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A Note to School Support Team Members

In order to create an evidence-based School Support Team report, review team members typically interview all available teachers, school administrators, coaches, specialists, paraprofessionals, and classified staff.  In addition, the team interviews parents, students, community members, substitutes, central administration representatives, and school program partners and directors.

Each team and team member is responsible for asking appropriate questions and asking questions appropriately.  To assist with this important task, a substantial number of suggested interview questions are included in this booklet. 

The menu of interview questions has been completely updated to align with the 2012 version of the School Support Team rubric.  They are intended to help team members “unpack” the ideas, concepts, and background research inherent in the school review rubric and collect information to help rate school performance. 

Thoughtful and professional use of the interview questions will help the review team (1) address the Diagnostic School Review rubric’s standards, indicators, and descriptors, (2) determine findings, and (3) create an accurate and helpful report. 

Most questions are written to be asked of teachers, and with a minor modification (often suggested directly) administrators as well.  For example:  “Do you receive [teachers]/Do you give [administrators or coaches] feedback on instructional plans?”

The interview questions for instructional staff members and administrators are organized by standard.

Example interview questions for students, parents/family members, classified staff, and district administrators are included at the end of the booklet.

Even a cursory glance at the interview questions will tell experienced team members that in most cases it will be difficult, if not impossible, to ask every individual every question from every standard given typical time constraints. 
It is the responsibility of each review team member to use sound professional judgment and the context of the school review to select, add, modify, omit, or follow up on these suggested interview questions, keeping in mind that the goal is to collect as much accurate, triangulated information as possible to guide rubric ratings and provide feedback to the staff.  

Please note that in the standard, indicator, and descriptor statements the term “school administrators” refers to the principal, assistant principal, and dean.  The term “school leadership” refers to administrators, teacher leaders, teacher team leaders (e.g., department chairs, grade-level leaders), coaches, etc.  

It is hoped that the menu of suggested interview questions and materials in this packet are helpful to you in your work.

Interviewing Reminders
The primary purpose of an SST interview is to collect as much information as possible related to specific elements of the SST rubric in the available time.  To make SST interviews successful, it can be helpful to remember that what is not said and done in an SST interview is as important as what is said and done.  It is essential that team members do not:
· Treat the interview as a casual conversation.  The SST interview is friendly but always professional, purposeful, and focused.

· Offer advice.  The team member’s job is to collect information, not to give advice or solve problems.

· React in an overly personal or emotional way to the information being shared.  Effective team members monitor their words and body language in order to project “friendly neutrality.”

· Swap stories.  Often team members will be told during interviews about situations that remind them of their own experiences in the field.  Nevertheless, team members should not share their own stories. 

· Stray from the focus of the interview.  Probing and clarifying questions are sometimes necessary.  However, asking tangential questions (out of genuine interest or curiosity) can lead the conversation away from the task of collecting the rubric evidence.  Stay focused.   

Preparation

Team members will have both a paper copy and an e-copy of this booklet.  With interview questions in Word format, many team members find it helpful to ‘copy and paste’ target questions into their interview materials for each day of the review.
Ongoing examination of information collected by team members during the school review is a routine part of the process.  When team members compare notes, part of the job is to determine what information has been confirmed through triangulation, where there are contradictions, and where there are gaps.  Revisiting interview questions, probing more deeply, and asking new questions is essential.  Sometimes gathering information needs to be done from several points of view, or with different wording as well.  The questions in this booklet are written to help with all these aspects of the School Support Team.
Setting up the interview

While the interviewer will conduct many interviews during each team visit, the interviewee will most likely have only one such experience.  It is important that the purpose of the interview is explained and related to its use in the School Support Team report.  Possible clarifying comments include:

· “Thank you for taking time to meet with us.  We recognize the value of your time and will be asking specific and directed questions in order to use the time efficiently.”

· “Please remember that the purpose of this review is to determine patterns and trends in the school as a system.  We are not here as part of any kind of individual personnel evaluation process.” 

· “The information and perceptions you share will be held in the strictest confidence.  No specific quote or comment will be used verbatim, but rather paraphrased and included in the total picture of the school.”

· “You are not expected to necessarily know all the information for every question.  You may simply say, ‘I don’t know’ or ‘I haven’t been involved with that work,’ etc.” 

· “Do you have any questions before we continue?”

Routine opening 

· “What is your role in this school?  How long have you been doing this work?” 

The interview questions

A question may need to be explained or clarified to the interviewee.  Educational terms can be varied and confusing.  The clarity of the original question may be determined by the expression on the interviewee’s face or a same question or statement, such as:

· “Is the question clear to you?”

· “Would you like me to ask that in a different way?”

· “Let me see if I can say that in a different way.”

Pause

Show that you are listening attentively.
Allow time for thought after asking a question or making a response.

Paraphrase

The interviewer should briefly summarize or accurately restate the interviewee’s initial response from time to time or as needed, and inquire if that summary is an accurate reflection of their response.  The paraphrase could include statements such as:

· “In other words…”

·  “So, if I understand you…”

· “Then you’re thinking…?”

Probe

If the interviewer believes that the interviewee has additional information, a probing question can be asked.  In may include introductory phrasing such as:

· “Tell me more about…”

· “You believe that/feel that…”

· “You are concerned about…”

· “Can you tell me what you mean by...?”
Check for your own understanding

· “You’re concerned about…Is that correct?”

· “Would I be correct if I summarized your point by saying…?”

Wrap-up

· “Is there anything else you’d like to add?”

· “If you think of something else later, please feel free to talk to me or any of the other team members who may be available.”

· “Thank you for your time.”
One last thought

A calm, friendly, and professional demeanor goes a long way towards putting staff members at ease, creating trust in the team and in the review process, and increasing the likelihood of a candid and helpful interview.  But, you knew that…

My Notes:
Teaching for Learning
Standard 1: Standards and Instructional Planning

The school implements a curriculum that is aligned to Colorado Academic Standards and ensures rigorous, effective instructional planning.

Indicator 1.a. Standards-Based Focus
Teachers plan instruction based on the district's curriculum aligned with Colorado Academic Standards and grade-level expectations.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership
School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides or maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)
	School handbook

School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


1.a.1.
Teaching/Learning Cycle.  Teachers have a common understanding of a standards-based teaching and learning cycle.  

· Is there a schoolwide consensus about what it means to be “standards-based”?

· What are the major elements of being standards-based in this school?

· What conversations have staff members had about what constitutes a “teaching/learning cycle”? 
· What aspects of a “rigorous cycle of teaching and learning” are emphasized at this school?

· How are elements of the teaching and learning cycle communicated and put into practice in this school?

· Is professional learning related to the teaching/learning cycle available?

1.a.2.
Curriculum Analysis.  Teachers and school leadership analyze and understand the academic standards and expectations for their grade level and/or content area(s).
· How has the district aligned its curriculum with the Colorado Academic Standards?  Is that work complete?
· What is the role of school leadership in analyzing the Colorado Academic Standards?
· How often do instructional staff members discuss or analyze the Colorado Academic Standards and grade-level expectations?  What are the expectations of these meetings or discussions?  Who is responsible for organizing and facilitating that work?
· Do you receive/Do you give feedback on instructional planning that specifically addresses incorporation of the Colorado Academic Standards?

· What work has been done so far analyzing the Colorado Academic Standards at this school?
1.a.3.
Indicators of Mastery.  The school uses indicators of mastery, such as evidence outcomes, to describe types and levels of performance expected at each grade level.  

· What work has been done, either at the district or school level, to explore evidence outcomes and/or other criteria for student performance on grade-level expectations?
· Are all grade levels and departments involved in this work?  If yes, what does this work look like?
· To what external sources (e.g., the work of other schools, districts, or professional organizations) does the school or district refer to see how others are describing desired levels of performance?

· What does mastery look like in your class/course/school?  Please provide an example.
1.a.4.
Horizontal Articulation.  Teachers participate in horizontal curriculum articulation (within grade level or department/course) within the school to ensure consistency of planning and practice. 

· Do teachers in your grade level or department meet on a regular basis to plan instruction?  If yes, please describe this process.
· How do you and colleagues in your grade level/department know if instructional planning is consistent? 
· Does horizontal articulation include specialist teachers such as Title I, Special Education, English language specialists, and others?

· What aspects of planning and instructional practice are expected to be consistent within a grade level or a course taught by different teachers?

· What is your confidence level that students in the same grade level (or taking the same course from different teachers - secondary) are getting comparable content and instruction?

1.a.5.
Vertical Articulation within School.  Teachers participate in vertical articulation (cross-grade or content area) to ensure there are no gaps or unnecessary overlaps in curriculum.

· Do teachers in your school work in vertical (cross-grade) groups to talk about curriculum expectations?  If so, please describe the process and work that has been done.
· Have vertical teams reviewed the grade-level expectations in this school to make sure there are no gaps or unnecessary overlaps?  What are the results of that work?
· Does vertical articulation include specialist teachers such as Title I, Special Education, English language specialists, and others?

· How often are vertical curriculum meetings held during the year, on average?

1.a.6.
Vertical Articulation across Schools.  Teachers participate in vertical curriculum articulation across schools at key transition points to clarify expectations and ensure there are no gaps or unnecessary overlaps. 

· How does the school address students’ academic needs at key transition points, e.g., entry into primary, intermediate, middle school, high school levels?

· Do teachers from this school work with colleagues from feeder and receiver schools to talk about learning expectations for students entering the next level of schooling? 
· When does that happen?  What has been the result of that work?
1.a.7.
Communication with Students and Families.  Standards and grade-level expectations are communicated effectively to students and families.  

· How do students learn what grade-level expectations (knowledge and skills) will be for a lesson, a unit, a semester, and/or an academic year?

· How are families informed about the grade level learning expectations for their children? 

· Are learning expectations communicated more than just once per year?  When and how does that occur?

· Are expectations for student learning available in translation for families?

1.a.8.
Job-Embedded Professional Learning.  Instructional staff engages in ongoing, job-embedded professional learning opportunities (including coaching) to initiate and refine standards-based instructional planning.

· Does the professional learning in this school formally or informally address standards-based instructional planning?  Would you provide an example, please?

· Do you receive/Do you give feedback on instructional plans?  What kind of feedback is received/given?  In what ways is the feedback effective and helpful? 

· Do instructional coaches, content coaches, and/or teacher mentors assist staff with standards-based instructional planning?  If so, how is that assistance accessed?  If you have participated in this process, how has your planning changed as a result?
Indicator 1.b. Guaranteed and Viable Curriculum
Teachers consistently plan instruction to ensure a guaranteed and viable curriculum is provided.
	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides

Curriculum maps

Lesson planning templates

Lesson plan samples

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.) 

School handbook
	School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

Student enrollment information

Library and/or computer lab schedule

Budget

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


1.b.1.
Equitable and Challenging.  Instructional planning ensures equitable and challenging learning experiences that scaffold increasing depth, breadth, and cognitive complexity to prepare all students for success at the next level. 
· How do you/How do teachers approach the task of planning increasingly challenging learning experiences so that students will be ready for the next academic level (class, unit, or grade)?

· Please give an example of scaffolded instruction you have taught or observed.
· What does “cognitive complexity” look like in this grade level or content area?

· How is the effectiveness of scaffolded learning experiences evaluated in your classroom, grade level, or department?

1.b.2.
21st Century Skills.  21st century skills (i.e., collaboration, critical thinking, invention, information literacy, and self-direction) are routinely incorporated into instructional planning.
· What 21st century skills are incorporated into instructional planning?

· How do you/How do teachers stay up-to-date regarding instruction of 21st century skills so that they are routinely incorporated into instructional planning?

· What do you consider to be the most important 21st century skills that students need to learn at the grade level(s) or in the courses you teach?

· How are higher order thinking and problem solving strategies and practice included in instructional planning? 
[Possible look-fors: creating, analyzing, evaluating, doing “authentic” tasks, problem solving, setting goals]
1.b.3.
Prepared Graduate Competencies.  Instructional planning (P-12) incorporates prepared graduate competencies to ensure student success in postsecondary and workforce settings.

· The Colorado Academic standards address “prepared graduate competencies” – knowledge and skills that students will need to be successful after graduation and in the work force.  Have staff members reviewed those competencies?

· How do teachers in this school address those competencies in planning and instruction?

· What graduate competencies are most relevant in this grade level or content area?

1.b.4.
Relevance.  Instructional planning emphasizes the relevance and application of acquired knowledge and skills to real-world situations.
· How do teachers make learning relevant to students?

· How do you/How do teachers you have observed helped students make a connection between what they are learning in school and the “real world”?
· Please share an example of a lesson or unit in which a deliberate effort was made to help students transfer learning and incorporate “real world” skills. 

1.b.5.
Information Literacy and Technology.  Instructional planning includes student research, information literacy, reasoning skills, and students’ routine access to available technology at each grade level.
· Are information literacy skills included in the district curriculum? 
· What research skills are taught at your grade level/in your department?

· What horizontal and vertical planning occurs regarding research skills and research projects?

· How often during an academic year do your students conduct research-related work?  How are research topics determined? 

· What technology can students access to supports their learning and research? 

· How often do students access that technology?

· What instruction and support on the use of technology do students receive, such as keyboarding, word processing, spreadsheet, database, use of document cameras, Promethean Boards, etc.?

· How often do students use computers for research and problem solving?  Do they typically do so individually or with a peer?

1.b.6.
Resource Allocation.  Planning ensures teachers have sufficient time, materials, and instructional tools to teach the curriculum so students can learn the content and perform at mastery level.
· Are the school day and school calendar adequate to support teaching most students to mastery of grade-level expectations?  What do you see as the current strengths and challenges in this area?

· Do you have the instructional materials needed to help you teach grade-level expectations?

· Do students have access to sufficient student materials to support their learning?

· What tools, such as computers, manipulatives, and media, support teaching and learning?
1.b.7.
Access to Curriculum.  All students have access to the district’s guaranteed and viable curriculum regardless of content area, level, course, or teacher.
· What steps are taken in this school to ensure that each student has access to the district’s guaranteed and viable curriculum?

· Can you think of any circumstances in which any group of students may not have access to the district’s curriculum, for whatever reason?  Please explain. 
· How does the school ensure that all students (e.g., students with IEPs, English Language Learners, underperforming students, homeless and highly mobile students) access a curriculum aligned to the Colorado Academic Standards?

· Is there sufficient time, materials, and instructional tools to teach so that most students learn to mastery most of the time?  Comments?
Indicator 1.c. Instructional Planning

Instructional planning is frequently collaborative and leads to instruction that is coherent and focused on student learning.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides, scope & sequence

Curriculum maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)
	School handbook

School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


1.c.1.
Collaborative Planning.  School administrators promote collaborative planning by scheduling adequate time in the master schedule.
· Are teachers expected to plan instruction with colleagues?  How often does that typically happen?  Do you usually plan instruction by yourself or with colleagues? 
· Is time built into the regular schedule for teachers to do collaborative planning?  What is the rationale for this?

· In your opinion, how effective is collaborative planning at this school?  Why do you think so?

· What do you see as the purpose of collaborative instructional planning?

· Please describe the process used for collaborative instructional planning. 
1.c.2.
Backwards Design.  Teachers use a backwards design process to ensure instructional planning begins with the end in mind, starting with the big ideas, learning targets, and planned criteria to assess mastery. 

· Do teachers plan backwards – in other words, begin with the end in mind when designing a course and/or unit of instruction?  Please describe how that process works.

· If teachers plan “with the end in mind,” what factors are considered when determining what the “end” is?  

· Is identifying essential background knowledge and skills (schema) part of the routine instructional planning at this school?  How is that work done?

1.c.3.
Data and Planning.  Teachers use student data and current performance levels when planning instruction. 

· What information do teachers consider when planning a unit of instruction?

· How often during instructional planning do teachers look at students’ recent assessment data and current performance levels to help focus instructional planning? 

· What data are the most helpful to you when planning instruction?
1.c.4.
Common Planning Expectations.  Teachers incorporate common elements in their planning, such as learning objectives, academic vocabulary, essential questions, and differentiated student activities. 

· Are there common elements that are expected to be included in lesson plans?  
[Possible examples: the grade level expectation, focus questions, method of assessment, list of resources.] 

· If so, were they identified by the district, the school, or a teacher team?

· What is the rationale for having common planning expectations?

· Do you have a copy of an instructional plan that I could see? 
[It is only necessary to ask this if an example wasn’t included in the school portfolio.)
1.c.5.
Planning Tools.  Teachers use aligned curricular documents and other tools (e.g., curriculum maps, pacing guides) to guide their instructional planning.

· What tools are used to help guide instructional planning – for example, pacing guides, teachers’ guides, other curriculum documents from the district or state? 

· How do teachers keep track of the standards and grade-level expectations that have been taught and the degree to which each student has mastered them?

1.c.6.
Rigor.  Teachers include high expectations and academic rigor for all students in their instructional planning.

· What indicates to you that an instructional plan reflects high expectations and academic rigor?

· To what degree would you say high expectations and academic rigor are in place for each student?  Why would you say so?

· Does instructional planning routinely include higher level thinking for all students?  Is this monitored?
· Do teachers in your school use common terminology or taxonomy to refer to levels of thinking?

1.c.7
Academic Program Alignment.  Curriculum is coordinated and aligned across academic programs (e.g., special education, gifted education).

· What processes are used to align curriculum (grade-level knowledge and skills) among academic programs such as special education, electives/specials, and gifted education?
· What opportunities exist for staff members, including classroom teachers and specialists, to have conversations about curriculum coordination and alignment?

1.c.8.
Curriculum and Materials.  Teachers understand the different purposes of curriculum and instructional programs/materials and use both appropriately in instructional planning.

· To what degree is instructional planning grounded in standards and grade-level expectations rather than on instructional materials?

· How are program teacher guides used in instructional planning? 

· What instructional planning support is provided in the teacher resource guides? 

· What is the expectation for how teacher guides should be used for instructional planning?

1.c.9.
Accountability.  School administrators monitor instructional plans and hold teacher teams accountable for developing standards-based lessons.

· What process do school administrators use to monitor instructional planning?  How often does this happen?

· What aspects of instructional plans are monitored?  (For example, are they monitored for completeness? general quality? level of rigor? alignment to identified student needs?)
· How are teachers and teacher teams held accountable for ensuring that instructional plans are standards-based and focused on bringing students to mastery of grade-level expectations?

· How would you describe the link between standards-based planning in this school and the school’s overall academic performance?
Teaching for Learning
Standard 2: Best First Instruction

Instructional staff members provide aligned, integrated, and research-based instruction that engages students cognitively and ensures that students learn to mastery.

Indicator 2.a. Standards-Based Instruction
Instructional staff consistently implements standards-based instructional practices.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides or maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)

School  handbook
	School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or list of topics]

Course descriptions and similar materials shared with families

Copies of pertinent assessments

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


2.a.1.
Learning Goals.  Teachers ensure that all students understand the goal of each lesson.

· How is the learning goal of a lesson or unit (not just the classroom activity) communicated to students?  

· What information is typically included in learning goals?  Is there a common structure or format?
· Do you think students typically understand the goal of each lesson?  Why or why not?

· How do you/do teachers check for students’ understanding of lesson goals?  To what degree is this a routine practice?
· When during a lesson are learning goals specifically addressed?

· Is there a schoolwide expectation for using learning goals?  If so, how is this expectation monitored?

2.a.2.
Clear Performance Expectations.  Teachers consistently communicate expectations for mastery-level performance using tools such as exemplars, models, rubrics, checklists, and think-alouds. 
· How is performing at mastery (or beyond) determined or defined at your school?

· How do teachers communicate what is required for mastery of learning targets?  

· Do teachers in your grade level or department use common rubrics, exemplars, and checklists?  What is the source of those tools?  Are there an adequate number of rubrics and exemplars at your grade level/for your courses?

· How do you check to make sure students correctly understand what they need to know and be able to do to show mastery of grade-level expectations?  

· Do teachers use common scoring guides, anchor papers, and/or assessment protocols to improve the consistency of how student work is evaluated?  How often does this happen?
2.a.3.
Instructional Focus.  Teachers ensure that instruction emphasizes concepts and skills to meet grade-level expectations.
· What are examples of the “need-to-knows” of your course, grade level, or discipline?  How are these “need-to-knows” determined?
· What concepts or processes do your students need to learn to the level of automaticity?

· What concepts or processes do your students need to learn, but not necessarily to mastery?  

· How is this determination made?

· How well does instruction incorporate both knowledge and skills as well as conceptual thinking and problem solving? 

2.a.4.
Formative Assessment.  Teachers continually monitor and adjust instruction and content based on multiple checks for understanding and formative assessment.

· What are some ways you/the teachers you observe check for student understanding during a lesson?

· What information is collected during instruction that might help to decide what needs to be changed either on the spot or during the next lesson?

· Do teachers have access to assessment data that can be used formatively on a regular basis?

· If you see that a lesson isn’t going as planned, what do you do/what do you expect teachers to do?  [Possible look-fors – change content, instructional strategies, and/or time; differentiate; re-teach.]
2.a.5.
Evaluation of Instruction.  Teacher teams regularly evaluate the impact of classroom instruction on student learning.
· Do teachers have frequent opportunities to talk about the impact of their instructional practices with colleagues?  

· How often do you and your colleagues talk about the selection of specific instructional strategies to help students learn particular content?

· Who organizes, schedules, and/or facilitates these conversations?

· Is it “safe” to express questions and concerns in this context?

· Are current instructional practices, in general, leading to student mastery?  What evidence do you look for?
· How is instruction monitored?
· Are there identified instructional practices that are either recommended or mandated in this school?  If so, what are they?  In general terms, how often are these “core” instructional strategies used in your classroom/in classrooms you have observed?

2.a.6.
Job-Embedded Professional Learning.  Instructional staff engages in job-embedded professional learning opportunities (including coaching) to improve teaching and learning.

· What professional learning opportunities are available at this school to help all teachers improve instruction?

Have you recently been involved in professional learning opportunities that have focused on high impact, research-informed instructional strategies?  How did that learning impact your instruction?
[Learning opportunities could include, for example, staff development training, book studies, etc.]  
· Are there any authors, books, resources, theories of teaching and learning, etc. with which most of the instructional staff is familiar?

· After a new instructional strategy is introduced and practiced, what are the expectations for consistent implementation?  
· Can any teacher receive support, coaching or mentoring?  How does that occur?
Indicator 2.b. Instructional Context
Instructional practices and resources are in place to facilitate and support effective teaching and learning. 
	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors

Preschool teachers, director
	District curriculum documents

Curriculum guides or maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)

School handbook
	School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

School and classroom behavioral expectations

Homework policy

Textbooks, ancillary materials, instructional resource list

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


2.b.1.
Maximizing Learning Time.  Teachers provide bell-to-bell instruction and implement classroom procedures that reduce interruptions and minimize lost instructional time.
· What classroom routines or practices do you/do teachers use to maximize instructional time?

· What factors interfere with uninterrupted, bell-to-bell instruction? 
· What are some strategies you use/you have observed that maximize instructional time as learning time for students?  
· Is the use of instructional time routinely monitored to ensure active student engagement?

2.b.2.
Classroom Management.  Student behavioral expectations are explicitly taught, clearly understood, and consistently reinforced in classrooms.
· Are there consistent student behavior expectations for all classrooms?  How were they developed or adopted?
· Are there schoolwide expectations for teaching common behavioral expectations?  

· How are behavioral expectations communicated and taught?  
· What evidence do teachers and the school collect to monitor how well students understand and follow behavioral rules?

· Are classroom behaviors applied consistently from classroom to classroom?  Why do you think so?

· How are expectations for student behavior communicated to families?

2.b.3.
School-Home Communication.  The school provides school-home communication focused on ways for families to support student learning.
· How would the school like families to support student learning?  How is that communicated to families? 
· How do individual teachers communicate with families?  How well is that working?  
· Are there specific expectations about how often teachers or the school communicate with parents?

· On what topics and issues does the school communicate with families? 
· Does this school have a systematic approach to increasing parent/family involvement?

· What is the school doing to help families support their children’s learning?

· What evidence do you have that school-home communications are effective?  What could be done to further improve school-home communications? 
2.b.4.
Homework Practices.  Homework is aligned to previously-taught learning targets, extends student learning, and generates instructional follow-up.
· For what purposes do you (you personally, your grade level, or your department) assign homework?
· Is there a common homework policy at your school, grade level, or in your department?  What does the policy say?  How is it monitored?

· Is planning homework part of general instructional planning?

· How is homework aligned to learning goals?

· How do teachers use homework?  How do students use homework?

· How is homework followed up?

· Can most students in this school articulate the purpose of homework and the relationship between classroom learning and homework?

2.b.5.
Instructional Resources.  Instructional resources (e.g., textbooks, supplemental reading, library resources, technology) are sufficient to support effective teaching of the curriculum.
· Do you/Do teachers have the resources needed to effectively deliver the district curriculum?

· What technology is available to support instruction?

· What else is needed (rather than “nice to have”) for instruction?
· How well do you think available resources are being used?

· What processes are used if teachers or paraprofessionals need something additional to support instruction?

2.b.6.
Access to Early Childhood Education.  The school provides or collaborates with community agencies to provide early childhood instructional services aligned with the K-12 system.

· Does this school provide or house an early childhood education program?

· Is early childhood a service sponsored by the district or by a community partnership?

· How does the school collaborate with early childhood services? 

· How does this school ensure there is alignment between the school’s curriculum and instructional practices and early childhood services? 

· How often do ECE and Kindergarten teachers meet to talk about students, practices, and expectations?

Indicator 2.c. Instructional Practices
Teachers consistently use instructional strategies informed by current research to raise student achievement and close achievement gaps.
	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides

Curriculum maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)
	School  handbook

School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

Common taxonomy

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


2.c.1.
Gradual Release of Responsibility.  Instructional staff provides an increasing succession of student responsibility by moving from modeling and structured practice to guided and independent practice.

· What does guided practice look like in your classroom?

· How do teachers move from introducing students to a concept or skill to being able to work with it independently?

· How consistently do teachers use a gradual release of responsibility model during instruction? 
· How do you know when students are ready to work on their own?

· How do teachers monitor students’ independent practice?  What is an example of what happens if students are given independent work and it doesn’t seem to go well?

2.c.2.
Direct and Explicit.  Instructional staff uses modeling, demonstrations, and multiple examples to teach skills and strategies and provides frequent opportunities for student practice and response.

· How is direct and explicit instruction promoted in this school?

· What teaching techniques do you/do staff members use to make learning (knowledge, skills, and concepts) as clear as possible to students?

· Would you provide a recent example of when students were provided with modeling or demonstration of a skill or strategy they were to learn?

2.c.3.
Review/Re-teach/Revise.  Teachers review learning strengths and errors with students, re-teach as needed, and help students revise their work.

· How much time during an average week is spent going over assignments and homework with students?

· What are your goals for going over assignments, quizzes, and student work with students? 

· How do you find time to re-teach when that becomes necessary?  How do you build time into your lessons and pacing to ensure that re-teaching can occur?
· How do teachers help students learn to revise and improve their work?

· How do staff members communicate to students the value of learning from a mistake?

2.c.4.
Cognitive Engagement.  Teachers use strategies to ensure students are cognitively engaged (e.g., reciprocal teaching, problem-based learning, cooperative group learning, independent practice).

· How do teachers ensure that students are cognitively engaged in lessons?

· How would you describe the level of student engagement in this school/in this classroom most of the time?  (For example, are students off-task?  Are they busy with tasks, but not always cognitively engaged?) 
· How do teachers ensure that each student participates in classroom discussions and activities on a daily basis?

· Other than calling on students who have raised a hand, how is each student provided with multiple daily opportunities to respond to questions and participate in classroom discussions and activities?

· How do teachers promote students’ sense of responsibility for their own learning?

2.c.5
Skillful Questioning.  Teachers plan classroom questions to help students deepen and revise their thinking and support students in asking questions as an integral part of learning.

· How frequently do you pre-plan questions for a lesson?  Is that something you do with colleagues?  What kinds of questions do you pre-plan?

· Why do you pre-plan questions?

· Are students taught how to ask good questions?  
· How are students encouraged to ask questions?

· Are classroom data collected about the types and frequency of questions asked by teachers and/or students’?  If so, who collects those data?  What use is made of the information?
· What is the approximate balance during the day of teacher talk and student talk?  How do you know this?
2.c.6.
Integration.  Teachers help students make relevant connections within and between disciplines and present new concepts in multiple contexts to ensure transfer of learning.

· How do teachers help students make connections between what they are learning in one class (or one content area) and another?

· How often and how successfully do you see this happening?

· What strategies are employed to enable students to transfer learning from one situation to another?

2.c.7.
Thinking Skills.  Teachers routinely and explicitly model and incorporate higher order thinking, meta-cognition, and problem solving skills into daily lessons.

· Does your school use a common taxonomy when talking about learning and higher order thinking?

· How do you incorporate higher order thinking and problem solving in your daily lessons?  Please provide some examples. 

· Do teachers in this school teach metacognitive strategies to students?  How is this done?  What opportunities do students have for reflecting on their learning?

· What is your rationale for teaching metacognition?

2.c.8.
Accountability.  School leadership routinely monitors classroom instruction and provides ongoing feedback to ensure teachers provide effective instruction.

· How does school leadership monitor classroom instruction?  What processes are used for observation and feedback?  How often does this occur? 

· Does instruction seem to change based on observation and feedback?

· How are individual teachers held accountable for using research-based instructional practices?

· How are teacher teams held accountable for using research-based instructional practices?

· Are there patterns of instructional strengths and challenges that you see in this school?

Indicator 2.d. Meeting Individual Needs
Instructional staff uses developmentally, culturally, and linguistically appropriate instructional strategies to meet the diverse needs of all students.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides

Curriculum maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)

School handbook
	School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or topics

Course descriptions and similar materials shared with families

Copies of pertinent assessments

Prepared classroom questions

Instructional materials

Individualized student learning plans 

	Observations
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


2.d.1.
Differentiation.  Instructional staff adjusts, clarifies, or re-frames instructional strategies, routines, or content in a timely way to ensure groups of students and individual students are mastering required learning.

· How do teachers know when groups of students and individual students are starting to fall behind? 

· What sources of information are used most often to determine the potential need for instructional differentiation?

· What factors are adjusted when students are at different levels as they progress toward mastery of a learning target?
· How and how frequently is instruction differentiated? 

· What support is available to help teachers provide differentiated instruction to students?  
· How does this school approach the task of closing gaps in learning between groups of students?

2.d.2.
Learner-Centered Pedagogy.  Classroom instruction provides each student with multiple opportunities to apply background knowledge, correct misconceptions, and engage in deliberate and meaningful practice as new learning is acquired. 
· What do you consider when you think about how students learn, versus what students should be learning?

· What are some ways teachers uncover students’ background knowledge about a topic?  How is that information used?
· How do teachers determine the accuracy of students’ thinking?  
· How do you find out if students are misunderstanding a key concept?
· What are some examples of student misconceptions of ideas or concepts that have been uncovered during the course of instruction?  
· How are classroom activities evaluated to ensure they provide students with meaningful practice?

2.d.3.
Variety of Resources.  Teachers use a variety of materials, curricula, and academic tasks that are responsive to the range of student needs.
· How well do available instructional materials meet the variety of student learning needs?

· How well do available instructional materials provide suggestions and options for differentiating instruction?  Examples?

· How does the media center provide resources to support the school’s curriculum?

· Does your school or department have a resource room?  If so, how useful is it?

· What are some of the classroom strategies you have used (or observed) that helped meet a variety of student needs?

· To what degree would you say the instructional materials, curricula, and academic tasks in this school (or this department, or grade level) are responsive to cultural differences?

2.d.4.
Linguistic Strategies.  The school implements a comprehensive and coherent approach to meet the needs of students who are non-English-speaking and/or who have limited English proficiency.
· What schoolwide efforts are made to support students who are learning English?  Those who have limited English proficiency? 
· What is being done at the classroom level to support students who are learning English?
· What instructional strategies are used to support English language learners?
· What supplemental materials are available for English language learners?
[Possible look-fors include: using non-linguistic representations, sheltered instruction, comprehensible input, academic vocabulary instruction, etc.]
· What school-wide and classroom support is given students with limited English mastery, e.g., students from a background of poverty? 
· Do students learning English have access to high interest/simple vocabulary and age-appropriate materials?  

· What strategies are used to increase academic vocabulary for all students?

2.d.5
Enrichment.  Teachers provide opportunities for students performing at grade level and beyond to ensure their learning is challenging, engaging, and sustained.

· How do teachers determine which students are performing at grade level “mastery” or beyond?

· Does this school emphasize the needs of advanced learners as well as the needs of struggling students?  Examples?
· What classroom practices are used to ensure that students at the advanced level are kept at the “cutting edge” of their learning?

· How are the options for advanced students implemented, monitored, and evaluated for effectiveness?  

2.d.6 
Early Childhood Instruction.  Preschool instruction builds academic readiness skills, develops background knowledge, increases self-regulation, and introduces academic vocabulary.

· What academic skills are addressed in preschool?

· What school readiness skills are built in preschool?

· How does preschool extend children’s background knowledge in preparing them for K+ education?

· What academic/school-related terms or concepts are preschool students expected to learn?
· Are there gaps between preschool and kindergarten in terms of expected student readiness?
Indicator 2.e. Students as Learners
Teachers empower students to share responsibility for, and be actively engaged in, their learning.
	Sources of evidence may include:

	Interviews
	Documentation
	

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	District curriculum documents

Curriculum guides or maps

Lesson planning templates

Performance descriptors

Rubrics

Exemplar collections

Student learning plan examples (anon.)

School handbook
	School and classroom data

Team meeting agendas and notes

Professional learning calendar and/or list of topics]

Course descriptions and similar materials shared with families

Copies of pertinent assessments

Parent/teacher/student conference information

Student notebooks (anonymous)

	OBSERVATIONS
	
	

	Classrooms

Library/Media Center

Grade-level team meetings

Staff meetings
	
	


2.e.1.
Student Engagement.  Student participation is active, purposeful, and thoughtful. 
· How would you describe the level(s) of students’ academic engagement at this school?  

· Do students seem to be emotionally engaged – motivated, interested - with learning?  Why do you think so?

· How can you tell the difference between a student who is just busy (behavioral engagement) and one who is cognitively engaged?

· What strategies do teachers use to increase cognitive student engagement?

· Are students considered active partners in the learning process in this school?  In what ways?  
2.e.2.
Student-Friendly Language.  Teachers share learning targets, performance requirements, and assessment results in student-friendly language. 
· How do teachers find out what relevant academic terms students do or do not understand?

· What work has your school or team done to frame learning targets, performance expectations, and information about assessment results in student-friendly language?
· What are the expectations in this school that learning targets be posted and discussed with students?  

· When, how, and how often are learning targets discussed with students?

· How much instructional time is spent discussing learning requirements with students? 
· What is believed to be the value (or lack of value) of spending instructional time discussing learning requirements and assessment results directly with students?

2.e.3.
Descriptive Feedback.  Teachers provide students with regular, specific, and timely descriptive feedback to help them improve their performance.
· How do teachers provide feedback to students in ways that lead to improved student performance?  

· How do students typically use this feedback?
· What types or examples of feedback are provided to students?  
[Listen-fors: motivational/personal feedback (“Good job!”), evaluative feedback (“This is how you performed.”), and descriptive feedback (“This is what you did well and this is what you can do next to improve.”)]
· Is feedback to students monitored or reflected on, either formally or informally?  When, how, and by whom?

2.e.4.
Mastery Requirements.  Students know and can articulate what is required to demonstrate mastery of grade-level expectations.

· How do teachers know if students really understand the expectations for quality grade-level work? 

· How do teachers check to see how well students understand the requirements of mastery?  How frequently does that happen?

· Do the rubrics and exemplars students use in lessons lead to an understanding of performance expectations?  Why or why not?
· How often do classroom practices enable students to explain their understanding of grade-level expectations?  
· Do teachers or teacher teams collect examples of work that can serve as examples and exemplars for students? 
· What does “teaching to mastery” mean to you/to the staff?
2.e.5.
Self-Evaluation.  Students learn to evaluate their current performance in relation to expectations for mastery using rubrics, scoring guides, examples, and exemplars to analyze and improve their work.

· How do students learn to assess their strengths and weaknesses in relation to expectations for mastery?

· Is student self-evaluation an important area of emphasis in this school?  If so, how is this promoted?
· How do students learn how to use rubrics effectively?  Do all/most students use rubrics?

· How often do students use rubrics or other types of scoring guides?

· For what purposes do students use rubrics and exemplars?  
[Possible listen-fors:  to help them improve work in progress, to provide feedback to peers, to evaluate completed work, to gauge their level of improvement] 
· How often do students have the opportunity to analyze examples of anonymous student work in order to clarify their understanding of what good work should look like?

· Do teachers have access to both exemplary student work and a range of student work that can be shared with students for the purpose of analysis?

2.e.6.
Goal-Setting.  Students use feedback and assessment results to set and monitor their learning goals.

· Do students set learning goals for themselves?  How do they learn to do this?

· Do teachers use common templates or processes to help students set meaningful and achievable learning goals?  How is this process monitored?

· Are students taught a basic data dialogue process?

· How have formative, interim, and summative assessment results helped you decide what and how to talk about learning goals and next steps with students?

2.e.7.
Efficacy and Perseverance.  Teachers develop student efficacy and help students persist when faced with a challenging task.

· What do teachers do to help students feel confident in their ability to tackle challenges?

· How are students motivated to persist when they are faced with a challenge?

· To what degree is student efficacy and persistence a concern in this school?

2.e.8.
Student Reporting.  Teachers involve students (e.g., student led-conferences, journals) in reporting their progress to families.
· How are students involved in reflecting on and reporting progress and achievement – for example, participating in student-led conferences or keeping learning journals?  
· Is this a schoolwide effort?

· How are students prepared to participate in parent conferences?

· Does the school monitor the impact of student-led conferences?  How?

Teaching for Learning
Standard 3: Assessment of & for Learning

The school uses multiple measures and assessment strategies to continuously inform instruction to meet student needs, measure student progress toward and mastery of grade-level expectations, and improve instruction.
Indicator 3.a. Use of Assessment and Data

Teachers use multiple sources of data and consistent, high quality assessment practices to guide school, department, grade-level, and classroom decisions.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Data warehouse/data system information

School schedule

Teams’ schedules

Data dialogue protocol

Common assessments

Rubrics 

Examples and exemplars
	Student and professional work models

Professional learning calendar and/or list of topics

Examples of student work used by teachers for analysis of student progress

School/district curriculum documents

School/district assessment schedule

	Observations
	
	

	Classroom

Grade-level team meetings

Vertical or department team meetings

Data team meetings

Staff meetings
	
	


3.a.1.
Data System Use.  School leadership and instructional staff access and use data systems to efficiently manage, disaggregate, display, and report multiple types and sources of data. 
· Does this school use a data system or data warehouse that incorporates data from all the major assessments given?
· Who is responsible for entering, collecting, displaying, and sharing data?
· In your opinion, is the data system user-friendly?  Efficient?  
· What training has been offered in how to access and use the system?
· How do staff members access and use multiple data sources?
3.a.2.
Time Scheduled.  School administrators ensure time is routinely scheduled for collaborative teams to engage in data dialogue.  
· Do teacher teams meet regularly to review student work and analyze assessment results?

· Is time built into the school schedule and calendar for data dialogue and evaluation?

· Is participation in collaborative data dialogue required or optional?

3.a.3.
Data Dialogue.  Common processes, protocols, and language for analyzing data are used schoolwide. 
· Is there a common process or protocol that your team or school uses to organize data analysis and guide decision making based on data?

· What training have school leadership and/or instructional staff had in analyzing data?

· How does your team move from talking about data to making instructional decisions that impact learning?

· How does school leadership promote in-depth teacher team conversations about data?  To what degree do those conversations actually impact instruction and student learning?

· How are data team meetings monitored?  What are they monitored for? 

· In what ways are data teams being successful?  What would help data teams be more successful?
3.a.4.
Student Assessment Practices.  Teachers ensure students understand the purpose of each assessment, acquire test-taking strategies, and use assessment as a tool for learning. 
· To what degree are you confident that students understand the purpose of each assessment? 

· How do teachers use assessment as a tool to help students learn how to learn?

· In order to make sure that assessments are as useful as possible, what do you want students to know and be able to do: 
· before taking the assessment?

· while they are taking an assessment?

· after an assessment?
· How does the school promote students’ ability to use effective, thoughtful study and test-taking skills while avoiding “drill and kill” test prep?  Please explain. 
3.a.5.
Assessment Purposes.  School leadership and instructional staff understand the purpose of each assessment (e.g., screening, diagnosing, progress monitoring, measuring achievement).
· Are there any assessments that you are asked to give for which the purpose is unclear to you or to your team?

· Is there a schoolwide or district-wide assessment plan that has been shared with instructional faculty members which outlines the purpose, timing, and parameters of each required assessment?
3.a.6.
Common Assessments.  Grade levels and departments use common assessments and scoring guides to ensure fidelity to curriculum and consistent performance expectations.
· Do teachers give common assessments?  How are they developed?  How are they used?

· Are the common assessments evaluated with common scoring guides? 

· What purpose(s) do common assessments serve for students?  for teachers?  for the grade level or department?  for the school?
· Are teacher-developed common assessments evaluated for technical quality?
3.a.7. 
Review of Classroom Assessments.  Classroom assessments are periodically reviewed to ensure alignment to grade-level expectations and learning targets and consistency in measuring intended outcomes. 
· Are classroom assessments monitored to ensure that they are aligned with Colorado Academic Standards and grade-level expectations?  When is that done?  Who is responsible for that work?

· Are classroom assessments aligned to learning targets?  How is that determined?

· Are evidence outcomes considered when developing or selecting assessments?

· Do you consider classroom assessments to be reliable?  In other words, do they consistently measure student learning from classroom to classroom or school to school?

3.a.8.
Assessment Rigor.  Classroom assessments evaluate student learning at a level of rigor comparable to the cognitive/performance level required by the Colorado standard(s) being assessed.
· Do your classroom assessments target the same level of rigor as the grade-level expectations for the Colorado Academic Standards?  How was that determined? 
· To what degree do you think classroom assessment tasks require your students to demonstrate rigorous work?  Why do you think so?

· How do teachers in this school make sure assessments include higher order thinking?

· Do the assessments in this school include tasks that are interdisciplinary?
· Are assessment tasks designed to simulate ‘real world’ experiences?  How often? 

· Do assessments include tasks that ask students to incorporate knowledge and skills learned in other classes or in previous years?

3.a.9.
Opportunities to Demonstrate Mastery.  Teachers provide students with multiple opportunities and/or strategies to demonstrate progress toward mastering grade-level expectations.
· Do students have more than one opportunity to demonstrate their learning?  Please explain.

· How frequently do students in your classroom/in this school have the opportunity to demonstrate mastery of grade-level expectations?

· Please give examples of ways in which you/in which teachers provide multiple opportunities for students to show mastery. 
3.a.10.
Analysis of Student Work.  Teacher teams frequently analyze student work as an important source of data to evaluate both student learning and effectiveness of instruction.
· Do teachers collaboratively analyze samples of student work as evidence for teaching and learning?

· What are your purposes for collaboratively analyzing student work?

· Do you have a process or protocol you use?  How does that help or hinder your work? 

· Have teachers been trained in the use of protocols to analyze student work? 
3.a.11. 
Job-Embedded Professional Learning.  School leadership and staff members engage in ongoing, job-embedded professional learning opportunities (including coaching) to enhance and refine assessment practices (e. g., interpreting data, participating in data dialogue, modifying instruction based on student data).

· What professional learning is available to all staff to ensure consistent and expert implementation of assessment practices?

· What assistance is available for staff members who are struggling to make effective use of data?

· What assistance is available to ensure all teachers understand how to interpret data?

· Do all teachers participate in data dialogues?  How is that effort supported?

· Do most teachers know how to modify instruction based on the analysis of student data?  Why do you think so?
· How are teachers identified or self-identified to receive assistance and support?

· What professional learning and support do you believe is needed in the areas of assessment and data?  
3.a.12.
Accountability.  School leadership routinely monitors the use of school and classroom-level assessments and provides ongoing feedback to ensure teachers use high quality assessment practices.
· What should school leadership and teacher teams know about assessments and assessment practices?  What support and accountability measures address that? 

· How are teachers or teacher teams held accountable for administering and using assessments in an effective manner?
· What is done to increase inter-rater reliability among teachers?  

· How often do teachers use common scoring guides, anchor papers, and/or assessment protocols to improve consistent evaluation of student work? 

· What kind of feedback is given teachers to promote the use of high quality assessment practices?

· What challenges do you have implementing current assessments or assessment practices?
3.a.13.
Monitoring Data-Informed Decisions.  Data teams routinely evaluate the effectiveness of their data-informed decisions.
· What practices are in place to ensure data teams keep track of their data-based decisions?

· Do teams have the opportunity to reflect on their successes and challenges after implementing a data-driven decision?  Who facilitates that process?  How has it made a difference?
· If data-informed decisions are monitored, at what level does this occur, i.e. school, classroom, student subgroup, department, grade, and/or individual student?

Indicator 3.b. Assessment for Learning

Formal and informal assessment data are analyzed during the learning process to modify instructional strategies or content to meet the needs of learners.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Prepared teacher questions

Progress monitoring data

Interim assessment data

Summary assessment data

Data analysis summaries
	Lesson plans

Data dialogue protocols for use with students

Data recording forms

Feedback forms for students

	Observations
	
	

	Classroom

Grade-level team meetings

Vertical or department team meetings

Data team meetings

Staff meetings
	
	


3.b.1.
Checking for Understanding.  Teachers adjust classroom instruction based on frequent and regular checks for understanding/formative assessment (e.g., teacher questions, student responses, student questions, observations). 
· What strategies are used to check for student understanding during classroom instruction?

· Other than brief classroom walk-throughs, how is student learning monitored during lessons?  How detailed (class level, group level, individual level) is the information collected?
· How do you know if and when students aren’t learning?  What mechanisms are in place to determine that?
· What strategies are used to uncover students’ confusion about a topic?

· What are the most common misconceptions about your subject or subjects?  What strategies are used to clear up these misconceptions?
· What assessment results are used formatively?  How do assessment results help adjust instruction?
3.b.2.
Progress Monitoring.  Teachers use the results of formal and informal assessments to predict student performance, monitor and adjust curriculum and instructional practices, and identify and address group or individual needs. 

· What assessments or other tools are used to monitor students’ progress toward mastery? 
· Are there some assessments used more than others to monitor individual student needs? 
· How are results from student progress monitoring used in instructional planning? 
· What role does progress monitoring play in grouping students?  In assigning grades?
· How useful is progress monitoring as it is currently conducted?
3.b.3.
Interim Assessments.  Interim assessments determine progress over time (e.g., end of unit, quarter) and help guide decisions regarding the need for additional intervention.
· What interim or benchmark assessments are given in this school?
· How are the results from interim assessments used by the school?  by teachers?  by students? 
· What changes occur based on interim assessment results?
3.b.4.
Feedback to Students.  Assessment results are shared with students to help them revise their work and improve their understanding of how they learn.

· Can you give an example of what students in your class/in this school would be expected to do differently after reviewing their work?

· Do teachers help students reflect on their progress and achievement?  If so, how is that done?

· Are particular meta-cognitive strategies taught and practiced to help students reflect on their progress?

· How are students expected to use formative assessment results?  How are they helped to do so?

3.b.5.
Data Analysis.  Individual and disaggregated group data are routinely analyzed to identify specific student needs, evaluate classroom practices, and modify instruction.

· Can you give an example of how instruction was modified based on the analysis of individual or disaggregated group data?

· Into what groups and subgroups are school level assessment results disaggregated?
· What is done with disaggregated assessment results?  Would you provide an example?

· How often does your team (grade level/department) sit down to analyze assessment results?

· Who is involved in this process?

· What are the typical outcomes of this work?

· How often are students regrouped based on data review?

· In terms of collaborative data work, what is working?  What is still a challenge?

Indicator 3.c. Assessment of Learning

School leadership and instructional staff use multiple sources of summative assessment data to evaluate student learning and instructional effectiveness. 

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Prepared teacher questions

Progress monitoring data

Interim assessment data

Summary assessment data

State-level or special assessment copies, schedule, and/or data results

Data analysis summaries

Lesson plans
	Data dialogue protocols for use with students 

Data recording forms

Colorado Growth Model

School Performance Framework

Progress and achievement report forms

	Observations
	
	

	Classroom

Grade-level team meetings

Vertical or department team meetings

Data team meetings

Staff meetings
	
	


3.c.1.
Interim and Summative Data.  Interim and summative assessments provide information on student mastery and help evaluate the effectiveness of instructional practices and programs across content areas and grade levels.

· Are there any grade levels, programs, or content areas in this school that currently do not use interim or summative assessments?

· What processes ensure interim and summative assessment results are used to help monitor and evaluate instructional practices and programs?

· How does your team use summative assessment data to monitor and evaluate instructional practices and programs?

3.c.2.
External Sources of Data.  School leadership and instructional staff use external assessment results (e.g., Colorado Growth Model, state assessments) to obtain information on student learning, achievement gaps, and instruction.  
· What district assessment results are available in this school?  How are the results used by administration?  By teachers?  By families?

· What state assessment results are available in this school?  How are the results used by administration?  By teachers?  By families?

· What national assessment results are available in this school?  How are the results used by administration?  By teachers?  By families?
· How are results from these assessments used to improve instructional delivery or content alignment?
3.c.3.
Patterns of Achievement.  School leadership and instructional staff analyze a variety of assessment data to determine patterns of student achievement, growth, and changes in growth gaps across classrooms, grade levels, and content areas.
· What data sources are included in this school’s body of evidence?  Are you aware of any gaps?  
· How are they used to monitor student achievement, student growth, and changes in growth gaps schoolwide?

· What have you learned about current patterns of achievement, growth, and growth gaps in your school?

· What trend data are most meaningful or useful to you?

3.c.4.
Reports to Families.  School leadership ensures that summative assessment results are shared in timely, clear, and convenient ways with students and families.

· How does the school communicate the results of summative assessment to families and the community?

· How does the school communicate the results of summative assessment to students?

· How does the school monitor its level of success in communicating important summative data to students and the community?
· Are those communication efforts timely and efficient?  Are the results accessible to all members of the school community?

· Are there current challenges in sharing summative assessment results?  Please explain.
Teaching for Learning
Standard 4:  Tiered Support

The school implements a comprehensive system of tiered academic and behavioral support to enable students to master grade-level expectations.
Indicator 4.a. System of Tiered Supports 

The school implements a system of tiered support within the rigorous, standards-based system of teaching and learning.  
	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Teaching/Learning cycle information, e.g. training materials, teacher handbook

Tier I lesson/unit plan samples

Tier ll lesson/unit plan samples

Tier lll lesson/unit plan samples

Protocols for problem-solving meetings

Meeting agendas and notes 

School behavioral expectations

Behavioral support program/activity information
	Supplementary instructional support program evaluations

Student learning (achievement and growth) data

Before/after school schedules

Summer/Saturday school schedules

Research/rationale for selection of interventions

Budgets

Staff assignments (including changes based on student needs)

	Observations
	
	

	Classroom

Interventions

Team meetings

Staff meetings

Conferences
	
	


4.a.1.
Continuum of Supports.  The school provides a comprehensive continuum of evidence-based, supplementary instruction and intervention.

· Are supplemental learning opportunities provided both to students who are not reaching mastery and to those who are performing above expected mastery?  Please describe.

· Are both approaches (i.e., support for reaching mastery and support when exceeding mastery) equally valued and emphasized in this school?

· If a teacher has concerns about an individual student’s learning progress, what evidence and procedures are used to evaluate the situation?  
· What gaps, if any, currently exist in the school’s continuum of supplementary instruction and intervention?
· Are there any identified student needs for which the school does not have supplementary support to offer?
· What information is available to help teachers make decisions about the continuum of support for students?
· How are teachers assigned to participate in the school’s continuum of supports for students?
4.a.2.
Progression of Learning.  Teachers design a progression of learning that leads students to master grade-level expectations.  
· How do teachers plan a progression of learning that will lead to mastery?  Example?  Comments?
· Is a progression of learning toward mastery of grade level expectations a routine aspect of instructional planning?  Please explain.
· Please provide an example of scaffolding that you have taught or observed.

· What are the stated outcomes of most intervention goals? 

[Possible look-fors include helping students learn to mastery, closing gaps, moving from catch-up to keep-up status]
4.a.3.
Integral to Teaching/Learning Cycle.  Tiered support is an integral part of a rigorous, ongoing teaching/learning cycle.
· Would you describe the supplementary instruction and intervention currently offered at the school as a ‘comprehensive continuum’?  Please explain. 

· What are the strengths of the existing program?  What are the gaps?

· How are tiered supports aligned with the regular cycle of teaching and learning at this school?

· To what extent is tiered support understood to be an integral part of the academic work of the school?

4.a.4.
Behavior Supports.  The school implements a proactive system of instruction and intervention for behavior to ensure that each student is a successful member of the school learning community.

· Does the school implement a system-wide approach to student behavior?  If so, what are the characteristics of that system?  

· To what degree is the approach to student behavior proactive versus reactive?

· What steps are taken and what data are utilized to ensure that each student is a successful member of the school learning community?

· What information and/or training are available to support implementation of schoolwide behavior expectations?

· What information is collected to monitor and evaluate the effectiveness of the schoolwide behavior system?  What is done with these data?
4.a.5.
Quality of Interventions.  Classroom-level and schoolwide interventions provided for both remediation and advanced needs are systematic, timely, and intentional.

· What processes are in place to ensure that student supports are determined promptly and systematically?

· How does the school make sure students receive review and remediation in a timely way? 

· Once an intervention is identified, is teacher implementation optional or required?

· How is this determined and monitored?

4.a.6.
Research/Needs Based.  All intervention models, programs, or strategies are research based and delivered to meet the individual learning needs of students.  

· What Tier ll and lll interventions are used in this school?

· How were they chosen?  What research and criteria were considered in the choice?

· Are all Tier lll interventions designed for individual students or do some serve student groups?

· What criteria are used to determine which intervention best meets a student’s needs?

4.a.7.
Flexible Resource Allocation.  The school allocates time, materials, and personnel to respond to student learning concerns based on need.

· How flexible are the school schedules, materials, and staff assignments?  Examples?

· When during the school day is additional support given to students who need it?

· Under what conditions does differentiated core instruction become supplemental or replacement instruction?  

· How does the master schedule provide additional time for interventions?

· How are staff members assigned responsibilities for supporting specific student learning needs beyond classroom instruction?
· Are there any gaps in the time, materials, or staff members needed to provide tiered support in this school?

4.a.8.
Ongoing Monitoring.  The school ensures ongoing, frequent use of data to monitor that learning is accelerated or enriched as intended.

· What progress monitoring is used for students receiving tiered support to ensure that they are progressing and that achievement gaps are closing?

· What progress monitoring is used for advanced students receiving tiered support to ensure that they are engaged, challenged, and achieving at a high level?

· How often are tiered supports monitored for effectiveness?  How is this done?

· What evidence is reviewed to determine the rigor of tiered supports?

4.a.9.
Student Participation Criteria.  The school uses clear criteria and processes for making decisions regarding level and length of student participation in tiered supports.

· Please describe the problem-solving model used at your school to determine a student’s academic and social/emotional needs and interventions. 

· How consistently is the problem solving model understood and used across the school?
· What criteria are used to determine when and which students should be considered for receiving tiered supports?
· What criteria are used to determine when students no longer need a tiered support?
· Are there criteria for advanced students as well as for struggling students? 

4.a.10.
Job-Embedded Professional Learning.  The school staff engages in ongoing, job-embedded professional learning (including coaching) to help improve implementation of tiered academic and behavioral supports.

· What professional learning is available to all staff to ensure consistent and expert implementation of tiered academic and behavioral supports?

· What assistance is available for teachers who are struggling to meet the range of student needs?

· How are teachers identified or self-identified to receive assistance and support?

· Does the school’s professional learning include a focus on research-based tiered supports?  
· Is professional learning about tiered support differentiated?  
Indicator 4.b. Multiple Learning Opportunities 

Students who do not learn effectively through best first instruction are provided multiple opportunities to learn, first within their classroom, grade-level team, and/or department, and then beyond the classroom.  

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Teaching/Learning cycle information, e.g. training materials, teacher handbook

Tier 1 lesson plan samples

Tier ll lesson plan samples

Tier lll lesson plan samples

Protocols for problem-solving meetings

Meeting agendas and notes 

School behavioral expectations
	Behavioral support program/activity information 

Supplementary instructional support program evaluations

Student learning (achievement  growth) data

Before/after school schedules

Summer/Saturday school schedules

Research/rationale for interventions

Budgets

Staff assignments (including changes based on student needs)

	Observations
	
	

	Classroom

Interventions

Team meetings

Staff meetings

Teacher consultation meetings
	
	


4.b.1.
Tiered Supports.  The school provides multiple opportunities and interventions for students in need using a system that includes at least three tiers including best first instruction, Tier II (targeted/supplemental), and Tier III (intensive).
· How would you describe the different purposes and organization of the levels of tiered instruction and intervention at this school?

· How well are the differences among these levels understood by teachers?  by families? 
· What processes are used to determine if students receiving Tier ll support need Tier lll support?

· How are individualized learning needs documented, shared, and monitored in the school? 

4.b.2.
Best First Instruction.  Instructional staff places a primary focus on the best first instruction of all students. 

· How long or in what ways do teachers typically work with individual or small groups of students (struggling or advanced) before a Tier ll intervention is considered?  

· How does school leadership ensure that the schoolwide emphasis is on providing best first instruction, rather than defaulting to interventions to meet students’ needs?

· How do teachers create a welcoming classroom climate?  Is this school “student-friendly”? 

· How do teachers communicate to students that it is safe to make a mistake as part of learning?

· How do teachers establish good student-to-student working relationships for the purpose of instruction?

4.b.3.
Tier II Interventions.  Tier II grade level or content instructional interventions are provided for students performing below mastery to supplement their classroom instruction.
· What Tier ll interventions are available to struggling students to supplement classroom instruction?
· How were these interventions selected?  Are they effective?  How do you know?
4.b.4.
Tier II Extended Enrichment.  Tier II extended enrichment opportunities are available for students performing above mastery to supplement their classroom instruction.
· How does the school identify advanced, underperforming, and/or gifted students?  What learning opportunities are provided for these students?

· How does this school extend the learning for those students who have already shown mastery of the content being taught?

· What Tier ll interventions beyond classroom instruction are available to students who are performing above mastery? 

· How were these interventions selected?  Are they effective?  How do you know?

· What resources are available for acceleration in content areas other than reading and math?
4.b.5.
Tier III Remedial Intervention.  Tier III interventions are provided with sufficient time, intensity, and frequency to meet individual remedial needs of students at the highest risk of failure or dropping out of school.

· What are the general, programmatic goals of Tier lll supports?

· Do Tier lll interventions for remedial students include sufficient time, intensity, and frequency to meet students’ needs?  Comments?
· How effective are Tier lll supports at accelerating the skills and remediating the needs of students at highest risk of failing or dropping out of school?

· How would you rate the overall success of the school’s interventions?

4.b.6.
Tier III Advanced Intervention.  Tier III interventions are provided with sufficient time, intensity, and frequency to specifically meet individual student advanced needs.

· Does this school partner with any other entities or agencies to provide Tier lll interventions for advanced students?

· How would you rate the success of those partnerships?

· Do Tier lll interventions for advanced students include sufficient time, intensity, and frequency to meet students’ needs?

· How would you rate the success of these interventions?

· What kinds of data are collected to make these determinations?
4.b.7.
Integrated Support.  Support structures and programs (e.g., Title I, ESL, Special Education) are integrated into the school’s tiered intervention process to provide collaborative support for student learning.
· How do teacher specialists, such as Title 1, ESL specialists, and special educators, coordinate and communicate their work with regular classroom teachers?

· Do staff members typically see instructional specialists as “inside” the school’s regular structures and programs, or as separate?
· How would you describe the level and quality of collaboration between classroom teachers and specialists?
4.b.8.
Extended Learning Opportunities.  The school offers a range of extended learning opportunities within and beyond the school day and the school year.
· What before- or after-school learning opportunities are available to students?

· How does the school ensure that extended opportunities focus on the skills, knowledge, and concepts students are expected to learn?

· What opportunities beyond the academic calendar are available to students?
· How are students made aware of those opportunities?

· How are families made aware of those opportunities?

· What is the level of participation in extended learning opportunities provided by this school?

· What are the current strengths and challenges of the extended learning opportunities at this school?

4.b.9.
Accountability.  School leadership routinely monitors tiered supports and interventions to ensure they are delivered with fidelity and provide feedback regarding effective implementation.

· Who is responsible for monitoring delivery of tiered supports and interventions?

· For what are tiered supports and interventions monitored?

[Possible listen-fors include: to ensure they are delivered with fidelity, rigor, and attention to identified student needs.]
· How is feedback given to practitioners?  Who follows up on the feedback to see if changes have been made? 

· What processes do school leadership and teacher teams use to review the effectiveness of tiered supports?  What data are considered?

· How are individual teachers held accountable for increasing expertise in the use of research-based intervention programs and strategies?

· How are teacher teams held accountable for using research-based intervention programs and strategies?

· Can you provide an example of how changes were made based on intervention program review?

Indicator 4.c. Family and Community Partnerships 

The school develops and sustains family and community partnerships to share responsibility for student success.

	Sources of evidence may include:

	Interviews
	Documentation

	Instructional staff

School leadership

School administrators

District administrators

Instructional specialists

Coaches and/or mentors
	Teaching/Learning cycle information, e.g. training materials, teacher handbook

Tier 1 lesson plan samples

Tier ll lesson plan samples

Tier lll lesson plan samples

Protocols for problem-solving meetings

Meeting agendas and notes 

School behavioral expectations

Behavioral support program/activity information
	Supplementary instructional support program evaluations

Student learning (achievement and growth) data

Before/after school schedules

Summer/Saturday school schedules

Research/rationale for selection of interventions

Budgets

Staff assignments (including changes based on student needs)

	Observations
	
	

	Classroom

Interventions

Team meetings

Staff meetings

Conferences

Parent meetings
	
	


4.c.1.
Partnerships for Student Success.  Collaborative partnerships with families and the community are cultivated and emphasize shared responsibility for the success of students.

· How does the school reach out to families to encourage a sense of collaborative partnership between home and school? 

· What is being done to promote a sense of shared responsibility for student success between families and the school?

· What challenges and successes has the school experienced in the effort to increase parental involvement?

· What role are parents asked to play in helping their child master grade-level expectations?  

· How might parents be helped to play this role more effectively?

4.c.2.
Active Family Participation.  Families are active participants in the problem-solving model to identify concerns, determine strategies, and implement actions to support positive student outcomes.
· How are families included in the school’s problem-solving model to identify concerns, determine response strategies, and implement support for students?
· What is going well in the effort to include families in this effort and what are the challenges?

· How is information about students’ needs, status changes, and progress communicated both to students and their families?

· How does the school ensure these communications are timely, effective, and understandable? 

4.c.3.
Supported Family Partnerships.  The school ensures families are provided opportunities to be partners in supporting student learning (e.g., math nights, parenting classes).
· How does the school help families support their children’s learning?  
· What methods seem to be most effective for engaging family support of student learning?

· Does the school share specific grade-level expectations/core standards with all families (e.g., reading, writing, math, science)? How?

· What barriers exist that may keep families from being involved in student learning?  What is being done to remove or minimize those barriers?
· How does the school involve family and community members from diverse cultural backgrounds to support students?

· What example(s) can you provide to illustrate how the school involves families and the community in supporting programs and services for students?
4.c.4.
External Support.  The school communicates timely information to students and families regarding available external support services such as health and social services.  
· In what ways does the school reach out to the broader community to support the learning needs of students (e.g. service clubs, mental health, social services, businesses, community volunteers)? 

· Does the school help families locate or contact external support services?  How does that happen?
· Are these communications timely, effective, and understandable to the families?  Why do you think so?
Organizing for Results
Standard 5: Leadership

School leadership ensures the school functions as a learning organization focused on shared responsibility for student success and a rigorous cycle of teaching and learning. 
Indicator 5.a.  Expectations for Excellence 

School leadership holds and communicates explicit high expectations for the performance of students and adults.

	Sources of evidence may include:

	Interviews
	Documentation

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	School mission

Teacher handbook

Student handbook
	UIP

Schoolwide behavior plans

Professional resources

	Observations
	
	

	Team meetings

Staff meetings

Committee meetings
	
	


5.a.1.
Student Expectations.  School leadership effectively communicates a shared vision of high expectations for the academic and behavioral performance of all students. 
· What are the most important expectations that school leadership has for students’ academic and behavioral performance?
· How are those expectations communicated by school leadership to staff and community?
· Are these expectations consistent and high for all students?
· Are both behavioral and academic expectations equally emphasized?
5.a.2.
Adult Expectations.  School administrators hold staff accountable for planning, teaching, and assessing in ways that promote student learning. 
· Are all the teachers in this school passionate and inspired about excellent teaching?  Please explain. 
[Caveats – since this is not about individual performance, please ask the interviewee not to mention names.  Clarify if necessary that the question is about teaching, not about ‘caring about students.’  Possible look-fors: solving instructional problems, monitoring events in progress, being aware of context, monitoring learning, testing hypotheses, showing respect for the school, helping students understand complexity.  Hattie, 2012.]
· How do school administrators hold staff accountable for setting high expectations for all students?
· In what ways are staff members accountable for their work planning, teaching, assessing, and providing tiered support in ways that promote mastery learning?
· How do teachers demonstrate that they recognize and accept their individual and collective responsibility for all students reaching mastery? 
5.a.3.
Adult Learning Model.  School administrators intentionally model the importance of continued adult learning.
· How do school administrators model the importance of continued adult learning?

· What impact has been made on school culture or practices by school leadership’s modeling the importance of continued adult learning?

· What is the role of school leadership in helping keep the staff up-to-date with relevant research?  Can you give an example of research that is currently being studied or reviewed by the staff?  Why and how was it chosen?
· How do school administrators draw on the expertise and experience within the staff to enhance staff efficacy and capacity?
5.a.4.
Professionalism.  School leadership models and expects professionalism from all staff members.
· Is there a commonly held definition of 'professionalism’ in this school?  How would you describe it?
· How do staff members, such as new staff members, learn what the expectations are for professionalism?

· How does a sense of professionalism manifest itself – or not – in team or staff meetings?  in staff-wide communications?  in problem-solving and decision-making?  in working with the public?  in other ways?
· What expectations and professional practice(s) are promoted and celebrated by school leadership?

· In the process of leading a cycle of continuous improvement, how has school leadership anticipated and worked with resistance?  What have been some of the outcomes of those efforts?

Indicator 5.b. Instructional Leadership

School leadership focuses on improving and supporting effective teaching and learning.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	School administrators’ schedule

School leadership’s schedule

Evaluation process documents

Meeting agendas and minutes

Professional learning plan, topics, budget

School team and committee list
	Team meetings

Staff meetings

Administrative meetings


5.b.1.
Visible and Accessible in Classrooms.  School administrators are visible and accessible within classrooms and frequently work with teachers to address instructional needs.
· How often are informal classroom observations or walk-throughs conducted?  How frequently are formal observations scheduled throughout the year?  (Administrator questions)
· How often, on average, do school administrators stop by classrooms informally or unannounced during the week?  How often are formal observations scheduled?  (Teacher questions)
· What is the follow-up to classroom visits?  Is feedback given consistently?  In what ways does the feedback impact classroom practices? 
· How do school administrators make themselves available to teachers to provide feedback, support, think time, etc.? 

· How do school administrators work with teachers to address instructional concerns?  Examples?
5.b.2.
Supervision and Evaluation.  School administrators implement supervision and evaluation processes that develop and sustain the performance of a highly competent staff.

· How do school administrators conduct their supervision and evaluation tasks in ways that lead to staff competency? 
· What communication and problem-solving techniques have proven useful during supervision?

· How are supervision conversations followed up?

· What support is being provided to school administrators and staff regarding implementation of new processes for evaluation and accountability?

5.b.3.
Culture of Collaboration.  School leadership promotes and supports a schoolwide culture of collaboration.

· How does school leadership support and promote a sense of community and collaboration throughout the school? 

· What opportunities exist for teachers to share innovations and strategies?  

· Is there a climate of psychological safety for sharing ideas, raising questions, and acting as “critical friends”?
· What collaborative processes or structures exist that enable staff to suggest and consider possible changes or innovations as needs arise?
· How do staff members learn about and enhance their communication and collaboration skills?

· In what ways do staff members model clear communication and collaboration for students? 

· What opportunities do students have to communicate and collaborate with peers?  With students in different classes or grade levels?
5.b.4.
Schoolwide Dialogue.  School leadership facilitates ongoing schoolwide dialogue about standards, instruction, and assessment with a focus on integrating the use of research-based practices.

· How does school leadership facilitate an open and ongoing staff-wide dialogue about teaching and learning?

· Are team and staff meetings focused primarily on issues related to teaching and learning or other issues? 

· Can you provide recent examples of teaching/learning issues discussed at team or staff meetings? 
· How often does school leadership bring ideas and information to the staff that would enhance knowledge and use of research-based classroom practices?  
· Does school leadership encourage staff members to share information about research-based classroom practices?  Please explain.
5.b.5.
Teacher Leadership.  School administrators promote teacher leadership capacity within the school.

· How do school administrators promote teacher leadership at this school?

· Is there a school leadership team?

· What are the responsibilities of the leadership team?

· How are members of the team selected?  Is membership open?
· How does the leadership team gather input from the rest of the staff and keep the staff apprised of their work?

· How does the rest of the staff view the work of the leadership team?

· What other leadership opportunities (in addition to a leadership team) are there for teachers?

· Is teacher leadership encouraged and valued by all staff at this school?  Comments?
· What professional learning opportunities exist for teachers to improve their leadership skills?

Indicator 5.c. School Efficiency and Effectiveness

School administrators develop and align systems, processes, and resources to establish and sustain an effective teaching and learning environment.
	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	Master schedule
School calendar

School policies

Teacher handbook

Student handbook

Communications to families and community

Communication plan

Staff assignment list

Staff surveys
	Team meetings

Staff meetings

Administrative team meetings


5.c.1.
Organizational Direction.  School administrators ensure that the roles and responsibilities (tasks, processes, and relationships) of all staff members are clear.
· How do school administrators ensure that staff members are clear about what tasks are expected of them, what the expected outcomes of the tasks are, and how those tasks relate to the general direction of the school?

· How do school administrators communicate the level of priority or urgency of a new task?  How is buy-in for school tasks sought and sustained?

· When school actions are taken, are the processes (e.g., decision-making, use of resources, time line, communications, problem solving) generally clear?

· How and to what degree do school administrators ensure that staff members know what their expected role is in making school actions and initiatives successful?  

· Are staff relationships professional and conducive to success for all staff members?  Comments?
5.c.2.
Protecting Time.  School administrators establish parameters and develop schedules that maximize instructional, preparation, and collaborative time.
· To what degree is time “protected” at this school so that the maximum time is available for instruction?
· Are interruptions to instruction minimized during the school day?  If so, what steps are taken to minimize interruptions?  How consistently is this enforced?

· How does the school schedule support teacher planning and other collaboration, such as grade-level teams, data teams, and problem-solving?  

5.c.3.
School Management.  School administrators ensure a safe and well-organized environment for staff and students throughout the school campus by establishing clear schoolwide expectations and procedures and ensuring their implementation with fidelity.
· What is done to ensure a safe and well-organized learning environment?  How do safety and learning environment issues apply to staff as well as to students?

· Are all areas of the campus (e.g., inside the school building(s), playground, bus area, parking lots, athletic fields, etc.) managed and monitored effectively?  If no: Examples?

· What role do school administrators play in ensuring that students are safe when involved in school-related activities off-campus, such as field trips, athletic events, competitions, etc.?
· To what degree are schoolwide expectations and procedures monitored to ensure consistent and appropriate implementation?

5.c.4.
Decision Making.  School administrators establish, communicate, and implement decision-making processes and protocols and ensure clarity about the locus of decision making.  
· Do staff members regularly receive specific information about how an upcoming decision will be made and who will make it?  For example, do staff members know if a decision is made at the district level, by school administrators, by a leadership team, with staff input, or by staff?

· What are examples of processes and protocols used to help make decisions?

[Potential listen-fors include force field analysis, data analysis, root cause analysis, consensus-building.]
· Are decisions routinely evaluated for effectiveness?  
· What kinds of school decisions are you involved with (e.g., input, discussion, decisions)?

· Does the school’s decision-making promote achievement of the school’s mission and vision?

· How is the non-teaching staff appropriately included in schoolwide communication and relevant decision making?

· Do non-teaching staff members collaborate with instructional staff when making decisions in their areas of responsibility (e.g., maintaining “learning bulletin boards in the cafeteria” or scheduling routine maintenance or intercom announcements to avoid disruption to instruction)?

5.c.5.
Maximizing Resources.  School leadership aligns available resources (e.g., personnel, fiscal, time, materials) with school priorities to maximize school effectiveness.
· How does school leadership make the most of available resources, such as time, funds, staff, and facilities?  Examples?

· How does school leadership help maximize the use of time, funds, talent, and facilities? 

· How is the use of allocated resources monitored?  What data are collected related to this? 

· How are staff members involved in resource decisions?

Indicator 5.d. Capacity Building

School leadership continually builds school capacity to impact student and staff success.

	Sources of evidence may include:

	Interviews
	Documentation

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	Master schedule

School calendar

School policies

Teacher handbook

Student handbook

Communications to families and community
	Communication plan

Staff assignment list

Staff surveys

Professional resources

UIP

School activity list involving parents

Parent surveys

	Observations
	
	

	Team meetings

Staff meetings

Administrative team meetings
	
	


5.d.1.
Guiding Change.  School leadership facilitates improvement efforts guided by an understanding of change processes.
· What are the greatest ‘change challenges’ currently faced by this school?

· Are current change efforts focused primarily on changing processes, culture and relationship changes, or changing teacher thinking and instructional practices?  Please explain.

· What change models or principles of change are used to guide school improvement efforts?  Examples?

· How often does leadership talk about change and the impact it has on staff?  How is responsibility for change managed? 

· How is the design of professional development implementation guided by knowledge of change processes? 
· How are change-related issues currently impacting school culture and climate?  What are school leadership’s responses to those challenges?
5.d.2.
School Focus.  School leadership effectively minimizes factors that distract from the primary purpose of raising student achievement.
· What current factors within the school, the district, the community, or elsewhere could distract the school from its primary purpose of raising student achievement?

· Are those factors generally acknowledged?  How are those factors dealt with?
5.d.3.
Distributed Leadership.  Leadership is intentionally developed and distributed among individuals and teams (e.g., building leadership team, data teams, teacher leaders) to foster shared ownership of school success.

· How is leadership shared at this school?  What rationale is given for doing so?

· What is the role of distributed leadership in the work and decision-making of this school?

· What teams, committees, and individuals share responsibility and ownership for the school’s success?

· What assets and challenges exist for implementing effective distributed leadership?

· How do school staff, teams, and committees keep others in the school informed about their work?

· Is the work of various teams and committees coordinated?  How?

· Are you part of school teams or committees?  Do those groups make agendas or keep notes?  How do school teams and committees get input from the rest of the staff and share their work?  In general, how often does this happen?  
5.d.4.
Communication.  School leadership supports school change by listening, sharing results and needs, revisiting the schools vision and goals, and cultivating input from staff, students, and the school community.
· How does school leadership actively communicate willingness to listen to and collect input from staff, students, and the community?
· How does school leadership collect information from members of the staff?

· How does school leadership collect information from members of the school community?

· How does school leadership share the school’s perspective on needs, results, vision, and goals with the staff and community? 

· How are you routinely informed about school news, decisions, and events in a timely way?  
· Are there expectations (e.g., time, format, tone, frequency, content) for adult to adult communications in this school?  What are those expectations?
5.d.5.
Motivation/Encouragement.  School leadership motivates and encourages teachers for the challenges of teaching to mastery.
· What support (emotional, technical) is provided to staff members who may be feeling challenged by the demands of raising student achievement, closing achievement gaps, and teaching to mastery?  Examples?
· How effective has school leadership been in maintaining staff focus and morale for meeting school goals?

5.d.6.
Networking.  School leadership networks with colleagues, district leadership, stakeholders, and outside entities to support improvement efforts.
· Do you meet with representatives from other schools in your district?  For what purpose(s)?  How often does that happen?  How helpful has this been?

· How does school leadership monitor and adjust relationships with the district to ensure strategic support for students?

· What connections to outside entities – colleagues from other schools or the district, community, professional organizations, etc. – have been made that have been helpful to students and/or staff members?

· How does school leadership monitor and adjust relationships with the school community (staff, families, and the community) to ensure strategic support for students?

5.d.7.
Family and Community Partnerships.  School leadership initiates and sustains activities which result in meaningful family and community engagement, support, and ownership of the school.
· What have been your most successful outreach efforts to families and the community?

· What have been the benefits of those efforts?

· What steps have you or would you like to take to make sure that outreach leads to meaningful efforts and a shared sense of ownership of the school?

· What steps has school leadership taken to ensure that schoolwide communications and communications to the school community are open, accessible, transparent, and efficient?

Indicator 5.e. Knowledge and Skills

School leadership demonstrates knowledge and skills in the areas of academic performance, learning environment, and organizational effectiveness.
	Sources of evidence may include:

	Interviews
	Documentation

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	Unified Improvement Plan

Process notes from school improvement meetings

Staff handbook

Student handbook
	Information communicated to staff, e.g. beginning of year expectations

Professional development materials and media

Processes and protocols

	Observations
	
	

	Team meetings

Staff meetings

Administrative team meetings
	
	


5.e.1.
Rigorous Teaching/Learning Cycle.  School leadership understands what is required to implement a rigorous cycle of teaching and learning and guides practices and processes for systemic implementation.

· What professional learning supports the work of school administrators?

· What are the essential processes and practices for successfully implementing a rigorous cycle of teaching and learning at this school?

· What work is being done to guide schoolwide implementation of the teaching/learning cycle? 

· How are staff and community engaged in conversations focused on student academic performance?

5.e.2.
Diversity.  School leadership values diversity and demonstrates the knowledge and skills needed to work effectively with staff, students, families, and community members from diverse cultures and ethnicities.

· How does school leadership demonstrate that they value diversity in all groups, including staff, students, families, and community members?
· What background, experiences, knowledge, and skills does school leadership draw on to be effective?

· What challenges currently exist in working effectively with diverse cultures and ethnicities?
5.e.3.
Systems Thinking.  School leadership applies systems thinking to support school improvement efforts.
· How is systems thinking – seeing the “big picture” and the connections among parts of the system - applied to school improvement efforts?

· How are teachers, parents, and teams helped to understand and apply systems thinking?

· Are the school procedures and processes coherent and consistent across the school?  Do they reflect “systems thinking”?  Examples?
· What “system” issues have been successfully resolved?

5.e.4.
Conflict Resolution.  School leadership uses conflict management and resolution strategies effectively.
· How is conflict minimized, managed, and resolved at this school?  
· What do you see as the school’s strengths and challenges in this area?
Organizing for Results

Standard 6: Culture and Climate

The school functions as an effective learning community and supports a climate conducive to performance excellence for students and staff.

Indicator 6.a. Academic Expectations

School leadership and staff demonstrate the belief that all students can learn at high levels.

	Sources of evidence may include:

	Interviews
	Documentation

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members
	Unified Improvement Plan

School mission

School vision

Staff surveys

Parent surveys

School discipline data

School attendance data

Student handbook

Schoolwide behavioral expectations
	Professional learning materials

Rubrics and exemplars

Showcased student materials

Student portfolios (anonymous)

Schedule of school assemblies and celebrations

Lesson and unit plans

Posted learning targets

	Observations
	
	

	Team meetings

Staff meetings

Administrative team meetings

Committee meetings
	
	


6.a.1.
High Expectations.  The school culture is one of high academic expectations, “no excuses,” and problem solving.  
· Are there generally recognized, agreed on factors impeding student achievement in this school?  Are those factors supported by data?  Have there been staff conversations about how to deal with those factors?

· What are some factors that impact the academic success of your students?

· What evidence exists in this school that supports a culture of “no excuses”?

· Do you believe teachers can help students/can help the school overcome those realities?  Why do you think so?  Or,  Why do you think they cannot?

· How is it demonstrated to students that academic achievement is valued?  

· How do staff members demonstrate their commitment to high academic expectations for all students?

· How can staff members inspire students’ best efforts?

6.a.2.
Learner-Centered.  School leadership and staff establish and sustain a learning and learner-centered focus among all members of the school community.  
· To what degree is this school is focused on learning and learners?  How is that demonstrated?

· Are there factors in the school culture that might be taking focus away from learning and learners?

6.a.3.
Urgency/Responsibility.  School leadership and staff demonstrate an understanding of and accept responsibility for the urgent need to improve student outcomes.

· How would you describe the level of urgency among staff members for raising student achievement for all students?

· How well does the staff understand and share that sense of urgency?  How is that demonstrated?
· What strategies does school leadership use to motivate staff to maintain focus on student achievement and high expectations?

6.a.4.
Institutionalized Best Practices.  School leadership ensures that coherent, common research-based practices for the teaching/learning cycle are consistently evident in all classrooms.
· Is there a list of common instructional practices all teachers are expected to use?

· How does the school establish and maintain a dynamic but coherent approach to providing high impact instruction in all classrooms? 

· What elements of the teaching/learning cycle are strengths in this school?

· What elements of the teaching/learning cycle are challenges?

· What are the research-based practices that guide expectations for teaching in this school?  
6.a.5.
Accountability for Quality Work.  Teachers hold students accountable for producing quality work and provide students with quality criteria (indicators of mastery) and support. 
· Do teachers in this school hold students accountable for producing quality work?  Please explain.

· How are students encouraged to continue their work when initial efforts are not yet at an acceptable level? 
· Do teachers encourage students to do their best work?  How do they do that?  How consistently?
· How are high but achievable academic expectations communicated to students?
6.a.6.
Recognition of Quality Work.  School staff members showcase quality student work as exemplars and use examples of student work to celebrate achievement.
· How is it demonstrated to students that academic achievement is valued? 

· What criteria are used to select student work to be displayed in rooms and hallways?  
[Possible listen-fors - teachers try to ensure that all students’ work is up, that ‘most improved’ work is up,  that only mastery-level work is displayed.] 

· What are the different ways quality student work is celebrated and showcased?

· Is showcased student work accompanied by a copy of the rubric and/or relevant learning goal?

6.a.7.
Pedagogy.  Teachers incorporate an understanding of how students learn into instruction. 

· What are some of the beliefs about learning or about how students learn best that you see reflected in the instructional practices of this school?

· What are some of the “best teaching practices” that are used in this school?  How do you see those practices promoting learning for students?

· What do you consider when thinking about how students learn, versus what students should be learning?

· How are students helped to see patterns and organize information?

· How are students helped to make learning applicable?

· What are examples of strategies you use or have observed that help make student thinking visible?
[Possible look-fors include: student expectations, response to intervention, formative evaluation, micro-teaching, classroom discussion, teacher clarity, feedback, reciprocal teaching, teaching metacognitive strategies, systematic vocabulary instruction, study skills,  engaging and expanding  prior knowledge; correcting misconceptions; scaffolding conceptual understanding based on a foundation of knowledge and skills)
Indicator 6.b. Inclusive Learning Environment

Support for the physical, cultural, and socio-economic needs of all students reflects a commitment to equity and an appreciation of diversity.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members

School translators
	Parent handbook
School newsletters

Translated materials to families

Signs and postings inside and outside school building

Instructional materials

School policies/procedures

Professional development plan, materials
Team meeting notes

Extracurricular information (e.g., activity schedule, participation lists, before/after school transportation information)
	Team meetings

Staff meetings

Parent meetings
Administrative team meetings

Committee meetings

School activity rehearsals, practices

School performances


6.b.1.
Welcoming Environment.  The school demonstrates a welcoming and inviting environment for all students, families, and community members.
· What steps are taken to create a respectful, supportive relationship with students and their parents?  
· How does the school create an environment in which all families feel welcome?

· Are there specific expectations or guidelines for staff members such as school secretaries, who are the school’s “front line” for meeting families?
6.b.2.
Accessible to Families.  School leadership and staff make themselves available to work with families in addressing student needs.
· How are time, priorities, and communications managed to ensure school leaders are available to work with families to address student needs?

· In what ways does the school, as well as individual teachers, communicate with parents about students’ learning needs, growth, and accelerated performance?

· What role do parents play in students’ progress toward grade-level expectations?  What role would you like them to play?
· How do you involve family and community members from diverse cultural or linguistic backgrounds in supporting their children’s learning?

6.b.3.
Commitment to Equity.  Regardless of culture, ability, life experience, socioeconomic status, or primary language, each student is expected to master grade-level expectations.
· Is each student expected to master grade level expectations?  What evidence might help support that?

· How does the school establish a culture that minimizes the impact of physical, cultural, or socio-economic barriers to learning?  Examples?

· What schoolwide efforts are made to support students who are learning English as well as those who have limited English proficiency (e.g., limited academic vocabulary)?
6.b.4.
Cultural Awareness.  School staff members promote understanding of and respect for all cultural backgrounds as an integral component of the learning environment.
· Have staff members received formal training in the area of cultural awareness?  

· How do staff members demonstrate they are committed to equity and appreciate diversity?

· Is cultural awareness part of your curriculum, either formally or informally?  Please describe this.

· How do students learn to understand and respect differences in their peers?  It this an issue in this school?
· To what degree are instructional materials, curricula, and learning activities in this school/
department/grade level responsive to a variety of cultural backgrounds?
· In your view, what are the major concerns, needs, and strengths in this school of being “culturally aware”?

6.b.5.
Culturally Responsive Communication.  Multiple culturally and linguistically appropriate communication strategies support engaged communication and conversation with all stakeholders.
· What are some of the significant demographics in this community that impact this school? 

· What specific efforts does the school make to communicate with non- and limited-English speakers on an ongoing basis?

· How does this school involve family and community members from diverse cultural backgrounds in supporting students?

· What support is available to help staff members communicate with community members from a variety of cultural or linguistic backgrounds?

6.b.6.
Student Participation.  The school makes an intentional effort to involve students from all sub-groups in academic and extra-curricular activities.
· How does the school promote a “balance” of students from different subgroups participating in various school activities?

· How do staff members encourage “well rounded” participation in academic and extra-curricular activities by all members of the student body?

· What data are collected by the school to help monitor academic and extra-curricular involvement by students?
6.b.7.
Professional Learning: Diversity.  Staff members participate in professional learning to implement practices that support equity and an understanding of diversity.
· What professional learning opportunities are available to support teachers’ efforts to challenge and motivate all students?
· What professional learning opportunities help teachers promote equity and appreciate diversity?

· What learning experiences related to equity or diversity have been of particular value to you in your work?

Indicator 6.c. Safe and Orderly Environment

The physical condition of the school and a schoolwide understanding of behavioral expectations ensure students and staff experience a safe, orderly, and supportive environment.
	Sources Of Evidence May Include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students
Family members
	Schoolwide expectations for student behavior
Posted behavioral expectations

Student handbook

“Ladder of consequences” for student misbehavior
Positive behavior reinforcement materials 

Classroom routines and expectations

Communications to families

School policies and procedures

School discipline data

School attendance data

School building maintenance/safety report

Emergency procedures
	Team meetings
Staff meetings

Administrative team meetings

Committee meetings

Meetings with students

Meetings with families and/or community


6.c.1.
Condition of the School.  The physical structures and condition of the school provide students and staff members with a safe, healthy, and orderly learning environment.

· Are you aware of any physical structures or conditions of the school campus that might provide cause for concern?

· What policies or procedures help create a safe, orderly, and equitable environment in this school?  How effective are they?  Why do you think so?

· Do you feel safe in your working environment?  Physically safe?  Emotionally safe in terms of feeling comfortable to make comments, suggestions, etc.?

· What is your role in ensuring that the school has a safe, orderly, and equitable learning environment?

6.c.2.
Behavioral Expectations.  Behavioral expectations are well defined, posted in a variety of settings, and clearly communicated to students and families.

· What are all the ways students can learn what behavioral expectations are in this school?

· Where can students, staff, and visitors visibly see behavioral expectations in the school?

· In addition to informal verbal reminders from adults, how would students and their families learn about behavioral expectations?
6.c.3.
Reinforcing Expectations.  Staff members consistently teach, re-teach and reinforce behavioral expectations and classroom routines.

· Are there common behaviors and routines which all teachers are expected to teach and reinforce in their classrooms?  Would you provide some examples?

· How are students held accountable for their behavior in classrooms?

· How do teachers convey what values are important in the classroom?  What can the school do if some students do not share classroom values?
6.c.4.
Classroom Consequences.  School leadership ensures that a consistent sequence of consequences for negative student behaviors is equitably applied in classrooms throughout the school.

· What is the “ladder” or sequence of steps to be taken for behavior issues at the classroom level?  How do teachers, including new staff, become familiar with this information?
· Are students aware of this sequence?

· Are families aware of this sequence?

· Do students receive consistent consequences for the same misbehaviors regardless of who the teacher is?
· How is this monitored?

6.c.5.
School Consequences.  School leadership enforces schoolwide behavioral expectations and applies consistent and appropriate consequences.  

· What examples can you provide of school-wide behavioral expectations?

· In what way(s) does school leadership enforce schoolwide expectations?  Is there a consistent process?

· Are the consequences for student misbehavior consistent and appropriate regardless of who a student is?  Regardless of who is determining or administering the consequences?

6.c.6.
Positive Reinforcement.  Staff members use praise and positive reinforcement to motivate students to high levels of behavior and academic performance.  

· How often are students given substantive and specific praise and positive reinforcement?

· Are there guidelines for giving positive reinforcement and praise to students?

· Is most reinforcement given at the school or at the teacher/classroom level?

· Is most praise for students directed at behavior, learning, or both?  Is this something that is monitored?

6.c.7.
Environment Data.  Learning environment data (e.g., culture/climate surveys, opinion surveys, focus groups) are regularly collected and analyzed to help evaluate the effectiveness of school culture and climate.

· How does school leadership obtain data regarding the learning environment?  What use is made of that data?

· What different communication strategies does the school use to disseminate and collect information from parents and the community at large?

· What surveys regarding culture, climate, or perceptions about the school are taken by staff members?  students?  families?
· Do district or school leaders conduct focus groups or address issues of culture and climate when meeting with families and members of the community?

· If so, what is done with this information?

Indicator 6.d. Trust and Respect

The school demonstrates an inclusive culture of mutual trust, respect, and positive attitudes that supports the personal growth of students and adults.
	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members
	Student achievement, growth, and positive behavior celebration information
Staff excellence celebration information

Communications to families and the community (English and other languages)

School policies/procedures

School meeting minutes, agendas, participation lists
	Team meetings

Staff meetings

Administrative team meetings

Committee meetings

Meetings with parents and/’or community

Meetings with students


6.d.1.
Culture of Collaboration.  A culture of collaboration is established and evident throughout the school.
· What processes or procedures promote a culture of collaboration at this school?

· How highly is collaboration valued at this school?  Why do you think so?
· Do most staff members seem to believe that there is value in collaboration?  How does collaboration help staff members?  Does it ultimately have an impact on students?  families?

· What does the term “learning community” mean at this school?  To what degree does your school function as a learning community?  What about your team/department?

· Are teachers/staff members encouraged to take risks, suggest new ideas, reflect on successes and failures, and engage in problem solving?  Examples?

· What opportunities exist for teachers to share innovations that have resulted in higher student achievement?  How frequent and inclusive are these opportunities?

· How does your work contribute to the success of the students in this school?

6.d.2.
Student/Adult Relationships.  Students can identify at least one adult with whom they have a positive relationship.  Establishing positive and trusting student/adult relationships is a school priority.  
· Do you think each student can identify at least one adult in the school with whom they have a positive relationship or can turn to?   

· How do teachers and other staff members demonstrate that they care about students? 

· How big a priority is it to establish positive and trusting student/adult relationships?

· To what extent would you say this school has a nurturing environment for students?

· How are students helped to feel connected to and accepted by the school?

6.d.3.
Staff/Family Relationships.  Establishing positive and trusting relationships with families is a school priority. 
· How does the staff establish positive and trusting relationships with families?

· How high a school priority are trusting and positive relationships with families?  Why do you say so?

· How do teachers build rapport with families and the community?

· What methods have been found to be most effective to engage local families and community and encourage their support of student learning?

6.d.4.
Respect.  Members of the school community respectfully consider the perspectives of others.

· What are examples of how members of the school community demonstrate respect for others?  Specifically, is there generally respectful behavior among staff members?  staff members and students?  administrators and staff?  school and families?

· Is mutual respect consistent and inclusive in this school?  Comments? 

· To what extent have staff members been successful in creating respectful, supportive relationships with students and their parents?  With each other?

6.d.5.
Motivation.  Staff members challenge and inspire students to meet high expectations for performance.

· In general, are there high expectations for student performance at this school?  Can you provide (anonymous) examples?

· How do staff members challenge and inspire students to meet high expectations?

· What kinds of interpersonal skills do educators need in order to challenge and inspire the students of this school to meet high expectations?

· What are the strengths of the staff in this area?

· What are the areas of potential growth in this area?

6.d.6.
Celebration.  School, staff, and student success is highly valued and publicly celebrated.
· What is celebrated most in this school?  
· How are school successes acknowledged, valued, and publicly celebrated?

· How are student successes acknowledged, valued, and publicly celebrated?

· How are staff successes acknowledged, valued, and publicly celebrated?

6.d.7.
Safe Environment.  School leadership facilitates the creation of a safe environment for teachers and staff to work as a learning community.
· What does it mean at this school to be a “learning community”?  

· What school activities are conducted as a learning community?

· How do leaders promote the belief that each staff member is an important part of the school learning community?

· Has an environment of emotional or professional “safety” been established so that there is open, ongoing, and professional dialogue?  
· What do you see as the strengths and needs in this area?
Organizing for Results

Standard 7: Educator Effectiveness

School leadership actively develops a high quality professional staff through professional learning, supervision, evaluation, and commitment to continuous improvement.

Indicator 7.a. High Quality Staff

The school implements processes that support recruitment and retention of high quality professional staff.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members
	Staff handbook
Recruiting procedures, criteria, schedules

Professional learning plan, topics, schedule, materials

New teacher mentoring policies/procedures

Job descriptions for mentors and coaches

Personnel evaluation forms

Staffing assignments
	Team meetings

Staff meetings

Coaching sessions
Administrative team meeting


7.a.1.
High Expectations.  School leadership communicates clear and high expectations for professional practice.
· What are the expectations for professional practice in this school or district?

· Who sets and communicates those expectations?

· What impact have those expectations had on you?  on colleagues?  on the school?

7.a.2.
Recruitment.  School leadership recruits teachers who demonstrate the content knowledge, instructional skills, and interpersonal skills necessary to perform successfully within a standards-based teaching/learning environment. 
· What process and criteria are used in recruiting teachers for this school?
· What knowledge and skills are considered necessary for success in a standards-based teaching and learning environment at this school?

· What steps are taken to recruit staff members with desired skill sets?

· What particular instructional and professional skills are highly respected at this school?

· What interpersonal skills are valued in all staff, including new teachers?
· Who contributes to hiring decisions?  Who makes final hiring decisions?
7.a.3.
Supporting/Retaining Staff Members.  The school provides active, constructive support (e.g., coaching, mentoring, peer assistance) to staff members designed to maintain and extend their capacity to contribute effectively to student learning and school improvement.
· What professional learning opportunities support existing and/or long-term staff members?

· Are teacher teams or departments helpful in supporting and extending professional skills?  Please explain.
· What opportunities are there for activities such as peer observations, peer reviews, team building, study groups, etc. that support and promote a high level of professional capacity?

7.a.4.
Mentors.  Mentors are well-trained, selected based on effectiveness, and held accountable for engaging in frequent and meaningful activities with staff. 

· What are the responsibilities of teacher mentors?

· What qualifies someone to be a teacher mentor?  Are mentors selected by the district or by the school?  
· How are the responsibilities of mentors and coaches monitored?  What are the expectations for their work being meaningful for staff?

· What information and support does the mentor teacher receive?

7.a.5.
Support for New Staff.  The school provides new educators with a school-level orientation program which includes a focus on school learning expectations, operations, culture, and community.

· What support do new staff members receive as part of the district induction program?

· How does the school complement or extend district induction?

· What are some of the most important aspects of the school that new teachers should learn about?  How does that occur?

· What professional learning support is provided to new staff members?  

7.a.6.
Performance Improvement.  School administrators ensure training and mentoring is provided to low-performing teachers to improve their performance.
· What is the procedure for identifying a “low performing” teacher and providing training and mentoring in order to improve performance?

· What options are available for support in such cases?

· What evidence might suggest the level of success in supporting and enhancing the performance of struggling teachers?
· In what ways have training and mentoring improved teacher performance?

7.a.7.
Staff Assignments.  School administrators implement a strategic approach to staff assignments that matches teacher skills to student needs.
· What procedures are used to match teachers’ skills to students’ needs?
· Please provide an example of an adjustment in staff assignments that was made based on the changing needs of the student body or teacher teams?

· What factors do school administrators consider when assigning teachers to work with struggling students and students needing to catch up?  advanced students?  students with special needs such as IEPs, English language learners, behavioral challenges, etc.?

7.a.8.
Staff Efficacy.  Staff members exhibit confidence that they will accomplish academic and personal goals.  

· How do staff members build or deepen a sense of mastery of their craft?

· How does school leadership help build a sense of efficacy in staff?

· How do school leadership and staff members demonstrate confidence and competence in their work?

· Has the school set short-term goals that are achievable and celebrated as a way to build a sense of efficacy among staff and/or students?

· When faced with setbacks, what do staff members do to recover quickly and move forward?
Indicator 7.b. Supervision and Evaluation

The school implements supervision and evaluation processes designed to improve professional practice, instruction, and student success.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students

Family members
	Staff supervision schedule
District/school evaluation processes and forms

Administrator evaluation schedule

Job descriptions

Unified Improvement Plan

Samples of staff member professional goals (anon.)

Teacher feedback forms

Examples of revised professional goals

Examples of revised instructional plans
	Team meetings

Staff meetings

Administrative team meetings


7.b.1.
System of Supervision and Evaluation.  School administrators use a transparent, clearly defined, and fully implemented system of employee supervision and evaluation to improve professional and instructional practices.
· How are supervision and evaluation differentiated in this system?

· To what degree are supervision and evaluation perceived to be transparent and clear to all staff members?

· How do supervision and evaluation impact professional practices?

· What are the deadlines during the academic year for evaluation?
7.b.2.
Staff Growth Goals.  Staff members collaborate with their supervisor to develop annual growth goals designed to build professional capacity and improve performance.
· Are all staff members required to develop annual growth goals?  If not, who is required to develop annual growth goals?

· What are professional growth goals intended to accomplish?  To what degree do you believe they are making a difference?
· Briefly, what is the process for developing those goals?  
· How are professional goals monitored during the school year?   

7.b.3.
Meaningful Feedback.  School administrators provide regular and meaningful feedback to staff members to improve performance related to job responsibilities and growth goals.

· Under what circumstances do school administrators provide feedback to teachers?  For example, is feedback provided after every walk-through or only after formal observations?  How is that accomplished, e.g., verbal communications, notes, emails?

· Does feedback to teachers regularly include mention of strengths as well as specific suggestions for how to improve?

· Does feedback regularly address professional growth goals?

· Do both classified as well as licensed staff members receive regular and meaningful feedback on their performance?

· To what degree has your practice changed based on suggestions and feedback from a supervisor?  Examples you would be willing to share?

7.b.4.
Value of Evaluation.  Teachers understand the evaluation process and regard it as an important factor in their professional growth.
· How well grounded in current evaluation processes are school administrators and leaders?  How is that information shared with staff members?
· How helpful is the evaluation process to enhancing professional growth?

· What opportunities do staff members have to ask questions and have conversations with their supervisors about the evaluation process?

Indicator 7.c. Professional Learning

Instructional staff members and school leadership participate in continuous, high-quality, research-informed professional learning.
	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members
	Professional learning needs assessment results
Unified Improvement Plan

Professional learning plan, topics, schedule, materials

School budget

Examples of revised instructional plans

Peer observations expectations, norms, procedures, monitoring data
	Team meetings

Staff meetings

Professional learning sessions


7.c.1.
Needs-Based Plan.  The school conducts a comprehensive needs assessment to develop a plan for professional learning based on the needs of students and adults within the school. 

· What information and criteria guide the design of the school’s professional learning plan?
· Does the school conduct a needs assessment to help focus professional learning?  If so, who participates in the development and interpretation of the needs assessment data?

· Does student achievement impact short- and long-term professional learning needs for the staff?  Examples?
· What professional learning is available for school administrators and school leadership?

· How well is new professional learning connected to the existing context of the school to avoid the perception of having a series of disconnected “initiative of the month” efforts?

7.c.2.
Job-Embedded.  Professional learning is ongoing and job-embedded (e.g., mentoring, coaching, lesson study).
· Do most of the teachers in this school routinely participate in professional learning opportunities?

· Is professional development available to classified as well as licensed staff members?
· Are most professional learning opportunities relevant to your work?

· What kind of follow-up is provided to professional learning?

· Are mentors involved in supporting implementation of new skills?

· Are coaches involved in supporting implementation of new skills?

· What other strategies, such as lesson study, peer observation, book study, etc. are used to embed and sustain professional growth?

· How are school and district resources prioritized to support high quality professional learning for staff?
7.c.3.
Research-Based.  Selection of professional learning opportunities is intentional and grounded in current research.

· How do school administrators and staff find out about available professional learning opportunities?  

· What research is consulted when prioritizing and selecting professional development?  Can you provide an example?

· How does professional learning support the action steps identified in the UIP? 

7.c.4.
Coaching.  Coaches have the technical knowledge and skills to work successfully with staff members and are held accountable for helping staff improve professional performance.

· [Does the school have an instructional coach?]

· What are the primary responsibilities of an instructional coach?

· Do coaches provide both technical (skill-specific) and cognitive (reflection on practice) coaching?

· Is coaching for teachers voluntary or required?  

· How are coaches selected?

· How do coaches receive initial and ongoing professional learning and support?

· Who supervises coaches?  How is coaching effectiveness monitored and evaluated?

· What changes have you seen in your work/in this school as a result of coaching support?

7.c.5.
Reflection and Revision.  Professional learning promotes independent and group reflection that enables teachers to share innovations and revise classroom practices.

· What opportunities are available for staff members to practice, refine, and reflect on new learning and skills?

· What opportunities do staff members have to share challenges and successes related to implementation of new skills and strategies?  

· How does the professional learning provided by the school support your work with students?  

· Is there time for staff members to reflect on their efforts to implement new professional learning?

· Is the professional climate a safe environment so that teachers can share effective practices, modify their work, and provide support to colleagues?  Examples?

· Are you aware of additional areas in need of professional learning at this time?  Comments?  

7.c.6.
Differentiated.  Professional learning is differentiated to support the professional growth of instructional staff and school leadership.

· How are professional learning needs and priorities determined?

· Is professional learning provided at the school level differentiated?  In what ways? 

· Is professional learning provided at the district level differentiated?  In what ways?

· What professional learning is available to school leadership?  Is it differentiated?

Indicator 7.d. Impact of Professional Learning

Professional learning is monitored and evaluated to ensure it supports the work of the school and improves teacher effectiveness.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

Students 

Family members
	List of expected or required professional practices
Professional learning evaluation data

Administrator schedule – walkthroughs and observations

Classroom observation criteria
	Team meetings

Staff meetings

Professional learning opportunities


7.d.1.
Follow-up.  School leadership provides ongoing follow-up and support for professional learning to ensure new knowledge, skills, and practices are effectively implemented.

· Does school leadership observe and provide feedback on staff members’ efforts to put new learning and new skills into practice?

· How is implementation of new skills monitored for fidelity to proven practices?  Example?
· What follow-up processes support implementation of new learning?  Are they usually consistent?  effective?

· Are professional development experiences supported by coaching?  Examples?
7.d.2.
Expectations for Implementation.  School administrators provide clear and specific expectations for implementing new skills and practices with fidelity. 
· Do professional learning opportunities include information and strategies on how to implement new knowledge and skills in a way that will effectively impact student learning? 

· Are there clear, specific, and time-lined expectations that teachers will consistently implement new skills with fidelity?
· How are those expectations communicated?

7.d.3.
Evaluation of Professional Learning.  Professional learning opportunities are routinely evaluated for relevance, usefulness, and effectiveness in improving professional practice.

· How is feedback on professional learning collected?

· Are professional learning opportunities evaluated for relevance to school goals, usefulness for teaching and learning, and impact on professional practices?  
· If so, what is done with this information?

· What data are collected to help assess the impact of professional learning on student achievement?

· How has your instruction changed in the past year as a result of professional development?

Organizing for Results

Standard 8: Continuous Improvement

The school implements a mission-driven cycle of continuous improvement that optimizes learning and ensures organizational effectiveness.
Indicator 8.a. School Mission and Goals
The school’s vision, mission and goals are meaningful, clearly communicated, and used to provide a sense of purpose, direction, and identity for the school community.
	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

School translators
	School mission
Unified Improvement Plan

Communications to families and community

Relevant materials in English and in other languages

Decision-making protocols

Staff meeting agendas

Committee meeting agendas and notes
	Team meetings

Staff meetings

Committee meetings

Administrative team meetings


8.a.1.
Beliefs and Values.  The school vision and mission for student success are collaboratively developed based on the beliefs and values of the school community.

· Have the staff and members of the school community worked together to articulate common beliefs and values?  
· Who participated in the articulation of school beliefs and values?  When was that done?  Is a copy available?

· What is the vision for this school?  (a paraphrase is OK)

· Are you familiar with the school’s mission?  How was the school’s mission developed?

· What do you think is most significant about the school mission?  In what ways does it reflect – or not – the school’s beliefs and values?
· Who is involved in developing, revisiting, and/or revising the school mission?

8.a.2.
Communication and Relevance.  School leadership continuously communicates the vision and mission of the school and uses them to reinforce the school community’s commitment to student success.

· To whom is the school mission communicated?

· Does the school mission reinforce the school community’s commitment to student success?

· How does the school mission guide decision-making? 
· Is the current school mission relevant to the work prioritized by the school’s improvement plan?

· What is being done to keep the school mission alive and relevant?
· How often and by whom is the school's mission reviewed and revised? 
8.a.3.
Alignment/Focus.  School leadership and staff members intentionally align decisions, actions, and initiatives to the school’s mission and goals.  
· Please provide an example(s) to illustrate how decisions, actions, and initiatives do (or do not) align with the school’s mission and goals.
· How does school leadership link the school’s mission and goals to supervision and evaluation?

· How are district initiatives reconciled and/or balanced with the school’s mission and goals?

Indicator 8.b. Cycle of Continuous Improvement.  
The school engages in a sustained cycle of continuous improvement focused on student achievement.

	Sources of evidence may include:

	Interviews
	Documentation
	Observations

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members

School translators
	School mission

Unified Improvement Plan

Communications to families and community

Relevant materials in English and in other languages

Decision-making protocols

Staff meeting agendas

Committee meeting agendas and notes
	Team meetings

Staff meetings

Committee meetings

Administrative team meetings




8.b.1
Focus.  School leadership establishes and sustains a focus on continuously improving student achievement.

· What does “a cycle of continuous improvement” mean at this school?

· What is the current focus or current priorities for school improvement? 

· What role does the school’s improvement plan play in focusing and sustaining the ongoing work of school improvement?

· Would you say the school improvement plan is one tool of many, or the primary tool, that focuses school improvement?

· In what way(s) does the school improvement plan influence decisions at the school/department/grade level?  Examples?

8.b.2.
Data Systems.  The school uses systems for access and analysis that ensure timely and continuous use of data to improve student achievement.

· How does the school collect, organize, manage, and analyze data to monitor and evaluate school improvement efforts? 

· How efficient and user-friendly is the available data system for helping staff access a range of data in a timely way?

· What support has been available to help staff members become familiar with the format and content of data reports?

· Does the staff use common processes or protocols to analyze school-level data collaboratively and/or individually?

· Are those processes used for all types of data – not just student learning data?
[Other types of data include school process items, demographics, and perception] 
8.b.3.
Strategic Actions.  Improvement efforts are effectively aligned with other school priorities and adjusted as needed. 

· What steps are taken to ensure a coherent approach to school improvement?

· How are new initiatives leveraged and integrated with previous or ongoing improvement efforts?

· What drives modifications to school improvement efforts at this school?

8.b.4.
Manageable Initiatives.  School administrators identify a manageable number of priorities for school improvement.  

· What processes are used to prioritize school improvement efforts?

· [Does your school use the terms “first-“ and “second-order change”?]  Have school reform efforts to date been primarily first- or second-order changes?

· Has the school been able to do any “strategic abandonment” of initiatives when appropriate? 

· Do you believe the current school goals for improvement are challenging, manageable, and attainable?  Please explain.

8.b.5.
Theory of Action.  Improvement activities are purposefully designed to address prioritized performance challenges in a way that will result in significant improvements in student learning. 

· What trend data have helped this school determine urgent needs for school improvement?

· Please describe how this school conducts a root cause analysis.

· What criteria are used to identify priority challenges?

· When discussing options for school improvement, have those involved articulating a theory of action (based on research) that would explain why a potential action would likely lead to a desired outcome?
· Do you believe that current school actions and goals, if attained, will make a significant difference in the status of the school?  Why do you think so?

Indicator 8.c. Improvement Planning

School leadership and staff use an inclusive, thoughtful, and thorough process to write, implement, monitor, evaluate, and adjust the school’s Unified Improvement Plan (UIP).

	Sources of evidence may include:

	Interviews
	Documentation

	School leadership

School administrators

District administrators

Teachers

Instructional specialists

Coaches and/or mentors

Classified staff members
	Unified Improvement Plan

School improvement planning procedures

School improvement planning participant list

UIP progress review schedule

School process data

Student learning data

Perceptions data

Demographic data

Budgets

Resource allocation procedures

Resource monitoring processes

Research and professional literature used to inform school improvement efforts

School improvement communications to district, staff and community

	Observations
	

	Team meetings

Staff meetings

Committee meetings

Administrative team meetings
	


8.c.1.
Collaborative Process.  School leadership uses a collaborative process to develop, implement, and monitor the UIP.

· To what extent is the development, implementation, and monitoring of the school improvement plan a collaborative process?

· What are the challenges and successes of collaborative work on improvement planning?

· What steps are taken to familiarize participants in improvement planning with the terminology and key processes, such as data analysis, root cause analysis, and selection of priorities?

8.c.2.
Representative Group.  A representative group of instructional staff, families, and community members are actively engaged in the UIP process.   

· In addition to school administrators, who shares the responsibility for developing, implementing, and monitoring the school improvement plan?  How representative is the group of the school and community?
· How are school staff members selected?

· How are school and community members recruited?

· Has the participation of staff and community been sustained?  How?
8.c.3.
Comprehensive Data Analysis.  School leadership and staff regularly analyze multiple types of data (i.e., student learning, demographic, process, perception) to plan and revise school improvement efforts. 

· What school-level data are analyzed for purposes of school improvement? 

· What trend data does school leadership and instructional staff members typically review?  

· How are data disaggregated (i.e. who disaggregates the data and what categories are used) for purposes of school improvement work?

· What school-level data are collected and analyzed to focus planning, monitoring, and revising improvement goals, specifically:

· Demographics (human capital, enrollment, attendance, drop-out rate, ethnicity, gender, grade level, mobility, stability, etc.)

· Perception (observations, survey, focus groups, etc.)

· Student learning (state tests, district assessments, summative and formative information, teacher observations, classroom observations by administrators and peers, results of analysis of student work, etc.)

· School process data (programs, practices, procedures)
· How familiar are school leadership and staff with current terms and concepts related to data and school improvement (e.g., School Performance Framework, achievement, growth, growth gaps, median student growth percentile, catch-up growth, etc.)?

8.c.4.
Relevant Research.  The school applies current and relevant educational research to the development of the UIP.

· What current and relevant educational research was considered when determining the priorities and designing the action plan of your Improvement Plan?
· How do school leadership and school staff work to stay up-to-date on effective school and effective practice research?

8.c.5.
Ownership of Improvement Plan.  School leadership and staff have ownership for the implementation and outcomes of the UIP. 
· Are school leadership and staff members familiar with current school data on student achievement, growth, and growth gaps and the targets set by the school to address them?

· What are the priority performance challenges identified by your school?

· What were some of the identified root causes related to those challenges?

8.c.6.
Implementation Checks.  School leadership regularly monitors and adjusts implementation of the UIP based on performance targets, interim measures, and implementation benchmarks.

· Do staff members regularly use performance targets to guide decisions and adjust practices?  Examples?

· Do staff members regularly use interim measures to guide decisions and adjust practices?  Examples?

· Do staff members regularly use implementation benchmarks to guide decisions and adjust practices?  Examples?

· How are the progress and outcomes of priority initiatives monitored?

· How often does school leadership review available data for the purpose of monitoring school improvement efforts?

· How often do staff members participate in the ongoing review of school improvement efforts?

· How does school leadership ensure that the improvement plan is a “living document”?

Example Interview Questions for Students*
Teaching for Learning
Standards & Expectations
· Do you know what you should know and be able to do in all of your classes/in your class?  How do you know?

· When a teacher gives you an assignment, how do you know what the expectations are for good work?

· Do you feel challenged in school?  Are your lessons too hard, too easy, or about right most of the time?

· What opportunities do you have to explore or experience career options?

· Do the school staff members ever talk with students about going to college or other options after high school?

· At this school do people believe that everyone can do well if they work hard?

· Do teachers encourage students to do their best work?  How do they do that?

Instruction
· [In class] What are today’s learning goals?  How much did you already know about what you’re learning?  

· How do you learn best?  How do your teachers help you with that? 

· How do your teachers make learning and classroom lessons interesting and challenging?

· How do teachers adjust their teaching if students do not understand?

· Would you say you are working as hard as you can most of the time?
· What technology is available for you to use?  What help do you get to use computers or other technology effectively?

· Do your class(es) have books and materials that help you learn?

· How often is homework assigned?  What is the purpose of homework?  Or - Why do your teachers assign homework?

· Are all courses available to all students? 

Use of Assessment
· What are some ways that you can show how well you understand what you are learning?

· Do you ever have a choice in how to show what you have learned?  Examples?

· After you take a test or other type of assessment, how are the results shared with you?
· Do you know what a rubric is?  . . .  If yes, 

· How do teachers use rubrics in your classes?

· How do students use rubrics? 
Tiered Support
· What does the school do for students who may need extra help, or those who are ready to go beyond the standard school work?

· If students here are having problems, where might they find some help?

· Are there after-school programs here?  If so, how do they help students?

Example Questions for Students
Organizing for Results
Leadership
· Are there opportunities for students to learn and practice leadership skills, such as committees, projects, student council, National Honor Society, etc.?
Behavior 
· How does your school expect everyone to behave?
· How do students find out what teacher and school expectations for behavior are?  
· What happens if someone doesn’t meet those expectations?
· How are student disputes or arguments handled at this school?
· Does it seem to you that discipline is generally fair?

· How do adults in the school respond when students are behaving well? 
· Are people at this school usually polite to each other?

Culture
· Do you feel safe at this school?  Physically?  Emotionally?

· Is it safe to express your opinions and concerns here at school to adults?  to other students?
· Do teachers encourage students to do their best work?  How do they do that?

· How do teachers and the rest of the staff here demonstrate that they care about students?

· Are the teachers and staff at this school impartial and fair?  How do you know that?  Could you give some examples?

· What are some ways that the teachers in this school recognize student achievement and celebrate that achievement?

Diversity
· Do the teachers and staff accept all students and appreciate the ways in which students are different?  Examples?
· Does the school encourage all parents and families to get involved at school or in helping their children learn?

· Do the adults in the school care about you, as a person?  How do they show that?
*Team members must, of course, consider what they ask students and how they ask it based on the age and, to some degree, the situation/context of each student.
Example Interview Questions for Parents/Family Members
Teaching for Learning
Standards and Expectations 
· Do you know the expectations for your child’s grade level work?  If not, is there a way you could find out?

· Do you believe that classroom activities and tasks provide an appropriate level of academic challenge for your child? 

· How does the school help you to understand the curriculum and programs of the school?

· How does the school communicate learning targets and goals and the progress your student is making toward those goals?

· Do the school’s staff members seem to believe that all children can learn at high levels?  How do they communicate their expectations to students?  To parents?  

· How does the school celebrate student achievement?

Instruction 
· Do you believe that your child’s teacher(s) are making an effort to reach all the students and help them be successful?  What makes you think so?

· Does your child use a computer at school?

· How is your child using school technology resources to improve learning, conduct research, and/or present information?

· Are there particular learning activities that are most effective for your child? 

· How often does you student have homework?  To your knowledge, does the school have a homework policy?

Assessment
· Is your child presented with a variety of assessment opportunities (different ways to demonstrate what has been learned)? 
· What information are you given to help you understand state testing results?
· How do teachers communicate to you about how well your child is doing in school academically?

· Do you receive student progress information as well as final grades?  How often does that happen?  
Tiered Support
· Does the school offer suggestions for how parents can support student learning?  If so, what are examples of suggestions you’re familiar with?

· Is your child receiving any services in Special Education, Career and Technical Education, Gifted Education, or English as a Second Language?  If so, are you satisfied with the services they are receiving?

· Do parents participate in a problem-solving team if their child may need additional support?
· Are you familiar with school and classroom expectations for student behavior?  Comments?
· What programs are offered by the school to remove barriers to the learning of students?  How does the school inform parents about these opportunities?

· How do teachers work with parents and the community to reduce barriers to student learning (e.g. social, emotional, cultural, economic, etc.)?

· Do any of your children attend any support programs or activities (e.g., Title I, ESL, Special Education, after school programs or tutoring programs)?

Example Interview Questions for Parents/Family Members
Organizing for Results
Leadership
· Have you been asked to participate in any school committees, projects, or activities? 

· Are there factors that make it difficult for parents to get involved in school activities that the school should be aware of?

· Are the school administrators generally open and available to families and members of the community?

Culture & Climate 
· Does the staff of this school set high expectations for behavior?  Are these expectations clearly communicated to students and parents?  Are they applied fairly?

· What are some ways the school encourages you to be a partner in your students’ learning?

· Does the school share ideas or suggestions with parents to support their students’ learning?

· Would you say that this school has a safe, orderly, and fair work and learning environment?

· How can parents contact teachers?

· How do teachers most often contact parents?  What are those contacts usually about?

· Do the teachers and staff at this school seem to care about students and encourage them to do their best – both behaviorally and academically?  If so, how do they do that?  If not, what else would be helpful?

· How is information about the school, e.g., programs, meetings, special events, shared with you and the community?

· Is there an adult in the school that you believe knows your child and cares about him/her? 

· Does this school have a culture that accepts all students and appreciates the ways in which students are different?  What examples could you share?

Continuous Improvement
· What avenues are there for parent and family involvement in the school?
· Does that include the possibility of family involvement with school improvement efforts?

· Are you familiar with the school’s mission and vision?
· Are you familiar with the school improvement plan?  If so, how was it shared with you?
· Have you been involved with any activities related to school improvement?  Comments?

· Have you been involved with the development of the School Improvement Plan?  What was that experience like for you?  Do you believe the goals will promote student learning and help the school be even more effective?  Comments?
· Has the school shared with you and other families its progress toward achieving its goals?  
· Do parents and community members have the opportunity to review school data?

Example Interview Questions for Classified Staff Members
Teaching for Learning 
· What is your role in working with students?

· How does your work contribute to the success of the students in this school?

· How do you communicate high expectations to students?

· What evidence do you see that the school has high expectations for all students?
· Are any assessment results shared with you related to your work with students?

· Do students at this school work hard?
· In your opinion, are there good options available for academically struggling students?  for academically advanced students?  for students with behavior issues?

Organizing for Results 
· How does school leadership provide for a safe, orderly, and fair work and learning environment for both students and staff?

· What opportunities are you given for input in school decision-making?

· How are you informed about school news, decisions, and events?  How timely is that information?

· Do you feel safe in your working environment?  Physically safe?  Emotionally safe in terms of feeling comfortable to make comments, suggestions, etc.?

· How do you know what your work priorities are on a day to day basis?  How is this determined?  Do you have input into this?

· How are families made welcome in the school?  Comments?
· What are some ways the staff in this school help students to feel connected with the school?

· How often is your job performance evaluated, informally or formally?

· What type of feedback do you receive?  Do you receive support for improving your performance, e.g. training, coaching?

· What training or professional development have you received?  How did it help you in your work?

· Are resources made available for your training or professional learning?

· Do you have the materials and supplies you need in order to do a good job?

· Are you familiar with the school’s mission and vision?

· Are you familiar with the school improvement plan?
· What would be an example of something that would make this school even more successful?
Example Interview Questions for District Administrators
· What are your responsibilities at the district level?

· What is your role in relation to this school?

· How long have you been working with this school?
Teaching for Learning
· Please describe the district’s curriculum as it relates to the Colorado Academic Standards.   
· What is the district’s current role in helping schools implement standards?

· What would be evidence of a classroom and school being “standards-based” in this district?

· How is curriculum communicated to families and community?

· How are students’ academic needs at key transition points, e.g. entry into primary, intermediate, middle school, high school levels, addressed?

· Does the district support or sponsor early childhood education?

· Are there curriculum discussions among schools, such as your feeder and/or receiver schools?  If so, who participates?  What are the goals?

· What are ways that the district supports the school’s efforts to promote parent involvement?

· What district-level assessments are required?

· What is the district’s data management system?  Who uses it?  Is it generally user-friendly and efficient?
· What expectations does the district have of instructional staff regarding proficiency in data analysis?

· Does the district support or require schools to implement data teams?  If so, what are the intended outcomes?

· What is the district policy on how students enter and exit intervention programs such as Title I, Special Ed., and ESL?

· What organizational structures and support does the district provide to help the school reduce barriers to learning?  

· What professional learning is offered by the district to support teaching and learning?
Organizing for Results 
· How does district leadership demonstrate support of the school’s mission and vision?

· How and to what degree is teacher leadership promoted or supported at this school?

· If there is a school leadership team, what are its responsibilities?

· How does school leadership provide for a safe, orderly, and equitable work and learning environment for both students and staff?

· To what degree is time “protected” at this school so that the maximum time is available for instruction?

· How do the school administrators demonstrate leadership skills in the areas of: communication?  knowledge of standards?  supervision and evaluation?  school safety, culture, and climate?  resource allocation?  systems thinking?

· What are the processes used to allocate resources?

· How is information from the district, state, and/or professional organizations shared?  

· What classroom management and organization strategies do you look for during short and extended observations?

· How is the schedule designed to allow for flexible time to meet the developmental needs and learning styles of students? 

· What is your role in supporting the school improvement efforts? 

· To what degree do you believe that the action steps/activities of the school plan will cause a significant level of improvement in student learning and professional performance?  
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