Observation and Feedback- Keep the Change Going
Case Studies
Case Study #1

Ashley is a high school English teacher and when you walk into her classroom, she is giving instructions for an independent writing task. “Ok, now that we have established the basic meaning of Sonnet 65, I want you to answer the following question:  How does Shakespeare’s use of figurative language contribute to establishing the theme of the sonnet?  Please annotate your poem with the best evidence and organize your ideas before writing.  You will have fifteen minutes.  You may begin.”

As she sets the timer for fifteen minutes, students get to work immediately.  You see them annotating their poem, drafting an outline of their response, and beginning to write.  Ashley stands at the front of the room, scanning to make sure students appear to be writing, and looking down at her lesson plan.  About five minutes in, she notices that one of her most struggling students hasn’t begun writing, so she goes over to him and stays talking to him for five minutes.  Then she reminds the class that they have five more minutes and waits for students to finish.

The timer goes off, and Ashley calls the class to attention. “So, now that you’ve finished writing, what do you think: How does Shakespeare’s use of figurative language contribute to establishing the theme of a sonnet?”  Three students raise their hands, and Ashley calls on them one at a time.  Michael begins, and although he identifies a core example of figurative language in the poem, he’s not able to identify a central theme to the poem.  Anna contributes and agrees with Michael, which causes Ashley to pause the discussion. Although Ashley hadn’t anticipated on how students would respond, she knew that the students were not on track. “Both of you have chosen good figurative language, but haven’t connected it to the theme. James, can you help out?”  James proceeds to make the same errors as his peers, and Ashley gets a little frustrated that the discussion isn’t focused on what she had hoped.  She goes on to explain how Shakespeare used figurative language, and the class nods approvingly.    A number of students comment that they had that answer themselves. This made her feel better that some students got it.

At the end of the class, when Ashley collects the writing assignments, she notices that three students in the class were able to identify a proper theme and support it with figurative language, three more had answers that were getting close, and most of the rest were confused; they had not finished the writing and had poor evidence selected.  She didn’t understand why their writing didn’t reflect the understandings when students commented in the discussion that they had the correct answer.

Using the Getting Better Faster guide, select an action step for this teacher.  

Case Study #4

Monday morning in October, Mrs. Bird, the principal of Lemov Elementary, sat down at her desk to review her schedule and priorities for the day.  Based on her observation and feedback schedule, this Monday Mrs. Bird needed to observe 3rd grade math and 4th grade literacy.  Mrs. Bird desperately wanted to observe her teachers because she has been too busy to observe the past several weeks.  Mrs. Bird has a radio that she uses to respond to student behavior calls along with her assistant principal and social worker.  One of the schools major improvement strategies is around limiting student send outs; however, student send outs have only increased since the launch of the school year.  Mrs. Bird, her assistant principal, and her social worker each respond to calls for student send out’s which is causing Mrs. Bird to deprioritize her observations and giving teachers feedback.  
She grabs her Get Better Fast guide and gets ready to head out of her office.  A call for a student refusing to refocus comes over the radio.  Mrs. Bird waits to see if anyone responds and no one does.  What should she do?  

