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Statement of the Problem
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Comparison of Students with High Incidence Disabilities Attending Postsecondary Institutions

Category
NLTS-2
2005

NLTS-2
2011

ADHD (served under other health impairments [OHI]) 5.9% 19.6%

ED (emotional and/or behavioral disorders [EBD]) 4.0% 10.8%

High-functioning autism (HFA) .9% 17.4%

Learning disabilities (LD) 9.7% 21.2%

Mild mental retardation 
(Mild intellectual disability [MID])

0.0% 6.7%

Source: Sanford et al., 2011; Wagner, et al., 2005
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Statement of the Problem – What We Know! 
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Barriers to Success

Students may not be accessing available resources 
(Barnard-Brak, Lechtenberger, & Lan, 2010)

Students registered with Disability Support at one 
university:

7.9% were freshmen
18.6% were sophomores
24.6% were juniors
39% were seniors 

(Fernald et al., 2014) !"#$%& !"#$%' !"#$%(
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Barriers to Success
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Barriers to Success
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Self-Determination
Defined: 

Behaviors in which one engages that enable a person to 
act as the “primary causal agent in one’s life and to 
maintain or improve one’s quality of life” (Wehmeyer & 
Abery, 2013, p. 399).

Considered an “essential component of transition to higher 
education and student success” (Madaus, 2011, p. 10). 

!"#$%& !"#$%' !"#$%(
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Self-Advocacy 

Many definitions: 
Overarching theme – an individual’s ability to effectively 
recognize and articulate one’s needs and rights

Self-advocacy strategies 
Equip students with a set of tools to facilitate transition 
Help students access their accommodations
Include conflict resolution

Recognized as a key skill in facilitating transition for 
individuals with disabilities

(Test, Fowler, Wood, Brewer, & Eddy, 2005) !"#$%& !"#$%' !"#$%(
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Self-Advocacy Behaviors – Knowledge of Self
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Subcomponents include
Personal rights
Community rights
Human service rights
Consumer rights
Educational rights 
Steps to redress violations 
Steps to advocate for change 
Knowledge of resources

!"#$%& !"#$%' !"#$%((Test et al., 2005, p. 49)
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Self-Advocacy Behaviors – Communication 

Subcomponents include
Assertiveness 
Use of assistive technology 
Negotiation 
Listening 
Articulation 
Persuasion 
Body language 
Compromise

!"#$%& !"#$%' !"#$%((Test et al., 2005, p. 49)
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Self-Advocacy Behaviors – Leadership 
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Self-Advocacy – Does it Work? 

In a word, !"# ! *Really well! 
Multiple studies conducted using Self-Advocacy and Conflict 
Resolution instruction to teach students with disabilities to 
access accommodations

Bethune (2015)
Brendli et al. (under review) 
Holzberg and Ferraro (under review) 
Holzberg, Test, & Rusher (2018)
Palmer and Roessler (2000) 
Walker and Test (2011)

!"#$%& !"#$%' !"#$%(
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Self-Advocacy and Conflict Resolution Training (SACR; Rumrill, 
Palmer, Roessler, & Brown, 1999) 

Two-part module
Module 1: Self-Advocacy Skills

Goal to teach students to appropriately request 
academic accommodations
Seven targeted self-advocacy behaviors (e.g., 
greeting, disclosure, solution)
Explicitly taught through scripted lesson plans

Modeling and role-play
!"#$%& !"#$%' !"#$%(
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!"#$ Instruction…A Few Things! 

!"#$%& !"#$%' !"#$%(

What we know…

One of the biggest barriers for students is lack of 
language.
Students may not have the language to effectively 
advocate for their accommodations; in other words, 
they often are not sure what to say or how to say it. 
SACR instruction provides students with the 
words/language to effectively and appropriately 
request accommodations from instructors. 
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!"#$ Instruction – In Action!

!"#$%& !"#$%' !"#$%(

SACR– Module I – Baseline 

Note : This student is a research assistant and consented to recording 
these role-plays; this is not an actual meeting.  

Alt text: This is a video 

recording of a mock 
baseline probe. 

"!
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!"#$ Instruction – In Action!

!"#$%& !"#$%' !"#$%(

SACR– Module I – Role Play 

Alt text: This is a video 

recording of a mock role 
play. 

""

SACRInstructionÐModule I Debrief

As seen in the first video, the student requested their 
accommodation, but gave no context; they did not establish 
a connection.
In the second video, they stated their name, the class, and 
their need. They were confident and identified their role in 
ensuring they received their accommodations, and they 
thanked the instructor for working with them. 

!"#$%& !"#$%' !"#$%(
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!"#$ Instruction – In Action!

!"#$%& !"#$%' !"#$%(

SACR– Module I & II – Baseline

Alt text: This is 
a video 
recording of a 

mock baseline 
probe. 

"$
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!"#$ Instruction – In Action!

!"#$%& !"#$%' !"#$%(

SACR– Module I & II – Role Play

Alt text: This is 
a video 
recording of a 

mock role play.

"%

SACRInstructionÐModule II Debrief

In the baseline video, the student requested their 
accommodation, but the instructor refused, and the student 
ended the meeting (accepting that refusal). 
In the subsequent video, the student introduced themselves, 
gave the instructor context (i.e., stated the class they have 
with the instructor), and explained their need. When the 
instructor pushed back, the student jumped into problem-
solving mode and first mutualized with the instructor (i.e., “I 
know we both want me to do well”), and then worked to 
produce a compromise. 

!"#$%& !"#$%' !"#$%(
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SACRInstructionÐModule II Debrief

The student presented two viable options for a compromise 
and asked the instructor which of the two they preferred. 
The instructor selected their preferred option and the 
meeting concluded with the student thanking the instructor. 
In the end, the student got the accommodations to which 
they are entitled without any sort of power struggle. 

!"#$%& !"#$%' !"#$%(
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!"#$ Instruction - How To

Example : #1

1.Hi, Dr. Plum, IÕm Anne Teak from your Monday/Wednesday 
History 1100 class. 

2. I wanted to talk to you about my accommodations from the 
Office of Disability Services (ODS). 

3. I have difficulty paying focusing during quizzes and tests and 
it impacts my grades.  

!"#$%& !"#$%' !"#$%(
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!"#$ Instruction - How To

Example: #2

4. Last year, in high school, I took my tests in a separate setting.

5. It really helped me concentrate on the quiz or test material. 

6. I think having a separate setting for quizzes and tests in your class 
would be extremely helpful as well. 

7. Before the semester, I registered with the Office of Disability 
Services (ODS) in order to get accommodations in my classes. 

8. I will let ODS know I have asked you for a separate setting for 
quizzes and tests. 

9. Does that sound like a good plan? 
!"#$%& !"#$%' !"#$%(
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!"#$ Instruction - How To
Example: #3

10. I understand you have some concerns about this accommodation, may I ask what bothers 
you? 

11.So, giving me a separate setting for my quizzes and tests would be an unfair advantage over 
other students and it is extra work for you? 

12.From what weÕve discussed, I can tell that we both want me to do well in your class, but we 
are coming at it from different perspectives. 

13.Maybe we can come up with some possible solutions that work for both of us. 

14.A separate setting is something I have used in the past that has been very helpful. I 
understand you are not comfortable with me taking my tests in a separate setting. What if I 
were to take quizzes and tests in your office during office hours? That way you would be 
able to supervise me and you wouldnÕt have to deal with getting the test materials to ODS? 

15.So, I can either take my quizzes and tests at ODS or in your office during your office hours. 

!"#$%& !"#$%' !"#$%(
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!"#$ Instruction - How To

Example : #4

16.Of the two choices we discussed, which is your preference?

17.Great, I will take my quizzes and tests in your office during your 
office hours. 

18.I will let ODS know that we have made these arrangements and that 
you agree to administer the tests and quizzes during your office 
hours. 

19.Thank you so much for working with me; I appreciate your time and 
help with this.  I am really looking forward to your class! Thanks 
again! 

!"#$%& !"#$%' !"#$%(
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DATA COLLECTION INSTRUMENT (PROBE CHECKLIST) 

 Lessons and Objectives Target 
Behavior 

Student Name:  

  G1 

Probe B1 B2 B3 B4 B5 B6 Session Session Session Session Session Maint.  G2 

Probe 

 Lesson 1 
! ! Greet Instructor 

 
! ! Identify Disability Status 

 
! ! Explain Disability in 

        Functional Terms 

 
1               

 
       2               

  
3               

 Lesson 2 
! ! Identification of 

Previous 
Accommodations 
 

! ! Explains Benefits of Past 
Accommodations 
 

! ! Request Use of 
Accommodations 

 
! ! Identify Resources and How 

they Help 
 
! ! Explain your Role 

 
 

! ! Ask for Agreement 

 
4 

              

  
5 

              

  
6               

  
7               

  
8               

  
9               

Collect Data! 

!"#$%& !"#$%' !"#$%(

Alt text: 

Data
collection

instrument.

#"

 Lesson 3 
!! Specifying  

 
!! Reflecting 

10               

  
11               

  
!!Mutualizing 

 
12               

    
!!Collaborating 

 
13               

  
!! Inventing 

 
14               

  
!!Summarizing 

 
15               

 Lesson 4 
!!Selecting  16               

 !!Restate Accommodation 
17               

 !!Clarify your Role  
18               

  
!!Close with a Positive 

Statement 
19               

  
Total: 

 
___/19               

                                                        Date:  
              

 
!"#$%& !"#$%' !"#$%(

Alt text: 

Data
collection

instrument.
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SACRInstruction

Research demonstrates SACR instruction may be:
Effective with a variety of students

ADHD, ASD, IDD, LD
Taught using explicit instruction
Taught in four, 30-min. sessions 

SACR instruction is economical (temporally and fiscally) 

!"#$%& !"#$%' !"#$%(
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!"#$ Instruction – Field Trip to the Resources!

http://dholzberg.wixsite.com/sacrinstruction

!"#$%&'()*+,)-.'%
/01(-)0%2$%#.30

Alt text: Screenshot of the 

Self-Advocacy and Conflict 
Resolution website. 

#%
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Alt text: QR code for 
Padlet

#'

http://dholzberg.wixsite.com/sacrinstruction
https://padlet.com/debraholzbergphd/3vv801ne6itk
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Contact Information 

Please feel free to reach out 
if you have any questions! 

debraholzbergphd@gmail.com

Alt text: Keep Calm 
and Teach On sign

#(
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