SCHOOL REDESIGN
REQUEST FOR INFORMATION FORM
Please tell us about your organization and its accomplishments, and how your organization can
help the students of Colorado reach their potential by completing the following form.
Instructions
 Please submit your organization’s response electronically to: PartnerRFI@cde.state.co.us
by Friday, February 16, 2018 at 5:00 PM MST. Late responses may be accepted or rejected
by CDE at its sole discretion.
 Please address all of the questions in this application for your organization type. You may
exceed the length of the boxes in the form – the PDF form will automatically add a scroll
button within the box. However, please strive to keep answers concise.
 You may submit additional attachments that are directly relevant and provide additional
support or evidence for the responses in the RFI form.
 If there are any questions about the RFI process or the PDF form, please address those to
Brenda Bautsch at Bautsch_b@cde.state.co.us.
Public Posting and Release of Information
 CDE will publicly post the responses that sufficiently address all of the questions listed in the RFI
and provide concrete evidence of improving student outcomes in low-performing schools on
CDE’s public website for schools and other interested parties to access the information:
http://www.cde.state.co.us/accountability/performance
 This information will be posted no later than March 23, 2018.
 Further, all information submitted in response to this RFI (inclusive of submissions that are not
posted on CDE’s website) are subject to public release through the Colorado Open Records Act,
CRS § 24-72-200.1, et seq.
Additional Information on the RFI Process
 In the event that a response is incomplete, missing information or needs additional evidence,
CDE at its sole discretion may reach out to the respondent for more information or a
resubmission, or CDE may elect not to include the response on its publicly posted list.
 This Request for Information will be re-opened annually to allow for additions to the public
list of providers.
 If a provider is added to CDE’s public list through this RFI process and needs to make
changes to the posted information, please contact Brenda Bautsch at
Bautsch_b@cde.state.co.us.

Background
Tides Center, dba Talent Development Secondary at Tides
1) Organization name: _______________________________________________________

2) Organization contact person and contact email and phone number:
Wynette Jones - WJones@tdschools.org - 410-516-7235
________________________________________________________________________

________________________________________________________________________
3) How would you classify your organization? You may check more than one category:
o Charter network, charter management organization or charter school
o Turnaround leader development provider
o
✔ Management organization or non-profit network.
4) Describe what geographical regions in Colorado you would prefer to work in:
TDS is willing to work in any geographical region in Colorado that is not more than
four hours away from an airport.

5) Please complete the following online form to select which school districts your
organization is willing and able to engage with:

TDS will work with any school district located not more than four hours from an
airport.

If applying as a management partner or non-profit network please complete the following
questions:
1) Please list which of the following roles your organization can serve (check all that apply).
See Table 1 above for a description of the roles listed below.
○ Whole system
✔
○ Instructional transformation
○ Talent development
✔
○ Culture shift
✔
○ Turnaround leadership
○ Other: ____________________________
2) How will you differentiate your services to meet the unique needs of schools and
districts in Colorado, especially those with historically underserved students?
TDS offers a customizable portfolio of turnaround tools, strategies, resources, and models to
enable schools to better meet the needs of students and their communities, based on
research from the learning sciences and informed by more than twenty years of experience
specializing in school transformation for schools in high-needs, high poverty communities-schools with a high percentage of historically underserved students. In order to differentiate
its services to meet the unique needs of schools and districts, TDS has developed
considerable expertise in helping school/district leaders and school improvement teams
perform comprehensive needs analysis, using multiple data sources (both quantitative and
qualitative, including student achievement, attendance, and behavior data, plus classroom
observations, interviews, focus groups, and climate surveys). Through careful analysis of
school needs and resources, TDS helps school and/or district leaders develop a realistic
school transformation plan, prioritizing areas of greatest need and identifying appropriate
strategies to address those needs. This transformation plan determines the level of TDS
services over the implementation period and the specific services to be provided. These may
include, for example, adapting school structures and schedules to support transformation;
effective strategies to improve school climate and create a culture of achievement for all
students; development and use of an early warning intervention system; training teachers in
professional collaboration, effective instruction and classroom management, use of data, the
coaching cycle, personalized learning, and related topics; establishing consistent policies
and practices for academic and social-emotional supports; implementation of TDS curricula
for social-emotional learning and life skills, as well as acceleration curricula and special-help
labs to improve achievement in math and ELA; etc.

3) When considering partnering with a school or district that you have not partnered with
before, what would be the key aspects or conditions of an agreement you would need
to have in place with the district (or authorizer) in order to make your school successful?

TDS requires the following conditions in place for successful partnership with a district.
(1) School leaders have chosen TDS based on philosophical alignment with our model, and who
eagerly embrace the opportunity to co-develop a school improvement plan in partnership with TDS.
(2) A planning semester is included, and up to four years of full implementation for greatest impact.
(2) Principals have the autonomy and flexibility to make high impact decisions and respond to tactical
challenges, with the accountability of clear expectations and regular district check-ins.
(3) School schedule includes extended learning periods (75-90 minutes) for core courses and
dedicated times for team EWI meetings, with a structure that caps the # of students each team
reviews.
(4) School assigns onsite coaches/teacher leads for math and ELA. May opt for TDS math and ELA
acceleration and/or life and study skills curricula (Mastering the Middle Grades or Freshman
Seminar).
(5) School provides access to its data system so that TDS can monitor student achievement
outcomes, as well as relevant data in other areas such as attendance and behavior.

4) Describe your experience working with other third party providers to support coherent
school and district improvement.

TDS’ most robust model implementation has built on the collective impact model of the Diplomas
Now program, a collaboration for innovative school turnaround integrating the services of Talent
Development Secondary, City Year and Communities In Schools that has been implemented in
approximately 50 schools around the nation to provide direct interventions to students, improve
achievement, and increase graduation rates. This provided the context for the largest-ever
randomized control trial of a secondary school reform model, funded in part by the US Dept. of
Education Investing in Innovation (i3) validation and scaling grant ($30M) from 2010 through
2015. Staff from the three organizations collaborate closely to coordinate services in
school-based or city-based teams. This experience, along with an awareness of the many
challenges and levels of need experienced by young people living in poverty, underlie TDS'
commitment to developing tiered intervention partnerships using on-site resources to apply
effective, evidence-based practices. Particularly in cities where City Year and/or Communities In
Schools do not have an organizational base, TDS seeks to implement similar collaborative
structures incorporating the participation of other, analogous locally-based service providers; one
recent example is its partnership with both REACH and Pearson at Hempstead High School in
New York.

Evidence of Track Record of Improved Student and School Outcomes (ALL respondents)
1) Please illustrate your organization’s track record in dramatically improving schools or
districts and radically increasing outcomes for targeted groups of students. Include a
description of the criteria and the data that you use to determine the impact of your
work. Please highlight the context and location of where this work has occurred. Formal
research studies are preferred, if available.
TDS schools report increases in student achievement, measured by standardized test scores, grade
promotion and graduation rates, and college matriculation. TDS and Diplomas Now (a TDS partnership)
schools that have exited state priority lists include Capitol MS (East Baton Rouge); Eastside Memorial
HS (Austin, TX); Burke HS (Boston, MA); Noble K-8 (Detroit; Grover Washington MS (Philadelphia); and
John Ericsson/MS 126 (New York City). TDS/DN implementation improves attendance, helps mitigate
behavioral challenges, and over four years can improve graduation rates by 15 to 20 percentage points
(e.g., Daniel Webster HS in Tulsa, Homestead HS in Miami, and Eastside Memorial HS).
MDRC studies in 2004-2006 confirmed TDS’ impact on teacher capacity, structural reform, and student
achievement in middle and high schools (Kemple, Herlihy, & Smith, 2005; Herlihy & Kemple, 2004,
2005), citing “significant, substantial and pervasive impacts on credits earned, promotion rates, and
attendance rates during the first year of high school” from the first year of implementation; increased
credits earned and promotion rates were sustained as students moved through high school. Mac Iver et
al. (in Handbook of Research on Schools, Schooling, and Development, ed. Meece & Eccles, 2010)
found TD schools helped students stay on track in Attendance, Behavior, and Course performance; they
were more likely to earn on-time promotion and 55% more likely to graduate on time than comparison
students. A recent study (Balfanz, Byrnes, & Legters, "A Randomized Trial of Two Approaches to
Increasing Mathematics Achievement for Underprepared Freshmen," CSOS, 2012) found TDS’
Transition to Advanced Mathematics more effective in helping struggling students succeed in Algebra I
by the end of 9th grade, even compared to students n Stretch Algebra, where they doubled their time in
algebra classes. Effectiveness of TDS coaching-plus-curriculum for ELA is shown in M. Davis et al.,
“The Effects of Coaching on High School English Teachers’ Reading Instruction Practices and
Adolescent Students’ Reading Comprehension,” Literacy Research and Instruction, anticipated 2018).
MDRC's 2015 interim report on Diplomas Now, of which TDS is lead partner, confirmed its effectiveness
in developing teacher and staff capacity. "Moving Down the Track: Changing School Practices During
the Second Year of Diplomas Now" found teachers at DN schools more likely to use data to identify
at-risk students and collaboratively plan interventions, and reported more academic, behavioral, or
emotional support for students (http://www.mdrc.org/publication/moving-down-track). Teachers,
particularly in math and ELA, received more coaching, and the contrast in effects increased from Year 1
to Year 2. The MDRC 2016 report on Diplomas Now (W. Corrin, Sepanik, S., Rosen, R., & Shane, A.
"Addressing Early Warning Indicators: Interim Impact Findings from the Investing in Innovation (i3)
Evaluation of Diplomas Now") found that TDS/ Diplomas Now significant increased the percent of
students with no early warning indicators (> 85 percent attendance, less than three days suspended or
expelled, and passing grades in both ELA and math). Results were especially strong for 6th grade
students, who were less likely to have early warning indicators and less likely to be chronically absent
(attendance below 90%). The results demonstrate effectiveness in improving school climate and culture,
also confirmed by the finding of positive, statistically significant impacts on teachers’ views of school
climate and student reports of positive interactions with adults at school. The increase in students
without early warning indicators also evidences improved social-emotional skills.

References
For management partners and turnaround leader development providers, please include the
name and contact information for the last three schools or districts your organization
contracted with. These schools or districts will be contacted by CDE staff for references.
For charter school networks, CMOs and individual charter schools who are submitting
information, please list three references that could speak to your capacity to support successful
student outcomes in a turnaround environment, including a current authorizer of one of your
schools.
Reference # 1:
Mr. Michael Calderone, Principal
Frankford High School
Oxford Ave. & Wakeling St.
Philadelphia, PA 19124
Tel. 215-400-7200
mjcalderone@philasd.org

Reference # 2:
Ms. Shelly Holman, Principal
Webster Middle & High School
1919 W. 40th Street
Tulsa, OK 74107
Tel. 918-746-8000
holmash@tulsaschools.org

Reference # 3:
Ms. Brenda Pensamiento, Principal
Alexander Hamilton High School
2955 S Robertson Blvd.
Los Angeles, CA 90034
Tel. (310) 280-1400
bpensami@lausd.net

