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Keep your cameras on and stay engaged!

Put your questions in the Q&A or the chat

Use the Raise Hand feature to come off of mute
Evaluation/Certificate: You must complete the
course evaluation at the end of the session
today in order to receive your professional
development certificate



CDE Disclaimer

The content presented in this webinar series is intended for informational and
educational purposes only. This series highlights the work and perspectives of a
national scholar and researcher. The views, opinions, and materials shared by
presenters are their own and do not necessarily reflect the official policies, positions, or
guidance of the Colorado Department of Education (CDE) or its Office of Special
Education. Participation in this series and reference to any information, resources, or
recommendation presented should not be interpreted as an endorsement by the CDE.
While the Department often provides non-binding guidance aligned with federal and
state law, this webinar series does not constitute such guidance and is not intended to
establish any enforceable rights or obligations.

Districts and Administrative Units are responsible for making educational decisions in
accordance with all applicable federal and state laws and regulations. The CDE
encourages stakeholders to consult with legal counsel and collaborate with trained
professionals when applying the information shared in these sessions to local practices
and procedures.
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Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection
of Standardized Tests for the Diagnosis of Specific Language Impairment. Language,
Speech, and Hearing Services in Schools, 44, 133-146. 1/3

Most SLPs used omnibus language tests (CELF,
PLS, CELF-P, etc.) and single word vocabulary
tests (PPVT, EOWPVT, ROWPVT, etc.).

When asked why the SLPs selected a certain test,
publication date was the only test characteristic
that correlated with frequency of test use.




Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection of Standardized
Tests for the Diagnosis of Specific Language Impairment. Language, Speech, and Hearing
Services in Schools, 44, 133-146. 2/3

These findings indicate that validity,

reliability and discriminant accuracy

were not associated with the reasons
the SLPs identified for using a

particular test. (Betz, et al, 2013; Fulcher-Rood,
et al., 2020).




Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection of
Standardized Tests for the Diagnosis of Specific Language Impairment. Language, Speech, and
Hearing Services in Schools, 44, 133-146. 3/3

The use of longstanding tests might save time, yet it can prevent
SLPs from using tests based on cutting edge research.

Many of the currently used tests identify
language disorders based on theories that were
cutting edge 30, 40 and 50 years old.




Any evaluator who uses a test to identify disability
without analyzing its psychometric integrity 1s doing
a disservice to the students they evaluate.

E.g., What 1s the reference
standard for sensitivity and

specificity? Is it appropriate?
(Betz, et al., 2013; Crowley, 2010;
Dollaghan, 2007).




What does the research tell us
about standardized tests?

There is a longstanding and growing body of
research showing the problems with using
current omnibus language tests to identify a

language disorder. (E.g., McCauley & Swisher, 1984;

Vance, & Plante, 1994; Pena & Quinn, 1997; Gray, et al, 1999;
Stockman, 2000; Crowley, 2010; Betz, et al, 2013; Denman, et
al, 2017; Barragan, et al, 2018, Castilla-Earls, et al 2020; Chiat
& PoliSenska, 2016; Hart & Risley, 1985; Fernald, et al, 2013;
Marencin, et al, 2024)



This research shows the most widely used
standardized language tests:

—Have serious validity problems;

—Have racial and cultural biases;

—Cannot distinguish a language
disorder from learning English as a
new language or from lack of
adequate instruction in reading or
math.



annn
'&. LEADERSPROJECT

Standardized Assessments and EBP 1/3

Research shows cultural and racial biases in standardized language tests

e Diagnostic accuracy is affected by the cultural, linguistic,

socioeconomic backgrounds of the student being asses
Stockman, 2000, Pena & Quinn, 1997.

and
sed.

e Children who speak a variety of English other than General

American English are regularly misidentified as having a
disorder using the CELF-5. Henricks & Adlof, 2017.

language

o Typically developing Latino DLLs from lower income background,
attending English-only schools are overidentified as presenting with

LI using the CELF-4S. Barragan, et al., 2018.
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Standardized Assessments and EBP 2/3

Research shows cultural and racial biases in standardized language tests

e Diagnostic accuracy is affected by the cultural, linguistic, and

socioeconomic backgrounds of the student being assessed.
Stockman, 2000, Pena & Quinn, 1997.

e Children who speak a variety of English other than General
American English are regularly misidentified as having a language
disorder using the CELF-5. Henricks & Adlof, 2017.

e Typically developing Latino DLLs from lower income background,
attending English-only schools are overidentified as presenting with
LIl using the CELF-4S. Barragan, et al., 2018.
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Standardized Assessments and EBP 3/3

Research shows cultural and racial biases in standardized language tests

e Diagnostic accuracy is affected by the cultural, linguistic, and

socioeconomic backgrounds of the student being assessed.
Stockman, 2000, Pena & Quinn, 1997.

e Children who speak a variety of English other than General
American English are regularly misidentified as having a language
disorder using the CELF-5. Henricks & Adlof, 2017.

o Typically developing Latino DLLs from lower income background,
attending English-only schools are overidentified as presenting with
LI using the CELF-4S. Barragan, et al., 2018.
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We use standard norms for other tests, for
example we compare a student’s and a
school’s 4" grade reading performance to
the national average.

What is the difference?



How fair is this to an AA boy whose mother had
an 8t grade education or less?

Dr. Ida Stockman, 2000, showed the
mean for these boys on the PPVT-3
was not 100, it was 77.

The use of standardized tests is part of
the implicit bias in our field’s most
widespread clinical practice.



With these fundamental flaws in
the diagnostic accuracy of
standardized omnibus language
tests, and our professed interest in
evidence-based practice, we
would expect that few would be
using these tests today.







Figure 1. Norm-referenced tests that are most frequently selected as first-cholce language tests. Full
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Another study found

 In 97% of cases, a standardized
test was used to guide clinical
decision making.

« About 30% of SLPs did not use a
language sample.

(Fulcher-Rood, et al, 2019).



How do SLPs choose the
assessment instruments they use
to identify a language disorder?




What was taught in most SLP master’s programs
on assessment, and continues to be taught, about
how to analyze language?

» Use Brown’s morphemes

» Bloom and Lahey, Content (categories), Form (SAE)
and Use

» How to give omnibus language and vocabulary tests
like PPVT, EOWPVT, ROWPVT, CELF, PLS, TOLD,
TELD, OWLs, CASL, etc. etc.

» SALT and SUGAR tend to be mostly analysis of MLUs
and vocabulary NDW, TTR (Fulcher-Rood, et al, 2019)



What's the problem with using
Brown’s morphemes?

» Obligatory only for one variety of English—SAE/
MAE/GAE

» Third person singular present tense: “She cooks”
» Plural marker S: “two dogs”

» Possessive marker 's . “John’s book”™

» Reqgular past tense “Yesterday she cooked”

» Copula “He is fine”

» Auxiliary be. “We are swimming”



Another example: Word Structure of the CELF-5

20 of 33 items on Word Structure are nonobligatory features of
many varieties of American English (60%)

» Regular plurals: Here is one book. Here are two books.

» Possessive nouns: VWhose dog is this? It is (Jack’s, but
also Jack dog)

» Contractible copula: It's red. (it red)
» Auxiliary be: This girl is cutting (The girl cutting)

» Regular past tense: T Nis IS the fence that the dog
jumped. (This is the fence that the dog jump)

» Irregular past tense: This IS the letter that the girl wrote



How fair is it to assess the language skills of a
student who speaks varieties of English other

than MAE?
Jamaican English Miami English
Southern White Vernacular English Chicano English
Appalachian English Caribbean Spanish-influenced English
African American English Bajan English
Mandarin- or Cantonese-influenced English Belizean English
Hawaiian Creole (or Pidgin) English Guyanese English
New Orleans (Cajun) English Standard and Regional Indian Englishes
Gullah English Yeshiva English

The Englishes of West Africa, e.g., Sierra Leone, Liberia, Ghana, Nigeria



PLS-5 Looks at many concepts that are not
naturally acquired but taught and learned

» Body parts (2-2:5)

» Look at these crayons. Show me (colors) 4-4:5)

» Identifies shapes (star, circle, triangle, square) 5:0[5:5)
» Points to letters (5:6-5:11; 6:0-6:5)

» Advanced body parts (elbow, forehead, eyelashes, wrist)(5:6-
5:11)

» Demonstrates emerging literacy through print awareness
(show me the author’s name, the title of the book) (7-7:11)



LEARERSIRQIEST
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Do these tests compare the student’s
performance with others with
substantially similar linguistic,
cultural, race/ethnic and socio-
economic background?

NO!



Ethical Perspective
ASHA Code of Ethics
Principles of Ethics I. Rules of Ethics

“C. Individuals shall not discriminate . . .
on the basis of national origin, including
culture, language, dialect, and accent;
race....”
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B Loerseroser Political perspective

" “This review article critically interrogates the racist,
ableist, and capitalistic ideologies inherent to

standardized testing. . . .”

“Could we as practitioners or educators really participate in
a racist practice that deliberately oppresses minoritized
communities for economic profit? . . . . It cannot legitimize
our own professional organizations’ involvement in

promoting and popularizing these tests.” p. 11. nair, v., Farah, . & Cushing,

I. (2023). A Critical Analysis of Standardized Testing in Speech and Language Therapy. Language, Speech and Hearing
Services in Schools, 1-13. https://doi.org/10.1044/2023 LSHSS-22-00141



https://doi.org/10.1044/2023_LSHSS-22-00141
https://doi.org/10.1044/2023_LSHSS-22-00141
https://doi.org/10.1044/2023_LSHSS-22-00141
https://doi.org/10.1044/2023_LSHSS-22-00141
https://doi.org/10.1044/2023_LSHSS-22-00141
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“A Language Test that Stigmatizes Black Children”

by Dr. John McWhorter, New York Times, 10/7/22

“Just what does ‘language impaired’ mean, though? Much of
the reason this diagnosis is so disproportionate among
[African American students] and has been for decades is that
too many people who are supposedly trained in assessing
children’s language skills aren’t actually taught much about
how human language works. And it affects the lives of Black
Kids dramatically.”

T

: 7"‘ .,
7




TR

& LEADERSPROJECT
. . TEACHERS COLLEGE » COLUMBIA UNIVERSITY
T

“A Language Test that Stigmatizes Black Children”
by Dr. John McWhorter, New York Times, 10/7/22 Continued

“I have spent three decades listening to educators, psychologists,
other linguists, and speech pathologists giving talks about this lack
of fit between speech evaluation tests and linguistic reality, and
little seems to change except people in education circles being
aware of and dismayed by the problem. Speech pathologists
seeking to meaningfully participate in antiracism must start not just
guestioning but resisting en masse these outdated tests that apply
a Dick-and-Jane sense of English on real kids who control a variety
of coherent and nuanced Englishes.”
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A standardized test based on the U.S. census tells us whether the student’s language
differs from some calculated mean, and perhaps an idealized vision of how students
should be speaking (Nair et al., 2023), but this is not the purpose of a speech-
language disability evaluation. Rather, it 1s to learn whether the student had the
linguistic capacity to acquired the language/dialect(s) of their homes and
communities.

The reference standard for the sensitivity group is defined as whether the students
scored 1.5 standard deviations below the mean on any language test and are
receiving speech-language services. But this caseload reference standard is not the
“gold standard” for identifying a language disorder but rather circular reasoning. If
the tests used to identify a language disorder are so accurate, we never need to buy

another one! Crowley, C. & Bucaj, E. (2023). Test Review CELF-5
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
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A standardized test based on the U.S. census tells us whether the student’s language
differs from some calculated mean, and perhaps an i1dealized vision of how students
should be speaking (Nair et al., 2023), but this 1s not the purpose of a speech-
language disability evaluation. Rather, it 1s to learn whether the student had the
linguistic capacity to acquired the language/dialect(s) of their homes and
communities.

The reference standard for the sensitivity group is defined as whether the students
scored 1.5 standard deviations below the mean on any language test and are
recelving speech-language services. But this caseload reference standard 1s not the
“gold standard” for identifying a language disorder but rather circular reasoning. If
the tests used to identify a language disorder are so accurate, we never need to buy

another one! Crowley, C. & Bucaj, E. (2023). Test Review CELF-5
https://www.leadersproject.org/2014/02/17 /test-review-celf-5/
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Legal Perspective

Federal law (IDEA 2004). “All students are entitled to an
assessment with evaluation materials that are selected
and administered so as not to be discriminatory on a

racial or cultural basis. (20 U.S.C. § 1414(b)(3))
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Deceptive marketing lawsuit perspective

Last month, a lawsuit was filed on behalf of two Massachusetts
families against two reading curriculums marketed by their authors
and publishers. But they did not incorporate phonics or
phonological awareness despite years of research showing that
children needed to be taught these basic skills.

The parents and their lawyers are looking to bring national class
action suits against the authors and their publishers.
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Where was our Jeri
Logemann of language?




For disability evaluations to meet the
standards of practice in ASHA's Code of
Ethics, the clinical practice has to change.

This means that most SLPs need to learn new
skills in the assessment and evaluation of
language.
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The key consideration
in distinguishing between
a language difference
and
a language disorder
is
the language norm
of the student’s
own speech community.

/% (Wolfram, Adger & Christian 1999:105)
N 4




ldentifying a language disorder is not easy.



Traits shared by language/learning
disabled students and ELLs

» Low vocabulary and comprehension

* Difficulty following oral directions
(Kohnert, 2008)




Traits shared by language/learning
disabled students and ELLs 1/3

» Reading below grade level
« Confusion in sound/symbol associations

* Reversing words and letters
(Kohnert, 2008)




Traits shared by language/learning
disabled students and ELLs 2/3

* Poor recall of sequences of syllables

» Difficulty in thinking, organizing, and
structuring ideas (Kohnert, 2008)
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Traits shared by language/learning
disabled students and ELLs 3/3

* The syntax and morphology of children
acquiring English will have the same
characteristics of the most common
speech and language disability--SLI.

(Paradis et al, 2010).




EEEn
'E LEADERSPROJECT
. . TEACHERS COLLEGE » COLUMBIA UNIVERSITY
T

A “Static” Approach assumes prior
knowledge and determines whether the
student has acquired that knowledge.

A “Dynamic” Approach allows a
student to show their skills and look at
whether they can acquire new skills.



» Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-
Lord, S., Restrepo, M.A., and Penia, E. (2020). Beyond scores: Using
converging evidence to determine speech and language services

eligibility for dual language learners. American Journal of Speech-
Language Pathology, 29, 1116-1132. 1/3

How should we be doing evaluations?

Look at converging evidence:
Language samples
Nonword repetition
Dynamic assessment
Parent interview
Teacher interview



Dynamic Learning: Watch for the learning in front of us!

Henry’s play skills demonstrated his strong cognitive skills. Henry
looked at a few toys before he found the one he wanted. He chose
a cash register. After a brief inspection, Henry figured out how to
use the cash register.--which button to push to open the door, how
to push the buttons for the number amounts, and how to pull the
handle to make the bell ring. He also used the cash register
functionally. He found some paper that he put in the cash drawers,
and then began to “sell” different toys to this evaluator and his
father in a highly imaginative play-based activity that he created.

He described how to use the cash register to his father.

“All the money got to get in there” (pointing to the cash drawer).
“Here, Daddy. This is yours” (while handing his

father his “change”). When asked how much a block

cost, Henry replied, “This one dollar.”



Dynamic learning
Psyc Report on 2;9 with ASD

Dynamic assessment demonstrated that George is
intelligent and learns quickly. The evaluator showed
George how to make a rubber duck fly into the air by
placing the duck on the flat end of a spoon placed on
the table and hitting the round end. George smiled and
laughed and searched for the duck, although he did
not make eye contact with the evaluator. George tried
and had difficulty the first time, but after a second
demonstration George was able to make the duck fly

and seemed happy he made it happen. Model Eval:
Psych Evaluation 2:9- Autism Spectrum Disorder



https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/
https://www.leadersproject.org/2015/03/22/model-psych-eval-29-autism-spectrum-disorder/

From the teacher interview we know:

« Sofie has weaknesses in vocabulary and doing
grade level work for the high quality school she is
In Nnow.

* The teacher taught in a similar urban
environment as Sofie spent her time until two
years ago.

* The teacher believes Sofie is showing academic
gaps and language differences, but not a
disabillity.

— Sofie is closing the gaps very quickly
— Sofie knows strategies to close the gap



What can we learn from clinical
Interactions and observations
with the student?

We are looking at what she knows
and what she has learned.



Traditional Dynamic Assessment

Pretest
Mediated learning experience
Post-test



Dynamic Assessment Exercise (John McWhorter)
(Read out loud. Participants choose A or B for each item. 1/2

DONE in AAE



Dynamic Assessment Exercise (John McWhorter)
(Read out loud. Participants choose A or B for each item. 2/2

Pretest

1.a. | done ate one of the cucumbers in the frig.
b. | done have a crush on you since you was 12.

2.a. This morning | done drank orange juice with
my breakfast.

b. You done growed up so fast.

3. a. The students done left the auditorium before
the lecture finished.

b. The woman done drive her car after she got
her driver's license.



Mediated Learning Experience



Dynamic Assessment Exercise (John McWhorter)

Post test
Post test 1

1. a. | done ate one of the cucumbers in the frig.
b. | done have a crush on you since you was 12.

2. a. This morning | done drank orange juice with my breakfast.
b. You done growed up so fast.

3. a. The students done left the auditorium before the lecture finished.
b. The woman done drive her car after she got her driver’s license.

Post-test 2

1. a. My little sister told me that she done walked to school with our big
brother.

b. My mom done walked all the way around the house 2 days after
surgery.

2. a. He done ate all the cupcakes we made for the party.
b. She always done gone food shopping on Fridays.

Contrary to expectations



Pena, E. & Quinn, R. (1997). Task familiarity: Effects on the test
performance of Puerto Rican and African American children.

Language, Speech, and Hearing Services in Schools, 28 (Oct.
1997), 323-332.

Labeling tests, here the EOWPVT, did not
distinguish the typically developing head start
children from the children who actually had a

language disorder. BUT, an assessment of the
function of objects, a subtest of the Stanford-Binet
made that distinction (Sentence Comprehension).




Patterson, J., Rodriguez, B., & Dale, P. (2020). Dynamic Assessment
Language Tasks and the Prediction of Performance on Year-End Language

Skills in Preschool Dual Language Learners Am J Speech Lang Pathology,
29(3):1226-1240

Pre-School Language Assessment Measures Pre-SLAM
Instructions:

*T1. Trial. Fork + spoon (trial, with clinician's "think
aloud". Let me think. How are a fork and a spoon used
the same way. Well a fork kind of stabs food and a
spoon scoops food so they are different that way. But
we use them both to help us eat, to get food in our
mouths, to eat so we don’t have to eat with our hands.
So a fork and a spoon are used the same way
because we use them to eat or we use them to get
food in our mouths™)



Similarity of Function. Pre-SLAM

Continue with the following illustrations. “Can you tell me
how these two things are used for the same thing or used
iIn the same way?” (Give support when needed and note
whether the amount of support the child/preschooler
needs reduces as they learn what is expected of them.)



Glass

Cup
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_ Bicycle




Button Zipper
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Candle Light bulb




Walking-the-walk away from discriminatory
evaluations towards accurate, culturally responsive,
and ethical assessment practices.




The students referred to for an evaluation are
almost always having trouble in the
classroom. We as evaluators are to figure out
why-— to make that differential diagnosis:

Disorder, Difference, and/or Academic Gaps?




Our job is to figure
this out!




“The student has problems
with reading
comprehension.”

WHY?
What are the roots
of this
comprehension
issue?




“The student has reading comprehension
problems.”

Is it a gap?

Weak academic language skills?
Lack of prior exposure?
Lack of adequate instruction?
English as a new language”?
GAE as a new variety of English?
Is it a disability?

Is it something else?

Is it a combination?




WHAT?

WHY?
Socio- Physical
Linguistic Linguistic Coanition Social- Prior Knowledge
Issues And Cultural g emotional Factors
Differences Factors




Language Comprehension
Background Knowledge

(facts, concepts, shared

experiences etc.)
Vocabulary

Figurative Language
Verbal Reasoning

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001; Adapted by C. Crowley, 2022; lllustrated by C. Ulin, 2022)

*MAE: mainstream American English

i

A
’
'

l

Phonological Awareness s
(patterns of spoken sounds)

(inference, problem solving, ’ /
cohesion, synthesis, etc.) , ) Skilled Reading:
Literacy Knowledge Increasingly Fluentin reading and
(genres) Strategic comprehension of
Language Structures /m grade:level texts
(MAE* morphosyntax)
%
Word Recognition 9 (
Sight Words i }j ‘ ’ é I
Decoding ‘l\ :
(blending letters/sounds/syllables) 4 ‘“,
> ( ;q

7 Increasingly

Phonics Automatic
(sound-symbol N Increasingly
correspondence) g— Filling the Gaps

Learning Essentials
Classroom culture «=
(Knowing “teacher talk”)
Access to internet and
leaming technology
Home Support
(Home and food security;
regular attendance)
Mastery of the variety of
English of the dassroom
(Mastery of the sound system
of MAE*; knowledge of social
and academic lanquage)



To make this differential diagnosis, we must
gather information to learn about
development, language acquisitional history,
quality of academic instruction, parents’ level
of education (for SES, vocabulary, pre-
literacy experiences), family history,
comparison to peers, changes over time, etc.

And then analyze that data using
our CLINICAL JUDGMENT!



» Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-
Lord, S., Restrepo, M.A., and Pena, E. (2020). Beyond scores: Using
converging evidence to determine speech and language services

eligibility for dual language learners. American Journal of Speech-
Language Pathology, 29, 1116-1132. 2/3

How should we be doing evaluations?

Look at converging evidence:
Language samples
Nonword repetition
Dynamic assessment
Parent interview
Teacher interview



To ensure that we are using evaluation materials
that are free of cultural and racial biases and
that can distinguish English language learning
from lack of adequate instruction in reading and
math, we have to know

Who is this child/student?

We find out through
the Critical Questions



Dale (1996)

*The parent interview Is
an excellent diagnostic
tool for children from

middle class families.
—\What data support this?
—What about children
from other backgrounds?




Restrepo, M.A. (1998) JSHR, 41

|dentifiers of Predominantly Spanish-Speaking Children
with Language Impairment

*Ages 5 to 7 years.

‘Predominantly Spanish speaking (essentially
monolingual Spanish speakers).

*All children from Mexican American
backgrounds.

*All but 2 of the children were low income as
judged by eligibility in free lunch program.



The “Gold Standard” for Identification of

SSLI children, p. 1401-1402

*No test for reference standard to identify SSLI.

«SSLI children had moderate to severe language
delays and were receiving language therapy by

ASHA-certified bilingual SLP or bilingual aide with at
least 3 years experience.

Clinical judgment is reliable for both identification of
clinical population and the severity of a disorder.

*Teacher perception also identified children at risk for
language or learning disabilities.

*Children were identified by
both clinical and teacher
judgments.




Restrepo findings

*4 measures discriminated the groups of
children with a sensitivity of 91.3% and a
specificity of 100%. These were:

—Parental report of the child’s speech and
language skills (accurate report of child’s
current language skills);

—Number of errors per T-unit;
—Mean length per T-unit; and

—Family history of speech and language
problems (relates to biological basis of LI.



Restrepo, 1998

““In summary, parent interviewing
and language sampling
procedures, as used in this study,
currently appear to be the best
clinician’s tools for identification of
SSLI children.” p. 1406-1407



The Primary Caregiver
Interview

A student’s primary caregivers have the critical
information their child’s:

—communication skills across communicative contexts
and partners

—cultural background
—exposure to various dialects and languages
—experience with literacy and play

*Every primary caregiver should be asked nine
critical questions . . .



Critical Question #1

What exposure has your child had to

different languages or dialects?

—a child’s language may be ewdence of a language
disorder or . |

2nd lang. acquisition

(incl. silent period?)

subtractive bilingualism

correct dialect forms

code-switching

-language transfer,etc. g “°




Real Life Example
2 yr 10 mth old Mexican boy 1/4

Language Background and Use:

*Only Spanish is spoken at home. J did
not respond to English. He and his
mother are monolingual/Spanish
speakers, and they speak the standard
Mexican dialect of Spanish.




Real Life Example 7

JT is a 5 year, 6 month old
sequential bilingual Mandarin-
English-speaking female who

has been raised in a monolingual Mandarin
household. She has had significant exposure to
English through her older brother (10) and is
currently acquiring English in her monolingual-
English kindergarten. JT Is considered a
sequential bilingual because she began acquire

English after age three (Genesee et al., 2004). By
Sishi Huang & Elaine Fong

Copyright Crowley & Valenti 2011



Critical Question #2

- What is the highest educational
level of the mother or primary

caregiver?

—Research shows that a child’s vocabulary and
literacy achievement is positively correlated with
her or his mother’s educational level.

RENT PORTAL' SALLY BARRETT




Critical Question #3

‘Have there been any significant
changes in the family structure
recently?

the child’s performance during the evaluation may
be affected by factors outside of the evaluator’s
(and the child’s) control. '

—birth of a sibling
—death in the family
—serious illness
—divorce




Real Life Example
2 yr 10 mth old Mexican boy 2/4

Background: J lives with his mother and 14 month
old sister. His parents are separated, but his father
visits approximately two times a week. His mother
completed sixth grade and his father graduated from
high school in Mexico. Both parents are from Mexico
and emigrated from Mexico two years ago.




Critical Question #4

°Is there a family history of speech,
language, and/or academic problems?
(Restrepo, 1998)

W"’—

A genetic basis
exists for many
communication
disorders.




Real Life Example
2 yr 10 mth old Mexican boy 3/4

Family Background:
*According to the mother, her
sister did not talk or walk until
she was six years old. No
one in her family knew why.
Other than this sister, the
mother knows of no
additional concerns with
speech-language or
academic problems in either
the mother's or father's
family.




Foster father who has seen many
children of the same age

His foster father agreed that
Henry’s language is now age-
appropriate compared to other 3;5
year olds and to his own eight
year old son when he was Henry's
age. The father also noted that
when Henry came to their home,
he spoke less than he does now.
In the six weeks that he has been
with this family, Henry has begun
talking a great deal.




Critical Question #5

‘How does how the child’s speech and
language development compare to
his/her siblings at the same age or to
peers in the child’s speech communlw?
(Restrepo, 1998) g




Real Life Example
2 yr 10 mth old Mexican boy 4/4

Receptive Language: The mother reported that J
plays with other Spanish-speaking children his age
and appears to understand what they are saying
without difficulties.

Expressive lanquage: His mother reports that
while she can understand J, at least most of what J
says, many of her friends and relatives have a hard
time understanding him. |




Critical Question #6

‘Was the child’s performance during the
evaluation representative of how he
usually acts?

—A child may not want to “perform” for a stranger
seated at a tiny table in a small room with boring
spiral-bound manuals full of pictures of watches




Critical Question #7

Is your child clumsy?

—Based on Dr. Lisa Goffman’s work. Children with
SLI are clumsy. Not enough to qualify for OT or
PT, but on the low end of normal and noticeable.




Critical question
#8

| 1
Ask caregiver to bring 3

in 10 examples of

student’s best communications and
where it breaks down between the
time you schedule the evaluation
and you see the student.

Copyright Crowley 2011-2013



More useful information
“Critical Question #9”

e What does your child do that makes you know
(s)he is smart? Describe your child’s strengths
and weaknesses. What progress or regression
has happened over the past 6 months?




More important information

e Developmental milestones
e Significant medical history
 Parent concerns

e Prior SPED services

e Prior education

e Hearing status (DO NOT ASSUME
NORMAL HEARING, "because X
responded to environmental and
speech sounds”)



You can download the Critical
Questions and Teacher
Interview at leadersproject.org
Dropdown menu

Disability Evaluations



Fast Word Mapping

*Horton-lkard, R., & Ellis Weismer, S. (2007). A
preliminary examination of vocabulary and word learning
in African American toddlers from middle and low

socioeconomic status homes. American Journal of
Speech-Language Pathology, 16(4), 381-392.

* Also Kapantzoglou, M. Restrepo, M.A, & Thompson, R.
(2012). Dynamic assessment of word learning skKills:
|dentifying language impairment in bilingual children.



Word Learning in African American Toddlers

from Middle and Low SES homes (Horton-Ikard &
Weismer, 2007. AJSLP, 16(4)

How do we assess children’s semantic
knowledge?

1. Norm-referenced-standardized vocabulary
tests (measures existing vocabulary
knowledge);

2. Lexical diversity measures extracted from oral
language samples (experience-dependent);
and

3. Word-learning tasks such as fast mapping.



Current research on performance of AA
children on norm-referenced
standardized vocabulary tests

 PPVT-IIl (receptive vocabulary test) shows SES
differences depending on caregiver’s level of
education.

 EVT scores of AA and White preschoolers were
significantly influenced by variables related to
SS such as mother’s education, income, marital
status, and number of children in family.

SES is likely to play a differential role in
performance of AA children on standardized
vocabulary tests



Lexical diversity measures extracted

from oral language samples

« Type token ratio (TTR). Ratio of number of different
words divided by the total number of words. Criticized
as insensitive to changes or differences in
chronological age. Also, Utterance length may affect
number of word types and tokens used.

* Number of Different Words (NDW). Differentiates
preschoolers with language impairment from TD
peers. Also more sensitive to developmental changes.

+ Hart & Risley and Dollaghan found that SES is a factor
of performance on vocabulary tests regardless of race.



Word-learning tasks such as fast
mapping: “Quick incidental learning”

Novel word-learning tasks, including fast
mapping, can help identify early lexical
skills.

Children can rapidly increase their
vocabulary knowledge through mapping
conceptual information received from
everyday experiences to numerous
linguistic forms.









Fast mapping task testing
procedures for 2007 study

Conclusion: No significant differences in SES group
differences were observed in ability of AA toddlers
(30 to 40 mths) to learn novel word meanings on a
fast mapping task.

The same toddlers performed significantly poorer on
standardized expressive and receptive vocabulary
tests and on NDW used in spontaneous speech.



» Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-
Lord, S., Restrepo, M.A., and Pena, E. (2020). Beyond scores: Using
converging evidence to determine speech and language services

eligibility for dual language learners. American Journal of Speech-
Language Pathology, 29, 1116-1132. 3/3

How should we be doing evaluations?

Look at converging evidence:
Language samples
Nonword repetition
Dynamic assessment
Parent interview
Teacher interview



Nonword repetition tasks

How we see how students

learn new information

(Schwob, et al, 2021; Ortiz, 2021; Guiberson, 2013;
Dollaghan & Campbell, 1998; Ebert, et al., 2008)



Dollaghan, C., & Campbell, T. F. (1998). Nonword Repetition and Child Language

Impairment. Journal of Speech, Lanquage & Hearing Research. 41(5). 1136.

One Two Three Four
Syllable | Syllables Syllables Syllables

nigh + b) (day) (Bach) Chee(k) boy (cow +b) (day tah chai boy-p
Naib Tay vock [Chee noytaub |vay tah chai doyp

rope) (Cho(ck)) (bag) |[(nigh) (toe) (babe) Da(d) low boy Chee(k)+g
oup Cho vag Nai cho veib Da vo noy cheeg

gouge) (ca(t)) (type) (boy) (cow) (cab) Nigh boy  cow tube

ouge [Va chipe Doy tauvab Nai choy tau vube
diboy +f)  (noi(se) (cow +f) (day) (boy) (chai + ) ;aa(p\),‘:r:‘ ‘;h;Z(;) ;‘”;Qih +9)
Doif Noi towf [Tae voy chaig g




Dollaghan, C., & Campbell, T. F. (1998). Nonword Repetition and Child Language

Impairment. Journal of Speech, Language & Hearing, Research, 41(5), 1136.

1.

o0

Present with consistent rate, accuracy,
and intonation.

Used early developing phonemes
Presented under headphones.
Present each nonword only once, [by
audiotape].

[Audiotape] directions: "Now | will say

some made up words. Say them exactly
the way that | say them.”



Scoring

 Each phoneme, consonant, or vowel, was
scored as correct or incorrect.

* Scored by dividing the number of
phonemes repeated correctly by the total
number of possible phonemes at each
nonword length. 1PPC, 2PPC, 3PPC,
4PPC, TotalPPC. Phoneme substitutions
and omissions counted as incorrect.
Phoneme distortions counted as correct.



* Two groups of 20 ages 6:0 to 9:9, with a
mean age of 7:10.

» Reference standard for LI group—
diagnosed by an ASHA-certified SLP and
in language therapy. Why? No gold
standard.

* A substantial percent of the subjects were
African American and a majority were from
lower income families.



What do nonword repetition
tasks assess?

How would difficulty in this area affect a
student’s performance in school and/or
language development?



English nonword repetition

Dollaghan & Campbell Also think about Learning Strategies
Checklist

oJessica 4:10 Head start. 10:10

Paco. 4:7. head start



https://drive.google.com/file/d/0B7ORoWfQRAmjWVhUYlZ0MmRxZE0/view?usp=sharing&resourcekey=0-NrHy-rsDbhwwWdpBCrYk8Q
https://drive.google.com/file/d/0B7ORoWfQRAmjWVhUYlZ0MmRxZE0/view?usp=sharing&resourcekey=0-NrHy-rsDbhwwWdpBCrYk8Q
https://drive.google.com/file/d/1_xdUxNWbr8ulFNDQLqV9B1KyM6mRUQ_p/view?usp=sharing
https://drive.google.com/file/d/1_xdUxNWbr8ulFNDQLqV9B1KyM6mRUQ_p/view?usp=sharing

Must distinguish ASD, or another disorder,
from a problem with nonword repetition
Head start

Kofi ASD Nonword English blurred



https://drive.google.com/file/d/1a-ZE1Z3yvQlaa4YZipv-VYFp7pZStCH7/view?usp=sharing
https://drive.google.com/file/d/1a-ZE1Z3yvQlaa4YZipv-VYFp7pZStCH7/view?usp=sharing
https://drive.google.com/file/d/1a-ZE1Z3yvQlaa4YZipv-VYFp7pZStCH7/view?usp=sharing

Spanish Non-Word Repetition Task

Instructions

“Vay a decir unas palabras inventadas. No son palahras de verdad v suenan chistosas. Despues de que vo diga una palabra, quigra
e fu a repites.

| Syllable 2 Syllables 3 Syllables 4 Syllables 5 Syllables
fdu/ /i g/ /te.bi ka/ ftfi no 16 ba /be g to dil pe/
N B T BT T T
N T e T
L B B B T T

Ebert, K. 1., Kalanek, J., Cordero, K.N., Kghnert, K. (200%). Spanish popword repetition: Stimuli development and preliminary
results. Communication Disorders Quarterly, 2%, 2. 67-74, httos:/idoi.org/10.1177/1525740108314261




Name: Date:

SPANISH NONWORD REPETITION TASK
(ADAPTATION of scoring and procedures from Dollaghan
& Campbell, JSLHR, 1998. Kohnert 02)

Administration:

1. Present under headphones at comfortable listening
level in quiet location.

2. Subjects hear each word only one time.

3. Audio-taped instructions will read: “Now | will say
some made-up words. Say them after me exactly the
way that | say them.”

4. Responses are recorded and transcribed using
broad phonetic transcription (do not transcribe on-line).



Scoring:
1. Each phoneme (consonant or vowel) to be scored as
correct or incorrect in relation to target phoneme.

2. Phoneme SUBSTITUTIONS and OMISSIONS =
INCORRECT.

3. Distortions of a phoneme = Correct.
4. Phoneme Additions are NOT counted as errors.

5. Where syllable structure is not recreated correctly (i.e.,
addition or omission one or more syllables) individual
phoneme scoring proceeds after aligning syllable sequence
produced by subject as nearly as possible to target, using
vowels repeated as syllable anchors.

6. Non-words are transcribed for scoring on the next sheet.



Scoring (cont.) :

/. Number of phonemes repeated correctly to be divided by
total number of phoneme targets (PPC = Percentage of
Phonemes Correct) at each non-word length (1PPC, 2PPC,
3PPC, 4PPC, 5PPC) and for entire set (TOTPPC).

1 PPC (# correct/ 8) =

2 PPC (# correct/ 16) =

3 PPC (# correct / 24) =

4 PPC (# correct/ 32) =

5 PPC (# correct/ 40) =

TOTPPC (# correct / 120) =




Crosslinguistic Nonword Repetition Task.

Chiat and Polisenska (2016). Chiat, S., & Polisenska, K.
(2016). A Framework for Crosslinguistic Nonword
Repetition Tests: Effects of Bilingualism and
Socioeconomic Status on Children’s Performance. Journal
of Speech, Language, and Hearing Research, 59 (5), 1179-
1189. https://doi.org/10.1044/2016 JSLHR-L-15-0293.
Crosslinguistic with modifications e.g. /g/ for Dutch



https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293
https://doi.org/10.1044/2016_JSLHR-L-15-0293

Mandarin nonwords in process

2 WY 3IWH 4 ¥ 5 WY
Character ¥ mE #Ax B FREL A
Pinyin ##& @t mai dé ba qian NG KUl now, yil Z0u. i tuan. ji0 bén,

AR, gui maid di2 bal giand pengd kuid rou2 yu3 zoud peid tuan2 jiul ben3
Phonemes g u m ai d e ba g | an peng k uwi r gu v u Z ol pogl I uan || b en
L b e e I

_ 4 2 1 4 4 4 2 3 4 4 2 1_ 3
Tnnmm
Character ¥ SR BrEE ok FHEL SRS
Pinyin ## i zul mé. hua ba Z] 100 i ol &0za jia xIn gl
R ¥ind zuid ma3 hual bal zi1 tou fie1 gil zu1 zal jial xini gul
X Zou m a hua b a zj t ti i sEu za ji X% in u
Phanemes L} LiL L ol e q | 3 g
L il p—— S ————
4 4 3 1 1 1 1 1_ 1 1 1 1 1 1__
Tnnﬁm
Character Wi B#i % st S 0K
Pinyin £ & gud xl yué wéng bl liag. sul j1.tAng guan ling gdn shé bing.
. quod xid yvued wengl bud limo2 suid jid tang2 quan? ling2 gan1 she2 bing1
guwr =0 yug weng bu l'iap suw J1 tang ghuan ling gan she bing
Phonemes
L — | ———— | e e
3 4 4 1 4 2 4 4 2 2 212 1

Tones ﬂ"ﬂ




Nonword Repetition Tasks
Phonological Awareness with Dynamic
Assessment

Nonword
Martha Language loss in Spanish acquiring English
-Andy Mack. English dominant (Start at 1:45, English)

Dynamic assessment phonological
-Andy Mack. English dominant Spanish bilingual

Martha. Language loss in Spanish acquiring English



Challenges with dynamic
assessment

If the task is too hard, it will be too hard for both the
typically developing students and the students with
language disorders.(specificity)

If it is too easy, the students with language
disorders will also pass and so it won't separate
the typically developing from the language
disordered. (sensitivity)

How to address this challenge?



The Bottom Line to Address
Disproportionality:

“Evaluators must adopt an approach that
works to distinguish a disorder from
'something else’, such as an academic gap,
SES, prior experience, dialect, second

language acquisition, etc.”



Indicators of a Comprehensive Evaluation

Evaluators must use their clinical judgment, informed
by the law and evidence-based practice to distinguish
a disorder from “something else”.

Evaluators must assess the student’s ability to learn
through dynamic assessment.

Evaluators must write holograms so the student
“comes to life” for the reader.

Evaluations must contain data--specific quotes of the
student’s relevant speech/language and
cognitive/problem-solving skills-- so a reader can see
the basis for the evaluator’'s conclusions.



Each evaluation should have a
similar framework

BUT

Every evaluation is different based on the
student’s experiences and background.




PreSLAM

Meaningful predictions Uganda



https://drive.google.com/file/d/1biLvBkNxoZ6bnLqqB-ExEesPeWiIra4-/view?usp=sharing

1.

For Your Extension Activity /
Groups

Ask the Critical Questions of a parent/caregiver and write
up the “Background” section and the “Language
Background and Use” section based on what you
learned. (1 paragraph each)

Ask the Teacher Interview questions for one of your
students. In one paragraph, write up what you learned
that is important to include in an evaluation.

Give NWRTs to at least 10 students of about the same
age. If you practice beforehand, it takes 2 minutes or
less to give. What did you learn about the students? If
you could get students with no language or sound
system issues, how did they compare? Write up what
happened for 1 or 2 students.



Selected References 1/4
*Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the
Selection of Standardized Tests for the Diagnosis of Specific Language

Impairment. Language, Speech, and Hearing Services in Schools, 44, 133-
146.

* Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-Lord, S.,
Restrepo, M. A., and Pefia, E. (2020). Beyond scores: Using converging
evidence to determine speech and language services eligibility for dual

language learners. American Journal of Speech-Language Pathology, 29,
1116-1132.

* Crowley, C. & Baigorri, M. (2019). Distinguishing a True Disability from
“Something Else”: Part I. Current challenges to providing valid, reliable and
culturally and linguistically appropriate disability evaluations. In E. Ijalba,
P. Velasco and C. Crowley, eds., Language, Culture and Education:
Challenges of Diversity in the United States. New York, NY: Cambridge
University Press.

* Crowley, C. & Bucaj, E. (2023). Analysis of the CELF-5 for validity,
reliability and bias: Every clinician’s responsibility.
https://www.leadersproject.org/2014/02/17/test-review-celf-5/



https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/
https://www.leadersproject.org/2014/02/17/test-review-celf-5/

Selected References 2/4

Dollaghan, C., & Campbell, T. F. (1998). Nonword repetition and child language
impairment. Journal of Speech, Language, and Hearing Research, 41(5), 1136—
1146.

Ebert, Cordero, Kohnert, (2008). Spanish nonword repetition: Stimuli
development and preliminary results. Communication Disorders Quarterly,

28(2), 67-74.

Fulcher-Rood, K., Castilla-Earls, A. P., & Higginbotham, J. (2019). Diagnostic
decisions in child language assessment: Findings from a case review assessment

task. Language, Speech, and Hearing Services in Schools, 50(3), 385-398.
https://doi.org/ 10.1044/2019 LSHSS-18-0044

Gatlin-Nash, B., Pena, E., Bedore, L., Simon—Cereijido, G., & Iglesias, A. (2021,
Oct. 4). English BESA morphosyntax performance among Spanish-English

bilinguals who use African American English. Journal of Speech, Language and
Hearing Research. https://doi.org/10.1044/2021 JSLHR-20-00737

Guiberson, M. & Rodriguez, B. (2013). Classification accuracy of nonword
repetition when used with preschool-age Spanish-speaking children. Language
Speech and Hearing Services in Schools, 44, 121-132


https://doi.org/10.1044/2021_JSLHR-20-00737
https://doi.org/10.1044/2021_JSLHR-20-00737
https://doi.org/10.1044/2021_JSLHR-20-00737
https://doi.org/10.1044/2021_JSLHR-20-00737
https://doi.org/10.1044/2021_JSLHR-20-00737

Selected References 3/4

Horton-Ikard, R., & Ellis Weismer, S. (2007). A preliminary examination of vocabulary and
word learning in African American toddlers from middle and low socioeconomic status
homes. American Journal of Speech-Language Pathology, 16(4), 381-392

Marencin, N. C., Edwards, A. A., & Terry, N. P. (2024). African American Preschoolers'
Performance on Norm-Referenced Language Assessments: Examining the Effect of Dialect

Density and the Use of Scoring Modifications. Language, speech, and hearing services in
schools, 55(3), 918-937. https://doi.org/10.1044/2024 L.SHSS-23-00134

Ortiz, J. A., Nolasco, J. M., Huang, Y. T., & Chow, J. C. (2024). The Use of Language
Sample Analysis to Differentiate Developmental Language Disorder From Typical Language
in Bilingual Children: A Systematic Review and Meta-Analysis. Journal of speech, language,
and hearing research : JSLHR, 67(10), 3803—3825. https://doi1.org/10.1044/2024 JSLHR-24-
00212

Pefia, E. D., Gillam, R. B., & Bedore, L. M. (2014). Dynamic assessment of narrative ability
in English accurately identifies language impairment in English language learners. Journal of
Speech, Language, and Hearing Research, 57(6), 2208-2220

Petersen DB, Konishi-Therkildsen A, Clark KD, DeRobles AK, Frahm AE, Jones K, Lettich
C, Spencer TD. (2024). Accurately Identifying Language Disorder in School-Age Children
Using Dynamic Assessment of Narrative Language. J Speech Lang Hear Res. 2024 Dec 9;

67(12):4765-4782. doi: 10.1044/2024 JSLHR-23-00594.



Selected References 4/4

Petersen, D., Tonn, P., Spencer,T., and Foster, M. (2020). The Classification
Accuracy of a Dynamic Assessment of Inferential Word Learning for Bilingual

English/Spanish-Speaking School-Age Children. Language, Speech and Hearing
Services in Schools, 51(1), 144-164

Orellana, C., Wada, R., & Gillam, R. (2019) The use of dynamic assessment for the
diagnosis of language disorders in bilingual children: A meta-analysis. American
Journal of Speech-Language Pathology, 28, 1298—1317

Ortiz J. A. (2021). Using Nonword Repetition to Identify Language Impairment in
Bilingual Children: A Meta-Analysis of Diagnostic Accuracy. American journal of
speech-language pathology, 30(5), 2275-2295.

https://doi.org/10.1044/2021 AJSLP-20-00237

Schwob, S., Edde, L., Jacquin, L., Leboulanger, M., Picard, M., Oliveira, P. R., &
Skoruppa, K. (2021). Using Nonword Repetition to Identify Developmental
Language Disorder in Monolingual and Bilingual Children: A Systematic Review

and Meta-Analysis. Journal of speech, language, and hearing research :
JSLHR, 64(9), 3578-3593. https://doi.org/10.1044/2021 JSLHR-20-00552



https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237
https://doi.org/10.1044/2021_AJSLP-20-00237

	Slide 1: Dynamic Assessment for School-Based SLPs
	Slide 2: Dr. Cate Crowley, J.D., Ph.D., CCC-SLP
	Slide 3: Logistics
	Slide 4: CDE Disclaimer  
	Slide 5: Enhancing Accuracy and Reducing Bias in Speech-Language Evaluations: The Role of Comprehensive and Dynamic Assessment from Research to Practice   Colorado Department of Education November 4, 2025
	Slide 6: Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection of Standardized Tests for the Diagnosis of Specific Language Impairment. Language, Speech, and Hearing Services in Schools, 44, 133-146. 1/3 
	Slide 7: Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection of Standardized Tests for the Diagnosis of Specific Language Impairment. Language, Speech, and Hearing Services in Schools, 44, 133-146. 2/3
	Slide 8: Betz, S., Eickhoff, J., & Sullivan, S. (2013). Factors Influencing the Selection of Standardized Tests for the Diagnosis of Specific Language Impairment. Language, Speech, and Hearing Services in Schools, 44, 133-146. 3/3
	Slide 9: Any evaluator who uses a test to identify disability without analyzing its psychometric integrity is doing a disservice to the students they evaluate.   E.g., What is the reference  standard for sensitivity and  specificity? Is it appropriate?  (
	Slide 10: What does the research tell us about standardized tests?
	Slide 11: This research shows the most widely used standardized language tests:
	Slide 12: Standardized Assessments and EBP 1/3
	Slide 13: Standardized Assessments and EBP 2/3
	Slide 14: Standardized Assessments and EBP 3/3
	Slide 15:       We use standard norms for other tests, for example we compare a student’s and a school’s 4th grade reading performance to the national average.  What is the difference? 
	Slide 16: How fair is this to an AA boy whose mother had an 8th grade education or less?
	Slide 17:       With these fundamental flaws in the diagnostic accuracy of standardized omnibus language tests, and our professed interest in evidence-based practice, we would expect that few would be using these tests today. 
	Slide 18: “”
	Slide 19: Ogiela, D. & Montzkaa, J. (2021) Norm-Referenced Language Test Selection Practices for Elementary School Children With Suspected Developmental Language Disorder. Language, Speech, and Hearing Services in Schools,52, 288-303.
	Slide 20: Another study found
	Slide 21: How do SLPs choose the assessment instruments they use to identify a language disorder? 
	Slide 22: What was taught in most SLP master’s programs on assessment, and continues to be taught, about how to analyze language?
	Slide 23: What’s the problem with using Brown’s morphemes?   
	Slide 24: Another example: Word Structure of the CELF-5
	Slide 25: How fair is it to assess the language skills of a student who speaks varieties of English other than MAE? 
	Slide 26: PLS-5 Looks at many concepts that are not naturally acquired but taught and learned
	Slide 27: Do these tests compare the student’s performance with others with substantially similar linguistic, cultural, race/ethnic and socio-economic background?  
	Slide 28: Ethical Perspective ASHA Code of Ethics Principles of Ethics I. Rules of Ethics  
	Slide 29: Political perspective “This review article critically interrogates the racist, ableist, and capitalistic ideologies inherent to standardized testing. . . .”
	Slide 30: Linguistic Perspective “A Language Test that Stigmatizes Black Children”  by Dr. John McWhorter, New York Times, 10/7/22
	Slide 31: “A Language Test that Stigmatizes Black Children”  by Dr. John McWhorter, New York Times, 10/7/22 Continued
	Slide 32: Psychometric Perspective 1/2
	Slide 33: Psychometric Perspective 2/2
	Slide 34: Legal Perspective
	Slide 35: Deceptive marketing lawsuit perspective
	Slide 36: Where was our Jeri Logemann of language?
	Slide 37: For disability evaluations to meet the standards of practice in ASHA’s Code of Ethics, the clinical practice has to change.       
	Slide 38: Language Difference and Disorder
	Slide 39: “”””
	Slide 40: Traits shared by language/learning disabled students and ELLs
	Slide 41: Traits shared by language/learning disabled students and ELLs 1/3
	Slide 42: Traits shared by language/learning disabled students and ELLs 2/3
	Slide 43: Traits shared by language/learning disabled students and ELLs 3/3
	Slide 44: A “Static” Approach assumes prior knowledge and determines whether the student has acquired that knowledge. 
	Slide 45: Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-Lord, S., Restrepo, M.A., and Peña, E. (2020). Beyond scores: Using converging evidence to determine speech and language services eligibility for dual language learners. Ameri
	Slide 46: Dynamic Learning:  Watch for the learning in front of us!
	Slide 47: Dynamic learning Psyc Report on 2;9 with ASD
	Slide 48: From the teacher interview we know:
	Slide 49: What can we learn from clinical interactions and observations with the student?
	Slide 50: Traditional Dynamic Assessment   Pretest  Mediated learning experience Post-test
	Slide 51:  Dynamic Assessment Exercise (John McWhorter) (Read out loud. Participants choose A or B for each item. 1/2 
	Slide 52:  Dynamic Assessment Exercise (John McWhorter) (Read out loud. Participants choose A or B for each item. 2/2 
	Slide 53: Mediated Learning Experience 
	Slide 54:  Dynamic Assessment Exercise (John McWhorter) Post test. 
	Slide 55:   Peña, E. & Quinn, R. (1997). Task familiarity: Effects on the test performance of Puerto Rican and African American children. Language, Speech, and Hearing Services in Schools, 28 (Oct.  1997), 323-332. 
	Slide 56:  Patterson, J., Rodriguez, B., & Dale, P. (2020). Dynamic Assessment Language Tasks and the Prediction of Performance on Year-End Language Skills in Preschool Dual Language Learners Am J Speech Lang Pathology, 29(3):1226-1240  
	Slide 57: Similarity of Function. Pre-SLAM
	Slide 58: Similarity of Function Example 1/
	Slide 59: ‘’
	Slide 60: Similarity of Function Example 3/4
	Slide 61: Similarity of Function Example 4/4
	Slide 62: Walking-the-walk away from discriminatory evaluations towards accurate, culturally responsive, and ethical assessment practices.
	Slide 63:   The students referred to for an evaluation are almost always having trouble in the classroom. We as evaluators are to figure out why– to make that differential diagnosis:  Disorder, Difference, and/or Academic Gaps? 
	Slide 64: Our job is to figure this out!
	Slide 65: “The student has problems with reading comprehension.”
	Slide 66: “The student has reading comprehension problems.”
	Slide 67: What and Why of Reading Comprehension
	Slide 68: Strant
	Slide 69:    To make this differential diagnosis, we must gather information to learn about development, language acquisitional history, quality of academic instruction, parents’ level of education (for SES, vocabulary, pre-literacy experiences), family h
	Slide 70: Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-Lord, S., Restrepo, M.A., and Peña, E. (2020). Beyond scores: Using converging evidence to determine speech and language services eligibility for dual language learners. Ameri
	Slide 71: Critical Questions
	Slide 72: Dale (1996)
	Slide 73: Restrepo, M.A. (1998) JSHR, 41 Identifiers of Predominantly Spanish-Speaking Children with Language Impairment
	Slide 74: The “Gold Standard” for Identification of SSLI children, p. 1401-1402
	Slide 75: Restrepo findings
	Slide 76: Restrepo, 1998
	Slide 77: The Primary Caregiver Interview
	Slide 78: Critical Question #1
	Slide 79: Real Life Example 2 yr 10 mth old Mexican boy 1/4
	Slide 80:   Real Life Example
	Slide 81: Critical Question #2
	Slide 82: Critical Question #3
	Slide 83: Real Life Example 2 yr 10 mth old Mexican boy 2/4
	Slide 84: Critical Question #4
	Slide 85: Real Life Example 2 yr 10 mth old Mexican boy 3/4
	Slide 86: Foster father who has seen many children of the same age 
	Slide 87: Critical Question #5
	Slide 88: Real Life Example 2 yr 10 mth old Mexican boy 4/4
	Slide 89: Critical Question #6
	Slide 90: Critical Question #7
	Slide 91: Critical question #8
	Slide 92: More useful information “Critical Question #9”
	Slide 93: More important information 
	Slide 94:       You can download the Critical Questions and Teacher Interview at leadersproject.org Dropdown menu  Disability Evaluations
	Slide 95: Fast Word Mapping
	Slide 96: Word Learning in African American Toddlers from Middle and Low SES homes (Horton-Ikard & Weismer, 2007. AJSLP, 16(4)
	Slide 97: Current research on performance of AA children on norm-referenced standardized vocabulary tests
	Slide 98: Lexical diversity measures extracted from oral language samples
	Slide 99: Word-learning tasks such as fast mapping: “Quick incidental learning”
	Slide 100: Word Learning Task Example 1
	Slide 101: Word Learning Task Example 2
	Slide 102: Fast mapping task testing procedures for 2007 study
	Slide 103: Castilla-Earls, A., Bedore, L., Rojas, R., Fabiano-Smith, L., Pruitt-Lord, S., Restrepo, M.A., and Peña, E. (2020). Beyond scores: Using converging evidence to determine speech and language services eligibility for dual language learners. Amer
	Slide 104: Nonword repetition tasks
	Slide 105: Dollaghan, C., & Campbell, T. F. (1998). Nonword Repetition and Child Language Impairment. Journal of Speech, Language & Hearing Research, 41(5), 1136. 
	Slide 106: Dollaghan, C., & Campbell, T. F. (1998). Nonword Repetition and Child Language Impairment. Journal of Speech, Language & Hearing,  Research, 41(5), 1136. 
	Slide 107: Scoring
	Slide 108: Example 1
	Slide 109: What do nonword repetition tasks assess? 
	Slide 110: English nonword repetition Dollaghan & Campbell Also think about Learning Strategies Checklist
	Slide 111: Must distinguish ASD, or another disorder, from a problem with nonword repetition Head start
	Slide 112: Spanish Non-Word Repetition Task
	Slide 113: SPANISH NONWORD REPETITION TASK
	Slide 114: SPANISH NONWORD REPETITION TASK 2
	Slide 115: Scoring Cont.
	Slide 116: Crosslinguistic Nonword Repetition Task.  Chiat and Polišenská (2016). Chiat, S., & Polišenská, K. (2016). A Framework for Crosslinguistic Nonword Repetition Tests: Effects of Bilingualism and Socioeconomic Status on Children’s Performance. Jou
	Slide 117: Mandarin nonwords in process
	Slide 118: Nonword Repetition Tasks Phonological Awareness with Dynamic Assessment
	Slide 119: Challenges with dynamic assessment
	Slide 120: The Bottom Line to Address Disproportionality:
	Slide 121: Indicators of a Comprehensive Evaluation 1/4
	Slide 122: Indicators of a Comprehensive Evaluation 2/4
	Slide 123: Indicators of a Comprehensive Evaluation 3/4
	Slide 124: Indicators of a Comprehensive Evaluation 4/4
	Slide 125: Each evaluation should have a similar framework
	Slide 126: PreSLAM
	Slide 127: For Your Extension Activity / Groups
	Slide 128: Final Notes 
	Slide 129: Selected References 1/4
	Slide 130: Selected References 2/4
	Slide 131: Selected References 3/4
	Slide 132: Selected References 4/4



