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	[bookmark: _GoBack]Session Objectives:
· Identify and articulate the key teacher actions used to aggressively monitoring student thinking
· Use feedback codes to give quick, consistent, and meaningful feedback
· Articulate and use the framework for an effective feedback conference






Please Jot…
Read through the excerpt (below) from Doug Lemov’s Practice Perfect:

Malcolm Gladwell’s widely read book Outliers is, you could argue, a study of the number 10,000. That’s the amount of practice, in hours, necessary to become world-class at just about anything, he argues. Gladwell details how the “10,000 hour rule” helps to explain the rise of experts from Bill Gates to the Beatles. Exceptional talent equals an exceptional quantity of practice—10,000 hours to be exact. But of course what you do in practice matters as much as, if not more than, how much you practice. “A kid who practices hours of sloppy pick-up basketball every day is going to develop less than a kid who practices really well for two hours a day with good instruction and feedback,” Michael Goldstein, one of the best teacher trainers in the country, recently told us. John Wooden seems to concur, offering would-be coaches this singular advice: “Never mistake activity for achievement.”

On the basketball court, in the classroom, and in a thousand other places, you can work hard without getting very far. During practices, coaches urge hustle and effort, but they aren’t enough, a fact that is especially challenging because hard work is so easy to see. Like a shiny, bright, and brilliantly distracting object, it draws our attention. We overrate hard work in evaluating the effectiveness of practice. “Bustling bodies making noise can be deceptive,” Wooden wrote. Hustle and bustle can distract us from noticing when we’re not actually that productive.

What can we learn from Lemov about the importance of giving consistent feedback to students in the classroom?
	











Why Feedback?
Key Idea: Effective teachers aggressively monitor student work and give feedback to:


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________


Aggressively Monitoring Student Thinking: Bottom Lines
Video: Sari Fromson, Grade 3
Thinking Questions:
· How does Sari aggressively monitor her student’s work?
· What makes this effective?
	












Aggressively Monitoring Student Work Bottom Lines


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________














Mark the Paper: School-Wide Feedback Codes

· What do you think will be most helpful about using feedback codes in your school?



· What content areas do you want to use feedback codes for?  Begin crafting them!




· What will you need to do to ensure feedback codes are successful in your school?



















Stopping to Confer
Video: Sari Fromson, Grade 3
Thinking Questions:
	How does Sari know when to stop and confer with scholars?
	What makes each conferring conversation successful?

	
	












Stopping to Confer
Key Idea: Effective teachers consider the following when deciding to stop and confer with a scholar while circulating:


· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________

The Three F’s

· ____________________________________________________________________________________


· ____________________________________________________________________________________


· ____________________________________________________________________________________



Plan It: Stopping to Confer
Directions: For each scenario, use the Three F’s template to plan the verbal feedback you would give to the scholar. Be ready to deliver your feedback to a partner.

Work Sample A:

	Feedback: Identify error
	

	Fix: Question or provide solutions to improve work
	

	
Follow-Up: State when you will follow-up
· “When I come back, I will see (state change).”
· “You have two minutes. Go.”

	



Work Sample B:

	Feedback: Identify error
	

	Fix: Question or provide solutions to improve work
	

	
Follow-Up: State when you will follow-up
· “When I come back, I will see (state change).”
· “You have two minutes. Go.”

	




Work Sample C:

	Feedback: Identify error
	

	Fix: Question or provide solutions to improve work
	

	
Follow-Up: State when you will follow-up
· “When I come back, I will see (state change).”
· “You have two minutes. Go.”

	
















Work Sample D:

	Feedback: Identify error
	

	Fix: Question or provide solutions to improve work
	

	
Follow-Up: State when you will follow-up
· “When I come back, I will see (state change).”
· “You have two minutes. Go.”

	



Work Sample E:

	Feedback: Identify error
	

	Fix: Question or provide solutions to improve work
	

	
Follow-Up: State when you will follow-up
· “When I come back, I will see (state change).”
· “You have two minutes. Go.”

	




Reflection
Reflect: What are your key takeaways from this session?
	












Aggressive Monitoring Non-negotiables 
· As a team, create/revise your instructional non-negotiables for where you want to focus for AMST.


· Guiding Questions:
· What bottom lines are you focused on?
· What are the leader actions that will lead to successful implementation of bottom lines?
· What are the teacher actions that will lead to successful implementation of bottom lines?
· What will you follow up to ensure your non-negotiables happens?
· How will you communicate these instructional non-negotiables? 
· How will you help teachers understand the “why”? 
· How and when will you get feedback?  

Non-negotiable planning space:

































Responding to Data


Two primary ways to respond to data are ________________   and _______________________________.


	Model
	Guided Discourse

	Pros:




	Pros:





	Cons:




	Cons:








Stop the Show notes:



Teachers have monitored and gathered data.  Now what?


Name the Error: ________________________________________________________________

·  
·  
· 


State the Change: _______________________________________________________________

·  
·  
· 


Call to Action: __________________________________________________________________

·  
·  
· 
	
Part I - Starting with the Standard: 
3.NBT.2:   Fluently add and subtract within 1000 using strategies and algorithms based on place value, properties of operations, and/or the relationship between addition and subtraction.

7.RPA.1: Compute unit rates associated with ratios of fractions, including ratios of lengths, areas and other quantities measured in like or different units. 


What would you need to see for a student to demonstrate total mastery of this standard?  Where could students go wrong with the standard?

	









	Breaking Down the Standard for Error:

1 Break down the standard into its components 
a. 3.NBT.2:  Does not understand how to subtract fluently
b. 7.NS.1:  Does not understand the concept of negative numbers

2 Consider preceding (in a previous grade level) or complementary (in this grade level) standards
a. 3.NBT.2:  
i. 2.NBT.1 (Place Value), 2.NBT.5 (add/subtract within 100)
b. 7.NS.1:  
i. 6.NS.6 (Rational numbers on a number line), 6.NS.7 (Ordering and absolute value of numbers)


	















	Gallery Walk
What do you notice?  How does this process set teachers up to effectively monitor student work?

	










	Analyze the Point of Error – Round 1

What is the trending point of error?

	







	What will be the key understanding needed to close the gap?  Begin thinking about the Name the Error/State the Change/Call to Action statements.


	














	Gallery Walk
What do you notice?  How does this process set teachers up to effectively monitor student work?

	















	Analyze the Point of Error – Round 2

What is the trending point of error?

	







	What will be the key understanding needed to close the gap?  Begin thinking about the Name the Error/State the Change/Call to Action statements.


	














	Gallery Walk
What do you notice?  How does this process set teachers up to effectively monitor student work?

	
















	Scripting Name the Error/State the Change/Call to Action

· Language should be rooted in the standard
· NTE/STC/CTA should have EOL
· Should check for understanding
· Should be zoomed-in to the point of error

Use the space below to script your Name the Error.

	





	Use the space below to script your State the Change. 

	





	Use the space below to script your Call to Action.

	






	Gallery Walk
What do you notice?  How does this process set teachers up to effectively monitor student work?

	




















Aggressive Monitoring Self-Evaluation
Self-Evaluation Instructions:
· For each category, score yourself on a scale of 1 (lowest score) to 4 (highest score) based on your frequency and proficiency with the technique.  
· 1: None of the time
· 2: Some of the time
· 3: Most of the time
· 4: All of the time
· After giving yourself a numerical score, provide a brief (1-2 sentences) summary of the evidence you used to determine your self-rating.

	Category
	Aggressive Monitoring Teacher Action
	Score and Why

	Planning
	Clearly identifies an aggressive monitoring focus aligned to lesson objective 
	

	
	Identifies questions for monitoring in lesson plan
	

	
	Includes a plan for Response to Data in lesson plan that anticipates common misconceptions and teacher response
	

	Bottom Lines: Urgency, Pathway, Mark the Paper
	Gives every scholar feedback during every round of practice 
	

	
	Has a clear pathway during whole-group zone to ensure H’s are monitored first, body is facing the class, and efficiency is upheld while circulating
	

	
	Circulates with clipboard, with student exemplar or data tracker, in hand
	

	
	Circulates with pen in hand and marks up student work using circle and check (or subject-specific feedback codes if applicable)
	

	
	Student feedback codes align to aggressive monitoring focus
	

	
	Tallies or makes student data notations on tracker/clipboard
	

	Response to Data
	Names the error to students what data was gathered: “I noticed 40% of you struggled with this answer...” OR “Many of you are <NAME THE TREND>”
	

	
	Chooses appropriate response to data method 
· >75 – quick CFU/Affirm correct answer
· ~50 – Meaningful debrief/Habits of Discussion/Break It Down
· <50 – Model and Reteach 
	

	
	Affirms the correct answer and stamps the understanding
	




What are your current strengths around Aggressive Monitoring?




What are your current areas of growth with Aggressive Monitoring?




What are do you want to present as a problem of practice?
























Problem of Practice and Action Planning space:
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