
SCHOOL REDESIGN  
REQUEST FOR INFORMATION FORM 

Please tell us about your organization and its accomplishments, and how your organization can 

help the students of Colorado reach their potential by completing the following form.  

Instructions 

 Please submit your organization’s response electronically to: PartnerRFI@cde.state.co.us

by Friday, February 23, 2018 at 5:00 PM MST. Late responses may be accepted or rejected

by CDE at its sole discretion.
 Please address all of the questions in this application for your organization type. You may

exceed the length of the boxes in the form – the PDF form will automatically add a scroll

button within the box. However, please strive to keep answers concise.

 You may submit additional attachments that are directly relevant and provide additional

support or evidence for the responses in the RFI form.

 If there are any questions about the RFI process or the PDF form, please address those to

Brenda Bautsch at Bautsch_b@cde.state.co.us.

Public Posting and Release of Information 

 CDE will publicly post the responses that sufficiently address all of the questions listed in the RFI

and provide concrete evidence of improving student outcomes in low-performing schools on

CDE’s public website for schools and other interested parties to access the information:

http://www.cde.state.co.us/accountability/performance

 This information will be posted no later than March 23, 2018.

 Further, all information submitted in response to this RFI (inclusive of submissions that are not

posted on CDE’s website) are subject to public release through the Colorado Open Records Act,

CRS § 24-72-200.1, et seq.

Additional Information on the RFI Process 

 In the event that a response is incomplete, missing information or needs additional evidence,

CDE at its sole discretion may reach out to the respondent for more information or a

resubmission, or CDE may elect not to include the response on its publicly posted list.

 This Request for Information will be re-opened annually to allow for additions to the public

list of providers.

 If a provider is added to CDE’s public list through this RFI process and needs to make

changes to the posted information, please contact Brenda Bautsch at

Bautsch_b@cde.state.co.us.

http://www.cde.state.co.us/accountability/performance


Background  

1) Organization name: _______________________________________________________ 
 

2) Organization contact person and contact email and phone number: 
________________________________________________________________________
________________________________________________________________________ 
 

3) How would you classify your organization? You may check more than one category: 
o Charter network, charter management organization or charter school 
o Turnaround leader development provider 
o Management organization or non-profit network. 

 
4) Describe what geographical regions in Colorado you would prefer to work in:  

 
 
 

 

5) Please complete the following online form to select which school districts your 
organization is willing and able to engage with: https://goo.gl/forms/8gceFV5PVEVnQZ0e2 

  

https://goo.gl/forms/8gceFV5PVEVnQZ0e2


If applying as a management partner or non-profit network please complete the following 
questions: 

1) Please list which of the following roles your organization can serve (check all that apply).
See Table 1 above for a description of the roles listed below.

○ Whole system
○ Instructional transformation
○ Talent development
○ Culture shift
○ Turnaround leadership
○ Other: ____________________________

2) How will you differentiate your services to meet the unique needs of schools and
districts in Colorado, especially those with historically underserved students?



3) When considering partnering with a school or district that you have not partnered with 
before, what would be the key aspects or conditions of an agreement you would need 
to have in place with the district (or authorizer) in order to make your school successful?  

 

 
 

4) Describe your experience working with other third party providers to support coherent 
school and district improvement.  
 

 
 

 

 



Evidence of Track Record of Improved Student and School Outcomes (ALL respondents) 

 

1) Please illustrate your organization’s track record in dramatically improving schools or 
districts and radically increasing outcomes for targeted groups of students. Include a 
description of the criteria and the data that you use to determine the impact of your 
work. Please highlight the context and location of where this work has occurred. Formal 
research studies are preferred, if available.  

 



References 

For management partners and turnaround leader development providers, please include the 
name and contact information for the last three schools or districts your organization 
contracted with. These schools or districts will be contacted by CDE staff for references.  

For charter school networks, CMOs and individual charter schools who are submitting 
information, please list three references that could speak to your capacity to support successful 
student outcomes in a turnaround environment, including a current authorizer of one of your 
schools. 

Reference # 1: 

 

Reference # 2: 

 

Reference # 3: 
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Attachment 1: Mass Insight Education & Research Theory of Action and School 
and District Supports 

 
In 2007, Mass Insight Education & Research (MI) published The Turnaround Challenge1, a research 
report and call to action that highlighted the need for intervention in America’s lowest-performing 
schools – former U.S. Secretary of Education Arne Duncan called the report, “the Bible of school 
turnaround.” The report also established the framework for our school turnaround theory of action.  
 
Since 2009, MI has worked with schools, districts, and state education agencies in Massachusetts and 
across the country to redesign the systems that support chronically underperforming schools and to 
drive gains in student achievement.  We recently revisited MI’s theory of action based on our ten years 
of experience in turnaround. Our new theory of action puts increasing focus on the instructional core 
and collective responsibility for student success:  
   
We believe that if we work with state education agencies, districts, and schools to ensure schools have: 
 
Conditions: Sufficient school-level control 
over people, time, money, and program to 
address the root causes of low 
performance; 
Planning: Evidence-based, actionable 
improvement plans that address the root 
causes of low performance informed by a 
review of existing conditions and input 
from school, district, and community 
stakeholders;  
Leadership: A principal who can manage 
and communicate complexity while 
maintaining focus on the school’s vision 
and key priorities;  
Focus on Instruction: Processes and 
supports that help teachers work together 
to constantly improve and refine 
standards-based instructional practice so 
that students can engage in deep learning 
tasks;  
Collective Responsibility: The school faculty and staff ensure there is collective responsibility for both 
the quality of instruction and student learning and success;  
Performance Management: Consistent processes for using data to measure both implementation and 
outcomes to determine what’s working and inform efforts to improve; and, 
Partnerships: Partnerships that help the school meet the multiple needs of teachers and students, 
 
THEN schools will dramatically improve and student learning will increase. 

                                                           
1 Mass Insight Education and Research. Mass Insight Education and Research Institute, Inc., 2007, Mass Insight 
Education, www.massinsight.org/resources/the-turnaround-challenge/ 
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School and District Supports 

Mass Insight Education & Research works with schools and districts to advance elements of our theory 

of action by providing support in three areas: whole system, culture shift, and turnaround leadership. 

Whole System 

We believe that the school is the unit of change and improvement and therefore, “one size fits all” 

support from district offices is unlikely to reverse a history of low performance. Our systems-level 

support involves working closely with districts and schools to create the conditions and differentiated 

supports necessary for individual schools to meet their unique student needs, often through the 

creation of transformation zones. 

In our 2007 report, The Turnaround Challenge, Mass Insight proposed a new strategy for school 

improvement through the creation of zones. The zone structure is intended to achieve sustainable and 

dramatic improvement in a cluster of persistently low performing schools and establish a model for 

broader district and system transformation. Zones are carved out spaces that allow a strategically 

selected group of schools (ideally 4-7) with some common interests, such as K-12 attendance patterns or 

similar identified challenges, to operate under different operating conditions and receive different 

supports than other schools in the district. Zones are managed and supported by an internal or external 

zone office that carves out the middle ground between the top-down control of the central office and 

the inefficiencies of school-level control.  

We support zone design, development, and implementation. Our work includes strategic school 

selection based on needs, creation of zone office structures, securing conditions in the areas of people, 

time, budget and program necessary to address school needs, and engaging community members. By 

creating a space within the district that adopts model organizational practices to provide schools with 

more flexible operating conditions that address the root causes of low performance, zones help districts 

implement sustainable strategies that can turn around low-performing schools and be scaled district-

wide. The model transforms governance and management structures within districts to create 

streamlined, adaptable organizations that manage, support, and lead schools based on identified needs.  

The zone model also provides greater accountability for increased performance. Zone directors report to 

the Superintendent and are held accountable for managing school performance and achieving 

determined performance outcomes. To support zone performance management, MI facilitates 

improvement planning, goal setting, and ongoing processes for assessing zone effectiveness and impact. 

In some districts, we have established performance contracts between zone directors and district 

leadership to codify expected outcomes and accountability measures. 

Culture Shift 

We believe that by strategically organizing the ways that adults work together, school leaders can help 
build a culture in which there is collective responsibility for student learning and success. Mass Insight’s 
work on structures and processes to support a culture shift towards collective responsibility, with 
individual schools and clusters of schools, includes:  
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 School improvement planning processes and performance management; and 

 Distributive leadership structures and effective professional learning communities (PLCs). 

School Improvement Planning Processes and Performance Management 
We believe that schools need evidence-based, actionable plans that address the root causes of low 
performance informed by a review of existing conditions and input from school, district, and community 
stakeholders. We also believe that school leaders need to own the plan and lead its implementation. 
Consequently, much of our work focuses on work with principals, instructional leadership teams, and 
district leaders to build, implement, and monitor robust improvement plans.  

Beginning with a needs assessment and the identification of the root causes of low performance, MI 
works with the school leader to organize a school planning process and assemble a representative 
school improvement planning team, which usually includes the school’s Instructional Leadership Team 
(ILT), as well as parent and sometimes student representatives. We facilitate collaborative planning 
sessions with the school leadership teams to identify the root causes of low performance, establish 
priorities and SMART goals, identify improvement strategies, build action plans, and agree to processes 
for managing plan implementation.  

Our approach to performance management is rooted in the belief that sustainable change requires the 
school leader and a representative team (e.g. ILT) to take ownership for the success of the school 
improvement plan. We work with the school leader and ILT to establish a regular process that focuses 
on three questions: Are we doing what we said we would do in our plan? Is it making a difference? If 
not, what do we need to change? Our work includes creating data trackers and systems, as well as 
establishing protected time and processes for teams to examine data for continuous improvement. 

Distributive Leadership Structures and Effective Professional Learning Communities (PLCs) 
Rick DuFour said, “The professional learning community model flows from the assumption that the core 
mission of formal education is not simply to ensure that students are taught but to ensure that they 
learn.”2 MI works with principals and ILTs to help build and sustain PLCs that ensure student learning.  
MI’s PLC work varies widely depending on school level, the current state of PLCs in the school, and the 
willingness and capacity of teachers to engage in collaborative planning. MI’s goal is for every teacher to 
engage with colleagues in the ongoing exploration of DuFour’s three crucial questions: (1) What do we 
want each student to learn?, (2) How will we know when each student has learned it?, and (3) How will 
we respond when a student experiences difficulty in learning? MI’s PLC work ranges from establishing 
new PLC structures to fine-tuning the work of existing PLCs. 

By involving multiple stakeholders in school improvement efforts and distributing leadership, schools 
build ownership and accountability for student and school success.   
  

Turnaround Leadership 

We believe that strong school leadership is a necessary element of school improvement. School leaders 

need to manage and communicate complexity while maintaining focus on the school’s vision and key 

priorities. Mass Insight has nearly a decade of experience building school leaders’ capacity and helping 

                                                           
2 DuFour, Richard. “What Is a Professional Learning Community?” Educational Leadership, vol. 61, May 2004, pp. 
6–11., www.ascd.org/publications/educational-leadership/may04/vol61/num08/What-Is-a-Professional-Learning-
Community%C2%A2.aspx. 
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to create organizational structures that support a culture of shared ownership, collaboration, 

inclusiveness, and decision-making. We support capacity building for turnaround leadership for: 

 Principal supervisors; 

 Instructional leaders (principal, assistant principals, department chairs/teacher leaders); and 

 School instructional leadership teams (ILTs). 

Principal Supervisor Capacity to Coach and Mentor Principals 
We believe that a principal’s knowledge and skills are not fixed but can be developed and strengthened 
with coaching and support. Every principal reports to a superintendent or other district administrator 
who could help the principal reflect on his/her practice and develop his/her skills and knowledge. Too 
often, in both small and large districts, supervision is focused on compliance rather than building 
principals’ capacity as instructional leaders.  

We work with districts to build the capacity of principal supervisors to coach and mentor principals on 
the skills and knowledge required to lead school improvement. Our work involves building a coherent 
and effective structure for managing schools and developing principals based on evidence about how 
schools improve. We help identify, train, and support principal supervisors who have the capacity to 
coach, mentor, and manage principals and oversee schools. We also provide principal supervisors with 
ongoing coaching and support. MI also works with the district superintendent and other district leaders 
to build and/or strengthen school management structures to ensure that principal supervisors have the 
time and authority needed to effectively supervise and develop principals.  

Instructional Leaders (assistant principals, coaches, and teacher leader/department chairs) 
At the school level, MI works with schools to develop the capacity of instructional leaders (principals and 
assistant principals, coaches, and teacher leaders/department chairs) to implement and monitor school-wide 
instructional change. Our work at the school level focuses on coaching and building principal capacity to 
design, implement, and effectively manage school-wide instructional change including the systemic 
implementation of a vision for high quality instruction that targets the instructional core. We also train and 
coach teacher leaders to set success criteria, plan, design, and deliver professional development to their 
teams, monitor and analyze implementation results, and create actions plans for support based on results. 

Instructional Leadership Teams (ILTs) 
We believe that ILTs can play a critical role in implementing the school improvement plan (SIP), building 
consistent, aligned, and rigorous instructional practices, and building collective responsibility for the 
quality of instruction and student learning. ILTs can also be a barrier to progress if they are not carefully 
structured and led. Therefore, MI works with school leaders on constructing the ILT, facilitating 
development of ILT protocols and norms, and coaching principals on ILT leadership. 
 
MI begins by assessing the existing leadership structure. Based on the assessment, we work with the 
principal to create an ILT or strengthen the existing ILT. MI’s work on ILTs may include help with 
determining ILT membership to ensure representation of grade and subject PLCs. MI also can help 
principals plan and facilitate an ILT retreat prior to the start of the school year. The retreat can 
strengthen the ILT’s work as a team and prepare the principal and ILT to drive implementation of SIP 
priorities by setting success criteria, building plans to support teachers with the implementation of SIP 
initiatives, and establishing monitoring systems for continuous improvement. Once the school year is 
underway, we can help principals plan ILT meetings and coach principals on ILT leadership. 
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	1 Organization name: Mass Insight Education & Research
	2 Organization contact person and contact email and phone number 1: Andrea Wolfe, Engagement Director
	2 Organization contact person and contact email and phone number 2: Email: awolfe@massinsight.org                 Phone: 617-459-3426
	Charter: Off
	Leader development: Off
	Management: Yes
	Regions: All/any geographical region.
	Roles: Other explained: 
	Differentiate: Mass Insight’s (MI) theory of action (please see Attachment 1, below) for school improvement is rooted in the belief that the school is unit of change, and thus, one-size fits all models of supports are ineffective for school transformation and improvement. We believe that in order to improve, schools need to focus deeply on improving instruction; cultivate collective responsibility for success; implement evidence-based, actionable improvement plans that address the root causes of low performance; manage performance to continuously improve practices; have strong leaders who manage and communicate complexity, while remaining focused on priorities; have the conditions needed to flexibly address challenges; and have partnerships that help schools meet the needs of students. Our work often begins by helping to create the conditions, structures, and systems needed for school improvement. We know that every school community has a unique context that shapes the work required to create sustainable conditions and capacity, so we take a design-based approach to implement our theory of action for school improvement. First, we seek to understand the specific needs of the schools and districts we work with, and then, we collaborate with key school and district stakeholders to design tailored supports that target identified needs. 

When beginning work with schools, we conduct diagnostics or needs assessments to understand the causes of low performance. As stated in our theory of action, we believe that schools need evidence-based, actionable plans that address the root causes of low performance informed by a review of existing conditions and input from school, district, and community stakeholders. To ensure that plans address the root causes of low-performance, we conduct School Readiness Assessments (SRAs), MI’s school-level needs assessment, and we support the creation and implementation of evidence-based, actionable school improvement plans. Once plans are developed, we provide supports to help schools implement their specific improvement plans, including: development and implementation of performance management systems for continuous improvement, work with school leaders to form and organize effective management and collaboration structures that drive plan implementation, and build the capacity of principal supervisors the develop principals through coaching and mentoring. We believe that strong school leadership is a necessary element of school improvement. School leaders need to manage and communicate complexity while maintaining focus on the school’s vision and key priorities. MI has nearly a decade of experience building school leaders’ capacity and helping to create an infrastructure that supports a culture of shared ownership and collaboration for student and school success. 

For example, in our work with Aurora Public Schools (APS), MI facilitated a four-day summer school improvement planning retreat for the five zone schools to conduct root cause analyses based on data and SRA findings, and to develop targeted plans for continuous school improvement. We are also an embedded support partner to Aurora Central High School, where we conducted a targeted needs assessment to design supports that respond to the unique student and school needs. We are working closely with the school principal to support school improvement efforts.

At the district-level, we help districts provide schools with the conditions and supports to implement elements of our theory of action. That includes school planning, supporting school leadership, organizing instructional practice, supporting school leadership teams, and supporting management of school plan implementation. This work often begins with diagnosing district capacity in each of the areas described to provide support around needed changes to the ways in which districts operate to support schools. We support districts with strategic planning, implementation of district-wide priorities (e.g. instructional coaching models, formation of professional learning communities, etc.), and creation of flexible operating conditions that help schools better address their unique student needs.

To support APS district-level planning processes, MI conducted five SRAs for prospective zone schools to inform design of the ACTION Zone and ensure that the zone office was specifically designed to meet schools’ greatest needs for improvement. MI regularly reflects on our work with the zone office and we continue to customize our supports in response to changing needs to ensure ongoing capacity building in the areas of greatest impact for zone schools.
	Roles: Whole System: Yes
	Roles: Inst: 
	 Transformation: Off

	Roles: Talent: Off
	Roles: Culture: Yes
	Roles Leadership: Yes
	Roles: Other: Off
	Management Conditions: As Mass Insight (MI) engages with schools, districts, and partners, we consider a number of conditions that determine the district’s or school’s readiness to engage in work with MI:
● Demographics and performance data, such as student population, city/state population, graduation rates, state assessment data, and SAT/ACT data;
● Presence of outside pressure to reform, such as charter market share, state takeover authority, existence of a governing authority, and extraordinary local political circumstances;
● Local leadership alignment, such as local/civic leadership alignment to reform agenda, union engagement, and the Superintendent presents/buys into the vision for reform;
● Entrepreneurship and talent, such as the supply side of partners and talent pipelines; and
● Funding strategy, such as federal funding, state funding, private funders, and foundations.
 
MI also asks partners to share accountability for success. At the start of a partnership, MI will work closely with the client to establish partnership goals and design a scope of work that includes core activities and deliverables that indicate the completion of each project and subproject. We hold ourselves accountable for these deliverables, and we require the following from our partners to ensure success:

1. Capacity and support:  We pursue projects that are deeply collaborative in nature. Our work is highly dependent upon significant access to and support from our clients and partners. To ensure that the work is completed in a timely and highly effective manner, the school or district must commit proper capacity to working with MI on these activities.
2. Favorable working conditions:  Our work is complex, and dependent upon policies, politics, and environments that can be challenging. While we pride ourselves on the ability to navigate difficult conditions, unexpectedly poor conditions may cause unintended and understandable barriers to completing the deliverables exactly as described.
3. Flexibility:  Together, we are paving new paths with innovative and ambitious projects. Our work is necessarily dynamic. We ask our partners to be understanding of the occasional need to revisit and modify components of the work plan in order to pursue our intended outcomes.
4. Communication:  Changes to the scope of work or deliverables will require mutual agreement.
5. Transparency and access:  Given the collaborative nature of our work, it is critical that we establish reciprocal transparency and access.   
6. Periodic check-ins:  There will be periodic meetings to discuss the status of the contract and work plan. These periodic check-ins are essential in order to benchmark our progress and troubleshoot any issues that may arise. The MI team and the school or district leadership will collaboratively determine the agenda for these meetings.
7. Work space within the school or district:  In order to have a meaningful and lasting impact, it is imperative that the MI team has an embedded relationship with superintendent’s office and/or principal’s office.
	Other Providers: Mass Insight (MI) has a strong track record of working with partners in order to meet contract goals and the desired results of the school-partner-provider collaboration. A few examples from our most recent collaborations include:

Rhode Island Department of Education (RIDE) and the New York City Leadership Academy (NYCLA) 
Project: Designed and facilitated Instructional Leadership Team (ILT) training for autonomous Innovation Zone schools in Providence Public School District (PPSD)
 
Context:  The Providence School Board introduced a new board policy and strategic direction for the district in 2013-2014 with a focus on increasing school-based autonomy as a lever for dramatic school improvement. MI worked in collaboration with PPSD to develop and launch an Innovation Zone, which would include schools with increased flexibility and autonomy to make decisions based on student needs. As MI engaged in the work and learned more about the needs of zone schools it was apparent that the ILTs (distributive leadership, decision-making bodies) needed capacity building and training on team effectiveness to leverage site-based decision-making to drive toward school improvement goals. At the same time, through state accountability performance monitoring, RIDE also identified the need for additional training and offered funding to support the work. RIDE provided remaining Race to the Top funds to enable a partnership between MI and NYCLA to co-design and facilitate a week-long training for zone ILTs.

Springpoint
Project: MI collaborated with Springpoint Partners (non-profit funded by Carnegie Corporation of New York to support recipients of the Carnegie Foundation’s Opportunity by Design grant) to design and launch two new mastery-based high schools in PPSD.

Context: In the summer of 2014, PPSD was awarded a $3 million Opportunity by Design Challenge grant from the Carnegie Foundation of New York to design and launch two new, small, mastery-based high schools for Providence. As part of the grant, recipients receive support and monitoring from Springpoint. Since both new schools would become a part of PPSD’s Innovation Zone, MI was asked to support the design and launch of the new schools. MI collaborated with Springpoint throughout the year to thought-partner and access resources from Springpoint’s network of new mastery-based high schools.

	Track Record: Our Track Record:
Mass Insight Education & Research (MI) is a Boston-based non-profit organization committed to transforming public schools into high-performing organizations and closing achievement gaps. In 2007, MI published The Turnaround Challenge, a research report and call to action that highlighted the need for intervention in America’s lowest-performing schools – former U.S. Secretary of Education Arne Duncan called the report, “the Bible of school turnaround.” For the last 10 years, MI has worked with schools, districts, and state education agencies across the country to redesign the systems that support low performing schools and student performance and establish the conditions and capacity for district and school turnaround. MI has a track record of success supporting schools, districts, and states with school improvement. Case studies that showcase evidence of our effectiveness are included below.
 
Aurora Public Schools, Aurora, CO (2015-present)
This partnership is ongoing and is focused on three phases including:
1) Supporting Aurora leadership in the creation of a five-school transformation zone and the necessary district supports to implement the zone strategy;
2) Designing and facilitating a school redesign support strategy focused on the development of focused, community-owned, robust school improvement plans; and
3) Increasing the capacity of zone staff, including the Executive Director, to manage and support school improvement efforts. 

Aurora Public Schools and the five zone schools have achieved a number of successes related to the development of the ACTION Zone and made progress towards long-term improvement goals. MI support during the planning year (SY 2015-16) focused on the creation of the zone, the zone’s governance structure and management unit, school improvement planning, and the procurement of necessary conditions for improvement. The second year of MI’s engagement (SY 2016-17) focused on implementing the zone structure. The work included coaching the principal supervisor on supporting and coaching zone school leaders, establishing school and zone-level monitoring processes, supporting talent management at the school levels, and providing supports to school-level instructional leadership teams.
 
Following the first full year of implementation (SY2016-2017), leading indicators in most zone schools were positive. 
● Behavioral referrals decreased at three out of five schools, by as much as 39%.
● Out-of-school suspensions decreased at three out of five schools, by as much as 49%.
● Four out of five schools increased median growth percentages on the Colorado Growth Model in ELA, with Central High School (the lowest performing high school in the state) achieving the highest increase.
● Two out of five schools increased median growth percentages in Math on the Colorado Growth Model.
● Two out of five schools increased PARCC proficiency scores in Math.
● Two out of five schools increased PARCC proficiency scores in ELA.
● Central High School’s preliminary 2017 SPF rating shows the school improving one level from Turnaround Plan to Priority Improvement Plan (the zone’s lowest performing school in its final year on the state accountability clock facing state takeover).

Evansville-Vanderburgh School Corporation, Evansville, IN (2012-present)
MI began work with the Evansville Vanderburgh School Corporation (EVSC) in 2012. MI supported the district in making key organizational changes to ensure appropriate supports were in place for its turnaround and transformation schools.  EVSC, with MI’s support, identified a number of schools that were candidates for a turnaround with the right district structures and supports. MI then worked with the district and these schools to secure a number of autonomies—freedoms from standard district practices—that would allow the schools to create the necessary conditions and capacity for rapid turnaround, and placed them in a transformation zone. Zone schools also received additional support from a team of dedicated zone staff, increased academic supports, and annual School Readiness Assessments conducted by MI to monitor progress and identify areas for improvement. Following initial success improving leading indicators in the zone schools, MI conducted a district diagnostic that led to a central office reorganization and scaling promising zone strategies district-wide. 
 
Ideas and innovations incubated in the zone inform overall district strategy in several areas. Building on the lessons of the zone, the district reorganized its school management and support structure and created 4-7 school units based on elementary to middle to high school feeder patterns. MI helped the district select and train region supervisors who were responsible for developing principals and organizing and delivering district supports to their schools. The effects are at least three fold: (1) principals benefit from more support and intensive job-embedded leadership development; (2) because they spend more time in school buildings, principal supervisors garner deep insights into schools and are able to identify needs and deliver more effective supports; (3) school principals are held more directly accountable to the regional supervisors.
 
In the zone, the EVSC also learned that well-led teams of educators accelerated gains. Teachers needed forums for collaboration in order to share learning and best practices – MI supported this with protocols, trainings, and scheduling help to create professional learning communities (PLCs) of teachers. Simultaneously, MI worked with zone leadership to build the capacity of instructional leadership teams (ILTs) to lead turnaround efforts. Both strategies were scaled district wide and receive ongoing support from MI.
 
While working with MI at the district level, under the state’s accountability system, the district rose one full point on a four-point scale – from a “D” to a “C” – the largest gain of any urban district in the state. More importantly, EVSC has seen 300%+ growth in the number of schools that received an A or B grade. The number of schools district-wide receiving a “D” or “F” decreased from 39 to 18 during the same time period. Within the first three years of zone implementation, school and student performance increased steadily.  At the start of the work, all zone schools were rated “F” on the state accountability report card. In the third year, two schools improved ratings; one school moved from an “F” to a “D” and the second school went from an “F” to “A” rating.  In the fourth year, a third school improved its state accountability rating moving from an “F” to a “D” rating.
 
Criteria and Data Used to Determine Impact:
MI spends substantial time and resources to assess the implementation and impact of our work. We have our own performance management systems that focus on three questions:
● Are we doing what we said we would do?
● Is it working and how do we know?
● If it isn’t working, what will we do about it?
 
At the start of every project, we work with our partner schools and districts to:
● Agree on the problem we’re trying to solve.
● Identify the work that we want to do together to address the problem and agree on a theory of action for the project.
● Develop action plans.
● Agree on expected outputs and outcomes for the work and how and when data will be collected and analyzed.
● Establish project implementation milestones and agree on a time and process for tracking progress and addressing problems.
 
We conduct regular performance management meetings with the partner to review progress and surface and resolve problems. Specific measures of progress vary widely from one project to another based on how services are differentiated or customized to meet partner needs. The following are examples of more complex measures:
● In one district we are working to improve the quality of high school PLCs. We surveyed teachers about their PLC experiences at the start of the project, mid-project and at the end of the project. The survey included questions about what was happening in PLCs and how the PLC discussions were impacting instruction. In addition, we tracked teacher attendance and tardiness for PLC meetings.
● In a district with a transformation zone, we conduct annual one-day school assessments to track progress on plans to improve the quality of instruction. The assessments include classroom observations, teacher and student focus groups, observations of PLC meetings, interviews with school and district leaders and a review of student data. The school assessments inform plans for the next phase of the zone.
	Reference  1: David Smith
Superintendent, Evansville Vanderburgh School Corporation
david.smith@evsck12.com
812-435-0915
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(303) 720-9673
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(303) 340-0861
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