students and staff are familiar with
following the “BRIDGE Way” to guide what is deemed as acceptable and encouraged
behavior (Belonging, Respect, Integrity, Diversity, Generosity, Effort).
Positive behavior reinforcement is further supported by the Restorative Justice methods that are
implemented by the onsite support of the Conflict Center. Whenever appropriate, Conflict Center
staff and interns work alongside the Dean of Students and/or the Mental Health Team to mediate
conflict and diffuse any situations that may lead to further behavior problems. To ensure that
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students of color and students with disabilities are not disproportionately represented, the Dean of
Students continually monitors student discipline trends in order to provide data to the school
administrators and the district. The Dean is able to identify and track any trends that may appear
with regards to ethnicity or disabilities.
F. Student Enrollment:
Enrollment at PBA is open to all students. When PBA opened in 2008, the projected enrollment was
750 students. Enrollment has now reached over 1100 students with waiting lists for all grades. This
growth is due in part to the growing number of students who choice in from across the district due
to language needs and the programs the school offers.
Innovation status is expected to solidify PBA’s reputation as a school where speakers of other
languages can come to receive an excellent education while learning English and receiving other
relevant services. Formalizing curricula, assessments, and professional development strategies that
have been developed with our specific population in mind should further strengthen parents’ and
the community’s confidence that students are receiving the best possible education at PBA. The
biggest challenge has been, and may continue to be, finding additional space in the school building
for a student body that shows every indication of continuing its steady growth in numbers.
The target re-enrollment rate is 95%. For the past three school years, PBA has been designated as
“approaching” on the School Performance Framework, receiving 50% of possible points. The biggest
factor for students who do not re-enroll is the transient nature of many of our families. As newly
resettled families leave their temporary housing situations to find permanent homes, they will
often move out of the district or to parts of Denver where the nearby neighborhood school is a
more convenient option. Because of the continued growth of PBA’s school choice numbers, we do
not expect re-enrollment to be an issue under innovation status.
Percent of student body “choicing in” to PBA by year:
2009-10

16%

2010-11

23%

2011-12

25%

2012-13

29%

2013-14

31%

G. Student Attendance & Satisfaction:
The goal for student attendance at PBA is 94%. The 2013-2014 attendance rate is 92.98%. The Daily
attendance is monitored by teachers and an attendance secretary, with phone calls made home
each day to students with unexcused absences. Teachers call parents and send a letter home after
repeated absences, and if attendance issues continue, the school social worker and psychologist will
take over the issue by communicating with parents, conducting home visits, and filing for truancy
court in the most severe of cases.
In order to maintain high attendance rates, PBA rewards good attendance in a variety of ways.
Weekly classroom contests are held for the highest rate of attendance and positive displays of
attendance rates are showcased in the main hallways. Also, because over 90% of PBA students take
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a bus to school (some from the opposite side of town), the school maintains a collaborative
relationship with the DPS Transportation Department to ensure that students and families
understand their particular bus situation and are able arrive to the bus stop and to school on time.
Students graph their own progress in literacy and math according to their progress monitoring
scores, and students are rewarded and recognized for growth in a variety of ways (for example:
academic awards every trimester, spirit weeks, classroom incentives, BRIDGE bucks, etc.). Hallways
at PBA house public displays of math progress as well as classroom attendance contests.
H. Ongoing Parent/Guardian Involvement & Satisfaction:
Parent engagement is a key component to success at PBA. However, because of the linguistic and
cultural differences of our student population, and the often great distance between our students’
homes and school, PBA relies on creative measures to engage parents and the greater community.
We intend to improve our parent engagement strategies as part of this process:










Removing transportation barriers: Because many families lack their own means of
transportation, the school provides buses for important events like Back to School Night,
Parent/Teacher conferences, and International Night.
In-house interpretation: Our paraprofessionals/native language tutors are able to act as
trustworthy advocates for our parents and can help immediately address any issues that
may arise in the school. These staff members also allow us to provide trusted interpretation
in as many as nine languages at Back to School Night and at conferences.
Community Navigators: By working with the Community Navigators housed within
Colorado African Organization, we have established relationships with community leaders in
six different ethnic communities, whose job it is to help parents navigate the American
school system. By attending Community Navigator meetings and their respective parent
meetings, we are able to communicate important information to the community in a direct
way and also to listen to and address parent feedback and concerns. This form of
communication also allows us to gather more parent feedback than simply relying on
parents joining CSC. While we do have parents represented on CSC, transportation and
working multiple jobs keeps many parents from being able to attend meetings. Bringing
feedback from Community Navigator meetings to the CSC ensures that as many parent
voices as possible are being included and heard in school governance.
Parent Welcome Center: Because we recognize the importance of providing services for the
whole family in order to ensure academic success for students, parents may access services
through the school’s Welcome Center. By partnering with the Spring Institute for
Intercultural Learning, Goodwill Industries, and the Otii Law Firm, parents can take
advantage of English classes, employment services, and legal consultation.
Housing partnerships: Whenever possible, PBA establishes partnerships with the
apartments or housing authorities where our families reside. Many of our families live in
housing run by Mercy Housing, Hope Communities, and Warren Village. Each of these
organizations has on-site staff members dedicated to providing programs to its residents
and has vast knowledge of the home lives that the school would otherwise not be privy to.
By maintaining regular communication with the staff members of these organizations, PBA
is able to bring programs and meetings to the apartment complexes where families live,
rather than expecting parents to come to the school. These wraparound methods and
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relationships also help ensure good student attendance and effective teacher connections
to the housing-based after school programs.
Parent programs: In response to parent interest, we are initiating programming for parents
regarding teenage development, establishing a partnership with Denver Museum of Nature
and Science to provide a family night with interactive science activities as well as another
family night for interactive health activities. Also, family activities are included throughout
the year as part of our after school program.
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Section II. LEADERSHIP
A. Leadership Team Personnel:
Our Principal has solidified a model of distributed leadership for the administrative team through
this innovation planning process. When we receive innovation status, Brenda Kazin will continue to
be the ideal leader for PBA. Brenda has successfully led the school for the past eight years because
she possesses the necessary characteristics, skills and qualifications. One characteristic that Brenda
has is the ability to create a collective vision that guides decisions, as well as actions of others. In
establishing Place Bridge Academy as a school that would best meet the unique needs of a student
population that included refugee and newcomer students, Brenda brought a thoughtful vision,
coupled with a commitment to the belief that all children can succeed academically. She based
many of the fundamental decisions on Maslow’s hierarchy of human needs. She recognized early in
the process that it was essential for the school to remove barriers to students’ academic success:
children who are hungry or who feel unsafe have difficulty learning. This vision and commitment
continue to be part of her leadership perspective. They are also reflected in the Mission/Vision
statement of Place Bridge Academy, which was developed as part of this plan. Each member of the
administrative team shares our vision and this commitment. This innovation plan was written to
ensure that our guiding principles will remain in place and are used to make instructional decisions.
As Brenda’s resume shows, she is a highly skilled and experienced school leader with training and
experience serving the needs of English Language Learners. She also has a strong background in
working with Newcomer and refugee populations. Brenda and her administrative team continually
work to develop their own knowledge and understanding by being involved in a continuous cycle of
learning. Brenda recognizes that educational pedagogy is changing and she works conscientiously to
follow those changes and implement whatever is necessary to ensure the success of students.
As a leader, it is essential that Brenda possess the skill of being able to identify the strengths and
talents of individuals, as well as those of different organizations. Brenda has been able to establish a
staff of diverse and talented individuals. She also has been able to establish partnerships with
organizations that assist the school, primarily in the areas of mental health, social wellness, and
parent involvement. Some of these partnerships have been used as a model for other schools
throughout Colorado and the United States. Other leaders seek her assistance and suggestions, a
trait of a true leader.
The profile of the school leader has evolved as the school has moved through the innovation
planning process, which began for us over a year ago. Brenda has implemented a model of
distributed leadership. The principal and assistant principals have each taken on different
leadership roles depending on their respective strengths. The facilitators have also been given more
autonomy in decision making according to their areas of expertise. There are weekly meetings to
ensure that communication is maintained, and each leader is aware of the actions of the others. In
addition, the facilitators provide information to the teaching staff on a weekly basis.
Through the innovation process, the principal and the administrative team have taken a close look
at systems and procedures as they currently exist, and they have identified opportunities for
growth and change. Some of these have been included in the innovation plan and some have been
instituted through other means. For example, the School Leadership Team composition has been
completely revised. In the past, each subsection of the teaching staff was represented at a monthly
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meeting. The agenda was determined by the administrative team. Now, the SLT is composed of a
smaller group of teachers who are nominated and voted in by the entire teaching staff. Meetings
are held twice each month and the school DCTA representative and an assistant principal establish
the agenda jointly.
Brenda Kazin has an MA degree in Education Administration as well as a BA in Social Studies
Education. She also has an endorsement for Pre-School and Kindergarten Education. Brenda has a
Colorado administrative Type D endorsement. Finally, she has an endorsement in SDAIE (Specifically
Designed Academic Instruction for English).
Ken Hansen is one of the two Place Bridge Academy Assistant Principals, both of whom share
leadership responsibilities with Brenda Kazin. Ken has an Elementary endorsement. He is qualified
to teach in Spanish and has a bilingual certificate of competency. He has a MA degree in Leadership
and Policy Studies. He has a Linguistically Different endorsement as well as a Colorado
administrative Type D endorsement.
Roma Pitt is also an Assistant Principal and a member of the administrative team. She is “highly
qualified” to teach Social Studies and is Director and Teacher qualified for ECE/Kindergarten (large
facility). She also has Linguistically Different and Reading Specialist endorsements. Finally, Roma has
a bilingual certificate of competency.
Our school leaders bring their own personal strengths to the school. In addition to their individual
talents and knowledge, they continually work to add to their expertise. They each have additional
credits and training in English Language Acquisition Instruction, Administrative Leadership,
Sheltered Instruction, LEAP Evaluation, Cognitive Coaching and Mentoring, Innovative Schools
Planning, and Diversity. All three leaders are currently working to obtain an additional
administrative endorsement in English Language Acquisition.
All of the members of the administrative team have been identified and the positions have been
filled. The Job Descriptions for members of the Leadership Team can be found in Appendix G. Their
Resumes can be found in Appendix H.
In addition to the school’s administrative team, through this innovation process we have clarified
leadership roles and teams with distinct leadership responsibilities. The school Curriculum and
Assessment team is composed of the Humanities Facilitator, the Math/Science Facilitator and the
School Assessment Leader as well content area teachers who represent elementary and middle
school grades. This team is responsible for:
 Ensuring that teachers have the resources needed for instruction in each curricular area.
 Ensuring that each curriculum is implemented with fidelity
 Coordinating the content of each grade level to assist grade level teams in making crosscurricular content connections
 Creating benchmark assessments for each content area at each grade level, and
coordinating their administration
 Analyzing benchmark assessment data for individual teachers
 Guiding teachers in data analysis of benchmark assessments in horizontal teams and the
data driven instruction cycle.
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The Professional Development team is composed of the Differentiated Roles teachers, the Teacher
Leaders and the Teacher Effectiveness Coach. Members of the Curriculum and Assessment team
and the Administrative team will assist as necessary. This team is responsible for:
 Developing and revising the professional development calendar for the school
 Planning and guiding the activities of the Professional Learning Communities during their
twice monthly meetings
 Evaluating the effectiveness of the school’s professional development program components
Appendix G includes an organizational chart for these teams as well as identification of the
responsibilities of individuals.
B. Leadership Succession Plan:
In the event of a change in leadership, the priority is maintaining building leadership that supports
the mission and vision of the school and ensures that student achievement is supported. Members
of the PBA community, including staff, parents and community members will be involved in the
principal hiring process.
The PBA SLT in collaboration with the district superintendent or his/her designee will manage the
principal selection process and recommend three final candidates to the district superintendent (or
his/her representative) for hiring. Principal candidates are provided to the SLT from the district’s
principal hiring pool using the LEAD in Denver evaluation process. The superintendent (or his/her
representative) may redirect the SLT and his/her designee to continue the search for better
qualified candidates should none of the three candidates meets his/her approval. In the event that
the principal position is vacant, the superintendent (or his/her representative) may appoint an
interim principal until such a time that the above described hiring process results in a principal
candidate that is agreeable to the SLT and the Superintendent or his/her designee. The principal
assumes the administrative responsibility and instructional leadership of the school under the
supervision of the superintendent and in accordance with the innovation plan. Interviews and
selection follow the DPS Human Resource hiring procedures.
The CSC and the SLT review the School Performance Framework as well as student assessment data
at the beginning of each school year. This information is used to formulate recommendations to
present to parents and the staff at large. Approved recommendations are used to modify the
innovation plan and guide the development of the school’s Unified Improvement Plan.
C. Leadership Team Coaching & Evaluation:
The Principal will participate in district-provided coaching and professional development except
when such coaching or professional development contradicts the successful implementation of the
innovation plan and/or the mission /vision of the school.
In determining the Principal’s PD and coaching schedule, the Instructional Superintendent will
collaborate with the Principal to ensure that district PD and coaching supports the school leader
and/or leadership team in implementing the goals of the innovation plan.
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The preferred focus for professional development for the administrative team is in the areas of
supporting and increasing academic achievement, language acquisition and positive school culture.
The standard district offered professional development for members of the Professional
Development team will be attended in the instances in which it supports the implementation of the
innovation plan and/or the mission and vision of the school. District professional development for
teachers, teacher leaders, and other instructional or operational leaders at PBA will be attended
when the school’s principal determines that such professional development is in the best interest of
the school to successfully implement the innovation plan.
Additional resources for professional development include but are not limited to those offered by
colleges and universities, the BUENO Center and CABE.
The school leader will be evaluated using the LEAD framework by the Instructional Superintendent.
D. School Personnel Structure:
A roster for staff and the positions they hold is included in Appendix I. All core academic teachers
are ELA qualified or in the process of obtaining certification. Many other teachers are also ELA
qualified. At the elementary level, the ELD teachers are: LeVeaux, Johnson-LeDoux, Weiss, Mason,
McGrady, Taggart, Stever, McCaffrey, Stash, Covey, Kreuzer, Barton, Basquez, Volek, Dam, DeLeon,
and A. Wilson. ELD teachers at the middle school level are Bette Roberts, Marcela Quesada and
Claudia Kramlich. We also have begun to phase-in a dual language Spanish/English program,
beginning with kindergarten and 1 grade teachers Bert Gallegos-Vahling and Carmen Kuri-Mueller,
respectively. One grade level will be added each year, beginning with 2 grade in 2015-2016, then
3 grade in 2016-2017, etc. The teachers for these positions are yet to be determined. Either a
member of our current staff will take on the positions or a new teacher will be hired.
st

nd

rd

The special education teachers who provide IEP services for mild/moderate designated students are
Renee Romanowski, Donald Joyce, Elaine Lindsey and Venita O’Hara. The special education teachers
who provide IEP services for multi-intensive designated students are Andrea Vincent, Lindsay Koch
and Travis DePew. In addition, Amanda Reed provides speech therapy services and Jean Taylor
provides physical therapy services.
The school is adding a unique position to its personnel, “Coordinator, Grants and Community
Outreach.” The main objective for this position is to ensure a singular connected source to the
organizations and groups that are involved in the school’s support programs. The areas of
accountability for this position will include grant funding management, social media updates, local
media contacts, parent engagement and community involvement. This position will leverage our
waivers from sponsorships to truly generate grant and foundation support for our school’s targeted
improvement areas.
Having a person in this position is extremely important to the academic success of students and to
the overall success of the school programs. Given that our student and parent populations are so
diverse, the ways in which we involve parents and community members must be similarly diverse,
as well as unique. For example, with the assistance of some of our partner organizations, we have a
group of Community Navigators at our disposal. These individuals carry school information into the
major cultural communities we serve. They also relay information about parent concerns back to
23 | P a g e

the school. It is essential that someone within the school act as a coordinator in this exchange of
information.
In order to achieve our mission and vision, we continually support and establish partnerships with
other organizations that can assist us. The work of these organizations is essential and their success
is backed by data and anecdotal evidence. It is essential that there is a staff member dedicated to
this important work.
The School Organizational Chart can be found in Appendix G.
Appendix J includes positions funded by our school budget. Additional positions funded through
other budgets within Denver Public Schools include:






Facilities manager and the facilities staff
Food services manager and food services staff
Math Fellows coordinator and nine math fellows (funded by mill levy)
Special security staff
1.0 Teacher Effectiveness Coach
Our partner organizations also fund several positions within our school, including:
 Two Goodwill Industries staff members who teach employment skills to students and
support the employment of adults. A 0.5 FTE for both individuals comes from the school
budget.
 The Conflict Center funds two interns, who assist students in conflict situations and
supporting restorative justice practices.
 Jewish Family Services funds a 0.25 FTE counselor to support student social/emotional
health programs.
E. Employment Policies:
A copy of the PBA Staff Handbook can be found in Appendix E. The document will be reviewed and
revised before the beginnings of each school year to ensure that policies and procedures that are in
place maintain fidelity to the innovation plan, as school data and other circumstances change.
Teacher satisfaction and effectiveness, as indicated in significantly above district average student
growth scores across the school, indicate that staff are fully committed to the success of students
and are making tremendous progress with a student population with diverse needs. PBA practices
will not differ from existing DPS practices as they are defined in negotiated labor agreements.
Of note, PBA negotiated a waiver from the CBA with the Denver Classroom Teacher Association
upon the school’s opening seven years ago. The school will continue to have the option of providing
an extended day on Monday – Thursday and a shortened day on Friday for students. Accordingly,
we seek revisions from the district calendar in order to align our interim assessment days with this
weekly schedule. This calendar revision will allow PBA to minimize the instructional impact when
DPS green and blue days fall on days other than Fridays. The PBA SLT will determine the yearly
calendar each spring for the following year with the changes in blue and green days. There will be
no changes to the yearly school calendar other than to the blue and green days, in order to align
professional development to the needs of the school.
F. Operations – Transportation:
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Our target student population comes from many areas within the DPS district boundaries. Since the
school began, all students who live outside the walk zone have been transported to and from the
school. Transportation for the students is an important factor in their attendance and achievement.
PBA offers an educational program that is specifically designed to include refugee and newcomer
students. It is important for their success that they are able to attend school each day and that
transportation barriers are eliminated. According to this plan, students will continue to be
transported by DPS to and from school according to current procedures and guidelines, with one
addition. ECE students should be granted an exception and be transported to and from school. Early
childhood education is important for all children in general and more so for our students. All PBA
students, including ECE students, should be transported to and from school according to their
needs. We will continue to modify bell times to work within the schedule that DPS can provide for
service. Our innovation plan does not include any changes to the annual DPS calendar, which the
Transportation Department follows, with the exception of DPS designated blue and green days. The
school will work with the DPS transportation department to ensure that any changes in the
schedule for these days will not affect students’ ability to attend school. This will be determined
before any changes can be approved by the school’s SLT.
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Section III: EDUCATION PROGRAM
A. Curriculum:
Focus/Model
Our curricular focus is on providing rigorous core content supported by language development in
every subject. Because so many of our students are learning English as a second (or third or fourth)
language, it is essential that we support English language acquisition so students can access the
curriculum, and also use the curriculum to support English language acquisition. We must always
consider the potential curricular materials have for supporting both content and language
development. In addition to consideration for CCSS/CAS, we also evaluate curricular resources in
meeting WIDA standards and the potential for student growth in their ability to hear, speak, write
and read English as determined by ACCESS.
As we moved through the innovation planning process, we examined our existing curriculum and
made a conscientious effort to carefully consider a variety of curricular materials. We began this
process in March 2014 and completed it in March 2015. We contacted several vendors that had
materials of interest to us and obtained complete sample sets. We then created a plan so that
teachers would have the opportunity to examine a variety of materials. In addition, we evaluated
every core content curriculum alongside a DPS Curriculum Coordinated for each content area.
We wanted to ensure that the teachers’ evaluation of materials was based on more than a cursory
consideration. We developed an evaluation rubric that included evaluation of textbooks’ cultural
and linguistic strengths, as well as content presentation, support materials, etc. In the spring of
2014, all teachers had the opportunity to examine curriculum from multiple vendors in the content
areas of math, science, social studies and literacy for English Language Learners. Teachers used the
rubric to compare the strengths of different materials and made their recommendations to the
Innovation Curriculum Committee. We also created a second opportunity for teachers to evaluate
textbooks and curricular materials. During this event, representatives from each of the vendors
were available to answer questions and ensure that teachers had the information they
needed. This resulted in initial decisions to support LASER Science for K-grade 8 and Reading
Wonders for Literacy K-6.
Early in 2015, the Innovation curriculum committee began examining curriculum programs that had
recently been published – or were in the process of being published. Consideration of these
materials began with the evaluation rubric that had been used in the past. In addition, there were
non-negotiable requirements to be met:
 Almost 40% of the school’s students are in Newcomer (Level 1, Level 2 or Level 3)
classrooms. Core content materials had to provide standards based grade level curriculum
in such a way that it could be accessed by all students. There is a tendency for teachers and
other personnel to select below grade level materials for English Language Learners.
However, this does not drive student mastery of grade level standards. All students in the
school will have access to grade level content and curriculum which will be modified and
adapted as necessary. There are almost 30 elementary teachers who teach each content
area, it is essential that there is curricular unity for all classes at each grade level and
continuity from each grade to the next; as well as, when students transition from one
Newcomer level to the next or to mainstream classes.
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Primary content curriculum must support additional content standards as well as skill
development. For example, social studies curriculum had to include literacy standards
development and skill building, as well as math content (e.g. graphs, measurement) and
science content (e.g. natural resources).
 Content curriculum must utilize the best practices of instruction for English Language
Learners and provide resources for differentiating to meet the needs of Beginning,
Intermediate and Advanced ELLs.
 Content materials should include digital resources for students and teachers that will
strengthen content development and allow students additional practice outside of the
classroom.
 Content materials must be available in Spanish as the school includes ELA-S self-contained
classrooms. This program will expand to include ELA-S classrooms at all grades in the future.
 Content materials must include formative and summative assessment resources.
The examination of curriculum resources using these criteria resulted in decisions for elementary
and secondary math, elementary literacy for Newcomer classes, secondary literacy, and elementary
and secondary social studies.
Use of Non-Adopted Curriculum:
Instructional Materials
The guiding principle for identifying instructional materials that would best meet the needs of the
students was the school’s vision statement: “To provide a rigorous, enduring, standards-based
education for a diverse student population and advocate for support in addressing the issues which
may be barriers for academic success, creating lifelong learners.”
Instructional materials were chosen for their adherence to the standards, rigor, and ability to
provide grade level access for students at varying stages of English acquisition. This process is in
direct alignment with the academic portion of the school’s Mission statement: “ All students will
receive a standards based academic education that leverages English language development and
the ability to access rigorous academic content.
In the curriculum selection process, the decision was made to adopt REACH as the curriculum for
English Language Development, K-5. Avenues is being phased out in DPS as the ELD curriculum.
Based on the cross-curricular approach of REACH, it was chosen as the ELD program for the
school. This program provides embedded reading and writing support for English Language
Learners as well as social studies and science content. There is also content support for the
development of citizenship as well as social and emotional skills. This is in direct alignment with the
portion of the school’s mission statement referring to culture: “Culture- All students will be
supported in the social/emotional skills necessary to develop a world view and be successful in a
diverse American society.” In this school, all elementary students follow a schedule that includes
ELD. The use of REACH as the ELD instructional program provides cross-curricular and language
supports for all students.
The REACH program design is based on best practices for ELL students, which is particularly
important as almost 80% of the students are English Language Learners. The program also includes
digital resources for students and teachers provided by National Geographic.
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The school achievement data for the past six school years indicate the school does not meet the
Federal and State expectations for academic achievement in reading, math or writing. For all
grades, 3-8, the greatest gap between the achievement percentile and the expectation is for
reading. Student achievement has increased for all three content areas in the past six years: 6% for
reading, 11% for math and 10% for writing. However, the status increases have not been at a rate
that meets expectations. Moreover, there are gaps in achievement data when the status of ELLs is
compared to non-ELLs. For Reading, the gap is 23%, for Math, it is 18% and for Writing, it is 14%.
When considering the school data in terms of optimal curriculum, it was essential to consider the
percentage of ELL students tested as well as the achievement gaps. This is particularly significant
considering that the ratio of ELL students tested to non-ELL students tested has increased from 3:1
in 2009 to 5:1 in 2014.
Median Growth Percentile (MGP) for the school indicates the English Language Proficiency (ELP) of
the students, as assessed by ACCESS, exceeds the Federal and State expectations. The MGP for
elementary ELP is 62, well over the Adequate Growth Percentile (AGP) of 30. The MGP for middle
school ELP is 65, and the AGP is 57.
This data – and much more- led to the development of the non-negotiable priorities for
instructional materials. Essentially, there must be multiple opportunities in each school day for
students to add to their background information, academic knowledge and fluency in literacy.
At the end of the first year in which Reading Wonders was used in the elementary mainstream
classrooms, reading achievement increased by 6% writing increased by 4%. Based on this
initial success, we began to examine curriculum that would support reading and writing
achievement for the 40% of our students who are in Newcomer classes. We reviewed,
evaluated and sampled the Reading Wonders for English Learners instructional materials and
made a decision to adopt these as our core literacy program for Newcomer students in grades
K-6. The program includes the same standards based content as Reading Wonders along with a
sheltered instruction framework that can be modified and adapted to any English fluency
level. Reading Wonders for English Learners also includes important digital resources to
develop English skills. The student online learning programs includes features such as voice
recording capabilities for fluency, as well as multimedia and adaptive technology for language
acquisition practice.
Evidence that the Reading Wonders for English Learners program is research-based, engaging, and
rigorous is included in Appendix K. Appendix K also includes a scope and sequence.
Once the decision was made for the elementary literacy curriculum, mainstream and newcomer, we
considered the alternatives for middle school literacy curriculum. We examined the recent DPS
curriculum adoption, Engage NY Literacy and had a team of teachers including the school’s literacy
teachers review the materials. Based on the language supports, and the quality of the materials, the
decision has been made for literacy teachers to use the DPS middle school adoption for students. In
addition to the eighth and seventh grade literacy teachers, the special needs grade 8 literacy
teacher will use the program with students- providing modifications and adaptations as
necessary. The grade 6 teacher will use both the Reading Wonders and the Engage NY Literacy
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program depending on their suitability for the students in each class. In this way, students who are
ready to transition into Engage NY Literacy will be able to.
We examined math curriculum materials for grades K-8 from several vendors. The examination
included evaluation using a rubric, sampling in the classrooms and evaluation of rigor. Several
programs were rejected. We continued to contact vendors and examine math curricular materials,
which led to Pearson EnVision 2.0. This program impressed each of the over 30 math teachers in
the school for a variety of reasons. The program is standards based with specific attention to and
development of Mathematical Standards of Practice. Additionally, content delivery is based on the
best practices for math content development as well as best practices for English language
learners. The program includes suggestions to teachers for modifications and adaptations for
different levels of language acquisition. There are also online materials that can be presented for
an entire class or individual students. In addition, there is a math lesson for the teacher for each
student lesson. This helps to build the proficiency and the competency of each teacher. EnVision
2.0 is the curriculum we have chosen for math instruction K-5.
For grades 6-8, teachers considered a variety of middle school math curricula. They identified
Connected Math Program 3 (CMP 3) as their first choice, based on the rigor and the development of
standards based math concepts. When we learned that CMP3 was the recent DPS adoption for
middle school math, we felt confident in choosing this math curriculum for our students and
teachers.
Evidence that EnVision 2.0 is research-based, engaging, and rigorous is included in Appendix K.
Appendix K also includes a scope and sequence.
Once curriculum materials that could provide continuity and unity for Literacy and Math were
identified, we began to consider social studies materials that could support the state standards and
provide a cohesive program for all students from Kindergarten through grade 8. As we considered
different alternatives, we had two priorities. The materials had to incorporate sheltered instruction
and be readily adaptable for all levels of English proficiency. They also had to support reading and
writing skill development, so social studies could provide an additional “dip” in literacy instruction.
The
My World Social Studies: Colorado Custom program is customized from other instructional materials
developed by the publisher to meet Colorado social studies standards. It also provides delivery for
social studies content in a way that delivers the literacy support our students need.
The My World Social Studies: Colorado Custom curriculum will be used for all grades Kindergarten
through grade 7. This curriculum does not go into grade 8. For grade 8, the Pearson American
History text will be used and be supplemented with additional materials from the DPS approved
curriculum in order to meet the state standards. This will provide continuity with the My World
Social Studies curriculum, and also provide a transition into more formal academic textbooks for
students as they transition into high school.
Evidence that the social studies programs are research-based, engaging, and rigorous is included in
Appendix K. Appendix K also includes a scope and sequence.
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As with the other subjects, we examined and evaluated science texts and other curricular materials.
During this process, our math/science facilitator was contacted about the possibility of PBA
becoming a Colorado pilot site for the Smithsonian Science Education Center’s Leadership and
Assistance for Science Education Reform (LASER) program. We examined the expectations of the
program, the scope and sequence, the language instruction supports and decided to be a pilot
school. We began this year using LASER as a supplement. We replaced one of the BSCS Science
Tracks units, physical science, with the corresponding LASER unit. In the middle school, teachers
incorporated the LASER unit into the appropriate place in the curriculum scope and sequence. As
we become an innovation school, we intend to continue to implement the LASER curriculum. In
2015-2016, all grade levels will use the appropriate physical and earth science units. In 2016-2017,
we will add the life science unit. In future years, all three science units will be taught at every grade
level. Some other Colorado schools participating in the pilot are using LASER as a supplementary
curriculum now and into the future. Based on our 2014 CMAS data for science, we do not feel that
this is an option. Overall, 66% of our students demonstrated “limited command” of science content.
Only 6% showed “strong command.”
The LASER program is a good fit for our student population and our philosophy. All of the lessons
include hands-on learning experiences, academic language support, opportunities for student
collaboration/interaction, and opportunities for students to write about science. The writing
component is particularly important as this provides cross-curricular learning. The CCSS literacy
standards require that students can find and cite evidence and use evidence to make conclusions.
Science writing in LASER is primarily in the form of “science notebooking.” In this process, students
make and write about their observations, use their observations as evidence to make a claim, and
then explain the ways in which their evidence supports their claim. This is rigorous thinking and
writing for all grade levels. Preliminary elementary data from the first year of LASER
implementation indicate increased enthusiasm for teaching science by teachers, increased science
instructional time, and increased ability of students to write about science investigations including
making claims and providing evidence for those claims.
Evidence that the LASER program is research-based, engaging, and rigorous is included in Appendix
K. Appendix K also includes a scope and sequence as well as a Memo of Understanding between the
Smithsonian Institute and the school.
In summary, the school staff made curricular decisions in five core content areas in order to develop
our innovation plan: literacy, math, science, social studies, and ELD. The results of these decisions
and their rationale are summarized below.

ELD

Elementary

Before Innovation

With Innovation

Rationale for Revision

Mainstream teachers
use Avenues at grade
level for students.
Newcomer teachers
use below grade level
Avenues texts
depending on the

All students in grades K5 receive ELD instruction
with REACH as the
instructional material.
All students use grade
level texts. Teachers
apply sheltered

The REACH materials include
extensive digital resources
including the National
Geographic digital library. REACH
includes academic content in
literacy, science and social
studies that is supportive of and
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literacy level of the
students.

instruction strategies to
differentiate.

similar to the other chosen
curricular materials. Essential
cross curricular skills (e.g.
sequence, use of evidence,
organizing, etc.) are consistently
taught and applied by students.
As all elementary students use
the same program at grade level,
a common knowledge base is
acquired.

Middle

Literacy

Elementary

Before Innovation

With Innovation

Rationale for Revision

Mainstream teachers and
students use the Reading
Wonders literacy
curriculum at grade level.

All teachers and students
will use Reading Wonders
on grade level as the
literacy curriculum.
Mainstream teachers will
use Reading Wonders.
Newcomer level 2 and 3
teachers will use Reading
Wonders for English
Learners. Newcomer 1
teachers will use Reading
Wonders for English
Learners for Beginners.

Consistency in literacy
curriculum will ensure
that there is consistency
in the literacy materials
that students use in the
school and therefore an
increase in student
achievement. This will
also support increased
ease of transition by
students from one
Newcomer level to
another as well as to
Mainstream classes. The
consistent use of grade
level materials ensures
that standards based
instruction is provided to
all students regardless of
their English Language
Proficiency, and that rigor
in instruction is
supported.

The Mainstream grade 6
teacher uses Reading
Wonders as the literacy
curriculum for most of her
classes. For the class which

The EngageNY literacy
program is well
researched in terms of its
alignment with the
Common Core as well as

Newcomer teachers and
students use Treasure
Chest as a foundation for
literacy and supplement it
with a variety of materials
both on and below the
students’ grade levels.

Middle

The Newcomer grade 6
teacher uses Reading
Wonders as well as
supplementary materials,
both at and below grade
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level. The sixth grade
mainstream teacher, as
well as the seventh and
eighth grade teachers, use
the DPS curriculum at
grade level -while relying
on other programs for
intervention and
remediation.

includes students who are
performing well above
proficient, the teacher will
use the newly adopted
DPS literacy program,
EngageNY.
The grade 7 and grade 8
literacy teachers as well as
the grade 7 and 8
Mild/Moderate Special
Needs teacher will use the
newly adopted DPS
literacy program, Engage
NY.

the supports it provides
for English Language
Learners. It is an
appropriate rigorous
curriculum for the
school’s grade 7 and 8
students, as well as most
of the sixth graders for
most of the year.
The intent is that sixth
graders who have used
Reading Wonders
throughout elementary
school have the
opportunity to transition
into EngageNY. Some
sixth grade students will
be ready to transition at
the beginning of the year.
Other students may be
ready to transition at the
end of trimester one or
two. The grade 6
mainstream literacy
teacher will make the
decisions with the
assistance of the school
curriculum and
assessment team.
School data has shown in
the past that student
achievement –
particularly in literacy
decreases as students
move from grades 5 to
6. The intent is for
students to have
familiarity with the
curricular materials in
literacy (and social
studies) as they move to
grade 6.
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Math

Elementary

Before Innovation

With Innovation

Rationale for Revision

Mainstream teachers
use Everyday Math on
grade level as well as a
variety of other
materials for
differentiation,
intervention and
remediation.

Mainstream and
Newcomer teachers use
grade level enVisionMAth
2.0 as the core curriculum.
They use the supports
both digital and text that
are included in the
program for
differentiation,
intervention, and
remediation.

There is unity in the math
program and consistency in
the use of instructional
materials. Grade level
expectations for teachers are
the norm and translate into
increased expectations for
students. Movement from
one Newcomer level to
another and from Newcomer
to Mainstream classes is
supported.

Newcomer teachers
use Everyday Math, or
other math programs
either on grade level or
below; as well as a
variety of other
materials for
differentiation,
intervention and
remediation.

Middle

Grade 6, 7 and 8 grade
teachers use Connected
Math, the second
edition.
The grade 6 Newcomer
teacher uses a variety
of texts and other
support materials to
provide differentiation

Differentiated Roles
coaching as well as
Professional Learning
Communities provide
support for increased
application of High Impact
Instructional Moves by
teachers to support
instruction of students
who may be functioning
below grade level.
Grade 6, 7 and 8 teachers
use the DPS new adoption
Connected Math 3.
The grade 6 Newcomer
teacher uses the grade 6
version of Envision Math
2.0.

Teacher understanding and
knowledge of math concepts
is supported by the digital
resources that are provided
to teachers for each lesson.

There is consistency in the
middle school math
curriculum, and consistent
rigorous expectations for all
students. Teachers
participate in the district
provided staff development.
The grade 6 Newcomer
students are using a text and
digital supports that include
English Language Learner
supports. Students have
access to grade level content
in preparation for their move
to the upper grades which do
not include Newcomer
classes.
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Social Studies

Elementary

Before Innovation

With Innovation

Rationale for Revision

Mainstream and
Newcomer teachers
follow the DPS
curriculum and use TCI
materials at grade
level.

Mainstream and
Newcomer teachers and
students use the Pearson
myWorld Social Studies
Colorado Custom program
at grade level.

The myWorld Social Studies
Colorado Custom program is
designed to specifically meet
the social studies standards
for Colorado. The use of this
program will provide
consistency for all students in
all grades.
This program supports the
academic achievement of
students in areas other than
social studies:

Middle

Grade 6, 7 and 8
teachers use the DPS
curriculum and
materials and
supplement as
necessary to teach the
curriculum, as well as
differentiate and
remediate.
The Grade 6
Newcomer teacher

Grade 6 and Grade 7
teachers and students use
the myWorld social studies
Colorado custom program
at grade level.
The grade 8 teacher uses
the Pearson American
History text and digital
materials to anchor the
social studies curriculum.
The teacher uses



Writing tasks are
embedded throughout
the program. There
are scaffolding
suggestions
throughout the
teacher’s guide for
adaptions for ELLs.



The program includes
specific reading
strategy instruction
and support. Literacy
skills such as main
idea, cause/effect,
summary, etc. are
reinforced.

There is a supported transition
from elementary school to
middle school. Students
moving from grade 5 to grade
6 have the opportunity to use
curricular materials in social
studies (as well as Literacy)
that they have used in
elementary grades. School
data shows that student
achievement – particularly in
literacy decreases as students
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supplements the
Avenues curriculum
with materials that
align with the grade 6
social studies
curriculum.

additional supplementary
materials to ensure that
there is fidelity to the
grade 8 standards.

move from grades 5 to 6.
Similarity of materials and
instruction should help with
this transition.

The Grade 6 Newcomer
teachers uses the grade 6
digital and text myWorld
social studies materials.

A consistent K-7 program from
one publisher that provides
English Language support and
development of Literacy skills
dovetails very well with the
ELD and literacy curriculum
the school uses.
The grade 8 text and digital
materials are standards
supportive. The materials
provide an transition to the
type of materials that
students will use in high
school.

Science

Elementary

Before Innovation

With Innovation

Rationale for Revision

Elementary teachers
(mainstream and
Newcomer) use
TRACKS
curriculum. There is a
lack of consistency in
use as well as fidelity
to the curriculum

Elementary teachers
(mainstream and
Newcomer) use LASER
science curriculum
consistently and with
fidelity. All teachers
incorporate science
notebooking into the
science curriculum and
student writing skills are
increasing. Teachers are
supported in their use of
the curriculum by the
LASER support person who
is funded by the LASER
program.

LASER science is a wellresearched inquiry based
curriculum that can be used
by teachers who have varying
degrees of
preparedness. Research
shows that students who use
the LASER curriculum not only
show academic gains in
science, they show gains in
writing and literacy.

Science benchmark
assessments are
completed by students in
all grades for all units.

The LASER curriculum is
taught in three units per year.
There are unit assessments
that can be used as
benchmark assessments. In
this way the science progress
of students and the fidelity of
the teachers to the program
can be monitored. Also, this
monitors the progress of the
35 | P a g e

students as they move to the
grades that are assessed by
state assessments.
Middle

The middle school
teachers follow the
DPS curriculum and
use the DPS adopted
curriculum. Each
science focus area is
taught separately.
Earth science
curriculum is taught at
grade six, life science
at grade seven and
physical science at
grade eight.

The middle school
teachers use LASER
science curriculum.
Science is taught according
to the “every science every
year” model which is
identified as a best
practice for science
education. Students
complete benchmark
assessments that are part
of the program three
times a year in grades 6
and 7 and twice a year in
grade 8.

Cultural Relevancy
As we examined curriculum materials, we were always mindful of their cultural responsiveness and
their language support. In our curriculum evaluation rubrics, we included several items to evaluate
the cultural relevance and responsiveness of the texts. Since our last use of the rubric, we have
found a curricular material evaluation rubric that is specifically designed for English language
learners and students who are of diverse cultures. We have used this rubric to evaluate our final
curriculum options. When we consider curriculum, we also consider research that has been
conducted with student populations that are similar to ours (i.e.: high ELL, high FRL, and diverse
home languages). Our content delivery is based on sheltered instruction. Our teachers are very
skillful at incorporating sheltered instruction strategies into the curriculum whenever it is required.
Evidence
The instructional materials for the school have been researched based on academic achievement
when used by students who match the school’s demographic profile. Additionally, in our evaluation
of each program, we specifically the considered the extent to which the best practices of standards
based instruction for English Language Learners is incorporated. The research supporting the use of
each set of materials is included in Appendix L with the scope and sequence of each program.
Appendix D includes descriptors for all non-adopted instructional materials that will be used by
students from grades Kindergarten through grade 8.
Scope/Sequence
The scope and sequence for all non-adopted instructional materials that will be used by students is
included in Appendix L.

B. Class Size.
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PBA’s planned class size is designed to maximize student learning. Newcomer Level 1 classes are
designed to be as small as possible, with no more than 18 students in each class. Level 2 and Level 3
classes can be larger, but still smaller than typical mainstream classes. Mainstream classes should
not be larger than 30 students for each teacher. The school will maintain at least a 19:1 student to
teacher ratio for students with disabilities.

C. School Schedule and Calendar
The weekly school schedule allows for the required student instructional time. It also includes
student dismissal three hours earlier on Friday than the other days of the week. This schedule was
approved during the initial school planning stages in order to designate almost three hours of
professional development time each week for teachers. The intent is to ensure that there is
adequate time each week for teachers to work collaboratively to achieve the goals of the school
and support student achievement.
The school follows the district yearly calendar with one exception: district Blue and Green
(Assessment and Planning) days for which there are no classes for students according to the
following:
 We will use the district yearly schedule to the school yearly schedule including the number
of Blue (Assessment) or Green (Planning) allocated days or hours.
 The Planning (Green) days scheduled at the beginning of each school year have the same
designation on the school’s yearly calendar as on the district calendar.
 The Planning (Green) days scheduled at the end of each school year have the same
designation on the school’s yearly calendar as on the district calendar.
 The Planning and Assessment days and hours allocated from September through May follow
a schedule designed to support the work of horizontal data teams in their analysis of
content benchmark assessments (i.e. as close to six week data cycle as possible).
 The schedule of Planning and Assessment days and times from September through May is
developed by the school’s leadership and approved by the School Leadership Team.
 The Planning and Assessment (Green, Blue or Blue/Green) days that are scheduled on
Mondays on the district calendar are scheduled on Fridays on the school calendar. This is to
maximize student contact and learning time. By scheduling release days on Fridays, students
lose only a half day of instruction at the school versus a full day when Mondays are student
release days.
We will revise our calendar in order to align our interim assessment days with this weekly schedule.
This calendar revision will allow PBA to minimize the instructional impact when DPS green and blue
days fall on days other than Fridays. The PBA SLT will determine the annual calendar each spring for
the following year but does not intend to add additional days to the teacher contract, rather align
existing PD days to the needs of the school. These revisions are compatible with the DCTA
agreement. Changes in the designated blue green day variances from the district calendar will be
dependent upon the potential for appropriate bussing for students based on changes.
PBA negotiated a waiver from the CBA with the Denver Classroom Teacher Association upon the
school’s opening seven years ago. As part of this innovation plan we affirm that the school will
continue to provide a shortened school day on Friday for students so that teachers could have an
extended uninterrupted time for professional development. This will not change.
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Appendix F includes a weekly master calendar for the teaching staff, as well as schedules for
students at different levels. Teachers have the same number of in-service days as other DPS
schools, although the professional development agendas are established by PBA.
As part of this innovation process daily and weekly schedule is revised to ensure allocated time for:




ELD classes for all ELLs 1 through 5 graders, as well as 6 , 7 , and 8 grade.
Intervention by a Math Fellow tutor for all students in 4 , 6 and 8 grades whose state
assessment scores show their proficiency is below grade level.
An intervention block for all grade levels. Students are assigned to intervention based on
their individual student achievement data including ACCESS. Intervention and classroom
teachers meet monthly to determine the optimal intervention placement for each student
based on data.
st

th

th

th

th

th

th

th

D. Progress Monitoring and Assessment
Assessment
The school administers state mandated assessments following the policies and procedures
established by the state to ensure standardization. The school uses the district established
timeframes for administration of all assessments.
Performance Goals:
Expected Outcomes:
Current MGP

Adequate Growth PercentileGrowth needed to reach full proficiency within three years

MS Reading

51

71

MS Writing

59

81

MS Math

61

94

ES Reading

61

70

ES Writing

66

72

ES Math

55

79

In order to establish performance goals, we began with our current data. Our MGP for CSAP/TCAP
(as well as other measures of achievement) has been well above 50% in the past and we expect this
trend to continue once PARCC becomes the official state assessment. Our student data has
consistently shown high academic growth by students, and we expect that to continue as we
increasingly implement a PARCC supportive curriculum. The same can be said for WIDA-Access
data. Our ELA students consistently show high growth for English Language Acquisition and we
believe that innovation status will support continued and increased growth.
We expect PARCC proficiency data in the first years of our Innovation plan to outperform our
similar schools cluster on the SPF. While it is typical for schools moving to a more rigorous
assessment to decline in proficiency, we expect recovery by Year 1 of the innovation plan and
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maintain growth levels that meet our Adequate Growth Measures to ensure all students are on a
track to proficiency within 3 years. We expect to consistently increase in PARCC performance for
Reading, Math and Writing through the next three years of the innovation plan. We believe that the
education plan that we have developed is sound and will lead to increased academic achievement
for all three subject areas.
The Science and Social Studies CMAS targets are based on data from 2013-2014. Our “Moderate or
Above scores” were greater for Science than for Social Studies and we expect that trend to continue
for the first four years of Innovation status. We believe, based on past CSAP/TCAP data that our
increased fidelity to a science curriculum as well as science notebooking will result in year by year
science achievement increases. We also believe that increased fidelity to the myWorld Social
Studies curriculum will result in similar continuous growth.
Corrective Action
If the school falls short of student academic achievement expectations or goals at any levels,
corrective action will be taken to ensure that expectations and goals are met. Decisions about the
corrective actions to be made will be guided by data as well as research.
The process of identifying appropriate school wide corrective action will begin at the end of each
school year. Available student achievement data will be used to guide next steps in preparing for
the next school year as well as making necessary revisions to the innovation plan. At the beginning
of each school year- as more data becomes available- student achievement data as well as School
Performance Framework information will be analyzed by the administrative team, with the purpose
of identifying:
 Content area in which student achievement goals are not being met
 Grade levels in which student achievement is not at a level adequate to reach goals
 Median Growth Percentile increases for all content areas and grades
 Status Percentages as well as increases and decreases
 Median Growth Percentile and Status Percentage gaps for student sub-populations
 School Performance indicator changes which describe areas of emphasis identified in the
innovation plan (e.g. student satisfaction)
Once areas to be corrected are identified, the administrative team will identify the work that must
be done as well as the individual(s) responsible and timeline(s). This process will parallel the work
that is done in creating the school’s UIP and will be incorporated into the UIP as appropriate.
Grade level or classroom student academic achievement will be monitored through Benchmark
assessments, SLO data and state performance assessments. The administrative team will review
data to identify areas in which academic achievement is not sufficient to meet school goals. The
team will identify and implement causative factors as well as corrective actions with the
appropriate teacher(s) and other staff members (e.g. mental health team, facilitators, etc.) Possible
corrective actions could include a change in professional development emphasis for the teacher, a
change in progress monitoring for the student, etc.
At the individual student level there are both formal and informal corrective actions. Horizontal
teams of teachers meet twice each month – at a minimum- to monitor the content and English
language development of the students they have in common. Also at these meetings, teachers
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identify individual students who are demonstrating achievement issues, either academically or
behaviorally. In this way these meetings also function as Tier I of the RtI process. Once students
have been identified a six week cycle of intervention and monitoring is developed. Depending on
the results of this first cycle, further movement in the RtI process may be warranted.
Corrective actions for individual students may include- but not be limited to:
 A schedule change so the student can be placed in an appropriate literacy or math
intervention block
 Referral to the mental health team. This team determines appropriate interventions for
students (and potentially their families) when mental health issues seem to be causative
 Academic tutoring either before or after school
 Placement in the after school program for the purpose of increasing academic support time,
as each student has academic achievement goals.
Progress Monitoring
The school uses data to evaluate progress and student achievement in multiple ways, by multiple
teams, and for multiple purposes throughout the year. For state and national standards
assessments (PARCC, CMAS, ACCESS) we examine the data by subject, grade level and item in order
to determine areas of students’ strengths and weaknesses. Each teacher receives the performance
data for each student in his/her class from the previous year in order to make instructional
decisions about the class, as well as differentiation decisions about each student. Administrators
review the performance data with teachers at the beginning of the year to identify trends and to
suggest planning strategies. In addition, each facilitator receives the appropriate data for all
students so that he/she can schedule conversations to set goals with individual students. Teachers
are responsible for using formative and summative assessments to progress monitor all students for
CCSS proficiency throughout the year. Data team meetings are scheduled twice a month for
horizontal data teams as well as twice a month for Professional Learning Community teams. The
purpose of these meetings is to allow time for teachers to analyze class and subject trends, as well
as individual student progress.
Assessing student progress throughout the school year is critical to ensuring that yearly
performance goals are met. Benchmark assessment data will be analyzed to determine the
individual academic progress of each student as well as the areas in which instructional practices
should change. District interim assessments for the content areas will be replaced with other
benchmark assessments that are more closely aligned to the school curriculum and supportive of
the Performance Goals, particularly the WIDA- Access MGP.
The Renaissance Learning digital assessment program, STAR Custom, will be purchased by the
school and used to create administer and score Benchmark Assessments. These Benchmark
Assessments will be administered three times during the school year and will replace district
interim assessments.
The STAR Custom program allows teachers and other assessment developers to:
 Digitally access thousands of standards based assessment items in math, English language arts
and science
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Identify the assessment items –which have been evaluated for validity and reliability- that best
correspond to the grade level curriculum content
 Create an assessment based on the curriculum that is being used by the school that follows the
planning and pacing expectations of the school administration
 Create an assessment that can be administered to assess student individually or as a group that
is not core content based, e.g. school climate, student satisfaction, etc.
 Choose assessment test items by type, including technology-enhanced, Depth of Knowledge
levels 1-4, multiple choice, performance tasks, etc.
 Develop formative assessments for students in a certain grade, in a specific instructional group
or individually as needed
 Develop assessments which include appropriate College and Career readiness skills appropriate
for each content area.
The Humanities and the Math/Science Facilitator along with the school Site Assessment Leader and
the building administrative team will develop planning and pacing expectations for each content
area for each grade. Once these are established, they will create appropriate Benchmark
assessments for each content area and grade. The Benchmark assessments will be reviewed and
revised as necessary by a representative group of teachers. Final approval for the Benchmark
assessments will be made by the School Leadership Team.
Students will complete the Benchmark assessments electronically. As soon as they complete each
assessment, students will be able to see their results. They will be able to see how they did in terms
of a score and also in terms of standards. The involvement of students in their own education is
extremely important. The students are very motivated to succeed and the majority of students
work very hard – particularly when they set their own goals based on their achievement. Teachers
and administrators will be able to access reports and view standard based specific actionable data.
This data can be used to guide instructional decisions, as well as decisions for effective
interventions.
The Benchmark assessments will be administered three times a year. The precise dates for each
year will be determined by the school administration and approved by the School Leadership Team.
The Literacy and Math Benchmark assessments will be administered first in late September or early
October; then in late January or early February; lastly in early May. The Science and Social Studies
Benchmark assessments will be administered in November, February and May. Once Benchmark
administration times are set, the school will establish Blue/Assessment days to allow time for
teachers and building administrators to examine the assessment results: for individual students, by
grade, by content area and by teacher.
Benchmark assessments will be administered to all students in grades one through eight in literacy
and math. For Year 1 of the Innovation plan, students in grade four, six, seven and eight will
complete the Social Studies Benchmark assessments, and students in grades five, six, seven and
eight will complete Science assessments. In Year 2, all students in grades one through eight will will
complete the Benchmark assessments for science and social studies. The intent of this staggering is
to transition students and teachers into comprehensive Benchmark assessment for these two
content areas. The inclusion of all grades for science and social studies benchmarks is intentional.
With two “new” curricula, it is important to ensure that the content is being taught with fidelity and
that all students are receiving appropriate standards based instruction.
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Promotion and Retention
The school will follow the promotion and retention policies and procedures that are currently in
place for the district. Individual students whom teachers believe, based on performance data, may
be at risk educationally must be discussed in terms of possible retention with the principal and
parents by the end of January each year.
Student retention is a joint decision to be determined by the parent(s), teachers and principal. A
decision will generally be made for each student by May 1 . There is a formal procedure for guiding
decisions and actions. No students are retained without appropriate documentation and the
appropriate procedures being followed.
st

E. English Language Learner Students:
PBA is an English Language Acquisition (ELA) Program school that serves identified students who are
English language learners (ELLs). We administer all required state-wide English language proficiency
assessments for English language learners including the W-APT and WIDA-Access. All of our
programs for serving ELLs meet or exceed the DPS Consent Decree requirements. As a designated
ELA Program school, we provide program services as determined by the number of ELLs enrolled at
our school. Components of our program services include Native Language Instruction in Spanish
(TNLI only), as well as Supported English Content Instruction, and English Language Development
(ELD). At PBA we plan, schedule, and provide Transitional Native Language Instruction (TNLI) for
grades ECE through 1 in designated Spanish instructional classrooms. We will be phasing in
designated Spanish instructional classrooms in grades 2 through 5 in the next several years. We
plan, schedule, and provide services for our newcomer students and speakers-of-other languages
through English as a Second Language (ESL/ELA-E) services. As a committed ELA program school we
support and plan for all of our ELLs, at each grade level and English language proficiency level, to
receive grade appropriate content instruction that is designed to enable them to perform at grade
level, reach their full potential, and be on track to graduate from high school prepared for success in
life, work, civic responsibility, higher education, and career readiness.
Identification Process:
st

The PBA registration and ELA identification processes align with all district requirements. At
registration parents/guardians are informed of their English language learning choices by using the
program brochures in all the provided translated languages. Parents can also listen to audio
versions of these on a computer. Our native language tutors and our administrators translate
registration materials, school information, Home Language Questionnaires (HLQ), and Parent
Permission Forms (PPF) into any language necessary. All school secretaries are trained yearly in the
registration process. All school administrators and ISA team members actively participate to
support registration. At registration, parents/guardians identify their child as an English language
learner and specify the type of ELA program services they want their child to receive. PBA has an
Instructional Services Advisory (ISA) team that meets monthly. Our ISA team consists of 3 teachers
and 2 administrators. Our ISA team is responsible for placing English learners in ELA program
services, classifying them as English language learners (ELLs), reviewing their progress while
receiving program services, recommending them for exit/redesignation from program services, and
monitoring students for two years after they have been exited/redesignated from ELA program
services. Our ISA Team works with classroom and other building teachers to gather a body of
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evidence, including W-APT and WIDA-Access, to make thoughtful recommendations and decisions
regarding program entry, services for ELLs, redesignation/exit, monitoring, and program re-entry
based on the best academic interests and language needs of students.
Assessment and Placement:
Our ISA team is aligned with all district requirements for assessment and placement processes. The
ISA team, along with other school personnel, ensures accurate assessment of English language
proficiency of our ELLs. We conduct yearly and ongoing training for assessment and progress
monitoring. We ensure appropriate initial placement and program match of ELLs with ELA program
services based on student language proficiency and parent preference. Placements are in accord
with school district ISA team guidance. We make placement changes when they are in the best
interest of the student. We assess students for placement within district guidelines or as-soon-aspossible. As a district school, we use W-APT to initially assess student proficiency levels and we use
WIDA-ACCESS to assess ongoing progress. We will continue to use these English Language
Proficiency (ELP) assessments and additionally use our ELD curriculum assessments to determine
proficiency levels in listening, reading, writing, and speaking English. We assess students for
progress on a 4- to 6-week cycle. We use assessment data to better support and drive teachers’
classroom instruction and to target student learning. Assessment is also used to place students in
the most effective interventions. At registration time, our ISA team ensures that parents are aware
of the school’s programs and services, and informs parents about placement in an English Language
Acquisition (ELA) Program, also known as a Language Instruction Educational Program (LIEP). The
school district/ELA Department sends the initial notification to parents that they have identified
their student as an English language learner and that their student will be receiving the ELA services
that the parent requested. Our Spanish speaking students receive Spanish instruction and we use
the district’s grade and subject appropriate assessments to assess the knowledge of ELL students,
i.e. EDL. Parents also receive a notification letter when their student exits/is redesignated from the
ELA program. We make personal phone calls and/or send letters to parents when their child is
moved to a different classroom or moves up in their English proficiency. Phone calls and letters are
in each parent’s home language. As a school we also do individual awards for ELD progress and exit
from program certificates that are awarded to our students at assemblies.
Program Design and Curriculum:
We align our ELA program to DPS guidelines as determined by the number of ELLs we serve. We
have more than 15 speakers-of-other languages, which qualifies us to be designed ESL/ELA E. We
also meet the threshold number of 60 Spanish speakers, and therefore we are designated TNLI.
Currently we have 800+ ELLs, 50 Spanish speakers in ECE through 1 grade, and 750 students who
are newcomers. Among these students, 60 different languages are spoken. When we build out our
TNLI program in grades 2 through 5 , we plan to enroll 100 more Spanish speakers. All of our
teachers are trained or being trained as ELA E teachers. Our administrators are currently finishing
coursework for ELA certification.
st
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Many of our teachers, as well as both assistant principals, hold Linguistically Diverse Education
endorsements or Master’s degrees in these areas. Many teachers and some administrators are
speakers of other languages. We also conduct in-school professional development to ensure that
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ELLs receive supported English content instruction in core subject areas. We have an ELA facilitator,
who works directly with teachers to help them support students in their language and academic
needs. All our teachers are trained in sheltered and scaffolded English instruction. In all content
areas we use best practices for: content vocabulary development, language forms and functions,
survival and academic vocabulary development, strong oral language development, listening
comprehension, and the development of reading and writing skills in both English and Spanish. Data
is disaggregated for all our students and is used in conjunction with the WIDA “Can-Do Indicators”
to support language and academic needs. All teachers have access to the ISA team for review or
help with any student. Teachers and administrators monitor student language and academic
progress to verify that students are on a trajectory toward proficiency. All students are integrated
into our positive Bridge school culture. BRIDGE stands for belonging, respect, integrity, diversity,
generosity and effort. We are a PBIS school that also has a Mental Health Team to support our
students’ social and emotional needs. To bolster the language and academic learning of our ELLs
and ensure that they receive appropriate curricular materials and needed classroom assistance, our
teachers speak some of our students’ languages. We also provide native language tutors. These
paraprofessionals speak many of our students’ and families’ languages. Our goal is that all students
will reach high levels of academic and language achievement in all curricular areas, in both in
English and Spanish, in the case of our native Spanish speakers. We are aligned with all DPS and
Colorado standards for ELLs.
Teaching:
Oversight of the ELA program at PBA is a group effort. Michelle Buchi, Administrative Assistant and
ELA Compliance Coordinator, is our ISA team contact. She works closely with our administrative
team and our ELA facilitator. Michelle is a former ESL teacher who has many years of experience
working with ELL students. Michelle also has an MA in Linguistically Diverse Education. She works
directly with the registration process to verify that all ELL, mainstream and special education
students are correctly placed. The larger administrative staff, teachers, and ISA team are always
available for consultation on any students. In addition, our native language tutors, office staff and
other outside agencies are available to help us with the many diverse languages and cultures that
are in our school. Our administrators have many years of experience working with ELLs. The
assistant principals hold Linguistically Diverse Education Endorsements and both have developed
and taught ELA coursework for the district-approved ELA training program. Our administrators have
completed the ELA coursework for the district-approved ELA training program and they are on track
to complete a certification program for ELA Administrators from the University of Colorado, Bueno
Center. Two administrators are also former bilingual teachers and can evaluate both Spanish and
English speaking teachers. The assistant principals also have served as district area ELA and Literacy
Specialists. Many of our teachers hold credentials in cultural and linguistic diversity, and those who
do not have completed or will complete the ELA coursework for the district-approved ELA training
program. As a school, we are already structured to meet the non-academic needs of our students in
the areas of health, dental, mental health, conflict resolution, and healthy living habits. The PBA
staff and our community partners support our students and their families as our students grow
academically and linguistically.
Exiting/Redesignation:
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Our exiting/redesignation process is aligned with district requirements. The district and state have
set the triggers for exiting/redesignation. At our school exiting/redesignation is the main
responsibility of the ISA team. As in all our processes, we use a consultancy protocol. The ISA team
works with the administrative team, classroom teachers, and special providers teachers to use
assessments and a body-of-evidence to ensure that students successfully transition to mainstream
English instruction. We monitor students for two years following their exit/redesignation and our
staff continues to progress monitor all students after they exit the ELA program. Our safety net is
the progress monitoring process. When we see a student not progressing, we may hold an ELA
monitoring conference with the student. We encourage the student to do better academically and
tell the student that a return to ELA services may happen if we do not see academic progress. We
may also hold a conference with parents to inform them of the lack of progress, similar to the
conversation that we have with the student. If we need to return a student to ELA services we use
the same consultancy protocol and body-of-evidence criteria. As a school and staff, we are
committed to student success after exit and monitoring, and we do ongoing progress monitoring
for all of our students to ensure academic success.
F. Special Education Students
Identification and Monitoring
PBA will continue to comply with all federal, state and DPS special education legal mandates and
guidelines. Our special education team is very experienced. In the best interests of our special
education students we do, and will continue, to use a comprehensive BOE process to identify
students with disabilities. BOEs include: classroom teachers information, interventions used, SIT
and RtI documentation, parent contacts, classroom work, grades, observations, and notes. Our
BOEs also include special education teachers’ formal student observations, notes and
assessments. Our special providers (social worker, speech pathologist, psychologist, and nurse) do
observations and assessments and provide input. We also consult with our Dean of Students,
Administrative Team, and our specials teachers for all possible special education students
BOEs. Because many of our students are ELLs and are learning English, we are very cautious and
careful that we identify whether a student has a learning disability or if the issue is that they are
learning English. We also have a staff that is very experienced with students learning English and
rely on that expertise as well. Teachers are required to show evidence that the student of concern is
not progressing as the same rate as other peers. We use a comprehensive BOE process, also using
our staff’s expertise, and based on special education guidelines to identify or avoid misidentification
of special education students.
All students identified with disabilities will take all required state and DPS assessments, with any
and all documented accommodations. Progress monitoring is individualized to the needs of the
identified IEP goals. All students in our building are progress monitored, using formative
assessments, formal assessments, informal classroom assessments, summative assessments and
observations. Special education professionals monitor the IEP goals per legal and district mandates
(there is a progress report issued every trimester).
Special education teachers are evaluated formally and informally as part of the school teacher
evaluation process. Our school’s hiring committed makes every effort to provide qualified staffing
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for students with mild and moderate needs. To ensure that all staff hired are “Highly Qualified” in
accordance with the Elementary and Secondary Education Act (ESEA) and are appropriately licensed
and endorsed to serve mild and moderate needs students, we prescreen all of our teacher
applicants before interviewing and hiring any teacher, to verify that they are highly qualified. We
will continue to follow all DPS screening and the pre-requisite qualifications for mild and moderate
needs teachers. In seven years as a school we have yet to encounter a problem with recruiting,
hiring and retaining our mm teachers.
a. Explain how the school will use bodies of evidence to identify students with
disabilities and special needs. Which staff will be responsible for this identification?
What will be the process to identify students? How will the school avoid
misidentification?
b. How will students with disabilities be regularly assessed through the school’s
assessment system? Which specific progress monitoring tools will you use to monitor
IEP goals of students with disabilities?
c. Describe the methods the school will use to monitor and evaluate the effectiveness
of the school’s special education program overall.
Staffing and Professional Development
Our school’s hiring committee makes every effort to provide qualified staffing for students with
mild and moderate needs. To ensure that all staff hired are “Highly Qualified” in accordance with
the Elementary and Secondary Education Act (ESEA) and are appropriately licensed and endorsed to
serve mild and moderate needs students, we prescreen all of our teacher applicants before
interviewing and hiring any teacher, to verify that they are highly qualified. We will continue to
follow all DPS screening and the pre-requisite qualifications for mild and moderate needs
teachers. In seven years as a school we have yet to encounter a problem with recruiting, hiring and
retaining our mm teachers.
We are committed to adequately providing staffing to serve students with disabilities. Our budget
does and will reflect this commitment. We are given 1.5 MM FTEs for elementary. Our budget
shows that we staff at 2.0 FTEs (at elementary.) We also staff 2.0 FTEs for 6 – 8 grade. We do and
will continue to maintain a minimum mild/moderate pupil teacher ratio for our mild/moderate
students.
Our professional development plans include school-wide PD and teacher specific PD. By having
specific PD, special education teachers and general education teachers are trained/in-serviced to
better meet the needs of our mild /moderate students.
th

th

Program Plan
Mild disability is one that affects a child’s ability to make progress in school but to a mild degree.
Students require a minimum of additional, specialized support in order to be successful in school.
These can be learning, behavioral or communication disabilities. Typically their needs include
remedial reading, writing and math skills. Some require social skills training. Most service provided
by a special education specialist is provided within the general classroom. Moderate disability is
very similar to the description above, however at a more extensive level of need. The level of need
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is determined with a body of evidence and a team discussion that considers all evidence and
decides on the least restrictive environment while maximizing learning opportunities.
The spectrum of services ranges from minimum support to maximum. The lowest level of support is
teacher consult, which is a strong, continuous communication between the classroom teacher(s) in
order to intentionally plan so that the lessons, activities and assessments are geared to meet the
needs of all students including those with IEP’s. Next, there is a level of support in which perhaps
the Special Educator helps modify curriculum so that the student is participating in class with grade
level curriculum but the activity is modified to maintain academic challenge, however, the students’
developmental level has been carefully considered. A higher level of support may include small
group support instruction in the grade level classroom with other, non-disabled, students who also
require extra support. Students may require pull-out support for very small group, specific,
intensive instruction to fill gaps or solidify basic skills that will allow them to access the general
curriculum.
Our school uses a variety of instructional programs which include; Fundations, Wilson, Wonders,
Treasure Chest, Ascend Math, Imagine Learning, System 44, and Read 180. Teachers are trained in,
and use, scaffolded instruction; intentional questioning; DOK levels; specific, academic feedback;
and formative assessment based lesson planning. Due to our population which consists of a large
percentage of English Language Learners, our entire building focuses on academic language and
English Language Development. These are expected components of all lessons building wide.
Students are scheduled according to need. On occasion, students have had a specialized schedule
that provides grade level classroom instruction and participation, push-in services for subjects that
require more support and pull-out instruction for high-need, specialized instruction. The Special
Education team works in tandem with each other to provide individualized instructional support.
Student Recruitment
There will be no changes in the way in which special needs students become part of our student
population. Students with a very specific set of needs will become part of our Multi-Intensive
Needs student population as they have in the past. Other students who have special needs and who
would otherwise be included in our student population will still be.
G. Academic Intervention & Acceleration
Our RTI Tier I program includes identifying all students for an appropriate intervention or
enrichment class based on academic data. Horizontal team meetings are scheduled at a minimum
of twice a month so that teachers can use multi curriculum data – including ACCESS data- to identify
appropriate interventions for students. These interventions will be applied and evaluated on six
week cycles in order to determine further actions. This process is the RTI Tier I program, and for
students of concern, it may lead to Tier II or Tier III intervention.
During intervention/enrichment time, mainstream, special education and ESL teachers establish
classes for specific academic needs of small groups of 6-8 students. Students participate in the
classes for six week cycles. At the end of each cycle, teachers assess student progress and
determine whether or not students are growing in their identified area of need. If not, students are
referred to Tier II Intervention, the RTI process. This process begins with the team meeting to
determine the academic area of greatest concern and an appropriate strategic learning plan for the
student. The plan is followed for a six week cycle, followed by an evaluation meeting by the RTI
team. If the student has progressed, the strategic learning plan is reviewed and modified. If the
47 | P a g e

student has not progressed, then the student is referred to Tier III of the RTI process and additional
supports and more specialized interventions are planned – then monitored and refined as
necessary. The RTI team meets regularly to monitor the progress of individual students who are at
Tier II or Tier III intervention.
The RTI process is designed primarily to intervene when students demonstrate a need for academic
intervention and support. A very similar process is followed when students demonstrate a need for
social/emotional support. The Mental Health Team meets regularly and identifies students of
concern. Appropriate interventions are developed, implemented and monitored.
The work of the PBIS team is based on the school wide culture established by the BRIDGE
(Belonging, Respect, Integrity, Diversity, Generosity, Effort) Way model for student and adult
behavior. The overall goal is to link appropriate and inappropriate behavior back to the BRIDGE
Way. PBIS includes a system of acknowledgement for appropriate student behaviors as well as
inappropriate behaviors.
The primary purpose of assessment is to identify areas in which individual students require
academic intervention or acceleration. The system that has been established in the past years of
the school’s operation has been successful. Nonetheless, there are areas in which this process can
become more strategic and more effective in terms of student achievement. We will analyze our
current system as an innovation school, and identify areas for change as well as effective tools for
identifying students in need.
Our student population is extremely diverse. So diverse in fact, that closing the achievement gap
comes down to each individual student. Our goal is to systematically evaluate the progress of each
student and remove barriers to achievement and success on an individual level. This requires
cohesive school procedures and diligence, as well as a wide variety of intervention
tools. Innovations in curriculum, assessment and professional development will support our ability
to differentiate and individualize our educational program even more.
The school schedule is designed to be flexible enough to ensure that there is instructional time
appropriate for ELL, SPED and GT students, as well as intervention for all students. In addition, the
schedule is designed to accommodate the educational needs of different grade levels. We also have
a Math Fellows program for about half of the students and the school schedule accommodates this
program also.

H. Gifted and Talented Students:
Identification:
The DPS Gifted and Talented Department has a well-developed identification system, which we use
to identify students. The process is closely aligned to the requirements established by the Colorado
Department of Education. To be identified, a student needs three qualifying scores on state or local
academic assessments, nonverbal assessments, or a combination of qualifying scores. Also, a parent
checklist or teacher checklist indicating GT characteristics is needed. In addition, we have a system
for identification of GT requiring a CoGAT assessment. DPS notifies us when students should be
immediately identified as GT and the student’s qualifying scores are given. We are also given names
of students who should be placed on a watch list or who require additional qualifying scores. The
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DPS GT Department trains GT liaisons in the identification process for the schools and forms are
readily available online.
Scheduling:
Depending on the specific needs of identified GT students, schedules to serve them are determined
with teachers. There is a specified intervention time each day that provides accelerated work for
students needing differentiated content, process and products. Students with talents in the arts
work closely with art teachers to receive tutoring or higher level assignments and projects. All
teachers’ conference with the GT liaison to design appropriately challenging work for identified
students to assure continuous learning in all classes.
Qualified Staffing:
The DPS Gifted and Talented Department assists in hiring qualified teachers with state
endorsements in GT, Masters Degrees, or doctorates in GT education, as mandated by the CDE. We
work closely with the district on our staffing needs. We ensure that GT itinerant teachers are
integrated into our teaching staff, invited to offer GT trainings, and seen as a valued resource for
teachers, students and parents. We believe this strengthens the retention of GT staff.
Professional Development:
The DPS Gifted and Talented Department offers monthly PD for GT teachers. In addition, online
guidance is offered for all aspects of GT services. Our GT teacher is a resource for all teachers. This
staff member offers PD sessions on gifted characteristics, identification, academic differentiation
and affective services. Advanced learning plans are created with input from teachers, parents,
students and the GT teacher. Our GT teacher also stays informed of GT conferences, workshops and
publications that can be attended or shared with staff in order to assure best practices for serving
gifted students.
I.

Supplemental Programming:

The mental, social/emotional, and physical health of students is a high priority for the school. We
believe that it is important to consider Maslow’s Hierarchy of Needs in educating children. To put it
simply: children who are hungry, ill, or emotionally fragile struggle to succeed academically. Our
commitment to eliminating barriers is formalized in our Unified Improvement Plan (UIP) as a Major
Improvement Strategy: Develop and implement programs/systems to better meet the social,
emotional and physical needs of our students in order to increase academic success.
We have established partnerships with over 25 different community organizations in order to
provide programs for our students and families. There is an on-site Parent Welcome Center that
offers classes in English language, Nutrition, Child Development etc. The Center is also a staffed
school-based Goodwill Employment Resources Center. Some of our partner organizations offer
mental health support for students and families, as well as assistance with clothing and other
resources. The school has a full service on-site pediatric clinic that includes dental health services.
We also have academic partnerships with the Denver Museum of Nature and Science that supports
student health education. Our after school program includes Nutrition classes for students, as well
as other classes in the 4H Model. As an innovation school, we are able to leverage the funding
capabilities of our partners. For example, organizations are able to match funds collected through
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fund raising; a private or corporate donor is able to provide the initial funds to hold a fundraising
gala for the school that includes the partner network.
Each year, we complete the Colorado Education Initiative (formerly Colorado Legacy Foundation)
Healthy Schools Scorecard in order to evaluate the extent and effectiveness of our health programs.
For each of the past four years, we have been one of the top 15 ranked schools in the state and
identified as a Healthy School Champion. The funds that are received are used to enhance our
health programs. We also have received grant funding as well as partner support to increase
positive school climate and culture. Increasing these will also increase student satisfaction.
The school offers both intermural and intramural sports and these are managed by the school
staff. For the programs which include a fee, students have the opportunity to obtain a
“scholarship” for their participation. A student or family does not pay for participation in a situation
in which it would cause a hardship.
In addition, the after school programs, Boys and Girls Clubs of Metro Denver and Fit Fun offer after
school enrichment programs which include both academic and recreational activities. These
organizations also work with additional partners such as the CSU Cooperative Extension Services to
expand the programs they can offer. Funding for these programs is obtained by the organizations
themselves. In addition, individual teachers offer after school programs such as academic tutoring
and robotics.
Students can apply to be PEACE Ambassadors. In this capacity, they volunteer within the school day
in leadership positions. Students also may serve on student council.
We will continue with the DPS Reading and ELA Academy each summer. We will follow the
recommended criteria for required students; i.e. students on READ Plans and students who are
ELLs. The invitations for the program come directly from the ELA department and the Department
of Teaching and Learning.
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Section IV: TEACHING
A. Teacher Recruitment, Hiring, & Retention:
All core content teachers are hired following the DPS protocol, which adheres to the Elementary
and Secondary Education Act (ESEA) requirements that these teachers be “Highly Qualified.” Noncore content teachers are vetted by DPS for all of the qualifications relevant to their job
descriptions. In addition, our Personnel Sub-Committee of the CSC closely examines the
applications of candidates to identify qualifications that are essential for teachers at the school
(e.g.: ELL experience).
All new school staff members must have the professional background, depth of experience, and
personal qualities that are essential to following the vision and mission. Staff must have experience
working with a linguistically and culturally diverse student population. Preferably, teachers have
ELA certification and a demonstrated ability to implement “best practices” of ELA instruction.
Teachers should also have demonstrated academic success working with students who are “hard to
serve.” Also, it is important that the teaching staff on the whole has a skill set that can support the
variety of school activities that occur in a school this diverse (e.g.: sports, cultural endeavors,
academic clubs, social/emotional education, etc.). Our hiring practices follow DPS procedures and
timelines. Positions are publicized by DPS. Our Personnel Sub-Committee of the CSC makes hiring
decisions. At the end of each school year, the administrative team considers the performance of
each teacher and determines the success of all hiring decisions. The reasons for teachers exit from
the school each year are determined and monitored year to year. The administrative team uses this
information to revise our interview process and hiring decision procedures. We do not require or
request any flexibility to hire outside of district processes and timelines.
The personal qualities that teachers and other staff bring to the school are in many ways as
important as their professional qualifications. For many reasons, our school is classified as “hard to
serve.” However, it is essential that our staff does not see this as saying anything negative about
our children. Our students are talented and strong. Their parents want them to have a quality
“American education.” All staff members must believe in the children and believe in what they can
accomplish. Our students will only believe they can succeed academically if the adults in their
school community do as well. Celebrating and embracing cultural diversity is the norm at PBA and
the foundation for our students’ success. In the past, teacher attrition has been due to family
circumstances and vertical movement more than any type of dissatisfaction with the school or
assignment. We believe that this will continue to be true under innovation status.
Pursuant to NCLB, all K-12 core content teachers must be highly qualified (HQ). This means that
regular and special education teachers that are the primary provider of instruction must be HQ in their
particular content area(s), including English, Reading or Language Arts; Mathematics; Science; Foreign
Languages; Social Studies (civics, government, history, geography, economics), and the Arts (visual
arts, music). The school will comply with requirements not waived regarding Title II.

B. Teacher Coaching:
PBA has developed and implemented numerous procedures for teacher coaching.
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All administrators follow the LEAP framework for evaluating and supporting
teachers. Feedback is presented to teachers with a goal of improvement in specific areas.
The focus area identified in the UIP is High Impact Instructional Moves.



The school has established four innovative Differentiated Roles positions. These teachers are
in the classroom for half of the school day. In addition, they are responsible for coaching a
group of five to seven teachers in a specific content area (Literacy, Math, Science, Social
Studies). The purpose of the coaching is to assist each teacher in the necessary skills to
increase his/her High Impact Instructional Moves LEAP scores. They also are responsible for
twice monthly professional development for the same cohort of teaches in order to guide
them to completion of their Student Learning Outcomes (SLOs).



A 1.0 FTE Teacher Effectiveness Coach (TEC) will serve at PBA. The primary responsibility of
the TEC is to guide the professional development of the Differentiated Roles staff and the
Teacher Leaders in the areas of SLOs and High Impact Instructional Moves. The TEC also is
responsible for coaching individual teachers who request additional coaching, or whose
student growth scores indicate areas of potential growth.



A humanities facilitator, a math/science facilitator and a site assessment leader will receive
training and experience as a teacher coach. Their job descriptions include assisting and
coaching teachers as necessary and at the request of administrators.



It is the responsibility of the newly developed Professional Development Team to ensure
that as many staff members as possible obtain Professional Development Units in order to
support the improvement of instructional skills school-wide. We implement a school-wide
PDU based on the UIP and/or the elements of the innovation plan each year. In addition,
teachers are supported in the process of planning and completing a personal or small group
PDU.

C. Teacher Evaluation:
PBA uses the LEAP Framework focused on High Impact Instructional Moves as our teacher
evaluation system. The Framework is cohesive and includes areas that are essential for the success
of all students. If teacher performance is unsatisfactory, the evaluating administrator identifies
areas for improvement. Additional coaching and peer support are developed for the teacher based
on the identified areas. If subsequent evaluations show the same areas for necessary growth, DPS
and DCTA recommendations for remediation are put into place to ensure the most effective
teachers are serving our students.
D. Professional Development (PD):
The Professional Development plan is designed to achieve several goals:
 Establish a cycle of data driven instruction for horizontal (grade level) teams
 Coordinate curriculum implementation that establishes cross-curricular connections for
students
 Provide the opportunity for the analysis of student performance benchmark data by
teacher, by content area and by student that follows specific protocols designed to ensure
that the data provides information that genuinely guides instruction
 Ensure that all teachers develop and implement effective Student Learning Outcomes in
order to increase overall student achievement
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Ensure that all teachers are supported in increasing their High Impact Instructional Moves
LEAP scores
Provide consistency in professional development expectations for the entire teaching staff
while providing differentiation to meet each individual teacher’s needs in terms of growth
and tasks.
Support teacher and paraprofessionals develop capacity to “provide a rigorous, enduring,
standards-based education for a diverse student population and advocate for support in
addressing the issues which may be barriers for academic success( from the school Mission
and Vision statement)”
Translate into measureable increases in student achievement.

The school’s professional development program will be anchored by 10 Professional Learning
Community (PLC) groups. The Differentiated Roles teachers will lead 4 of the PLCs. The other six will
be led by Teacher Leaders. The teacher leader position in the school will be one which teachers
apply for, are interviewed and selected by members of the administrative team and the
curriculum/assessment team.
Teachers may voluntarily choose to be on a Differentiated Roles PLC, or they may be assigned by
the administrative team. Each of these PLCs will be content specific (Literacy, Math, Science or
Social Studies), and function as a small vertical team. The teachers in these PLCs will also have the
opportunity for coaching by the Differentiated Roles teachers. The focus of the coaching will be on
High Impact Instructional Moves. As there will be a maximum of eight teachers in each of these
PLCs, 32 teachers total or 40% of the teaching staff will be involved in a Differentiated Roles
PLC. The remainder of the teaching staff will be in a PLC led by a teacher leader.
All 10 PLCs will work as a group and individually throughout the year to evaluate content standards
in order to develop, and implement their SLOs. The teams will analyze student performance data
and support each other in the appropriate implementation of High Impact Instructional Moves with
the ultimate goal of increasing student achievement.
The goal of all ten leaders during professional development will be essentially the same: to lead
each PLC to success in achieving their Student Learning Outcomes. The Teacher Effectiveness Coach
will be responsible for guiding the work of the Differentiated Roles teachers and the Teacher
Leaders in their PLCs. Together they will develop the implementation program for the PLCs. The
program will be based on the DPS guidelines and ProComp requirements for SLO achievement. The
PLCs will meet during Friday professional development time twice a month for a minimum of 80
minutes The TEC, the Differentiated Roles teachers and the Teacher Leaders will attend DPS offered
leader development programs as they relate to the innovation goals and plan.
In addition to the PLCs, horizontal (grade level) teams will meet twice each month for a minimum of
80 minutes. These teams will follow a data cycle to guide instructional decisions. They will also
function as Tier I Response to Intervention teams.
Professional development for the teachers will be each Friday afternoon from 1:30 to 4:15. There
are many professional development needs that result from the innovation program that must be
included. A variety of schedules will be used to maximize professional development time and
flexibility. Eighty minute, sixty minute, and forty-five minute blocks of time can be designated for
various activities. Time for a teacher gathering is scheduled each Friday which is essential for school
announcements and positive school culture activities for teachers. Sample Friday schedules are:
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Schedule A
Session
1
2
Gathering

Time
1:30-2:50
2:55-3:55
4:00-4:15

Minutes
80
60
15

Schedule B
Session
1
2
3
Gathering

Time
1:30-2:15
2:20-3:05
3:10-3:55
4:00-4:15

Minutes
45
45
45
15

The basic parameters for each yearly professional development calendar include:
 Professional Learning Community meetings twice monthly , or every other week, for a
minimum of 80 minutes
 Horizontal team meetings twice monthly, or every other week, for a minimum of 80
minutes. Protocols for each meeting will be established by the professional development
team.
 Vertical team meetings for Literacy, Math, Science and Social Studies teachers on a rotating
basis so there are two meetings for each content area each year. These will be coordinated
by the Curriculum/Assessment team for the purpose of ensuring fidelity to the curriculum
and vertical analysis of achievement data
 Positive school climate and culture sessions will be included
 Topic professional development sessions aligned to the schools mission and vision and of
interest to the staff presented by experts (i.e. PBA Cafe) will be included
 Administrative areas of concern or importance to the staff will be included as necessary
The professional development priorities for Year I (2015-2016) of innovation include:
Month
August

September

Professional Development Activities
1 PLC meeting
1 Horizontal team meeting (High Impact Instructional Strategies, ELL & SPED)
Innovation plan implementation
Positive school culture for students and staff
Curriculum instruction professional development including: REACH, enVisionMath 2.0,
Wonders for English Learners, myWorld Social Studies
Assessment program – Renaissance STAR Custom use
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Curriculum instruction professional development
Additional Standards and SLO work time
Social Studies vertical team
Benchmark assessment planning
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October

November

December

January

February

March

April

May

2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Math vertical team
Additional Standards and SLO work time
2 PLC meetings
1 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Literacy vertical team meeting
REACH vertical team meeting
1 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Science vertical team meeting
Positive school culture for students and staff session
ACCESS testing preparation
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Social Studies vertical team meeting
PBA Café
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Math vertical team meeting
PBA Café
CMAS Literacy and Math testing preparation
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Literacy vertical team meetings
REACH vertical team meeting
Additional Standards and SLO time for teachers
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Science vertical team meetings
2 PLC meetings
2 Horizontal team meetings (High Impact Instructional Strategies, ELL & SPED)
Evaluation of PD for current year and planning for the following year

There are five green days scheduled at the beginning of the 2015-2016 school year. These will be
used as indicated above in order to begin the implementation of the innovation plan and for
curriculum implementation support. The other DPS designated blue and green days are not
included in this calendar, as their activities will be scheduled independently. There are two reasons
for the school to schedule these independent of the district:
1. As the benchmark assessments will be created and administered to reflect the schools
adopted curriculum, the windows for student assessment and data analysis should be
determined by the school.
2. District blue and green days are generally on Mondays or Tuesdays. These days are full
school days for students, and represent over 22% of the students instructional
week. Flexibility in determining blue and green days results in the ability to schedule some
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of this time on Friday mornings. This would maximize professional development time and
minimize interruption in students’ instructional time.
From September to May, there are two full Green (Planning/Professional) days allocated, as well as
two half green days for Planning. There are also two full and two half Blue (Assessment) days that
are allocated. The school will schedule these days so that they follow the administration of the
school benchmark assessments. In this way, the time will be available for teachers to analyze
benchmark assessment data. Time for data analysis is an essential component of the data cycle- it is
one of the factors in turning data into useful information.
At the end of each school year, the Curriculum/Assessment team will determine windows for
benchmark assessment. Once this is done, the team will work with the Professional Development
team to correlate blue and green days with benchmark assessment. These will be placed on the
school’s yearly calendar and evaluated by the administrative team working with the Transportation
department to ensure that bussing of students can be accommodated. Once this happens, the
calendar with adjustments to blue and green days will be submitted to the SLT for approval.
Approval for the following year must take place 30 days before the end of the school year in order
to ensure that the correct calendar is printed on the student agendas, posted on the school’s
website and distributed to parents and the community. There will be no changes to the DPS school
calendar other than for blue and green day designations.
The professional development components are evaluated at the end of each trimester. The
evaluations will be prepared by the professional development team. The intent and design of the
evaluation is to determine if it is meeting the innovation goals for professional development and
that the time is valuable to teachers in support of their practice.
E. Pedagogy
We have a strong foundation for the success of our innovation plan. Through the process of
developing this plan, we identified areas that need to be strengthened. One of these areas is the
following: we want to make instruction more uniform throughout the building. PBA includes the
following learning environments: ECE, elementary, middle school, Newcomer 1, Newcomer 2,
Newcomer 3, mainstream, self-contained, platooning, and MM/MI special needs classrooms. We
create diversity in our classrooms in order to differentiate for the unique range of abilities in our
student population. With innovation status, we will make the implementation of educational best
practices more uniform throughout our school in order to increase student achievement. We seek
to develop an expectation of consistency school-wide in the areas of backwards design planning,
high impact instructional moves, and sheltered instruction best practices. Professional
Development, Curriculum and Assessment support uniform practices throughout the building.
We emphasize cohesive school-wide implementation of best instructional practices for English
Language Acquisition. Specifically, these instructional strategies include, but are not limited to:




Establishing and communicating clearly defined content and language objectives for
students for each lesson.
Use of supplemental materials such as models, graphs and visuals to a high degree.
Adaptation of content to all levels of student proficiency.
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Incorporation of meaningful activities that integrate lesson concepts with language practice
opportunities in reading, writing, listening and speaking.
Explicitly linking concepts to students past learning and background experiences.
Creating and using graphic organizers to increase understanding of the content.
Making academic tasks clear through demonstrations, gestures, clear enunciation and
sentence structure.
Consistent use of scaffolding techniques throughout lessons.
Varying question types including those that promote higher order thinking skills.
Providing frequent opportunities for student interaction and discussion with teachers and
with other students.
Planning lessons so that all language skills (reading, writing, listening and speaking) are
integrated.
Pacing the lesson appropriately according to students’ ability levels.
Conducting assessments of student comprehension and learning for all lesson objectives.
Providing regular and meaningful feedback to students.

The professional development program includes a strategic plan to support consistency in
incorporating these strategies into instruction throughout our school.
In order to determine each student’s schedule, the scheduling team examines the performance
data for every student. Particular consideration is given to ACCESS data if a student is an English
language learner. Areas of student strength as well as areas of needed support are identified and an
appropriate schedule is developed. New students who have limited English language literacy are
placed in newcomer level 1, 2 or 3 classes. Other factors are also considered in determining an
appropriate level, such as the extent of the student’s formal education in his/her home language.
As their language proficiency increases, students make the transition to higher-level newcomer
classes and, eventually, into mainstream classes.
When PBA was established we promised the community that there would be an academically high
level class at each grade level. This has been built into the school schedule for the past few years
and will continue to be implemented under innovation status. Students are placed into these
classes depending on their individual performance data.
Remediation and acceleration opportunities exist for all students in mainstream classes. Students
are placed into intervention classes based on their English language and academic data.
Remediation and acceleration classes are both referred to as “intervention.” Placement of students
in a remediation class follows a protocol based on the individual needs of each student. If a student
demonstrates difficulty in literacy, he or she is placed in a literacy intervention class. If a student is
proficient in literacy but not in math, he or she is placed in a math intervention class. At the middle
school level, all students have one elective or “specials” class each day. If a student is proficient in
English language acquisition, literacy, and math, he or she has a second elective/specials class each
day. If not, the student has an intervention class, based on the area of greatest need. Students are
assigned to acceleration intervention groups depending upon their areas of greatest strength. As
schedules are prepared each trimester, student achievement is evaluated and students are placed
appropriately. Students may move in and out of intervention several times throughout the year.
In order to differentiate for our diverse student population, there are established procedures for
each teacher to follow. One way this is accomplished is through the targeted use of the WIDA “Can
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Do” Indicators. Teachers review individual data for each student regarding his or her reading,
writing, speaking, and listening ability. Teachers use this information to group students, modify
assignments, etc. Teachers use the principles of backwards design to plan lessons for each unit.
Particular attention is made to include the practices referred to as “high impact instructional
moves,” as well as sheltered instruction strategies. Principals are responsible for ensuring that
teachers’ lessons include these components, demonstrate use of individual student data, are
rigorous, and promote student achievement.

Section V: GOVERNANCE & FINANCE
A. School Governance:
The parents, guardians, teachers, staff and community members at PBA speak over 50 different
languages and have a wide variety of home cultures. We make a concerted effort to ensure that we
communicate important information in as many languages as possible. We have many documents
translated into a variety of languages that go to parents/guardians and community members. In
situations where parents/guardians and community members must have information related to
school governance and decisions, our documents are translated into their language. In situations
where parents/guardians and community members can provide information to the school, we
provide translators or conduct meetings in multiple languages.
In addition to language, there are other barriers that impact the ability of parents/guardians and
community members to be active participants in our school’s governance and decision making.
Many of our families and community members do not own a vehicle, which can make coming to the
school building a challenge. Parents/guardians must also overcome child care challenges when the
presence of younger children at school is not appropriate. Moreover, in some communities
parent/guardian involvement has cultural limitations. PBA works hard to create solutions to these
issues and overcome barriers to genuine two-way communication between families, community
members, and our school.
Our Community Navigators, who are housed within the Colorado African Organization, provide
outreach to six different ethnic communities, both informally and through regularly scheduled
meetings. They also assist in providing parent and community feedback on issues of governance
and decision-making. Bringing feedback from Community Navigator meetings to the Collaborative
School Committee (CSC) ensures that as many parent voices as possible are included and heard in
school governance.
PBA also has a wide network of community partners who support students and other community
members in academic and non-academic ways.
The position of “Grants and Community Outreach Coordinator” is unique to PBA and essential to
our school. This staff member coordinates the work of the Community Navigators, other school
partners, and the CSC. This position ensures that even if parents and community members cannot
be directly involved in school governance, their voice can still be heard at CSC meetings.
The CSC and SLT have different member compositions and will remain separate in order to achieve
their individual goals and objectives. The SLT is composed of teachers and an administrator,
nominated and elected by the staff. The membership, membership rotation, decision-making
responsibilities, purpose/scope, and responsibilities of each committee generally follow those as
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defined in the district’s “Collaborative School Committee (CSC) and School Leadership Team (SLT)
Side-by-Side Comparative Document. Through the development of our innovation plan, the SLT was
reconfigured and redesigned to more closely follow the DPS model. Our intent for the future is that
the CSC and the SLT will be strengthened in their respective roles.
The CSC meets once each month, while the SLT meets every two weeks. The administrative team
meets at the end of each trimester to discuss the accomplishments of each committee, as well
identify ways to increase the input each committee can provide for important school governance
decisions.
The CSC approves the school budget each year. The principal reviews the budget line by line with
the committee, which approves the final budget. The CSC also oversees the progress monitoring of
the academic goals in our Unified Improvement Plan (UIP) at the beginning of each year by
examining data summaries. The CSC also approves the UIP at the beginning of each school year.
B. Budget & Policy Narrative:
As part of this innovation planning process we seek to establish flexibilities in use of school
resources. In particular, we intend to seek sponsorships and donations to provide direct support to
our instructional model and school culture events. We also intend to utilize the innovation budget
menu for funding regarding professional development that the school intends to provide outside of
district PD. As part of this innovation plan we are including a Grants and Community Outreach
Coordinator and will coordinate fundraising events throughout the school year.
We do not expect to incur any major expenses in addition to what DPS traditionally funds. However,
we may need additional curriculum materials, particularly after the first year when we review
student performance data and identify areas of need. PD led by outside agencies is another possible
additional expense. This would only be considered for PD that supports the goals of our innovation
plan and that could not be obtained in other ways. We are continuously expanding our network of
partners, who assist us in providing resources for our students and their families.
It would be difficult to find a budget item that does not support the vision, mission and education
plan of our school. The three components of the vision and mission statement are language,
academics, and culture. These three items summarize the day to day operation of PBA and the ways
in which funds are allocated and spent. Our principal works with our DPS financial partners to
ensure that the school operates “in the black” and with a carry over each year. This will continue
under innovation status.
Over 96% of our students are eligible for free and reduced price lunch. Other School Finance Act
revenue assumptions include Title I ELA funds, funding for children of Migrant Workers, funding for
the Maria Droste and Confict Center counselors, and funding for our Goodwill staff. Currently, we
have no grants that impact revenue. However, we expect additional revenue from school
fundraisers, the DPS Foundation, and partner donations. In terms of the contingency set aside in
the school budget, we “carry forward” from year to year.
Based upon our projected enrollment, current enrollment, and the information we have received
from the ethnic communities we serve, we expect to achieve our projected enrollment. If we fall
short of projection, we will prioritize programs using the vision and mission statements as a
decision making guide and determine areas of elimination. While the school is currently budgeting
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on average teacher salaries as an innovation school the administration in collaboration with the SLT
shall review annually the cost savings the school may receive if we were to shift to actual salaries.
C. Facility:
We plan to remain in our current facility. However, we recognize that there are some difficult
decisions that may need to be made in the future to accommodate our optimum number of
students. The original projection for our building was 725 students and our current enrollment is
almost 1,100. In conjunction with DPS staff we are exploring possible solutions to this challenge.
Although we currently do not anticipate construction projects, this may be one option as we move
forward.
We currently house our kindergarten classes in an annex building less than a mile away from the
main building. We do have enough space for our students within our two buildings. In the event
that we do not have access to an annex building, we would have to change our enrollment
structure. Regardless of our facility configuration, our school name will remain the same.
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Section VI: WAIVERS
A.

District Policy Waivers
District Policy

Policy language/
summary

School’s
Replacement Policy

District Policy
Policy language/
summary
School’s
Replacement Policy

ILBA : District Student Assessment

Educational Program: Interims

District assessment provides information on each student’s educational
growth for the purposes of instructional improvement, special programs,
communication with students and parents, and state and federal
accountability. The district’s assessment program consists of tests that are
given statewide and nationally, as well as locally developed assessments
that monitor student progress toward state standards. In addition,
teachers create classroom assessments that match the district’s approved
curriculum and identify individual strengths and weaknesses.
PBA follows the components of the district assessment program that
include tests that are given statewide and nationally. Modifications to
these components of the program are limited to the assignment of
particular testing administration windows, as feasible. In addition, PBA
develops a comprehensive assessment plan that assesses students
regularly in all core academic classes throughout the year. The function of
these assessments is to provide teachers with real-time information on the
academic growth of each student, and allow students with the ability to
track their own academic progress. Results allow teachers to more
effectively differentiate instruction. The ultimate goal of the school based
assessment program is successful student academic achievement as
assessed by PARCC, CMAS and ACCESS. The school Curriculum and
Assessment Team, in collaboration with the school administrative team,
determine and develop effective assessment instruments for each core
content area. This system is reviewed and approved by the School
Leadership Team.
IE: Organization and Instruction

Educational Program

The schools of the district shall be organized to present a unified program
of instruction and shall be operated as a single system under the direction
of the superintendent.
PBA will present a program of instruction that is consistent with its
innovation plan, as approved by the DPS Board of Education, under
direction of the superintendent.
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District Policy

Policy language/
summary

School’s
Replacement Policy

District Policy
Policy language/
summary

School’s
Replacement Policy

District Policy

IGA: Curriculum Development

Educational Program

Constant adaptation and development of the curriculum is necessary if the
district is to meet the needs of the students in its schools. To be successful,
curriculum development must be a cooperative enterprise involving all
staff members, carried out under the competent leadership of the
superintendent, and using all available resources. Carefully conducted and
supervised experimentation for curriculum development also is desirable.
As standards for student outcomes and performance are adopted, the
curriculum shall provide a program of instruction based on and designed to
enable students to meet the Board-adopted standards, which meet or
exceed state adopted standards.
The Board expects its faculty and administration to regularly evaluate the
education program and to recommend modifications of practice and
changes in curriculum content as well as the addition of new courses to
the instructional program.
PBA school personnel, consistent with our innovation plan and using all
available resources, carry out curriculum development. Our curriculum
provides a program of instruction that enables students to meet or exceed
CCSS, CAS and WIDA standards. We regularly evaluate our education
program and make changes to curriculum content, instruction, and
assessments. The district evaluates the impact of the PBA education
program as part of its 3-year review of our innovation plan. In addition, the
CSC and SLT review our UIP each year. The principal and the Instructional
Superintendent must approve any interim changes.
IGD: Curriculum Adoption

Educational Program

The Board of Education is required by state statutes to determine the
educational programs to be carried on in the schools of the district and to
prescribe the textbooks for any course of instruction or study in such
programs.
The school curriculum provides a program of instruction that enables
students to meet or exceed CCSS, CAS and WIDA standards. We regularly
evaluate our education program and make changes to curriculum content,
instruction and assessments. School personnel, consistent with our
innovation plan and using all available resources, carry out curriculum
development. We utilize textbooks and/or equivalent learning materials by
course and grade level in each core academic area at a minimum as
outlined in our innovation plan and approved by the District’s Teaching
and Learning Department through a supplementary process. The district
evaluates the impact of our education program as part of its 3-year review
of our innovation plan. In addition, the CSC and SLT review our UIP each
year.
IIA/IIA-R: Instructional Materials

Educational Program
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Policy language/
summary

School’s
Replacement Policy

District Policy

Policy language/
summary

The District will establish a standard for appropriate textbooks and
equivalent learning materials by course and grade level in each academic
core area.
The departments of Elementary and Secondary Education will annually
review each school’s three year plan in conjunction with the School
Improvement Planning process to assure that the school is in compliance
with Policy IIA, and meets or exceeds the district’s standard for textbooks
or their equivalent learning materials.
The school curriculum provides a program of instruction that enables
students to meet or exceed CCSS, CAS and WIDA standards. We regularly
evaluate our education program and make changes to curriculum content,
instruction and assessments. School personnel, consistent with our
innovation plan and using all available resources, carry out curriculum
development. We utilize textbooks and/or equivalent learning materials by
course and grade level in each core academic area at a minimum as
outlined in our innovation plan and approved by the District’s Teaching
and Learning Department through a supplementary process. The district
evaluates the impact of our education program as part of its 3-year review
of our innovation plan. In addition, the CSC and SLT review our UIP each
year.
IJJ/IJJ-R: Instructional Materials

Educational Program

Instructional materials will be adopted by the Board of Education based
upon their effectiveness in implementing the instructional program for
which they are intended and according to the following criteria:
1. The extent to which they are aligned with the Denver Public
School Standards for Success, District goals and adopted
curricula;
2. The extent to which they meet a wide range of needs,
interests, and student performance levels;
3. The extent to which they support teaching practices known
to positively impact student learning; and
4. The extent to which they reflect diversity in such areas as
ethnicity, gender, national origin and handicapping conditions.
Spanish and English language materials shall be adopted at the same time,
if practicable. Schools shall use the current adopted instructional materials
in each subject area, except as otherwise provided by superintendent
and/or designee.
Supplementary materials generally do not require adoption by the Board
of Education. All schools use adopted textbooks for the core subject areas
of mathematics, social studies, science, foreign language and language
arts.
Following subject area adoption, schools purchase new textbooks for the
next school year using procedures developed by staff.
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School’s
Replacement Policy

District Policy

Policy language/
summary

School’s
Replacement Policy

School Proposal
Policy

adopted textbooks in core subject areas, except that non-adopted
textbooks may be purchased subject to approval of the Superintendent or
his/her designees, prior to the dates below.
Principals are encouraged to appoint a committee to review non-adopted
textbooks and supplementary materials used in the school prior to
considering approval/denial.
The school curriculum provides a program of instruction that enables
students to meet or exceed CCSS, CAS and WIDA standards. We regularly
evaluate our education program and make changes to curriculum content,
instruction and assessments. School personnel, consistent with our
innovation plan and using all available resources, carry out curriculum
development. We utilize textbooks and/or equivalent learning materials by
course and grade level in each core academic area at a minimum as
outlined in our innovation plan and approved by the District’s Teaching
and Learning Department through a supplementary process. The district
evaluates the impact of our education program as part of its 3-year review
of our innovation plan. In addition, the CSC and SLT review our UIP each
year.
GCID: Professional Staff Training,
Human Resources: Staff
Workshops and Conferences
Development
Attendance by school personnel at professional meetings shall be justified
by meaningful guidelines or rationale for such attendance. Such guidelines
or rationale may differ by department but shall be well-defined and
understood by appropriate personnel. An understanding of reasonable
expenses should be developed prior to travel. The budgetary allocation of
department travel accounts shall not be construed as automatic approval
for expenditure. Travel outside the continental United States shall be
considered only as an exception.
The PBA Professional Development Team, and the Curriculum and
Assessment team determine guidelines and rationale for attendance of
school personnel at professional meetings. The school’s professional
development plan is specified in the innovation plan. The school
determines the value of all staff training, workshops, and conferences as it
relates to the school’s mission and vision. The school’s principal and the
SLT approve all of the school’s professional development. The SLT and the
administrative team evaluate the school’s professional development plan
each year based on student assessment results. Based on achievement
data and other evaluative methods, the school’s professional development
plan is developed at the beginning of each school year. The school retains
the option to participate or not participate in any professional
development programs offered by the school district.
IJOA: Field Trips / IJOA-R: Field Trips (Guidelines
Educational Program
for Extended Excursions)
Most educational excursions shall be carried out on school time to
approved destinations listed in the catalog for approved excursions.
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Excursions to destinations not listed in the catalog may be arranged by
following the accompanying procedures for field trips. Sometimes these
experiences in the field will last overnight or for even longer periods. The
accompanying procedures for extended excursions give guidance to
teachers and principals so that judicious decisions may be made at the
local level concerning most such excursions. When the proposed
experience involves long, extended periods of time...principals shall seek
counsel, direction and approval from their lead principal who in turn may
secure approval from the superintendent or designee.
School buses shall be provided for teachers to take their classes on
educational excursions insofar as possible using bus allocations
established for that school. When school buses are not available,
arrangements may be made to use public transportation or private
transportation. For all excursions requiring students transportation in
school buses, arrangements should be made through the department of
transportation.

Replacement Policy

The Innovation school will follow the district field trip policies and
procedures with two exceptions:
1- The school will design field trips that match the curriculum and
therefore may be outside of the district catalog. In such situations, the
school will have autonomy in determining the appropriateness of field
trips, and the school principal will be responsible for approving all school
field trips.
2- If a situation exists where the school must pay the district for
transportation services, the school may choose to contract with another
school transportation provider if the cost estimate from the district is
significantly higher than the other school district's cost estimate.

B. State Statute Waivers
School
Proposal
Policy

Replacement
Policy

Governance:
Budget
(g) To require any employee or other person who may receive into his custody
moneys which properly belong to the district to deliver such moneys to the
treasurer of the district, or to deposit such moneys in a depository designated by
the board;
In accordance with the innovation plan, the school may receive moneys and
deposit such moneys into a school account. The School will establish an account
with the district to manage receipt of locally raised money and will have
autonomy in making deposits in and withdrawals from the account when such
actions are taken to further the academic achievement of students at the school.
The school will account for all moneys that it receives directly and will report to
the DPS board.
Section 22-32-109(1)(g): Handling of Money
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School
Proposal

Policy

Replacement
Policy
School
Proposal

Policy

Replacement
Policy

Educational Program:
Calendar and Schedule
(n) (I) To determine, prior to the end of a school year, the length of time which
the schools of the district shall be in session during the next following school
year, but in no event shall said schools be scheduled to have fewer than one
thousand eighty hours of planned teacher-pupil instruction and teacher-pupil
contact during the school year for secondary school pupils in high school, middle
school, or junior high school or less than nine hundred ninety hours of such
instruction and contact for elementary school pupils or fewer than four hundred
fifty hours of such instruction for a half-day kindergarten program or fewer than
nine hundred hours of such instruction for a full-day kindergarten program. In no
case shall a school be in session for fewer than one hundred sixty days without
the specific prior approval of the commissioner of education. In extraordinary
circumstances, if it appears to the satisfaction of the commissioner that
compliance with the provisions of this subparagraph (I) would require the
scheduling of hours of instruction and contact at a time when pupil attendance
will be low and the benefits to pupils of holding such hours of instruction will be
minimal in relation to the cost thereof, the commissioner may waive the
provisions of this subparagraph (I) upon application therefore by the board of
education of the district.
In accordance with the innovation plan, the school’s principal, in consultation
with the CSC, shall determine, prior to the end of a school year, the length of time
the school will be in session during the following school year. The actual hours of
teacher-pupil instruction and teacher-pupil contact shall meet or exceed the
minimum hours set by the district and state for public instruction.
Educational Program:
Section 22-32-109 (1)(n)(II)(B): School Calendar
Calendar and Schedule
(B) Prior to the beginning of the school year, each district shall provide for the
adoption of a district calendar which is applicable to all schools within the
district…A copy of the calendar shall be provided to the parents or guardians of
all children enrolled…Such calendar shall include the dates for all staff in-service
programs…[The] school administration shall allow for public input from parents
and teachers prior to scheduling …staff in-service programs. Any change in the
calendar…shall be preceded by adequate and timely…of not less than thirty days.
No later than 60 days before the end of the school year, the principal, in
consultation with the CSC and the SLT will determine the following year's school
day schedule that meets or exceeds district and state determinations of the
length of time during which schools shall be in session during the next school
year.
Input from parents and teachers will be sought prior to scheduling in-service
programs and other non-student contact days. This calendar and schedule shall
serve as the academic calendar and schedule for the school. All calendars shall
include planned work dates for required staff in-service programs. Any change in
the calendar except for emergency closings or other unforeseen circumstances
shall be preceded by adequate and timely notice of no less than 30 days.
Section 22-32-109(1)(n)(I): Schedule and Calendar
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School
Proposal
Policy

Replacement
Policy

School
Proposal
Policy

Replacement
Policy
School
Proposal
Policy

A copy of the upcoming school-year calendar and school day schedule shall be
provided to all parents/guardians of students who are currently enrolled. The
approved upcoming school year calendar and school day hours will be placed on
the school’s website prior to May 1 of the prior academic year and a copy shall be
provided to the school’s Instructional Superintendent.
The school year calendar shall be revised only to align PD days (Blue and Green
Days) to meet the schools PD and assessment needs.
Section 22-32-109(1)(t): Determine Educational
Education Program
Program and Prescribe Textbooks
(t) To determine the educational programs to be carried on in the schools of the
district and to prescribe the textbooks for any course of instruction or study in
such programs;
The DPS Board authorizes the school to develop an educational program that
aligns to the mission and vision of the school and enables the school to
implement the innovation plan.
The school curriculum will provide a program of instruction that enables students
to meet or exceed the CCSS and CAS and WIDA. The school will regularly
evaluate its education program and make changes to curriculum content,
instruction, professional development and assessments.


Curriculum development will be carried out by school personnel,
consistent with the school’s innovation plan, using all available resources.
 The School will utilize textbooks and/or equivalent learning materials by
course and grade level in each core academic area at a minimum as
outlined in its innovation plan and approved by the District's Teaching and
Learning Department through a supplementary process.
The district will evaluate the impact of the school’s education program as part of
its 3 year review of the school’s innovation plan in addition to the annual UIP
review by the CSC. Any interim changes must be approved by the Principal and
Instructional Superintendent.
Section 22-32-109(1)(aa): Adopt Content Standards
Education Program
and Plan for Implementation of Content Standards
(aa) To adopt content standards and a plan for implementation of such content
standards pursuant to the provisions of section 22-7-407;
In accordance with the innovation plan, the school will implement the Colorado
Academic Standards and Common Core State Standards, as well as the WIDA
standards. The DPS Board delegates to the school the authority to develop a
local plan for implementation of the CCSS, the CAS and the WIDA standards in a
way that aligns to the school’s innovation plan.
Section 22-32-109(1)(jj): Identify Areas in which the Leadership: Professional
Principal/s Require Training or Development
Development
(jj) To identify any areas in which one or more of the principals of the schools of
the school district require further training or development. The board of
education shall contract for or otherwise assist the identified principals in
participating in professional development programs to assist the identified
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principals in improving their skills in the identified areas.

Replacement
Policy

State
Statute
State Statute

Statute
Description

In accordance with the innovation plan, the Principal will participate in districtprovided coaching and professional development except when such coaching or
professional development contradicts the successful implementation of the
innovation plan and/or the mission /vision of the school.
In determining the Principal’s PD and coaching schedule, the Instructional
Superintendent will collaborate with the Principal to ensure that district PD and
coaching supports the school leader and/or leadership team in implementing the
goals of the innovation plan.
The standard district offered professional development for members of the
Professional Development team will be attended in the instances in which it
supports the implementation of the innovation plan and/or the mission and
vision of the school. District professional development for teachers, teacher
leaders, and other instructional or operational leaders at PBA will be attended
when the school’s principal determines that such professional development is in
the best interest of the school to successfully implement the innovation plan.
Employment and Authority of Principals

Governance: Principal
Hiring Process

3.06(d) Section 22-32-126, C.R.S.
(1) The board of education may employ through written contract public school
principals who shall hold valid principal licenses or authorizations and who shall
supervise the operation and management of the school and such property as the
board shall determine necessary.
(2) The principal shall assume the administrative responsibility and instructional
leadership under the supervision of the superintendent and in accordance with
the rules and regulations of the board of education, for the planning,
management, operation, and evaluation of the educational program of the
schools to which he/she is assigned.
(3) The principal shall submit recommendations to the superintendent regarding
the appointment, assignment, promotion, transfer and dismissal of all personnel
assigned to the school under his/her supervision.
(4) The principal shall perform such other duties as may be assigned by the
superintendent pursuant to the rules and regulations of the board of education.
(5)(a) The principal or the principal’s designee shall communicate discipline
information concerning any student enrolled in the school to any teacher who
has direct contact with the student in the classroom and to any counselor who
has direct contact with the student. Any teacher or counselor who receives
information under this subsection (5) shall maintain the confidentiality of the
information and does not have authority to communicate the information to any
other person.
(b) Each school district shall include in its discipline code adopted in accordance
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with section 22-32-110(2) procedures to inform the student and the student’s
parent or guardian when disciplinary information is communicated and to
provide a copy of the disciplinary information to the student and the student’s
parent or guardian. The discipline code shall also establish procedures to allow
the student and the student’s parent or guardian to challenge the accuracy of the
disciplinary information.
In the event of a change in leadership, the priority is maintaining building
leadership that supports the mission and vision of the school and ensures that
student achievement is supported. Members of the PBA community, including
staff, parents and community members will be involved in the principal hiring
process.

School’s
Replacement
Policy

The PBA SLT in collaboration with the district superintendent or his/her designee
will manage the principal selection process and recommend three final
candidates to the district superintendent (or his/her representative) for hiring.
Principal candidates are provided to the SLT from the district’s principal hiring
pool using the LEAD in Denver evaluation process. The superintendent (or his/her
representative) may redirect the SLT and his/her designee to continue the search
for better qualified candidates should none of the three candidates meets his/her
approval. In the event that the principal position is vacant, the superintendent (or
his/her representative) may appoint an interim principal until such a time that
the above described hiring process results in a principal candidate that is
agreeable to the SLT and the Superintendent or his/her designee. The principal
assumes the administrative responsibility and instructional leadership of the
school under the supervision of the superintendent and in accordance with the
innovation plan. Interviews and selection follow the DPS Human Resource hiring
procedures.
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Appendix B: Evidence of Support from Administrators, Teachers,
Staff, and the School Accountability Committee
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 On April 10, 2015 the Place Bridge Staff held a secret ballot vote
resulting in an approval recommendation for this innovaiton
plan. The vote
 The Place Bridge CSC also held a vote indicating majority support
for the innovation plan.
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Place Bridge Academy Innovation Plan- Evidence of Staff
Involvement
Date

Involvement

May 30, 2013
September 12,
2013

PBA admin team attends innovation Open House
Brenda Kazin, principal, asks Erin Kobler (Community Engagement
Specialist) and Annette Garcia (Facilitator) to interview staff in small
groups to determine interest in pursuing innovation status.
Erin and Annette conduct interviews with all teachers.

September 17 -20,
2013
October 2013

November 15,
2013

November –
December, 2013
January, 2014

February, 2014

March – May, 2014

April – May, 2014

Erin and Annette construct a staff survey based on interviews with
teachers designed to identify greatest areas of interest to be included in
an innovation proposal. Teachers complete an online version of the
survey.
Teachers complete an informal vote of whether or not to proceed with
developing an innovation proposal for Place Bridge Academy. The vote is
based on information from the staff survey and includes data from the
survey identifying the three areas teachers would most like to see in an
innovation plan – curriculum, professional development, assessment. The
vote is 44 in favor of continuing with seeking innovation, 22 against.
The admin team contacts OSRI for information about next steps in the
process.
Jennifer Holliday speaks with the teaching staff about the goals and
process of obtaining innovation status. Erin and Annette meet with Tom
Siegel to discuss establishing a committee to work on the proposal.
The PBA Innovation Steering committee is established from staff
volunteers and has its first meeting. The committee includes 18 members
including administrators, parents, community members and
paraprofessionals as well as teachers.
The Steering Committee meets weekly and discusses what should be
included in the innovation proposal. Sub-groups of the committee are
formed and each assumes a decision making role for an identified area –
curriculum, professional development, assessment. The first task is to
create a Vision and Mission statement for the school.
Curriculum samples from multiple vendors are obtained and made
available for teacher evaluation which includes using a formal rubric
designed to be used when ELA/multicultural students are impacted.
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Date
August 18,
2014
September,
2014
September –
October, 2014
September –
November,
2014
September –
November,
2014
October, 2014

November 7,
2014
December,
2014
January, 2015

February,
2015
February,
2015
March, 2015
March 20,
2015
March, 2015

April 10, 2015

Involvement
Professional development for the teachers includes an activity designed to ensure that the
values and priorities of all the members of the teaching staff are included in the Vision and
Mission statement.
Weekly Innovation Steering Committee meetings begin.
Close examination of Math and Social Studies curriculum (from 2 vendors) by elementary
and middle school teachers. Sampling of each curriculum from each vendor in elementary
and middle school classrooms.
Multiple meetings by Brenda Kazin, Annette Garcia and Erin Kobler with Joe Amundsen to
guide the innovation process with the staff.
Steering Committee develops plans for what should be included in the Curriculum,
Professional Development and Assessment sections of the Innovation plan. As necessary,
they went back to other staff members to ensure that decisions were representative of the
staff.
Members of the Steering Committee meet in small groups with the entire teaching staff to
present what will be included in the Innovation plan for curriculum, professional
development and assessment. The goal is to ensure that what is important to staff is
included in the plan and that the plan truly reflects the goals and priorities of the staff.
Rough draft of PBA Innovation Plan goes to OSRI as well as to the PBA Steering Committee
The Innovation Plan is returned to the school with an evaluation from the review team.
The PBA Steering Committee reconvenes and reviews the comments from the review
team. Based on the review, action steps are developed which include: 1. continued
evaluation of literacy curriculum for Newcomer students, elementary and middle school
math curriculum, elementary and middle school social studies curriculum, 2.designing an
appropriate professional development plan based on Differentiated Roles, Teacher
Leaders and a 1.0 TEC as a professional development team, 3. Evaluation of various
products that can be used to create and administer benchmark assessments as an
alternative to interims.
The PBA continues work to finalize decisions relative to the three major areas of the
innovation plan – curriculum, assessment and professional development.
Members of the PBA Steering Committee including the school’s DCTA representative meet
with DPS administrators and a representative of the OSRI team to obtain guidance in
curriculum, assessment and professional development decisions.
Final decisions are made by the steering committee members and the plan is revised to
reflect these decisions in the three primary areas.
The revised Innovation Plan goes to the DPS Review Team and the PBA teachers and staff
for review.
The PBA Innovation Steering Committee conducts Q and A sessions with teachers and
staff. Suggestions for additional revision that are made by the DPS review team are
discussed with the staff and revisions are made.
The PBA teachers conduct an official vote to approve the Innovation Plan.
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Appendix C: Evidence of Support from Parents/Guardians,
Community Groups

76 | P a g e

77 | P a g e

78 | P a g e

79 | P a g e

80 | P a g e

Appendix D: Use of Non-Adopted District Curriculum, Reading Wonders K-6 &
Reading Wonders for English Learners K-6 Newcomers
Note: Textbook information must include title, author (where necessary), publisher, copyright date,
ISBN number or catalog order number, and format (hard cover, paperback, consumable, etc.).
Textbooks or supplementary texts must be aligned with district curriculum expectations. In
addition, materials must avoid stereotyping related to age groups, ethnic or racial groups, gender
roles, and disabilities. In some cases, the curriculum coordinator may ask for a catalog description
of the requested materials (Attach description, if requested).
School Name: Place Bridge Academy Contact Person: Brenda Kazin
Contact’s Phone Number: 720.424.0964
In 2009-2012, we successfully used McGraw-Hill Treasure Chest as text component of our Read to
Achieve grant. When that program ended, we considered a variety of literacy programs that could
be used to continue the foundation we established with Read to Achieve. Most important was that
whatever core program was chosen had to meet the Reading and Writing needs of our students
who are English Language Learners – almost 80% of our student population.
The Reading Wonders program incorporates Reading and Writing into a seamless standards based
program. One of the primary authors is Jana Echevarria, who is well known for her work in
applications of the best practices of Sheltered Instruction. National research indicates the success of
the use of this program by students who are English Language Learners. The school obtained
permission to use Reading Wonders as a core elementary literacy program. The student
achievement data in Reading and Writing has increased (7% and 8% respectively) since the Reading
Wonders program was first used.
Textbook information:
Title: McGraw Hill Reading Wonders
Author: August, Echevarria, Bear; et al.
Subject Area: Literacy Grade(s): K-6
Format:

Hardback X

Textbook:

Non-Adopted X

ISBN Number: 978-02-118665
Copyright: 2014

Paperback X

Vendor: Macmillan/McGraw-Hill
Contact Phone Number: 303.399.7792.

Vendor Contact Name: Mary Lynn Grover
Contact Fax Number: 303.394.2890

Email: mary.lynn.grover@mheducation. com
Vendor Street Address: P.O. Box 192605
City: ColumbusState: Ohio

Zip Code: 43218
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The school has used Reading Wonders as a literacy program (both reading and writing). National
data for the program supports the use of this program by schools have large populations of ELL and
FRL students. School achievement data indicates the success of this program for Place Bridge
Academy students, particularly in writing.
The school has three levels of Newcomer classes designed to transition students from little or no
English Language fluency to mainstream classes. Approximately 40% of the Kindergarten through
Grade 6 students are in Newcomer classrooms – 20 of the school’s 35 K-6 classrooms are
designated for Newcomers. In the past, Newcomer teachers have used a variety of supplemental
materials for literacy instruction. This program will allow Newcomer teachers and students to have
access to the same curriculum used in mainstream classes, with the additional standards and
supports necessary for English Language Learners.
As this program design is based on WIDA standards, it fits very well with the school’s ELD
curriculum. The two programs are similar and yet different enough to provide synergistic English
language acquisition support for students in both Reading and Writing.
For alternative core programs: Answer the following questions.
What need in student proficiencies does this alternative program address that is not currently
addressed in DPS core materials?
Reading Wonders for English Learners is specifically designed to be a comprehensive literacy
program for English Language Learners at varying stages of English language acquisition. It is a
tightly-connected English language development program that is a satellite to the Reading Wonders
series. In addition to the Common Core Literacy Standards, it is built on the WIDA ELD Standards.
The program design is based on the scientifically based best practices for English language
development instruction.
The program includes Reading Wonders Adaptive learning, a digital solution for individualized
instruction and practice on foundational and language skills. Adaptive Learning covers phonological
and phonemic awareness, phonics, structural analysis, word fluency, grammar, and vocabulary
development. This digital program provides opportunities for students to practice and demonstrate
mastery of literacy standards. Teachers can monitor student progress through the reporting views
and provide direct instruction, as needed, using the provided recommendations.
What data support the requested alternative core program?
School achievement data indicates the success of the use of the Reading Wonders program –
particularly in writing – for mainstream classes in grades Kindergarten through six. The data also
shows an achievement gap in literacy achievement between ELL students and non-ELL students.
The use of this program will provide continuity in curriculum as students move from Newcomer
classes in Levels one, two and three into mainstream classes.
What funding source(s) will be used to support initial purchase and ongoing material needs?
The school will fund the program as it would any other curriculum after the initial purchase.
What is the professional development plan, both initial and ongoing, to support successful
implementation of the alternative core program?
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In the past, professional development for K-6 literacy teachers required differentiated programs for
Mainstream teachers and Newcomer teachers. Implementing this program will provide consistency
and continuity for professional development – as well as for instruction. All literacy teachers will
receive core professional development for Reading Wonders. In addition, Newcomer teachers will
receive additional professional development for Reading Wonders for English Learners. The initial
professional development plan would include a three hour session based on the core elements of
Reading Wonders, followed by a two pronged professional development session for Reading
Wonders teachers as well as Reading Wonders for English Learners teachers.
How will student mobility be accommodated into and out of this alternative core program to the
DPS core program?
Student mobility within the school will be enhanced. As students gain language proficiency and
move out of Newcomer and into Mainstream classes, they will use a literacy program they are
familiar with. Students who transition out of the school and into another school will have a wider
and deeper base of English language literacy than they would otherwise to build on.
How will teacher mobility be accommodated into and out of this alternative core program to the
DPS core program? The Reading Wonders for English Learners program is extremely teacher
friendly. There are online supports for teachers, as well as resources within the school. Teachers
who move out of this literacy program and into Reading Wonders will be familiar with the program
and also be able to transfer skills used for English Learners to mainstream learners.
Textbook information:
Title: Reading Wonders for English Learners
Author: August, Echevarria, Bear, et al.

ISBN Number: not yet available

Subject Area: Literacy
classes Copyright: 2016

Grade(s): K-6 Newcomer

Format: Consumable Worktext and Digital X
Vendor: McGraw-Hill Education
Grover
Contact Phone Number: 303.399.7792

Vendor Contact Name: Mary Lynn
Contact Fax Number: 303.394.2890

Email: mary.lynn.grover@mheducation.com
Vendor Street Address: P.O. Box 182605
City: ColumbusState: Ohio

Zip Code: 43218
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Appendix D: Use of Non-Adopted District Curriculum, EnVision Math 2.0 K-5
Note: Textbook information must include title, author (where necessary), publisher, copyright date,
ISBN number or catalog order number, and format (hard cover, paperback, consumable, etc.).
Textbooks or supplementary texts must be aligned with district curriculum expectations. In
addition, materials must avoid stereotyping related to age groups, ethnic or racial groups, gender
roles, and disabilities. In some cases, the curriculum coordinator may ask for a catalog description
of the requested materials (Attach description, if requested).
School Name: Place Bridge Academy Contact Person: Brenda Kazin
Contact’s Phone Number: 720.424.0964
For supplemental or elective courses: Briefly explain the reason for ordering this non-adopted
supplementary text.
For alternative core programs: Answer the following questions.
What need in student proficiencies does this alternative program address that is not currently
addressed in DPS core materials?
This program is written in a way that best promotes mathematical standards proficiency for
students. It is based on the research which shows the effectiveness of problem based teaching and
learning versus direct instruction of mathematical concepts. The program has a core instructional
model that facilitates conceptual understanding. Concepts emerge as students solve a problem in
which new concepts are embedded (problem-based learning). Then those concepts are made
explicit through direct instruction (visual learning) that is supported by high-level, question-driven
classroom conversations. Procedural skills are taught with understanding using concrete and
pictorial representations. Resources are provided to help all students achieve fluency.
What data support the requested alternative core program?
There is an achievement gap between ELL students and non-ELL students in Math. This program is
specifically designed to include support for English Language Learners. The lessons include
scaffolding appropriate for Beginner, Intermediate and Advanced ELL students, as well as support
for the teachers so they can differentiate the lesson to students at all levels. In this way, all of our
students will be able to access rigorous standards based instruction at their grade level. The ELL
consultants for this program are Jim Cummins and Janice Corona – both experts in the field.
Also, Math proficiency percentages have plateaued and remained relatively unchanged in the past
few years. There is also a decrease in Math achievement for students as they move from
elementary to middle school grades. This program is designed to build the conceptual
understanding that students need in order to become proficient and maintain proficiency as they
move upward through the common core standards. Also this program specifically models and
supports the Common Core Standards for Mathematical Practice which are increasingly important
as students move from one grade to the next. For all grades, mathematical practice by students
translates into observable verbal and written behaviors.
What funding source(s) will be used to support initial purchase and ongoing material needs?
The cost of the Worktext copies of this program per student– actual paperback, as well as digital, is
comparable to that of the two consumable math journals used by each student for the current
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elementary math adoption. The school will fund the program as it would any other curriculum after
the initial purchase.
What is the professional development plan, both initial and ongoing, to support successful
implementation of the alternative core program?
The vendor will provide initial formal professional development for the program to all (over 30)
elementary math teachers at the beginning of the school year. The vendor will also provide ongoing
support for the program to all teachers as well as the school’s math facilitator. Teachers also will
have access to online instructional support designed to support teachers’ personal math
competencies, ensure fidelity of implementation, and guide teachers to increased use of evidencebased teaching strategies.
How will student mobility be accommodated into and out of this alternative core program to the
DPS core program?
The school has math teachers in a variety of different classroom settings: mainstream, Newcomer 1,
2 or 3, Intervention, Special Needs, and ELA-S. The design of this program lends itself to successful
use by teachers and students in each type of classroom. This is particularly important for students
who transition from one level of Newcomer class to another, or from Newcomer to mainstream
classes. Students will use the same math curricular materials for their grade, no matter what class
they are in.
How will teacher mobility be accommodated into and out of this alternative core program to the
DPS core program?
Teachers who move into the building will be provided with ongoing professional development
support by the math facilitator, peers and online resources. Teachers who move out of the building
and use the DPS core program will be provided with the support that is provided to math teachers
by DPS as well as their building resources.
Textbook information:
Title: EnVision Math 2.0
82740
Subject Area: Math

Author: Charles, Randall et al.

ISBN Number: 978-0-328-

Grade(s): K-5 Copyright: 2016

Format: Consumable Worktext and Digital X
Textbook

Non-Adopted X

Vendor: Pearson Education, Inc.

Vendor Contact Name: Julie Thorpe

Contact Phone Number:303.449.5290 Contact Fax Number: 303.648.6289
Email: julie.thorpe@pearson.com
Vendor Street Address: 221 River Street
City: Hoboken State: New Jersey

Zip Code: 07030
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Appendix D: Use of Non-Adopted District Curriculum, My World Social
Studies : Colorado Custom Edition K-7
Note: Textbook information must include title, author (where necessary), publisher, copyright date,
ISBN number or catalog order number, and format (hard cover, paperback, consumable, etc.).
Textbooks or supplementary texts must be aligned with district curriculum expectations. In
addition, materials must avoid stereotyping related to age groups, ethnic or racial groups, gender
roles, and disabilities. In some cases, the curriculum coordinator may ask for a catalog description
of the requested materials (Attach description, if requested).
School Name: Place Bridge Academy Contact Person: Brenda Kazin
Contact’s Phone Number: 720.414.0964
For supplemental or elective courses: Briefly explain the reason for ordering this non-adopted
supplementary text.
For alternative core programs: Answer the following questions.
What need in student proficiencies does this alternative program address that is not currently
addressed in DPS core materials?
The My World Social Studies: Colorado Custom will be the core social studies curriculum for all
students in grades Kindergarten through grade 6. This program fulfills these requirements
important for the academic success of the students:
1. The program is based on the three pillars of academic English Language Learning: Build
background, Access content and Extend Language. In addition to content and language objectives,
there are ELL objectives for each lesson, as well as suggestions for supporting English Language
Learners at several levels of English proficiency. Additional language support is provided in the
digital presentations. Dr. Jim Cummins, who is renowned for his work in English Language
Instruction, is a program consulting author. The format of the program reflects his influence with
the emphasis on best practices for English Language Learners.
2. The program is based on the English Language Arts and Literacy standards titled, Standards for
English Language Arts and Literacy in History/Social Studies, Science, and Language Arts (ELA
CCSS). The ELA CCSS provide an integrated focus on reading, writing, speaking/listening and
language, particularly in terms of processing informational text. There are ten Reading
Informational Texts standards and ten Writing standards that are addressed throughout the
program.
Also, each chapter focuses on one primary target reading comprehension skill, providing instruction
practice and application. Target reading skills include those that are foundational for literacy
proficiency: main idea and details, conclusions, cause/effect, categorize, compare/contrast, fact and
opinion, sequence, etc. Therefore this program provides additional support for developing literacy
and language skills for students, as well as social studies content.
3. The program includes digital resources and opportunities for teachers and students. There are
digital presentations for each chapter available for teachers and students. Additional resources for
each chapter are available online for all students including language learners. An online digital
book-building tool allows students to write and illustrate their own book about each
chapter. Students can also go to the online “21 Century Learning Online Tutor” and practice these:
st
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Target Reading Skills, Collaboration and Creativity Skills, Graph Skills, Map Skills, Critical Thinking
Skills, and Media and Technology Skills.
What data support the requested alternative core program?
The initial CMAS Social Studies data for the school showed that no students had strong or
distinguished command of the content and only 27% of the student tested had moderate
command. It is essential that the social studies curriculum can be accessed by the students who are
English Language Learners (80%) including the students who are in Newcomer classes (40% of the K6 students). The emphasis on literacy standards works with the other school curricula to support
language acquisition by all students.
What funding source(s) will be used to support initial purchase and ongoing material needs? DPS
initially and the school on an ongoing basis.
What is the professional development plan, both initial and ongoing, to support successful
implementation of the alternative core program? The vendor will provide a 6 hour professional
development session for all 30+ social studies teachers in the school. This professional development
will be supported on an ongoing basis by the Humanities Facilitator as well as by the Social Studies
Differentiated Roles Teacher Leader. Online professional development resources are also available
to staff.
How will student mobility be accommodated into and out of this alternative core program to the
DPS core program? As this will be the social studies core curriculum for the school, students will use
the same curriculum as they move from Newcomer Level one classes to Level Two, then Three and
on to Mainstream classes. This will support student learning on the standards progression.
How will teacher mobility be accommodated into and out of this alternative core program to the
DPS core program? As teachers move into the building from other schools in DPS, the school’s
Humanities Facilitator as well as other staff members will provide individualized professional
development. Teachers who move from this school to another will receive professional
development in accordance with the DPS procedures for core curriculum.
Textbook information:
Title: My World Social Studies : Colorado Custom Edition
Author: The Colonial Williamsburg Foundation, Bennett, Cummins, Kracht, Tatum and White
ISBN Number: 978-1-269-90206
Subject Area: Social Studies

Grade(s): K-7

Copyright: 2014

Format : Consumable Worktext and Digital X
Textbook

Non-Adopted X

Vendor: Pearson Learning Solutions
Contact Phone Number: 303.449.5290

Vendor Contact Name: Julie Thorpe
Contact Fax Number: 303.648.6289

Email: julie.thorpe@pearson.com
Vendor Street Address: 501 Boylston Street Suite 900
City: Boston

State: MA

Zip Code: 02116
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Appendix D: Use of Non-Adopted District Curriculum, American History
Grade 8
Note: Textbook information must include title, author (where necessary), publisher, copyright date,
ISBN number or catalog order number, and format (hard cover, paperback, consumable, etc.).
Textbooks or supplementary texts must be aligned with district curriculum expectations. In
addition, materials must avoid stereotyping related to age groups, ethnic or racial groups, gender
roles, and disabilities. In some cases, the curriculum coordinator may ask for a catalog description
of the requested materials (Attach description, if requested).
School Name: Place Bridge Academy Contact Person: Brenda Kazin
Contact’s Phone Number: 720.424.0965
For supplemental or elective courses: Briefly explain the reason for ordering this non-adopted
supplementary text.
For alternative core programs: Answer the following questions.
What need in student proficiencies does this alternative program address that is not currently
addressed in DPS core materials?
Students in grades K-7 will use the My World Social Studies: Colorado Custom series as the core
Social Studies curriculum. It is essential that students continue in grade 8 with a Social Studies
program that is similar in design and presentation which meets the Colorado state standards. This
text and its accompanying digital content meet these requirements. In addition, the text is
designed to support students in establishing a foundation for college and career readiness skills, in
preparation for the transition to high school.
This text was created in collaboration with educators, social studies experts and students. The
program is based on the Pearson Mastery system which uses best practices, content expectations,
technology and a four-part framework – Connect, Investigate, Synthesize and Demonstrate- to
prepare students to be college and career ready. The system includes:





Higher level content that gives support to access complex text, acquire core content
knowledge and tackle rigorous questions.
Inquiry-focused projects, civic discussions and document analysis activities that develop
content and skills mastery in preparation for real-world challenges.
Digital content that is dynamic, flexible and uses the power of technology to bring social
studies to life.
the use of essential questions and stories to increase long-term understanding and
retention of learning.

Resources and support for the program was provided by a range of organizations and individuals.
NBC Learn, the educational department of NBC News developed the original stories for use in the
classroom. It also makes primary source documents, stories and images available to teachers,
students and parents. Constitutional Rights Foundation is the lead contributor to the Civic Topic
Inquiries for this program. Buck Institute for Education is a nonprofit organization dedicated to
helping teachers implement the effective use of Project-Based Learning in their classrooms. Buck
Institute consulted on the Project-Based Learning Topic Inquiries for the program. The Campaign for
the Civic Mission of Schools was also an advisor for the content. Kathy Swan, Professor of
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Education and the architect of the new College, Career and Civic Life (C3) Framework, served as the
expert advisor on curriculum and instruction.
What data support the requested alternative core program?
The initial (2014) results of the Colorado Social Studies (CMAS) assessment showed that a little more
than a quarter of the students assessed had even a moderate command of the social studies standards.
There is a definite need to increase student social studies achievement for all grades. There is also a
need to ensure that students are successful in Social Studies as they transition from grade 8 to high
school.
What funding source(s) will be used to support initial purchase and ongoing material needs?
There is only one grade 8 social studies teacher in the school. One class set of student materials will be
adequate for the school.
What is the professional development plan, both initial and ongoing, to support successful
implementation of the alternative core program?
The vendor will provide initial professional development for the teacher who will use this program.
Ongoing support will be provided by the school’s Humanities Facilitator who has experience teaching
social studies. Additional teacher support materials are also available online for the teacher.
How will student mobility be accommodated into and out of this alternative core program to the DPS
core program? The content of this program and the standards that are addressed are those of the DPS
core program. Students who transition into the school will receive the same content information as they
did in their previous school. As students transition out of the school into another that uses the DPS
program, they will still receive the same standards based curriculum. The delivery program will be
different, however students will be able to apply the skills they have learned – Connect, Investigate,
Demonstrate and Synthesize in any social studies program.
How will teacher mobility be accommodated into and out of this alternative core program to the DPS
core program? The content for this program is grade level standards based, and consistent with the DPS
core program. The difference is in the delivery system and teachers will be able to readily adapt. A
teacher who transitions from the school to another may find it strengthens his/her instruction to teach
students the core skills of this program – Connect, Investigate, Demonstrate and Synthesize.
Textbook information:
Title: American History Author: James West Davidson, Michael B. Stoff
ISBN Number: 978-0-13-330701-6
Subject Area: Social Studies

Grade(s): 8

Copyright: 2016

Format: Hardback Book and Digital
Textbook

Non-Adopted X

Vendor: Pearson Education, Inc.

Vendor Contact Name: Julie Thorpe

Contact Phone Number: 303.449.5290 Contact Fax Number: 303.648.6289
Email: julie.thorpe@pearson.com
Vendor Street Address: 221 River St.
City: Hoboken

State: New Jersey

Zip Code: 07030
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Appendix D: Use of Non-Adopted District Curriculum, Leadership and
Assistance for Science Education Reform (LASER) K-8
Note: Textbook information must include title, author (where necessary), publisher, copyright date,
ISBN number or catalog order number, and format (hard cover, paperback, consumable, etc.).
Textbooks or supplementary texts must be aligned with district curriculum expectations. In
addition, materials must avoid stereotyping related to age groups, ethnic or racial groups, gender
roles, and disabilities. In some cases, the curriculum coordinator may ask for a catalog description
of the requested materials (Attach description, if requested).
School Name: Place Bridge Academy Contact Person: Brenda Kazin
Contact’s Phone Number: 720.424.0964
For alternative core programs: Answer the following questions.
What need in student proficiencies does this alternative program address that is not currently
addressed in DPS core materials? Our school science data shows large gaps in students’ science
knowledge, particularly in the elementary grades. Science academic vocabulary is particularly
lacking, as well as science process skills. The new science standards emphasize the incorporations of
technology, engineering and math into science instruction. The standards also emphasize an
understanding of science careers. The LASER program does this.
There are two components built into the LASER science program that are critical for our English
language learners. There is a literacy series that provides non-fiction reading materials that are ageappropriate, engaging and supportive of the CCSS math standards. There is also a science
notebooking component that is included throughout the program in an intentional and sequential
manner. It is essential that our students can read and write about science and use content to
reinforce language skills, and vice versa.
A copy of the Scope and Sequence of the LASER program can be found in Appendix K.
What data support the requested alternative core program? PBA’s science state assessment
performance data has been consistently below that of reading, writing and math. In 2010, the
math/science facilitator and an elementary science teacher were trained in science notebooking.
This strategy includes:


Students make observations from scientific experiments or experiences.



Students use their observations to make a claim, which explains why their
observations happened.



Students cite their observations as evidence for the claim that they made.



Students explain why the evidence supports the claim in a reasoning statement.

During school year 2010-2011, the facilitator and the teacher trained other teachers in the science
instructional strategy of incorporating science notebooking. The state science assessments that year
showed a significant increase in science proficiency. This increase continued for a few years, but
then leveled off. Our most recent CMAS data shows a significant need for us to strengthen science.
Before we made a decision to use LASER science, we examined the research for populations of
students similar to ours. The Smithsonian has an evaluation partner for their program, The Center
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for Research and Educational Policy (CREP). Additional documents in Appendix K detail relevant
portions of their data for North Carolina, New Mexico and Houston.
What funding source(s) will be used to support initial purchase and ongoing material needs? The
Smithsonian Science Education Center (SEC) is completely funding this program beginning with the
2014-15 school year. We are guaranteed funding for the next three years also. Funding beyond that
will come from the Smithsonian Science Education Center through grants and private funding that
they receive. Details of this are included in our Memo of Understanding which is included in
Appendix K.
Funding for this program includes: curricular materials, including equipment, printed materials and
teachers guides for each of our 30+ science teachers; a blank science notebook for each student;
and a Denver Museum of Nature and Science pass for each student. These materials will be
replenished each year as needed.
What is the professional development plan, both initial and ongoing, to support successful
implementation of the alternative core program? In addition to the materials that are provided by
the Smithsonian SEC for the LASER program, they also provide opportunities for paid professional
development for all teachers. There is a weeklong professional development opportunity for all
teachers, for which they are paid. In addition, a site director from the school staff functions as a
coordinator for the program. For serving in this capacity, the coordinator receives a stipend. The
result is that teachers have adequate training to implement the program and a ready resource
available should they need immediate help in the classroom.
How will student mobility be accommodated into and out of this alternative core program to the
DPS core program? For elementary school students, this is not a significant issue. Each elementary
student in DPS, whether BSCS Tracks or LASER, will receive instruction in one earth, one life, and
one physical science unit each year. Although the exact content will be slightly different, the body
of scientific knowledge and the underlying science principles will not be vastly different. The
situation is slightly different for middle school. DPS curriculum separates earth, life and physical
science into years. So a 6 grader would have only earth science instruction. At this point, we are
following this model and the 8 grade teacher is implementing the physical science LASER units.
However, depending on the practicality of continuing this, we may need to change in subsequent
years.
th

th

How will teacher mobility be accommodated into and out of this alternative core program to the
DPS core program? The LASER program is similar to the BSCS Tracks program. They both use kits of
investigational equipment. The teacher mobility issues will be minimal for a teacher who moves
from LASER to Tracks. For a teacher who moves to LASER from Tracks, any professional
development or support will be taken care of through the LASER professional development or with
the assistance of the school coordinator.

Program information:
Title: Leadership and Assistance for Science Education Reform (LASER)
Author: Smithsonian Science Education Center (In conjunction with Carolina Biological Sciences)
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Subject Area: Science Grade(s): K-8 Copyright: 2013
Format Investigational Materials X Hardback X

Paperback X

Digital X

Program Non-Adopted X
Vendor: The Smithsonian Science Education Center
Vendor Contact Name: Katherine Blanchard
Contact Phone Number:202.633.2972 Contact Fax Number: 202.287.7309
Email: blanchardkp@si.edu
Vendor Street Address: Suite 704B, MRC 952
City: Washington

State: DC

Zip Code: 20024
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Appendix L-1: Curriculum Research, Scope and Sequence: Reading Wonders for
English Learners
The Reading Wonder for English Learners program directly parallels the Reading Wonders
curriculum. The difference is that the target audience is English Language Learners and the
instructional materials use sheltered instruction strategies to a greater degree. An excerpt
from: McGraw Hill Reading Wonders CCSS Reading/Language Arts Program Research Base
Alignment: A Summary of Key Research and Demonstration of Program Alignment
If reading opens the door of opportunity, will all children be able to cross the threshold to reading success? At
McGraw-Hill Education we have always answered ‘Yes’ to this question. It is our tradition to help every child learn
to read, and to help every instructor teach reading in the most effective manner possible – a practice that continues
today with the McGraw-Hill Reading Wonders Common Core Standards Reading/Language Arts program.
The McGraw-Hill Reading Wonders program will guide children across the literacy threshold to mastery
of the Common Core State Standards to become successful in college and in the workforce – because
Reading Wonders is anchored in salient and consequential research about what works. We know that learning to
read and teaching reading is work that requires the most effective materials because reading is foundational for all
other learning. In fact, The National Institute for Literacy’s Partnership for Reading (2000) states that “Success in
school starts with reading.” Increasingly, federal, state, and local requirements in every area focus on the need for
research-verified instructional strategies, methods, and approaches, and research is now available that suggests how
to give each child a good start toward achieving success in reading. McGraw-Hill has stepped up to the challenge by
incorporating highly-regarded research related to effective reading instruction during the development of the
McGraw-Hill Reading Wonders program. The teaching of reading has steadily evolved over the years, and the most
recent initiative designed to ‘raise the bar’ for literacy is found within the Common Core State Standards in English
Language Arts. Developed by experts in collaboration with researchers, leaders from states’ education departments,
teachers and school administrators, the Common Core State Standards incorporate evidence-based practices and
content extracted from the most academically rigorous models across the state to ensure that students possess the
literacy skills necessary for success in college and in workforce training programs. It is important to note that the
Common Core State Standards (referred to as the Standards throughout the document) are meant to provide
descriptive ideals and guidelines. They represent what can and should be accomplished, but leave implementation to
states and school districts.
Elementary teachers have always worked hard to motivate their students to read and understand text, build
knowledge, effectively communicate both verbally and in written form, and acquire advanced vocabulary; however,
many teachers have limited resources to devote to helping students acquire these skills, or they struggle to find
appropriate resources to meet the needs of students. With the advent of the Standards and the enhanced vision
toward refining and strengthening literacy instruction, teachers and administrators are no doubt further challenged to
meet these goals of excellence. McGraw-Hill’s Reading Wonders comprehensive reading program was designed to
not only satisfy the Standards but also to incorporate high-quality research about what works.

The entire whitepaper document including research as well as scope and sequence can be found at
www.doe.in.gov/sites/default/files/curriculum/readingwondersresearchfinal165.pdf
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Appendix L-2: Curriculum Research, Scope and Sequence: Math EnVision 2.0
The most recent detailed study of the enVisionMath program began in 2007 and was completed in
2009. It began with second and fourth grade students and followed them into grades 3 and 5. Fiftysix teachers participated in the first year of the study, and forty-four participated in the second
year. The participating schools were located in suburban and rural communities in eight states. The
students were assessed three times during the study with the Metropolitan Achievement Test
(MAT8) Group Mathematics Assessment and Diagnostic Evaluation (GMADE) and Balanced
Assessment of Mathematics (BAM).
Students of all ability levels using enVisionMath demonstrated significantly greater improvement
than students using other math programs in the areas of Math Computation, Problem Solving and
Math Communication. Also the data suggests that increased student and teacher exposure to
enVIsionMath produces stronger effects with the rate of growth becoming more pronounced in the
second year of usage.
The complete research report can be found at:
http://assets.pearsonschool.com/asset_mgr/current/20107/enVisionMATH_Efficacy_Report_Year2.
pdf
The scope and sequence for enVisionMATH for all grades, K-5. can be found at:
www.pearsonschool.com/index.cfm?locator=PS1d4o
The75.8
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Appendix L-3: Curriculum Research, Scope and Sequence: Social Studies, My
World Colorado Custom Edition
Pearson’s myWorld Social Studies program was designed with research in mind and is aligned to a
number of proven research-based curriculum models including:
Understanding by Design: myWorld Social Studies follows the Understanding by Design (UbD) model
developed by Dr. Grant Wiggins. The key components of UbD are Connect, Experience and
Understand which is integrated throughout and is the foundation for the program. UbD follows a
common-sense approach for designing curriculum, instruction, and assessment. At the core of the
UbD framework is the goal that students achieve deep understanding of ideas.
Common Core Standards: Pearson Social Studies has a strong commitment to helping teachers
easily incorporate the Common Core Standards into every day instruction. The myWorld Social
Studies program is completely aligned and correlated to the standards. Students achieve the
standards through reading and writing about informational texts and primary sources. Students will
develop a comprehensive academic vocabulary throughout the program.
More information about the program and standards can be found at
www.commoncore.pearsoned.com
English Language Learners: Pearson has partnered with Dr. Jim Cummins, a leader in ELL education
and training to write and develop the ELL strand within the myWorld Social Studies program. The
program follows the three pillars of ELL to ensure effective instruction to reach all students.
Throughout the program educators will be able to activate prior knowledge and build background
that will help students to achieve further understanding.
More information about the program and ELLs can be found at
http://www.pearsonschool.com/index.cfm?locator=PSZoAy
Building 21 Century Learning Environments: The partnership for 21 Century Schools has developed
a unified vision for 21 Century Learning (www.p21.org). Pearson myWorld Social Studies has a
complete integration to the Framework in the program’s print and digital resources. The program
also includes access to the 21 Century Skills Learning Tutor, which is an online resource that allows
students to Connect, Experience and Understand 38 key 21 Century Skills.
st

st

st

st

st

Differentiated Instruction: MyWorld social Studies provides personalized instruction for each lesson.
Students can also create a personal path using the innovative write-in Worktext, Pearson
SuccessNet Plus tools and the dynamic eText.
myWorld Social Studies Colorado Custom Scope and Sequence
Kindergarten
Chapter 1 – My Family, My School
 What makes a good citizen
 What are rights? What are responsibilities?
 How do we get along with others?
 What rules do we follow?
 Who are our leaders?
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How do we make decisions?
What are our country’s symbols?
What are our country’s monuments?
Chapter 2 – Everybody Works
 What do we need? What do we want?
 How do we get what we need or want?
 How do we use money?
 What are jobs that people ?
 Why do we make choices?
 What are goods and services?
Chapter 3 – Where We Live
 Where do we live?
 Where are places located?
 What do maps show?
 What are landforms?
 What are bodies of water?
 What do globes show?
 What is weather like?
 What are the seasons?
 How do we use earth’s resources?
Chapter 4 – Our Traditions
 How are people alike and different?
 How are families alike and different?
 What is culture?
 How do we celebrate?
 What are national holidays?
 Who are American folk heroes?
 What are other cultures like?
Chapter 5 – Life Then and Now
 What is my personal history?
 How do we talk about time?
 How do we measure time?
 What is a timeline?
 How can we learn about history?
 Who are American heroes from the past?
 How have families changed?
 How has school changed?
 How have communities changed?
 How has technology changed?
Grade 3
Chapter 1: Our Communities
 What makes a community?
 Where communities are located?
 Three types of communities
Chapter 2: Our Environment
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Land and Water
Weather and Climate
Using Earth’s Resources
Interacting with the Environment
Chapter 3: Communities Build a Nation
 America’s first peoples
 Early explorers
 Early Spanish communities
 Early French communities
 Early English communities
 Creating a new nation
Chapter 4: U.S. Government
 Our democracy
 Branches of government
 Levels of government
Chapter 5: Citizenship
 Good citizens, good deeds
 Taking action for our rights
 Taking action for a cause
Chapter 6: A Growing Nation
 New ways to travel
 A new home in America
 New ways to communicate
 New ideas
Chapter 7: Working in Our Communities
 Meeting our needs and wants
 Producers and consumers
 Exchanging goods and services
 Spending and saving
 Many different jobs
Chapter 8: Celebrating Our Communities
 People and cultures
 Culture through the Arts
 Cultural celebrations
 Our nation’s diversity
Grade 5
Chapter 1: The First Americans
 American civilizations
 Adapting to different places
 Native American cultures
Chapter 2: Age of Exploration
 Technology shapes exploration
 Explorers for Spain
 The Columbian exchange
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Chapter 3: Settlements Take Root
 The Spanish colony in the Americas
 The English colonies in Virginia
 Pilgrims and puritans in New England
Chapter 4: Life in the Colonies
 New England, middle and southern colonies
 Daily life in the colonies
 Slavery in the colonies
 The French and Indian war
Chapter 5: The American Revolution
 Tensions with Britain
 The colonists rebel
 Declaring independence
 On the battlefield and at home
 Winning independence
Chapter 6: A New Nation
 Articles of confederation
 Creating the constitution
 The Bill of Rights
 Key concepts of the Constitution
Chapter 7: The Young Nation Grows
 Washington takes office
 Jefferson and the Louisiana purchase
 The War of 1812
 Native Americans and the Trail of Tears
 Women and African Americans fight for freedom
Chapter 8: Moving West
 Inventions, roads and railroads
 The Lone Star state
 Trails to the west
 The California gold rush
Chapter 9: Civil War and Reconstruction
 Struggles over slavery
 The war begins
 Life during the civil war
 The war ends
 Reconstruction
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Appendix L-4: Curriculum Research, Scope and Sequence: American History
The American History textbook is part of the Pearson American History program that Pearson has
developed for middle grades. It is the school’s selection for a grade 8 social studies text (although
the program is available in print, digital and blended options). The program is designed to unlock
the story of our nation’s history with engaging stories, activities, and opportunities for drawing
connections from the content to students’ own lives, expanding their understanding of American
history and why it remains important today. The program bridges time tested best practices,
curriculum standard expectations and technology to help prepare students to be college and career
ready all while unlocking the exciting story of our nation’s history.
The American History program uses a research tested, four-part learning model to enhance
teaching and understanding:
1. Connect – students make learning personal as they connect to content through a story and
activate their prior knowledge, personal experience, and perspective.
2. Investigate – Students actively learn, investigate, and acquire key content knowledge
through a variety of components both in print and digital.
3. Synthesize – Students extend their understanding by applying what they just learned in a
quick recap and “pull-it-all-together” exercise before they move on to the next lesson.
4. Demonstrate- Students demonstrate their understanding through a variety of authentic,
formative and summative assessments.
The Scope and Sequence of Pearson American History includes only the Colorado Social Studies
standards that relate to American History. However, the grade 8 social studies teacher does have
the supplemental materials (as well as implementation experience) to ensure that all of the
Colorado Social Studies standards are taught.
American History Topic List
Topic 1: The Early Americas and European Exploration (Prehistory-1550)
Topic 2: European Colonization of North America (1500-1750)
Topic 3: The Revolutionary Era (1750-1783)
Topic 4: A Constitution for the United States (1776 – Present)
Topic 5: The Early Republic (1789-1825)
Topic 6: The Age of Jackson and Westward Expansion (1824-1860)
Topic 7: Society and Culture Before the Civil War (1820-1860)
Topic 8: Sectionalism and Civil War (1820-1865)
Topic 9: The Reconstruction Era (1865-1877)
Topic 10: Industrial and Economic Growth (1865-1914)
Topic 11: The Progressive Era (1865 – 1920)
Topic 12: Imperialism and World War (1853-1919)
Topic 13: Prosperity and Depression (1919-1939
Topic 14: World War II (1935-1945
Topic 15: Postwar America (1945-1975)
Topic 16: A Global Superpower Facing Change (1975-2000)
Topic 17: Meeting New Challenges (2001-Present)

99 | P a g e

Appendix L-5: Curriculum Research, Scope and Sequence: LASER Science
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Appendix E: Job Descriptions
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Appendix F: School Leader Resumes
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Appendix G: Organizational Chart
Principal and Assistant Principal Leadership Responsibilities

Brenda Kazin

Principal

Ken Hansen

Roma Pitt

Assistant Principal

Curriculum and
Assessment Team

Positive School Climate and
Culture Team

Assistant Principal

Professional Development
Team

Grants and Community
Outreach Team

Place Bridge Academy
Leadership Teams Organizational
Chart

As an Administrative Team
 Ensuring effective functioning of other Leadership teams
 Evaluation of teachers following the LEAP Framework/ Teacher effectiveness
 Hiring of staff
 Staff and building concerns
 Parent and community concerns
 Coordinating implementation of the innovation plan
 School achievement data analysis
Principal, Brenda Kazin
 Progress monitoring students grades K,3,7- ensuring the process, analyzing data,
conferring with teachers
 Horizontal Team meetings – reviewing team notes and ensuring adherence to protocols,
grades K,3,7
 Overseeing social studies curriculum, and literacy curriculum - fidelity to curriculum,
standards based instruction, vertical alignment
 Chair the Collaborative School Committee (CSC)
 Developing and managing the school budget
 Tracking student growth
 Direct the Intervention program at all grades
 Partner organizations
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Assistant Principal, Ken Hansen
 Progress monitoring students grades 1,5,8- ensuring the process, analyzing data,
conferring with teachers
 Horizontal Team meetings – reviewing team notes and ensuring adherence to protocols,
grades 1,5,8
 Overseeing ELD curriculum, and Science curriculum - fidelity to curriculum, standards
based instruction, vertical alignment
 Creating the Master schedule and modifying as necessary
 Transportation for students
 Response to Intervention process
 Fundraisers
 Safety and Security
 Computer maintenance and usage
 School Leadership chair
 Coordinating state assessment process
 Coordinating Specials teachers programs and events
Assistant Principal, Roma Pitt
 Progress monitoring students grades ECE, 2,4,6- ensuring the process, analyzing data,
conferring with teachers
 Horizontal Team meetings – reviewing team notes and ensuring adherence to protocols,
grades ECE, 2,4,6
 Overseeing Math curriculum - fidelity to curriculum, standards based instruction, vertical
alignment
 Directing the school’s special needs services and ensuring compliance
 ISA team coordination
 After school programming
 Summer school programming
 PBIS team
 Welcome Center management and coordination of services
 Building Usage
 ELA compliance and certification
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Curriculum and Assessment Team

Curriculum and Assessment
Team

Math/Science Facilitator

Site Assessment

Annette Garcia

Leader
Michelle Buchi

Humanities
Facilitator
Carole Lohr

Team Responsibilities
 Support teachers in curriculum implementation – ensure adequate materials, lesson
planning, data analysis etc.
 Develop standards based benchmark assessments that align with school adopted
curriculum and lead teacher teams in evaluation and revisions
 Design an assessment schedule for standards based benchmark assessments and
coordinate administration using a digital site based assessment system.
 Assist in professional development planning as necessary
 Work with the Professional Development team to plan schedule professional
development relevant to curriculum and assessment with that of the professional
development team
Math/Science Facilitator, Annette Garcia
 Teacher observation and monitoring to ensure fidelity to the Math curriculum
 Act as liaison between Math Fellows Coordinator and school administration team
 Analyze longitudinal individual student achievement data, develop action plans with
students as necessary
 Supervise progress monitoring achievement of Common Core required math fluencies by
all teachers at all grades
 Coordinate Math volunteer programs with teachers
 Establish a math facts fluency incentive program for all students
 Support the LASER staff coordinator in distributing equipment, supporting teachers, etc.
 Conducting professional development sessions for Math and Science vertical data teams.
 Analyze science and math benchmark assessment data independently and with teachers.
 Guide math and science related SLO development and achievement by teachers
Site Assessment Leader, Michelle Buchi
 Coordinate CMAS, ACCESS and benchmark assessment, ensure compliance with federal,
state and district mandates
 Ensure compliance with all ELA policies and mandates
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ISA team coordination of student information
Schedule students new to the school
Ensure that documentation for incoming or outgoing students is correct
Monitor and ensure fidelity to the ELD curriculum
Guide ELD related SLO development and achievement by teachers

Humanities Facilitator, Carole Lohr
 Teacher observation and monitoring to ensure fidelity to the Literacy curriculum
 Analyze longitudinal individual student achievement data, develop action plans with
students as necessary
 Assist teachers in implementation of the Literacy curriculum
 Ensure that appropriate literacy materials are available to all teachers and students
 Teacher observation and monitoring to ensure fidelity to the Social Studies curriculum
 Conducting professional development sessions for Literacy and Social Studies vertical data
teams.
 Analyze literacy and social studies benchmark assessment data independently and with
teachers.
 Guide literacy and social studies related SLO development and achievement by teachers

Positive School Climate and Culture Team

Positive School
Climate and
CultureTeam

School Psychologist
Debbi ManningAdams

School Counselor

Social Worker

Student Advisor

Laura Tobey-Davis

Jessica Aragon

Vickie Collins

Team Responsibilities:
 Implement PBIS programs
 Conduct yearly assessments of school climate and culture in terms of its impact on
student achievement
 Implement positive school climate and culture programs for staff and students
 Support the social/emotional wellness of individual students and families
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Coordinate school efforts with partner programs that provide social/emotional wellness
supports
Professional Development Team

Differentiated
Role - Literacy

Differentiated
Role - Math

Differentiated
Role - Science

Differentiated
Role - Social
Studies

Teacher
Effectivnesss
Coach

Teacher
Teacher
Leader
Leader

Teacher
Leader

Teacher
Leader

Teacher
Leader

Teacher
Leader

Teacher
Leader

Team Responsibilities:
 Plan for Professional Learning Community PD sessions
 Provide input in the entire professional development calendar (along with curriculum and
assessment team)
 Develop the SLO implementation process to meet the needs of the school staff and in
accordance with the innovation plan
 Guide teachers in Professional Learning Communities of 5-7 members to complete their
SLOs
 Guide the data cycles necessary for SLO completion
 Conduct evaluation of the professional development program(s)
Differentiated Roles member responsibilities
 Perform all the duties of their 0.5 teaching position
 Provide coaching and mentoring for the 5-7 members of their assigned small vertical team
 Establish goals with each member of their cohort in terms of High Impact Instructional
Moves as described by the LEAP Framework
 Complete partial evaluations of the members of their cohort according to the LEAP
framework
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Assist members of their cohort in moving through the SLO implementation process
Work with the Teacher Effectiveness Coach and the Teacher Leaders to plan for SLO
implementation during Professional Learning Community designated time.

Teacher Effectiveness Coach
 Assist Differentiated Roles teachers in their duties and responsibilities
 Assist Teacher leaders in their duties and responsibilities
 Conduct SLO implementation professional development for Teacher Leaders
 Guide the planning of the Professional Learning Community PD sessions
 Work with the Curriculum and Assessment team to Plan professional development other
than that of the Professional Learning Communities
 Coach and mentor teachers in any of the Professional Learning Communities as requested
by the Differentiated Roles teachers, teacher leaders or the administrative team
Teacher Leaders
 Participate in Teacher Effectiveness Coach led professional development for SLO
implementation
 Guide members of their cohort in the data cycle necessary to complete SLOs
 Provide input for other members of the professional development team in order to
develop the professional development agenda for the school
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Appendix H: Staff Roster
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Appendix I: Staff Handbook
Place Bridge Academy STAFF HANDBOOK

DRAFT

FORWARD
There is no setting in which the idea of the lifelong learner is more important than in a school.
This handbook is to assist in the orientation of our staff. Its purpose is to provide each staff member
with a common understanding of the routines regarding the organization, direction, and
management of Place Bridge Academy.
This handbook is to define school procedures and regulations and develop uniformity and
consistency in their interpretation. It is intended to answer those questions which observation,
investigation, and experience have proven important.
All staff members are responsible for carrying out the policies as stated. Staff members are
encouraged to write in the handbook -- making note of all specifics pertinent to their position.

Touchstone
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At Place Bridge Academy, we stand by each other to create a caring community of life- long learners
– “Building Bridges for Success into the Future.”

Beliefs
All students can learn
Learning should be enjoyable and meaningful
English Language Development is essential for all students in order to obtain academic
achievement.
All individuals will develop responsibility for their learning and behavior
High expectations challenge all to reach personal excellence
All individuals have the right to be physically and emotionally safe
Parental and community involvement directly impact the student’s education
All individuals can resolve conflicts in appropriate ways

ROUTINE PROCEDURES & GENERAL INFORMATION ACCIDENTS
In case of an accident in which a child is seriously injured, notify the office immediately
by sending another staff member or a student. Do not move the child unless necessary. A person
from the office will assist.
All accidents occurring during school hours must be reported in writing by the staff member in
charge at the time of the accident. The official accident report forms are available in the office. The
form is to be completed, signed and sent to an Administrator’s office the day of the accident.

ASSEMBLIES
It is generally recognized that good or poor behavior of students depends largely on the quality of
supervision provided by staff and administration. Teachers are responsible for monitoring the
behavior of their students. Staff members are to sit with their class and to keep students together.
Appropriate student behaviors at assemblies include: enter and exit quietly; keep hands and feet to
self; listen respectfully; remain seated and quiet until dismissed.

ATTENDANCE
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Students arriving to classes after the morning announcements or tardy bell for other periods, must
go to the office for a Tardy Slip. Do not admit a late student to class without a pass.
Attendance is to be taken by the teacher on IC (Infinite Campus) including tardies and absences for
each period. The procedure for the morning attendance is as follows:

Lower Academy
Teacher takes attendance and lunch count by 9:00.

Upper Academy
Teacher takes attendance at the beginning of every period.
If a parent requests early dismissal, the office will call the student for release through the office.
Students will be released from school through the office only. Children will only be released to
adults listed on their registration forms or as determined by the Principal.
Report to the office any student who is absent in the afternoon who was in attendance in the
morning or after each period in Middle School.
File written excuses in student's individual folders for reference.
Contact parent/guardian to encourage regular and prompt attendance. Each teacher will be
expected to make a personal contact with the family should a child be out of school 3 or more days
in a row. Even if the parent has contacted the office to “excuse” the absences, personal contacts
help establish the home and school connection. Record all parent contacts on the Parent
Communication Log and/or the Conference Tab in I.C. Notify the office to send a “letter of absence”
when a child has reached 5, 10, 15 and 20 absences.
General Guidelines:
Office staff will check attendance line and make calls home when students are absent to determine
excused and unexcused absences.
All notes sent to school concerning absences and tardies are to be filed in the student’s classroom
folder. Make sure the office has a copy or is notified for attendance recording.
The Colorado Department of Education considers the teachers’ attendance records as the official
records for student attendance. Should a student move or transfer to another class, their name(s)
should not be removed from the record book. Please notify the office of any changes that need to
be made to IC.

AUDIO VISUAL EQUIPMENT
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Audio-visual equipment must be checked out from the Instructional Media Center. Staff members
are required to return equipment to the Resource Center or store inside a cupboard before leaving
the building. DO NOT permit any students to move TV Sets, or any heavy equipment for any
reason at any time.

CAFETERIA
General Information:
All students will be assigned a lunch number by the cafeteria staff. Help your students learn their
number. Write it on a “post-it note” if needed.

All teachers Grades ECE-8th must accompany students to the cafeteria. Some classes will be served
breakfast in the classroom. Para/Teacher supervision will be in the classroom.
Talking in the cafeteria should be held to a low voice level.
Students will empty and return their trays in the proper manner when they have finished eating. At
Place Bridge Academy, students are not allowed in the hallways after lunch. Instruct all students
to go immediately outside. If a student is to help a
teacher, it is the teacher's responsibility to either write a note or see the para in person to get the
student dismissed. Teachers must consult with the Principal on any child, who, for whatever reason,
is being detained from lunch recess on a frequent basis.
Classes need to arrive to lunch on time due to our tight lunch schedules. Note that arriving 5
minutes early is as disruptive as being late, and teachers should stay with their students until the
designated time.
Students will finish eating before leaving the cafeteria. No food will be allowed on school grounds.
Students may not leave the school grounds during lunchtime or any other time during the school
day without permission from the office.

HOT LUNCH PURCHASES
Please inform students that change for large bills will not be given unless accompanied by a note
from the parent. When large bills are given to the cashier with no note, the cashier will credit the
student that many lunches. Cold lunch students wishing to buy milk may do so from the cashier.

CLASSROOM CARE
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Use caution when affixing visual aides on classroom surfaces. (No nails, hooks, or permanent glue)
Use tacky blue material only on painted walls.
Lock windows each day before leaving for the day.
Report damage or items needing repair to the office on a request form.
Report to the office if classrooms are not cleaned.
Stack chairs before leaving the classroom, and clear the floor of all books, papers, crayons and
pencils. This will assist the custodians in their efforts to keep each room clean.
Only use water or clear drink with care in the classroom. Party areas may be reserved in the
cafeteria when the cafeteria is not in use.
Close all blinds completely before leaving classroom.

COLLECTION OF MONEY
The Principal must approve all collections of money from students by a teacher.
All monies must be turned into the office daily. Teachers will be responsible for any monies left in a
classroom. Use appropriate forms when collecting money.

CUSTODIAL STAFF AND CARE OF PROPERTY
Submit all custodial requisitions to the principal. Do not ask the custodial staff for special favors.
Lock windows and doors and adjust shades to down and closed position before leaving at night.
Lock all valuables in the locking cabinet.
Lock the classroom doors when the teacher is not in the classroom.
If a teacher wishes to leave written work on the board, the custodian will not clean the board if the
word "Save" is written above it. Schedules for daily/weekly cleaning of items will be established by
the Facilities Manager.
Do not use Crayolas, paint or markers directly on bulletin board surfaces.
Do not use thumbtacks on plaster, woodwork or ceiling.
Do not move furniture and miscellaneous inventory items from room to room without permission
of the principal.
Teachers are to investigate any damages in the classroom, such as desk carving or other such
damage.
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A-V equipment should be under lock and key before leaving the building each day.
Leave classrooms clean before teacher and students leave.
Appoint monitors to check hallways daily for fallen or misplaced articles including coats, backpacks,
etc., and pick up stray papers, pencils, etc.
Chairs are to be stacked and away from the desks – this will help in vacuuming under the desks.
Blinds and open areas will be dusted. No papers will be moved to dust.
If something does not fit in the garbage can and you wish to have it thrown out, please place it next
to the can and label it to be thrown out.

CUMULATIVE FOLDER
Teachers are encouraged to become familiar with information in students’ cumulative folders,
which are located in the main office area. State law requires that each person record his/her
inspection, using the form on the inside cover of each folder and that these folders remain in the
office at all times. Cumulative files contain only permanent information such as CSAP scores, birth
certificates, immunization records, court orders, IEP’s, etc.
Literacy Folders or Working Files should be stored in the classroom. These folders should contain
samples of student work to be passed from one grade level to the next.

DISTRIBUTION OF PRINTED MATERIAL
All printed information that is to be sent home with the children must be approved by the Principal
or Assistant Principal before it is sent home. This includes all classroom notes, permission slips, class
newsletters, school notices, etc. Please allow 24 hours for their review. Emailed attachments
facilitate the quickest response.

EMERGENCY LESSON PLANS (Substitute Folders) - Must be submitted by
the first week in September!
During the school year, situations arise that are unavoidable and may prevent appropriate planning
for substitutes. Therefore, all teachers should develop a “Substitute Folder”, containing emergency
lesson plans. The folder should include:
Location of attendance book, seating charts, etc.
Class rules and special regulations and procedures
Special situations of which to be aware
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List of students who may require special attention or have other special needs
Resource teachers and how to find them
Names and room numbers of other staff members who can be of assistance
Your schedule -- including room numbers
Emergency procedures -- such as fire drill map . . .
Discipline policy.
Dismissal procedures

FIELD TRIPS
These trips should be educational and an outgrowth of the class activities.
Request buses at least two weeks in advance. Field trips must be approved by the principal. Forms
are in the office.
Request buses between the hours of 9:00 a.m. and 1:30 p.m. on weekdays. Field trips will be
confined to the metropolitan area. It has been district policy not to allow any field trips in May using
district transportation.
Sixty (60) students per bus is the maximum.
Brothers and sisters not in our school are not allowed to ride the bus.
Each student must have written permission from his/her parent before he/she goes on a field trip.
(NO PHONE PERMISSION.) Notification to parents of a Field Trip must be made at least one week
prior to the day of the field trip. It is the responsibility of the teacher to secure enough parent
volunteers to meet an 8 to 1 ratio. If adequate parent volunteers are not secured, the filed trip may
need to be canceled. Use of paraprofessionals for supervision requires prior approval by school
administration.
Inform specials' teachers of any field trips that would disrupt their schedule of classes and lunch.
Contact the cafeteria manager (form available) at least two weeks in advance to arrange sack
lunches, or to notify that an entire class or grade level is not eating school lunch on a given day.
Field trip allotment for the calendar year is determined by District Administration. Additional field
trips can be provided through fund raising activities.
Provide a list of all students riding the bus, including sponsors and yourself, to the office and the
bus driver.
153 | P a g e

If it is a "walking" field trip wherein no bus is needed, you will still need to obtain permission from
the office along with parent permission and inform the secretaries.
Teachers must make their arrangements for students not attending field trips. Notify the office of
these arrangements.
Teachers are responsible for collecting, holding and administering any medication given during a
field trip.
If a teacher has a concern about an individual student attending a field trip, check with the principal
in advance. If a field trip is part of the regular curriculum, a student cannot be denied attendance
because of previous behavior. The teacher must obtain prior approval for a student not attending a
field trip from the administration.
File signed permission slips in the student folder.

GUESTS IN THE CLASSROOM
Whenever teachers plan to have guests in their classroom they will need to inform the
Administration in writing before the visit. Students are not allowed to bring students from other
schools, (e.g. friends, brothers, sisters or cousins) to visit. Parents should always be welcome to
visit, however, they must check in at the office prior to their visit. A visitor’s nametag will be issued
from the office, which they wear and sign out at the conclusion of their visit. If an adult enters your
classroom and is not wearing a nametag, notify the office immediately.

INCLEMENT WEATHER
MORNING SCHEDULE
On days when the temperature is 25 degrees or below (with wind-chill) or the Principal determines
that it is an inside day, all children will go to their assigned area. Teachers will collect their students
at 8:50 a.m. at that location.
Teachers and Paras will be given supervision assignment schedules.
NOON RECESS PROCEDURE
Please follow this procedure on days when the weather is too cold for students to go outside at
noon recess.
Teachers will come to collect their students at the end of the recess period. Please follow inside day
schedule.
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LOST AND FOUND
Students who find items that have been lost should turn them in to the office.

MEDICATION
Students will be given medication at school only when written request from doctor and guardian is
sent to the school office. Advise the office and/or the school nurse when any medication is brought
to school by the student. Students may not carry any medication to their classroom. For any
concerns, please contact the school nurse.

OVER-TIME
No overtime will be paid unless expressly authorized by the Principal or the Assistant Principal.
Authorization Forms must be filled out and signed-off by one of the Administrators and given to
Jane prior to the next pay period.

PERSONAL DAYS
It is intended that personal leave will be available only for reasons of hardship or other pressing or
emergency need, and not merely for personal convenience.
Personal leave may not be used to extend a period of school intermission or used in conjunction
with the observance of a Federal Holiday.
To maximize continuity of instruction, personal leaves will not be granted during the first four (4) or
last four (4) weeks of the school year except for urgent, documented reasons.

PERSONAL PROPERTY
Teachers’ personal property may be stored under lock and key in their own classroom cabinet. Lock
classrooms whenever you leave.

PROFESSIONAL DAYS (Building)
Submit all requests for professional days on the district form - with an explanation for a particular
conference, convention and/or meeting to be attended. Staff members requesting a professional
day are required to submit a written report within two weeks and be willing to share the highlights
pertaining to that professional day with the other staff members.
Submit all requests for professional days to the principal at least two weeks prior to the date of the
professional day.

REIMBURSEMENTS
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No reimbursements will be paid unless prior authorization is received by the Principal or Assistant
Principal. If you wish to get reimbursed, please fill out the appropriate forms before making any
purchases. If you make an authorized Purchase and do not use the tax-exempt number, you will not
be reimbursed for the tax.

SCHOOL PARTIES
School-wide class parties are held before/on: Fall Festival, Winter Intermission and Valentine’s Day.
It is the teacher’s responsibility to coordinate class parties. (It is recommended that teachers secure
parents to assist with parties.)
Foods must be prepackaged and only clear beverages may be served.

SUPERVISION (Before and after school)
Students are permitted to gather in their assigned areas during inclement weather. When the
weather allows, the students will remain outside until the bell rings. The office will make the
decision to stay outside or come in based on the temperature and wind chill factors. Plan on being
outside unless notified otherwise. (See Inclement Weather). On outside days, students will line-up
to meet their teachers on the playground when the “line-up” bell rings. All students are to be on the
playground area. Students are not permitted to wait or play in the front of the school. Students are
to line up according to classrooms when the bell rings. Students enter the building according to
directions given by grade levels. Encourage students to leave the building and grounds immediately
after school unless detained by a teacher or attending an after-school program. When a child is
detained, the teacher must make arrangements with the parents the day before. NOTE: Staff
members cannot give a student a ride unless they have an insurance waiver on file with the
Principal, and should always have a second adult accompany them.
TEACHERS PLEASE NOTE: Remind students they are NOT to arrive at school any sooner than
10 minutes before the first bell if they are not eating breakfast at school, and 30 minutes if they are
eating breakfast at school. Playground supervision will be provided for starting at 8:20 a.m. If a child
is on school grounds prior to 8:20 a.m., send the child to the office. Send students who are early to
the office and parents will get a letter or call – office will keep a log. (This does not apply to students
who are bussed to Place.)

STUDENT DETENTION
No student may be kept after school without permission from parents. A 24-hour notice is required.
Also inform the office when keeping a student after school.
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STAFF LOUNGE
Please remove dirty dishes and return trays and cafeteria dishes to the cafeteria.
Children, students and tutors are not allowed in the lounge.
Cleanliness and care of the microwave and refrigerator are the responsibility of the staff.
The Social Committee will arrange a monthly clean-up rotation.
Staff lounge and refrigerator should be kept clean. Remove all trash from tables and do not leave
items in refrigerator past 24 hours.

6.
The office refrigerator and microwave is for office personnel only.
It becomes very disruptive when staff chooses to use this as their
lounge.

STAFF RELATIONSHIPS
We must work exceptionally hard to maintain warm, friendly relationships. Personal disagreements
and grievances between staff should at no time be conducted in front of students. Children being
discussed in the lounge should be of a professional nature and in a professional manner. Staff is
expected to conduct themselves in a professional manner, extending professional courtesy and
respect to one another.

EMERGENCY PROCEDURES

BOMB THREATS
This announcement will be made just prior to a bomb threat evacuation: “Staff, we have a concern
and need to leave the building.”

Principal will announce: Please listen closely, Teachers and students prepare to evacuate the
building. Avoid the area. Do not use cell phones or pagers. Teachers, take your student roster
with you. Proceed to your designated outside assembly area. Please evacuate now.
Make a quick check in your room of: a) wastebaskets, b) drawers, c) cupboards, d) shelves.
However, if you see anything suspicious, do not touch but alert the office.
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Leave doors and windows OPEN upon evacuation.
Have your class congregate a safe distance away from the building – at least 100 feet.
Keep the children outside until further instructions or the “all clear” bell is rung to re-enter the
building.

LOCK DOWNS
This announcement will be made if there is any person(s) in the building that could prove to be
dangerous for students and staff.
Teachers are to lock doors, close windows, and move students away from the windows and doors.
Do not close shades. Do not have students stay seated at their desks. Students must be quiet and
out of sight.

FIRE DRILLS

Fire Drills will be held periodically throughout the school year. Staff members will be notified of the
date and time for the first drill. After that, prior notice will not be given. The signal for a fire drill is a
loud continuous sounding alarm.
Post a chart in your room, showing the exit route for each classroom.
Explain the procedure and rules for the fire drills to each class.
Practice with the children to assure that they know the route your class is to follow and where they
are to assemble. Select a class leader and an alternate who will know the exact route to be taken
should the exit be blocked.
Walk students briskly in single file and in absolute silence.
Close all windows, turn off the lights and shut the door – leaving it unlocked.
Take your grade book and red/green cards when leaving the room for a fire drill. Roll should be
taken to assure that all children are accounted for. Staff members who do not have students are to
help with supervision.
The principal and custodian will be responsible for checking for complete evacuation of the
building.
Evacuation of all visitors in the building will be a responsibility of the staff member they are visiting.
Return to class quietly, using the same route, when the “all clear” bell rings.
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If during lunch, all staff must assist in assuring the safety of our children. Gather the children by
class and take roll. The office will provide a copy of class lists to the lunch paras and supervising
teachers.

TORNADO WARNING/DRILL PROCEDURES
Notification – In building:
Upon receiving notification of a Tornado Warning (not Watch), an announcement by the principal
or administrative designee will be made via the intercom. He or she will say – “Students and staff,
this is a Tornado Warning. Proceed quietly to your assigned area”. If there is a power failure, two (2)
short blasts of the Fire Alarm signal will be made.
Notification – Out of building:
Teachers, staff and students who are outside having class or at recess will be notified of a tornado
warning via a megaphone announcement from office personnel. Office personnel will assist in
rounding up students outside.
Any of these signals or announcements will mean immediate activation of the following emergency
procedure:
Leave windows alone. (Do not bother opening or closing them as weather specialists have
determined this step takes too many precious moments and they have found that position of
windows does not matter.
Close your classroom door and any other inner doors, e.g., hall fire doors, etc. to reduce the
number of flying objects. (Do not worry about lights.)
Continue to your assigned area immediately, taking your Class Roll Book. Students and staff must
remain quiet so that announcements can be heard.
Students are to kneel with their heads down and arms covering their heads. Make sure students are
very close together. Any students assigned to the middle hall area should squeeze their heads in
between students already on the wall. (The rationale behind this is that the wall offers more
protection than the open space of the hall, i.e. – flying objects, etc.)
Keep students away from stairway openings and doors.

If you are monitoring students outside their regular classroom, continue to the closest sheltered
area. Teachers monitoring students outside at recess will continue to their assigned hallway and
attempt to place students with their classrooms.
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Practicing dry runs with your class is very helpful.

INSTRUCTIONAL PROGRAM AND STAFF EXPECTATIONS

ABSENCES
Use District calling system.
Leave a message on the principal’s or principal’s designee’s voice mail:
Brenda Kazin– 40964 Ken Hansen - 40962 Roma Pitt - 40972 Jane Maes – 40963

3.
Please remember there are no absences/personal leave time
before or after a vacation period. If a pattern of absences occurs, a
doctor’s note can be required by the administration.
ABSENTEE FORMS
It is expected that staff members complete an absentee form – regardless of the reason - and
submit it to Jane Maes.

APPEARANCE
It is expected that teachers dress at all times in a manner befitting their professional status.
Remember that teachers are one of the most important role models in a child’s life. Research has
proven that student behavior improves when the staff dresses in professional attire. Obviously,
there are days when it is appropriate to dress casually – field day, pride days, field trips to the zoo,
etc. – however, most of the time your attire should reflect your professional status. (No Jeans)
Board Policy GBEBA-R

ARRIVAL
Teachers must work an 8 hour day 8:15 a.m.- 4:15 p.m.
Staff Development Days will be determined at the beginning of the school year.

CHECK IN/OUT
Sign in and out daily.
Check mailbox and bulletin board for messages before school, at noon and after students’ dismissal.
Check your voice mail and E-mail daily.
160 | P a g e

DEFICIENCY NOTICES
It is the responsibility of each teacher to inform parents of students’ unsatisfactory work. This can
be via a written or telephone contact. Written notices not returned signed should be followed by a
telephone call. Serious problems should be handled by phone and/or personal conference with
parent and student at school. All phone contacts and parent conferences should be documented on
the Parent Communication Log.
These reports should be continuous rather than waiting for deadlines. However, such reports must
definitely be completed before the end of six weeks in each twelve- week marking period, or three
weeks in each six week course. Ongoing communication regarding student progress eliminates
concerns with parents and increases student success. Weekly Progress Reports will determine
eligibility for Middle School sports.

GRADING STUDENT WORK
Assessment is an ongoing process.
All work assigned should be evaluated by standards and with approved assessments.
Teachers are urged to evaluate a student’s work on a regular basis. Regular feedback to students is
essential to continued progress. Teachers should be ready to explain and justify the grade given a
student to his parents and/or Administration.
Content Standards are to be kept up and recorded on District Checklists.

GRADE BOOKS
All grades must be entered in IC per district mandates. When using a grade book, it is the official
record and legal document of the students’ attendance and achievement. It should be legible and
accurate. Each entry should be dated and each grade explained. Your grade book should be marked
so that anyone could understand the symbols and interpret the scores. Final grades must be
recorded IC.

HOMEWORK
Homework has three important purposes: 1) to provide students with reinforcement and
supplemental learning opportunities that cannot be scheduled in the limited instructional day; 2) to
provide opportunities for vital parent-school partnerships in support of education; 3) to emphasize
the high academic standards of the school district. Students should practice a test-taking skill once a
week as a homework assignment.
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Homework should be an integral and relevant part of every student’s instructional program. It
should be used consistently throughout the grades and classes. However, homework may not be
integrated into a daily routine for all families. It is our responsibility to provide extended
opportunities within the school day. Children who have attempted to complete their homework
should not be punished for their inability to complete homework. Always contact parents to discuss
concerns.

INSTRUCTIONAL MEDIA CENTER USAGE
Teachers are encouraged to utilize the library and its facilities to the maximum.
In addition, teachers are encouraged to check out books for up to two weeks for their own
classroom libraries. Any suggestions for purchase of new books or improving the facilities are
always welcome and should be discussed with the Principal. The media center is only as good as we
make it!

LEAVING THE SCHOOL
Leaving the school area during the teaching day is possible during the lunch period only. Please sign
out and notify the office in advance. Planning time should not be used for this purpose unless
approved by the Principal.

LESSON PLANS - Substitute (submit to the office by September 5, 2014)
Good lesson planning and well thought-out lessons are a strength of an effective teacher. Your plan
will include:
A focus on content standards (CCSS), content objectives, language objectives, and backwards
planning
Process – including teaming, grouping, use of instructional paras, etc.
Assessment
Modification and accommodation for diverse learners (Special Ed., ESL, etc.)
Themes – See Denver Planning Guide
Substitute Lesson Plans: see Emergency Plan
You are urged to use District or Program technology for your Lesson plans and submit them
monthly to your primary administrator.

PARENT CONTACT
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Teachers are expected to contact parents regarding students’ positive and/or negative behavior and
academic performance. Phone calls, sunshine notes, progress reports and informal conferences are
a few examples.
Keep a Parent Communication Log
Notify administration of any concerns immediately.

PARENT PROGRAMS
All teachers are required to attend Parent Teacher Conferences.
It is strongly recommended that staff attend Back to School Night, School Programs, CSC and Family
Literacy Night meetings as important decisions are made during each meeting. Support for our work
and efforts are strengthened through such contact. (For a minimum total of three programs) Due to
the large number of staff at Place Bridge Academy, a sign-in sheet/calendar will be provided for you
to pick your three (3) school nights.
Teachers may choose to attend any other school/community function.

PARENT/TEACHER CONFERENCES
Conferences provide an excellent opportunity for the teacher and parent to become better
acquainted and to discover the child as a learner. This meeting should be student centered.
Individual conferences should be scheduled whenever warranted or requested.
Conferences will be twice (2) during the year. The first semester conference is noted on the district
calendar. The second semester conference date will be determined at the beginning of the school
year, as per the District Calendar. Procedures and forms will be given to staff members for each
conference date. All scheduled appointments are to be submitted to the office. Turn in all parent
sign-in sheets.

PICK-UP TIME
When the morning and lunch bell rings, students are no longer under the supervision of the
playground supervisors. Be prompt in picking up your children. Leaving your children unsupervised
may result in disciplinary action.

STAFF MEETINGS
Staff meetings and professional developments are mandatory.
If an emergency comes up, let Brenda know when you have to be absent from a meeting. It is your
responsibility to find out the information that was shared at that meeting, make arrangements to
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“make-up” the Professional Development, and implement any of the expectations discussed at the
meeting.

Please make sure that you show appropriate attention during all staff meetings and professional
developments. This is not a time to grade papers, etc.

STAFF WORKROOM AND COPYING
Copy Machines:
The workrooms are equipped with a copier and a risograph machine.
Any staff member who has been trained on the use of the copy machines may use them. (No
parent, volunteers, high school tutors, etc. unless authorized by administration.)
Large classroom requests from IKON/PrintPointe are to be made in a clear, concise fashion and
placed in the Job Request basket. Allow for a 2-3 day turnaround time period.
Staff members are welcome to make 1-5 non-instructional copies per original for professional
portfolios, license renewal, or sharing among information with colleagues, etc.
The risograph machine is designed to save money on large orders. Planning for 20 copies and
above. For 19 copies or less, please use the copier.
Observe copyright privileges and laws in all copy requests. The office and assigned clerical workers
are under strict orders to monitor copyright guidelines.
Monitor your use of paper amounts. Our budget for supplies and materials is not bottomless.
Clean up your messes in the workroom. If a machine is jammed, inform the office. Do NOT just
leave it for the next person to discover.
Laminating film is very expensive. Only request laminating for items that are for long-term use
(more than one year). If you are making books for your classroom, you may laminate the front and
back covers only. We will not laminate each child’s story. Anything that is not going to be used
from year to year needs approval by the Principal before being laminated. Our Attendance Clerk will
do all laminating once a week. Please place this in the designated area, and she will get it back to
you.
Poster Makers and Book Making Machines are located in the Back Office Areas - Please ask to be
trained on these machines before using them.

STUDENT RETENTION
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Individual students whom you feel may be at risk educationally must be discussed with the principal
and the parents by the end of January.
Student retention is a joint decision to be determined by the parent, teacher and principal.
Retention requires a great deal of conversation and groundwork prior to May 1st. No students will
be retained unless proper procedures have been followed.

TEACHER HOURS
The teacher workday is 8 hours. Adjust your schedule to accommodate required meeting times (i.e.
Staff Development meetings). Teachers should arrive no later than 8:15 am and leave no earlier
than 4:15 pm.

TELEPHONES
Personal phone calls (on school phones or cell phones) should not be held during
student/classroom time. Reserve all phone calls to plan times, lunch periods, before and after
school.
Urgent messages will be delivered promptly.

BEHAVIOR MANAGEMENT
DISCIPLINE AND SUPERVISION PROCEDURES PHILOSOPHY
The discipline philosophy used throughout the school is intended to help all students become selfdisciplined, taking control of their lives and accepting responsibility for their choices through the
use of Restorative Justice (RJ) and Positive Behavior Support (PBS). It is important that we view the
students’ behaviors as their best attempt to meet specific needs (i.e. to gain power/control, to
escape, to belong, all of which are legitimate needs). It becomes our challenge to teach students
appropriate strategies/behaviors which will allow them to meet their needs in a positive/proactive
fashion. Inappropriate behaviors provide us with the opportunity to teach students appropriate
skills. Some students will need several opportunities, which demands clear and consistent feedback
from everyone working with the student, by developing a Plan, using support from teams and
specialists.

PURPOSE OF DISCIPLINE
The purpose of a school-wide emphasis on discipline is to:
Consistently ensure a positive learning environment, free from distraction.
Ensure a safe and secure environment for all children.

165 | P a g e

Help children realize they are responsible for their actions and behavior.
Practice, in order to establish, school-wide expectations using the BRIDGE Matrix.

BEHAVIOR EXPECTATIONS
The STUDENT/PARENT PACT forms, approved and adopted by the CSC, provide the framework
of student rights, responsibilities and consequences for inappropriate behavior.
These forms will be followed and consistently enforced by administration.
Students must return the signed forms by the third Friday in September.
New students must return the slip within 5 days or the teacher must contact the parent.
All signed slips are to be placed in the student’s classroom file.
Teachers are to take as much time as necessary during the first two weeks of school to teach the
rituals and routines.
All of the above topics are to be consistently reinforced and re-taught and students reminded of all
rituals and routines on a continual basis.

CLASSROOM MANAGEMENT
Teachers play many roles in facilitating positive student behaviors. Teachers need to discipline
assertively in the classroom by:
Establishing firm, consistent limits for all students.
Teaching the PBS BRIDGE Matrix
Dealing with behavior in a confident, take-charge manner; laying down the law when students are
disruptive by sending the student to “refocus” and calling a “Time to Teach” if they refuse to
comply.
Reinforcing desired student behavior with the PBS BRIDGE Matrix.
Working positively with parents and administration to elicit their involvement, cooperation and/or
assistance.
Helping maintain school-wide discipline in the halls, cafeteria and playground for all students, even
if they are not in your classroom through the PBS BRIDGE Matrix.
Make as few rules as possible for your room; enforce those you do make. Be sure to display
classroom rules and use the BRIDGE core values.
166 | P a g e

Implementing Restorative Justice and Bully Proofing is mandatory.
A teacher’s presence is required in hallways during changing periods, at assemblies, and before and
after school as assigned.
Record data using Major and Minor infraction sheets.
REMEMBER – The behavior expectations of your classroom are established the first few days of
school. To establish those expectations, it is helpful to practice the routines and rules.
Demonstrating and practicing appropriate behaviors before there is a problem allows students to
clearly understand your expectations (i.e. practice the “Teach To’s” regularly). It’s preferable to be
firm at the beginning than to “tighten down” at a later date. Consistency is the key to successful
classroom management.
For consistency and uniformity of general rules and procedures in the classroom, the following rules
and procedures are suggested:
Teach the PBS BRIDGE matrix and core values
Insist on students taking their places immediately upon entering the classroom.
Do not allow students to leave the room after the bell rings unless it is an emergency. Rarely should
there be occasions for a pupil leaving the room during the class period. (If a child leaves the class,
they must have a pass.) If a child doesn’t have a pass, they will be asked to return to the classroom
to get one unless it is an emergency.
Children are not authorized to go into the boiler room, custodial rooms, lounge, kitchen or adult
bathrooms.
Instruct the children about the care of school furniture. There is no reason for pencil, Crayola marks
or carvings on student desks, chairs or floors.
Insist that all non-essentials such as toys, stuffed animals, etc. be left at home, unless the teacher
has authorized it for a particular project, with a note home explaining the purpose and that it is
optional.
Have definite plans or work for the pupils at the beginning of the day while roll is being taken. (“Do
Now” activity – Independent Reading, Accelerated Reader, etc.)

In most situations, students should be recognized in class before they speak aloud.
No candy, gum or chewables should be allowed during class instruction time.
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Student Dress Code is to be enforced.

BEFORE SENDING A CHILD TO THE OFFICE
State and remind students of their classroom rules. Whatever consequences you feel necessary in
the classroom should be clear, consistent and appropriate to the offense. Use the language of PBS
and RJ.
Remember, positive feedback should be three times as often as negative feedback – look for
opportunities to tell a student when they are doing things well. Negative consequences are always
more effective when used sparingly! All children should be treated with dignity and respect.
Consequences should “fit the offense” and not reinforce the student’s desired outcome for the
misbehavior – if the intent of the student’s behavior is to escape a situation, for example to get out
of math, and the consequence for talking is “time out”, the student has, in essence, been rewarded
for the behavior. Use Restorative Justice Principles to process behavior.
Discuss the problem with parents when there is consistent misbehavior. Specific days, dates, times
and acts of misbehavior should be recorded to give to a parent if requested. Keep track of your
conversations on the Parent Communication Log and enter all pertinent information under IC
Conference.
Record incidents on Minor form (please fill out the forms completely) and in IC Conference Tab. For
support of reoccurring behaviors, these behaviors need to be to be recorded and tracked.
If behavior has not been amended, record and take data to SIT Team (Student Intervention Team)
or Administration.

Keeping a child from attending Specials classes (music, art, P.E.) is NOT
an appropriate discipline technique.

PROCEDURES FOR SENDING A CHILD TO THE OFFICE
Fill out a Major referral form and send it with the student to the office. All referrals must be made
on the appropriate referral form. Additional copies are in the office. Ensure that you have had
contact with the parents before filling out a referral except in extreme cases.
The form must be filled out completely. If it is not, it will be sent back to you for completion.
The office will record the referral and actions taken and notify parents if necessary.
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The principal/or designee will determine consequences for behavior and notification of parents.
Our goal is to keep children in school and provide them with appropriate options for behavior.
Suspension from school will be determined by an administrator.
This form is to be used for all students sent to the office. In case of a “disruptive child” the form
may be sent after the child is sent to the office or has been removed from the room. A “disruptive
child” is one who is out of control either by fighting or throwing a temper tantrum or similar
misbehavior, and in that case, call a “Time to Teach”.
Note: Once you send a child to the office for discipline, you have, in essence, diminished your
authority – in the eyes of the child.

GENERAL EXPECTATIONS FOR BEHAVIOR
ASSEMBLY
Enter and exit quietly.
Keep hands and feet to yourself.
Listen respectfully.
Remain seated and quiet until dismissed.
HALLWAY
Remain quiet in the hallways.
Keep hands and feet to yourself.
Walk in the hallway.
LUNCHROOM
Talk quietly.
Keep hands and feet to yourself.
Raise your hand and get permission to leave your seat.
Use appropriate table manners.
Walk in the cafeteria.
Dispose of food properly.
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Clean your area.
PLAYGROUND
Leave rocks, sand and snow on the ground.
Use playground equipment properly.
Stay inside the fenced area and away from any fences.
Line up immediately when the bell rings.
Use school equipment only.
Playing football is not allowed.
Physical contact play is prohibited. (No shoving, kicking, hitting, etc.)
Walk safely on the blacktop.
Playing tag, walking across or pulling other children off the bars is not allowed.
Candy and food stay inside.
Leave doorways open/clear.
Toys stay at home.
Use good, clean language.
Enter the building with permission only.
Stay away from classroom windows, unless sitting quietly, taking a time-out.
PROPER AND SAFE USE OF PLAYGROUND EQUIPMENT
Sit on swings and slide.
No twisting of swings or pushing of others on the swing.
No jumping off or running under swings.
No walking on the slide or “trains” down the slide.
One person at a time on swings and slide.
No pushing anywhere.
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No kicking of balls on asphalt or grass unless approved for a specific sport (i.e. soccer). No
inappropriate kicking of balls in any school area.
No bouncing ball on building.
Tossing balls back and forth should be kept away from the building.
Middle School students are to stay off of Elementary Play equipment.

SUPERVISION
BEFORE SCHOOL – Staff assigned to lunch/playground duty report at assigned times. Actively
supervise your areas. Remember negligence and lawsuits go hand-in- hand. If you see any faulty
equipment or natural hazards, alert the office.
Teachers go outside to meet class and visually scan the playground so no children are left outside.
AFTER SCHOOL – Students are to go directly home or to their designated After-School location.
At dismissal, teachers are to accompany their class to the busses. Any student unclaimed is to be
brought to the office.
IN BUILDING – Under no circumstances are children to be in the building unsupervised. Children
are not to be placed in the hall for disciplinary reasons. If a child arrives at school early, send them
directly to the office.
IN CLASSROOM – Teachers must not leave a class unsupervised. The teacher becomes liable if
anything happens in his/her absence. In the event that you must leave the group, get the teacher
next door to cover for you or notify the office for assistance.
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Appendix K: School Calendar and Schedule
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Appendix L: Discipline Policy
The expectation is that teachers set high, clear expectations at the beginning of the year regarding
classroom and school-wide rules. Therefore, it is imperative that the staff agrees to abide by all schoolwide expectations. If one person’s expectations are lower than another’s, we will not be able to be
consistent and fair.
There are times when a student may choose a course of action that requires a consequence that affords
him or her the opportunity to evaluate the choice made, the results of that choice, and what might have
been a better choice. If students do not choose to participate and/or contribute to the creation of a
positive school culture, the following disciplinary steps will be followed:
** For additional guidance, please see:
District Discipline Matrix - List of Behaviors
DPS District Ladder (triangle) – What do I do as a teacher to deal with behavioral difficulties?

Level A Teacher Steps:
After the teacher has taught expectations, reinforced target behaviors, and intentionally set the tone for
the classroom community and the student still demonstrates undesired behavior, the teacher lets the
child who demonstrated the behavior tell his/her side of the story. After listening, the teacher will warn,
conference with, and problem solve with the student. The teacher will remind the student of the
possible consequences of his/her behavior.

Level B Teacher/Office Steps:
If the student does not change his behavior and does not meet expectations for a second time in the
school year (after warning or levels A, B, C), the teacher will implement another intervention. At this
point, teachers may involve support/office staff. Level B Behavior must involve parental notification. The
teacher must document in IC Conference. If the teacher refers the student to the office, the office staff
will document the referral in IC Conference atom and in GoogleDocs.

Level C Teacher/Office Steps:
If the student continues the undesired behavior and does not meet expectations for a third time in the
school year (after warning), the teacher will implement another intervention. Support/Office staff should
be involved. Parents must be notified. The teacher must document in IC conference atom and if the
student is referred to the office, the office staff will document the office referral in GoogleDocs and IC
Conference atom.

Level D Teacher/Office Steps
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When the behavior moves to Level D, school administration becomes involved. The teacher fills out a
red referral form and turns it in to the administration. If a student is sent to the office without a referral
for recurrence of level A, B, or C behaviors that have had three unsuccessful interventions, the
student will be returned to class. If administration looks at the conference atom in the IC and there are
not three documented interventions, the student will be returned to class. If both of these requirements
are met, administration then investigates and issues administrative consequence. Parents are notified
and administrator documents in IC behavior atom.

Level E and F - Non-negotiable behaviors:
Level E and F Teacher/Office Steps
There are some behavior issues (non-negotiable) that we cannot tolerate at PBA. These
behaviors will be brought to the administration’s attention immediately and a red referral
will be written. These behaviors will be assigned an administrative consequence immediately
and will be documented in the IC behavior atom by an administrator.
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