PUEBLO CITY SCHOOLS
ADDENDUM TO TIERED INTERVENTION GRANT
JUNE 3, 2010
As a support for the original grant application, this addendum to the Tiered Intervention Grant provides supplemental information in order to provide specificity and clarity to (1) define the relationship
and support between the external provider and the district , (2) reorganize and align the identified root causes, (3) indentified action steps, (4) delineate sustainable implementation, (5) clarify annual
and interim targets, and (6) provide an evaluation plan overview.
Chronically struggling schools lack the structures essential to high performance and the capacity to create them or utilize them to any advantage. These structures and capacities are well established
in the literature since Ronald Edmonds introduced effective school correlates (1979) and recently placed in the turnaround context by Mass Insight and the Consortium on Chicago School Research
(2006). Global Partnership Schools uses an intensive dose of professional development and on-the-ground instructional coaching, in addition to the leadership resources described above, to raise
capacity.
The approach shared by Global Partnership Schools and CORE for improving the persistent academic shortcomings of struggling schools harnesses three critical elements:

Enhancing teacher and administrator knowledge and understanding of research-based instructional practice, particularly for reading and math instruction

Supporting fidelity of use of proven curriculum materials and, if necessary, supplementing those materials

Developing leadership and institutional capacity for sustainable improvements and high-quality implementation.
Literacy and numeracy are starting points and remain points of emphasis given their essential and foundational nature with respect to other learning. The two providers work collaboratively with other
content experts in social science, science, and the arts and technology to support implementation of a seamless, high quality academic program consistent with a high quality global education and
aligned to state and Common Core national standards (once developed).
GPS also pursues rigor by promoting, modeling and supporting student-centered instructional practice that leads to deeper, more facile understanding and higher student motivation – thematic
instruction, inquiry based strategies and project based learning. In addition, GPS Instructional Coaches fill in gaps in educators’ capacity for professional collaboration. In high schools, GPS leverages
its leadership supports to pursue higher education links that promote dual enrollment opportunities.
Upon approval of the Tiered Intervention Grants and appropriation of the proposed budgeted amounts, Pueblo City Schools and Global Partnership Schools will execute a formal memorandum of
understanding which conveys the primary responsibility and accountability for the operation and success of the Turnaround and Transformation schools to GPS. This memorandum of understanding
will have a performance based component that ties the provider’s remuneration to academic and operational targets; examples of targets were part of the GPS response to the state’s RFP for
turnaround providers. The PCS school board will retain its statutory authority to supervise all schools; the superintendent will have authority to veto actions of GPS as the turnaround provider.
As described in the turnaround model developed by Mass Insight, GPS, in collaboration with the Director of Innovation, will have control over people, program, money and time. PCS and GPS will
jointly agree on the appointment of each school’s principal in the initial year of the contract and on the assignment of professional staff. In acknowledgement of the timing of the grant approval and
subsequent MOU negotiation, GPS will retain the right to replace staff pursuant to the turnaround and transformation models defined by the U.S. Department of Education in the second year of its
engagement. GPS will evaluate the school principals and will have the authority to substitute its own evaluation for the district’s. The principals will retain all of the rights and responsibilities common
in PCS, including the evaluation of staff, and through its oversight of the principals GPS will accept these rights and responsibilities. GPS will manage and provide staff development in the schools it
supports, and staff in those schools will not be required to participate in PCS staff development
GPS will be responsible for the delivery of the PCS curriculum and will have access to all instructional tools and materials routinely available in the district. GPS will have full authority in the
implementation of the curriculum and instruction through which it is delivered. GPS will use the district’s interim assessments (Galileo) in the initial year of support, but will reserve the right to
substitute an interim assessment of its choosing if the standard interim assessments prove inadequate to the needs of the Turnaround and Transformation schools. GPS will be able to modify,
eliminate and create academic offerings and programs to assure the success of the schools and their students. GPS will be able to adjust class sizes within the parameters of state policies and
regulations. GPS will be responsible for school orderliness and discipline, student and teacher attendance, and meaningful parent and community partnerships.
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PCS will assure that the schools supported by GPS will receive full funding in keeping with other schools in the district, including special education, Title I and other categorical funds in keeping with
their student enrollments. PCS will provide non-academic support services equal to those provided other schools. GPS, through the principals, will control school budgets including, but not limited to,
the budgets for the Tiered Intervention grants. GPS will have the authority to reallocate any and all funds in use at each school. The schools supported by GPS will have the ability to raise additional
funds. PCS will maintain its responsibility for building maintenance and repair, and will prioritize work at the Turnaround and Transformation, particularly any known deferred maintenance. PCS will
maintain its responsibility for food service, transportation and information technology infrastructure. PCS will provide school security under the direction of the school principals.
Through the Tiered Intervention grants and other means, GPS will extend learning time for educators and students. GPS will have the authority to modify daily and yearly schedules
PCS and GPS will work together in negotiating an MOU to identify specific collective bargaining provisions or district policies or regulations that limit the provider’s autonomy to promote successful
turnaround and transformation. A process will be established to resolve these limitations quickly.
The root causes that were identified in our original application are restated here for clarification and organizational purposes of this content. Based on the EDR’s, examination of student data and
outcomes, processes and analysis from the District Unified Plan, and formal and informal site visits the root causes have been identified as the following:
Major Improvement Strategy #1: Curriculum & Instruction
Root Causes:
Lack of:
1) curricular and instructional professional knowledge;
2) effective use of district aligned curriculum maps;
3) rigorous instruction;
4) standards based literacy and math instructional strategies and structures;
5) differentiated instruction within core literacy & math;
6) cross-content instructional practices;
7) appropriate use and alignment of core and intervention programs;
8) effective school leadership to drive instructional focus.

Action Steps / Interventions
Pueblo City Schools (PCS) will contract with Global Partnership Schools (GPS) to provide on-going, quality, job embedded professional development. As a foundation for its work to improve schools,
GPS has developed its Essential Standards of School Excellence drawn from the most powerful examples of school performance expectations in this country and abroad. These examples come from
nations with strong systems of external school inspection (Great Britain, Australia), nations with traditions of school self-reflection (Singapore, Finland), programs with solid records of fidelity across
schools (International Baccalaureate, Consortium on Entrepreneurship Education), and performance standards commissioned from Education Resource Strategies, a leading national education
consultancy focused on effective use of resources and time. The Essential Standards are organized across five characteristics of effective schools:
•
Leadership for Learning
•
Curriculum, Teaching and Learning
•
Student-Centered Learning
•
Parent and Community Engagement
•
Professional Learning
Global Partnership Schools has developed performance rubrics for its Essential Standards as a means to codify expectations and promote transparency about the goals of school turnaround and
transformation. Copies are provided to school staffs. GPS’ leaders including the CEO, president, senior vice presidents, Education Change Leaders and others use the Essential Standards as the
measuring stick for progress at a school. Within this structure, 80 days of on-site instructional coaching will be provided. In order to build teacher’s content knowledge and delivery expertise, use of
high-leverage strategies and creation of structures of effective teaching and learning.
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In addition to these coaching resources, the Consortium of Reading Excellence (CORE) will provide intensive professional development training in the fundamentals of reading and math instruction for
both reading and math teachers as well as those in core content areas. CORE provides intensive professional development training in the fundamental of reading and math instruction through the
CORE Adolescent Solutions course for educators teaching in 4th through 12th grade and content area strategies training for subject matter educators to improve content learning. In addition, CORE
provides professional development in writing that addresses explicit instruction in the basics of writing as well as proper language usage. An advanced writing symposium provides instruction in the
organization and development of high-quality high school expository essays, including citation styles. CORE’s vocabulary and comprehension training focus extensively on proven ways to support
English learners and other struggling readers. Along with the CORE Math Academy, this foundational professional development equips educators with the understanding of the scientific research on
reading and math instruction and pedagogy and research-based practices.
Among the services provided will be:
•

On-site assessment of literacy and math curricula, and textbooks by team of CORE consultants and GPS staff to determine strengths, weaknesses and resources of support to intensify instruction
and to guide decisions about continuation/cessation of practices or use of materials; comprehensive GPS review of existing data and analysis to determine highest priority needs

•

CORE’s vocabulary and comprehension training focus extensively on proven ways to support English Learners and other struggling readers. In addition, the CORE content develops teachers
knowledge and understanding of the scientific research on reading, math pedagogy, and research-based practices.

“Deep dive” data analysis/Examination of Expedited Diagnostic Reviews/Curriculum & materials appraisal/Creation of instructional design and organization
•
A Global Partnership Schools team will gather from the district and schools available and pertinent data and other information to undertake a preliminary probe of each school, including some onsite work. Expedited Diagnostic Reviews done within the last year will be a central artifact for this analysis.
•
GPS and its partner CORE will appraise the curriculum in literacy and math and the textbooks and other instructional materials used to deliver it.
•
GPS will leverage its resources and expertise in teaching and learning, budget and finance, parent and community partnership, school operations and organization, and technology to complete
this foundational step necessary to fully understand the needs, challenges and strengths of each school to determine the best and most urgent actions and approaches to transform or turn them
around.
•
This audit will identify high-priority needs and potential early wins that turnaround research indicates is vital to long-term, sustainable change.
An Education Change Leader who has demonstrated competencies and performance in implementing comprehensive school reform will provide direct on-site support and oversight of
the principal and his/her leadership performance necessary to turn around or transform the school. Certified Leadership Coaches who have demonstrated competencies and
performance in coaching, instructional modeling, and developing instructional capacity will be utilized to strengthen instructional practices, pedagogy, and job embedded professional
development. Other company leaders who have served as nationally recognized change leaders will work collaboratively with each school’s leadership team to affirm the priorities and
define clear action steps to pursue them.
Provision of an Education Change Leader to serve as on-site, full-time, year round senior manager tasked with high-quality service delivery, interaction with district leaders and support to
create “surround care” services for students and families
The major responsibilities of the Education Change Leader include:
•
Partner with district and school officials to improve academic achievement and outcomes for students
•
Assess the organizational, academic and professional needs of the schools and address these needs though collaborative and supportive strategies
•
Align instructional resources with the schools’ priorities
•
Monitor school progress through data collection and stakeholder feedback
•
Build the professional capacity of school administrators, enabling them to lead more effectively
•
Work directly with principals and Leadership Coaches within their assigned cluster to analyze schools against the Essential Standards using all qualitative and quantitative data garnered to provide
leadership in the alignment of instructional resources, systems priorities, and the resultant strategic plan.
•
Maintain an aligned K-12 instructional program that addresses state, local, federal, and Global Partnership Schools’ requirements to ensure academic improvement
•
Act as a catalyst in the creation of “surround care” networks of support to students and their families
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Provision of Leadership Coaches to work with no more than three principals each. Equivalent of 80 days of on-site instructional coaching to build teachers’ content knowledge and
delivery expertise, use of high-leverage strategies and creation of structures of effective teaching and learning (coaching on research-based instruction, in literacy and numeracy
provided by CORE, CORE Adolescent Solutions and content Areas for Reading, CORE Math Academy, CORE materials to support staff development. As a result of the school’s Expedited
Diagnostic Review (EDR), additional support will be identified to address challenges in other content areas.
The major responsibilities of Leadership Coaches include:
•
Build the professional capacity of school principals, enabling them to lead schools more effectively and improve student outcomes.
•
Work with the principal and school leadership team to build a strong professional culture through collaborative and supportive strategies, while continually assessing the organizational, academic
and professional needs of the school and addressing these needs through appropriate leadership and instructional strategies
•
Utilize knowledgeable observation and evaluation practices to monitor instructors’ and student progress.
•
Reflect with the principal on the school’s vision and work to ensure that this vision is embedded in the school culture. Observe how this vision is shared and embraced by the wider community
•
Work with the principal to evaluate and develop the instructional leadership capacity of other members of the staff
•
Assist principals in creating a support system for problem solving, an exchange of best practices and opportunities for long-term professional growth to build a strong learning community.
Provision of the Global Partnership Schools’ senior leadership team serve as year round senior managers tasked with providing guidance and direction for the overall mission,
implementation, and accountability of the work.
The major responsibilities of the Global Partnership Schools’ senior leadership team include:
•
Global Partnership Schools’ senior leaders and CORE senior staff, including but not limited to senior vice presidents and others responsibilities in the areas of curriculum and instruction,
technology, parent and community partnerships, assessment, ELL services, and organizational effectiveness, will routinely monitor the effectiveness and quality of implementation of the school
plan.
•
Global Partnership Schools’ senior leaders and the on-site Education Change Leader will provide weekly and monthly visits to each site, monitor the quality of implementation for all actions
outlined within the school improvement plan, conduct regularly scheduled reviews of key dashboard progress indicators, and meet regularly with the principal and leadership team to make
program implementation adjustments.
Strategic and aligned on-going Professional Development designed to address root causes and identified needs shall include, but not limited to the following:
•
Curriculum
The providers direct intensive coaching at a school around content and pedagogy. Instructional Coaches work directly with school administrators, coaches, and classroom teachers to support full
and faithful implementation of the selected curriculum and/or to assist the school/ district to select a proven curriculum if the existing one is inadequate. This approach enables districts to use their
current materials if sufficiently scientifically-based or to supplement them based on gap analysis and evidence of student need. The approach also assists schools to make instruction in the core
curriculum more systematic and explicit. This approach has meant that schools have turned around achievement without having to spend large sums of money on brand new curriculums and
instead have finally learned to use their curriculum materials faithfully and with good results. Where curriculum materials have been weak or are not consistent, CORE has assisted a school to
select from a range of already-proven products that meet the needs of students at multiple tiers of instruction. In addition, GPS offers schools the capacity to create for them a prescribed number
of just-in-time curricular units to address the most critical gaps. For struggling students, the providers work to select intervention materials and design schedules and structures to support intensive
intervention in order to accelerate growth. The approach reflects a belief that curriculum must be sequential and developmental to be powerful, allowing students to connect where they will and
offers coaching support to teachers to allow them to proceed from those unique needs. Cross content coaching will be provided to ensure that these connections are made.
•
Assessment
Similarly, the providers work with a school’s existing assessments to lay out a model pacing and analysis plan. CORE requires that schools utilize a combination of progress monitoring, universal
screening, and diagnostic tools in addition to the state-mandated tests. If the existing assessment plan and system is inadequate, the providers work with the school to select and implement
appropriate assessments. The providers work with the building leadership to conduct regular data analysis and planning and to initiate interventions at the teacher and school level based on the
data. They develop an assessment plan, timeline for testing, data analysis plan and curriculum pacing plans with a school.
•
Monitoring
The providers pursue implementation fidelity based on two critical components – content fidelity and delivery fidelity. Content fidelity is defined as the extent to which the content of a program is
taught the way it was designed. CORE provides a checklist to rate this dimension and to support the identification and selection of a research-based curriculum. Delivery fidelity refers to the extent
to which teachers use effective delivery techniques to maximize student learning. CORE has developed a delivery checklist to rate effectiveness of instructional delivery. CORE utilizes an
implementation rubric, one for elementary schools and one designed for middle and high schools, to gauge the degree to which the school/ district is effectively implementing a research-based
reading program.
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Per the District Strategic Plan, the Department of Instructional Support and Educational Accountability lead a preK-12 curriculum mapping process for all content areas. Targets used to map district
curriculum were aligned to State, National, and International standards where applicable. Additionally, Achieve.org was used as a guiding reference as well as assessment targets such at TIMMs and
NAPE. PCS curriculum maps were designed around conceptual content. Detailed within the curriculums maps are contextual frameworks designed to guide teachers, assessments, appropriate
resources and also a depository for teachers to electronically share lessons, resources, and activities. They serve as the basis for our common core curriculum. However, Pueblo City Schools
recognizes, and the EDRs further confirm, that the lack of professional development regarding effective implementation is hindering the consistent use of these maps.
At the conclusion of curriculum map development three actions steps became evident: 1) secondary education was devoid of progress monitoring tools, 2) a K-12 math intervention program needed to
be structured systematically, and 3) Literacy interventions needed to be enhanced grades 6- 12. To compliment these three action steps, PCS began to focus on classroom instructional strategies and
instructional delivery of our defined core curriculum. Lack of fidelity of curriculum map implementation is evident in classroom walkthroughs and student achievement data. School leaders need
professional development to support fidelity of curriculum map implementation and utilization of instructional walkthroughs to drive changes in teaching practices that ensure alignment of rigorous
curriculum delivery.
Next steps:
1. Align district teacher evaluation protocols to support a standards-based instruction system.
2. Provide professional development to site leadership specific to a instructional alignment within content, context, and rigor.
3. Implement Instructional Rounds as a District protocol.
4. Validate effectiveness of data tools to validate and/or identify effective/non-effective teaching practices.
5. Evaluate current progress monitoring tools.
6. Strengthen collaborative learning structures to ensure fidelity of professional learning communities, instructional coaches, and collegial mentors.
Five “rapid-response” curriculum units per year/School opening nine-week pacing guide
•
Global Partnership Schools offers schools the capacity to create in-time, rapid response curricular units to address the most critical gaps. The “rapid response” curriculum units may target specific
content, or they may target instructional practices (group work by students, for example). For struggling students, the turnaround providers work to select intervention materials and design
schedules and structures to support intensive intervention in order to accelerate growth. The approach reflects a belief that curriculum must be sequential and developmental to be powerful,
allowing students to connect where they will and offering coaching support to teachers to allow them to proceed from those unique needs.
•
GPS also will create model pacing guides in reading and math to support teachers and to model best practice.
Targeted support to raise achievement of English Language Learners
•
Global Partnership Schools has designed a model and approach for English Language Learners (ELL) which can be a stand-alone class or integrated with non-ELL classrooms. Regardless
of the approach, the starting point is to customize schooling to the ELL student, rather than fitting the ELL student to the school program.
•
Global Partnership Schools will guide school leaders as they explicitly address the needs of ELL students. Rather than focusing simply on compliance and acquiring English language skills,
the GPS model and approach provides a meaningful, engaging schooling experience.
•
Curriculum and instruction is aligned with the aim of equipping ELL students with the academic literacy skills needed to access grade level content, while using that content as a springboard
for English language development.
Principles for Learning•
ELLs acquire English language fluency (academic and social) while learning core concepts.
•
Explicit English language instruction is content based and is delivered out of content area instruction. Literacy and Numeracy are starting points of emphasis given their essential and
foundational nature with respect to learning.
•
Instruction is scaffold through inquiry, direct instruction, models and coaching.
•
ELLs are fully integrated into daily classroom work and given total access to the academic opportunities of their peers.
•
There are content-specific strategies that can be used to teach ELLs.
•
Teachers will learn about their students and the background knowledge and experience they bring with them to school in order to draw on these strengths when introducing new socializing
experiences.
•
The classroom environment will offer cooperative learning and opportunities for talk and interaction to support the social and academic development of ELLs.
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•

ELLs assessment must account for the inextricable process of language and content learning.

ELL integrated alignment with district initiatives through the U.S. Department of Education Leadership Capacity Grant/in partnership with National Institute of School Leadership (NISL)
Support to create and utilize professional collaboration routine
•
GPS introduces structures into the routines of a school that promote collaboration and joint problem-solving that draw on each educator’s knowledge of students at the school; this allows for
a whole greater than the sum of its parts. These structures drive high expectations for all students and deep, sustained change in teaching and learning in part by making instruction a more
public task, rather than an insular one performed behind closed doors.
•
One such structure is the creation of a meaningful professional learning community. Through professional development and ongoing coaching, GPS helps schools operate focused, highfunctioning learning communities. This is achieved through the use of protocols to guide the agenda and process of learning communities and consultation around points of inquiry for the
learning communities that trace back to students’ needs and schools’ performance as evidenced by data. Learning communities help schools explore over time and in depth powerful
practice such as inquiry into content on multiple levels – skin understood through its biological nature, through its protective function, through its cultural significance or its sociological
implications. These learning communities advance turnaround in that they influence both the knowledge and skills of educators as well as their attitudes and beliefs. Those beliefs control
the accountability that educators acknowledge around the success of all students.
•
The other structure that directly influences professional norms and practices is the routine use of instructional “rounds” through which teachers assist their peers through observation and
reflection. These rounds differ from a quick glance in a classroom; rather they are well-designed, extended visits in which the host teacher raises questions about his or her practice to
colleagues, who in turn collect data to form their responses. The response is more likely to be an observation about the percentage of time a teacher spoke versus his students than a
generic comment that students seem to like a teacher. As with the learning communities, ongoing leadership and instructional coaching help set the agenda for rounds, and coaches work
with the principal to organize schedules to permit the rounds to take place routinely. Through rounds and learning communities, teachers can do common work to engage students as
individuals and across a grade level or campus. These supports also allow schools to more vigorously implement the kind of positive behavior drivers described by the federal Institute of
Education Sciences (2009), from the identification of triggers of misbehavior to determination of the need for schoolwide action.
•
GPS also works with schools as needed to plan for and carry out structures that lead to stronger relationships between adults and students such as looping of teachers’ assignments in
elementary schools and advisories in secondary schools. Through professional development and coaching, the use of SynapticMash will allow teachers to collaborate and share data as well
as best practices in a systemic, organized manner. Educators will use their portal in SynapticMash to communicate with each other (individually or in a group), view organize data on students
(data items listed above) in a portal that allows for collaboration around improving outcomes and integrates video examples to show best practices how to do so (using content from PD360
and in time, video from their own peers).
•
In addition, schools will have access to up to five days of consulting from leading experts on scheduling to ensure that the resource of Time is being used to fullest effect.
Structured visit to high-performing school
•
In Year II, a leadership team from each school will make a structured “residency” visit to a high-performing school with similar demographic characteristics. As part of the visit, educators will
use the Essential Standards to make their own appraisal of the school’s performance. These visits have significant value in changing attitudes and beliefs about what schools can achieve.
Development of peer coaching and teacher leaders to boost sustainability of change
•

In the second half of Year II and Year III of its support, Global Partnership School will make an intentional shift in its coaching toward building sustainable, local capacity to continue the practices
put in place.
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Major Improvement Strategy #2: Assessment
Root Causes:
Lack of:
1) knowledge regarding data and assessment;
2) data analysis to inform instructional practice;
3) effective use of formative assessment practices;
4) alignment of progress monitoring tools appropriate for the middle school level;
5) understanding of how to utilize interim and yearly progress data to develop, implement, and monitor individual student achievement goals.

Action Steps / Interventions
Professional Development designed to address root causes and identified needs shall include, but not limited to the following:
•
Assessment
Similarly, the providers work with a school’s existing assessments to lay out a model pacing and analysis plan. CORE requires that schools utilize a combination of progress monitoring,
universal screening, and diagnostic tools in addition to the state-mandated tests. If the existing assessment plan and system is inadequate, the providers work with the school to select and
implement appropriate assessments. The providers work with the building leadership to conduct regular data analysis and planning and to initiate interventions at the teacher and school level
based on the data. They develop an assessment plan, timeline for testing, data analysis plan and curriculum pacing plans with a school.
•
Monitoring
The providers pursue implementation fidelity based on two critical components – content fidelity and delivery fidelity. Content fidelity is defined as the extent to which the content of a program is
taught the way it was designed. CORE provides a checklist to rate this dimension and to support the identification and selection of a research-based curriculum. Delivery fidelity refers to the
extent to which teachers use effective delivery techniques to maximize student learning. CORE has developed a delivery checklist to rate effectiveness of instructional delivery. CORE utilizes an
implementation rubric, one for elementary schools and one designed for middle and high schools, to gauge the degree to which the school/ district is effectively implementing a research-based
reading program.
Performance metrics and dashboard/Ongoing diagnostic monitoring of implementation/Oversight of building principals/Monthly on-site by senior vice presidents/Annual strategic
planning to assure continuous improvement
•
The Essential Standards of School Excellence and the priorities determined by the initial data deep dive and curriculum appraisal will provide concrete targets that can be captured in
performance metrics. Global Partnership Schools’ senior leaders and the Education Change Leader will custom develop a performance dashboard including these metrics and progress
measures that meet and exceed Colorado State Education Department requirements.
•
The dashboard will include quarterly progress indicators to assure that that the school is on track toward effective implementation of the school improvement plan and to achieving its annual
performance targets. The dashboard data will be available through a technology platform developed in partnership with SynapticMash.
Formative Assessment
•
The district will use the Galileo standardized assessment as its formative measure to monitor progress towards achievement goals. The Galileo Assessment is aligned to state and national
standards. Specifically, Galileo assessments are developed in coordination with the district curriculum maps which support the core curriculum. Global Partnership Schools will be assessing
the alignment of the district maps to ensure the standards and benchmarks outlined quarterly are aggressive enough to achieve set interim targets. Revisions will occur where/when necessary
(as per noted in the EDR findings). Each quarterly administered assessment is developed based on the benchmarks and standards set forth for that quarter. The item banks used to pull those
test items have been aligned to the state and national standards. Teachers are required to access the Galileo assessment data and other formative measures on an on-going basis. They are
to work in Professional Learning Communities to analyze and determine next steps instructionally for each individual student. Through their data analysis, they will develop individual learning
targets and goals and differentiate the instructional needs for each student.
•
Teachers will use the information to develop teaching sequences and lesson plans for classroom instruction.
•
District office and individual sites continually monitor the Galileo assessment results. Key conversations with building level principals address data trends, student needs, and specific action
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steps to address the needs within their building.
o Global Partnership Schools, the executive director of secondary schools, the executive director of assessment will work with building principals to ensure accountability towards the
Galileo data and its analysis happens consistently and is embedded within their Professional Learning Communities.
Utilization of district standardized assessment (Galileo)formative assessment system including provision of an appropriate item bank and a technology platform:
Global Partnership Schools (in partnership with SynapticMash) will provide a web based platform to:
•
Allow teachers immediate access to results of assessments (delivered online) for students. The test bank items imported from the Galileo K-12 online assessment (current data bank in Pueblo)
or Educational Testing Services and will be aligned to Colorado standards.
•
Provide teachers with on-going professional development in creating formative assessments from the existing items create their own test bank items to inform instruction.
Provision of a technology platform offering data tools, dashboards, early warning dropout indicators and professional networking application/Support to leverage available technology
to the fullest impact.
•
The Global Partnership Schools Assessment System includes measurements of student progress and program effectiveness. The assessment system incorporates student demographic,
academic and other relevant information to create a student evaluation plan designed to monitor progress. The Assessment System data are also utilized to measure teaching and program
effectiveness and efficiency, providing information that informs decision-making. The results of data analysis are reported periodically through:
•
School Dashboard monitors the progress of operational and leadership goals; and
•
Student Dashboard monitors student achievement and demographic data.
The system will integrate current tools already in use in Pueblo (i.e. Infinite Campus, Study Island and PD 360). The platform provided will include social networking tools that will be used for teacher
to student/parent communication as well as teacher collaboration (i.e. the creation of professional learning communities online that integrate existing professional development tools such as PD360).
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Major Improvement Strategy #3: School Culture and Climate
Root Causes:
Lack of:
1) effective leadership practices and structures prevalent in highly effective schools
2) sense of urgency and accountability to meet the needs of the school and community
3) high expectations;
4) teacher efficacy,
5) effective RtI models and practices,
6) adequate responsiveness to the academic and social emotional needs of students;
7) understanding the unique developmental needs of middle school students,
8) effective classroom management practices

Action Steps / Interventions
Global Partnership Schools offers a rigorous and comprehensive leadership development program designed to develop resolute turnaround leaders. Led by the Education Change Leader and
Leadership Coaches, our leadership development program focuses on the Essential Standards of School Excellence as a core framework that will guide principals in developing and implementing
proven leadership strategies designed to improve the quality of teaching and accelerate student learning.
The leadership development is grounded in the belief that sustainability and capacity building can only occur when school leaders benchmark their work against proven indicators of effectiveness.
Our leadership curriculum also emphasizes distributed leadership, providing training for site-based teams in developing a vision and mission that is supported by the shared values of the school
community as a whole.
The key components of GPS training focuses on the following elements:
Essential Standards of School Excellence: Global Partnership Schools provides a clearly defined roadmap of key leadership strategies designed to significantly improve schools. Leadership
training modules focus on curriculum and instruction student assessment, strategic planning, student-centered learning and engagement, and family and community engagement.
Outcomes
•
Improve instructional oversight through intensive professional development
•
Enhance student learning through research-based skills and strategies
•
Provide a rubric for implementing and monitoring effective curricular, instructional and assessment practices that deeply impact student achievement
Global Partnership Schools Leadership Assessment - A leadership self-study/assessment tool used to hire, coach and develop effective principals. This tool benchmarks a principal’s current and
potential skills against proven principal competencies as a means of predicting success. Profile results are used as a basis for individualized leadership coaching and professional growth plans
monitored and supported by the Leadership Coaches and Educational Change Leader.
Outcomes
•
Measure and identify current skills against exemplary leadership competencies
•
Develop professional growth plans to improve principal performance
•
Target areas of opportunity for coaching and development of principals to ensure quality execution of leadership
Teacher Efficacy and high expectations
In2008-20090 Pueblo City Schools adopted a board policy based on a theory of action for change. Managed Instruction was adopted and within the board policy the district has identified 11 nonnegotiable effective school practices that must be implemented and embedded in every Pueblo City Schools site. One of those practices is consistent informal observations. A standardized teacher
spot observation was developed to monitor teacher efficacy and high expectations. Principals utilize this document to provide explicit feedback to teachers and to assist them in their overall
understanding of which teachers needs support in these areas. Principals are required to provide the identified efficacy and high expectation needs with the appropriate supports. The secondary
director is expected to continually monitor the spot observations and trend needs and ask/provide the building level principal the supports he needs to ensure opportunities for improvement have
been provided when necessary.
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Team Capacity Building– A unique process that focuses on identifying the lead and supporting strengths of principals and their leadership teams as they work together to achieve the school’s
mission.
Outcomes
•
Create collective capacity and trust in an organization to take it to a higher, more productive level
•
Enhance team relationships and communication skills
•
Increase the collaboration and efficacy of the school
•
Generate greater efficiency and improve productivity of the team as a whole
Implementation Sustainability
•
Global Partnerships
o The theory of change that is at the heart of the turnaround efforts proposed for the Tiered Intervention Grants focuses on the building of capacity in educators and the schools
they serve. The intensity of the intervention surpasses previous attempts to improve these schools. This intensity includes the year-round leadership supports and 80 days of
instructional coaching described in greater detail above. After three years, these schools and the school district will have a critical mass of principals and teachers who have the
knowledge, skills and beliefs to use the structures and carry out the practices that research shows leads to powerful teaching and learning. The structures and practices
introduce by the provider will be carried on locally without the need for such intensive external supports.
o

PCS is creating a deputy superintendent’s position which will, among other duties, oversee school turnaround and transformation work. This position will provide a linchpin for
sustainability. At the same time, Global Partnership Schools has agreed to work closely with PCS on knowledge management to ensure that the experiences in this initial
cluster of schools are captured and shared to shape similar future work.

Also, through the intentional work around community and family partnerships and surround care networks, the community will become a more forceful champion for the changes
in these schools and serve as a popular voice for sustainability.
Pueblo City Schools
o Pueblo City Schools will utilize additional monies from the Tiered Intervention Grant to fund intervention and coaching positions. The purpose of these additional intervention
and coaching positions will be to build “on the ground” capacity within the Pueblo City Schools system. These identified additional staffing positions will work closely with Global
Partnership Schools in the implementation phases of this work. The close working relationship will allow PCS staff to observe the systemic practices on a full time scale. This
PCS staff will the “sustainability” staff who will work closely to sustain the efforts and practices of GPS in their Turnaround/Transformation site. These positions will be funded
through other funding sources grants, Title I, Title IID, other) at the end of the Tiered Intervention Grant.
o

•

Values Alignment Training –A collaborative exercise that assists district and school leaders in defining the cultural values that lead to sustainable change and capacity. This approach is currently
being used in some of the world’s most successful organizations who are committed to capacity building and shared values as a means of achieving uncommon results.
Outcomes
•
Gain agreement, ownership and buy-in of established values
•
Develop practices and behaviors that support the overall work of the district and schools
•
Support leaders in building solutions for challenge and change
•
Participate in simulations and activities that apply key leadership concepts for leading in a culture of change
Support the implementation of RtI through the following stages:
1. Consensus building: RtI concepts communicated broadly to implementers and the foundational “whys” are taught, discussed and embraced.
2. Infrastructure building: Examine their implementations against the critical components of RtI, find aspects that are being implemented well and gaps that need to be addressed. Infrastructure
building, centers around closing these practice gaps.
3. Implementation: The structures and supports are put in place to support, stabilize and institutionalize RtI practices into a new “business as usual.”
Implement Response to Intervention (RtI), a multi-tiered model of providing services and interventions to students at increasing levels of intensity based on continuous progress monitoring and data
analysis. Rate of progress over time will be used to make important educational decisions. Instruction and interventions encompassed within the RtI Model will encompass the following tiers:
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Universal Level (TIER 1) all students receive research-based, high quality, general education that incorporates ongoing universal screening, progress monitoring, and prescriptive assessment to
design instruction. Expectations are taught, reinforced, and monitored in all settings by all adults. Discipline and other data inform the design of interventions that are preventative and proactive.
Targeted Level (TIER 2) interventions are provided to students identified as at-risk of academic and/or social challenges and/or students identified as underachieving who require specific supports to
make sufficient progress in general education.
Intensive Level (TIER 3) interventions are provided to students with intensive/chronic academic and/or behavior needs based on ongoing progress monitoring and/or diagnostic assessment.
Decisions about the use of more or less intense interventions are made using information on learning rate and level. More intense interventions may occur in general education classrooms or pull-out
programs. Important educational decisions about intensity and the likely duration of interventions are based on individual student response to instruction across multiple tiers of intervention. Decisions
about the necessity of more intense interventions, including eligibility for special education and/or exit from special education or other services, are informed by data on learning rate and level.
Support to create “surround care” network of community-based organizations and other providers to meet needs of students and families
•
The Global Partnership Schools turnaround approach involves establishing high expectations for students and providing the academic, social, and emotional support needed to meet these
expectations; assessing and knowing the interests, strengths and needs of each student; and creating a “surround-care” network of service providers that respond to their health and
social-emotional needs.
•
The integrated systems built in school and community will engage families and service-providing partners, who will interact and respond to students’ needs.
•
Global Partnership Schools will complete a comprehensive assessment of community resources and assets. Community stakeholders will be engaged in the design of Pueblo’s “surround
care” network of services
•
A dedicated team of stakeholders will be created to understand the resources inside your district and school community that will identify programs in the schools that will serve families
such as home visitations, family literacy development, community development, and family skills-building classes
•
In the first year, a plan will be developed and a memorandum of understanding codified with key service providers
•
In Years II and III, the plan will be implemented and monitored
Toolkit support to develop meaningful and strong parent partnerships
•
Global Partnership Schools has developed a toolkit to allow schools to build strong, meaningful partnerships with parents. The toolkit leverages the work of the National Network of
Partnership Schools based at Johns Hopkins University,
•
each school supported by GPS will become part of the network.
•
GPS will provide specific training on family partnerships and will schedule special activities such as family learning nights to promote and sustain partnerships.
Classroom management
In2008-2009 Pueblo City Schools adopted a board policy based on a theory of action for change. Managed Instruction was adopted and within the board policy the district has identified 11 nonnegotiable effective school practices that must be implemented and embedded in every Pueblo City Schools site. One of those practices is consistent informal observations. A standardized teacher
spot observation was developed to monitor classroom management. Principals utilize this document to provide explicit feedback to teachers and to assist them in their overall understanding of which
teachers needs support in these areas. Principals are required to provide the identified classroom management needs with the appropriate supports. The secondary director is expected to
continually monitor the spot observations and trend needs and ask/provide the building level principal the supports he needs to ensure opportunities for improvement have been provided when
necessary.
Introduction of student-centered learning strategies to raise engagement and excitement around learning
A student-centered culture is a critical element of a successful school community. Drawing from experience with a number of school communities that are grounded in a student-centered culture,
Global Partnership Schools has isolated those elements that together create the dynamic, complex “student-centered” culture that has such a positive impact on student achievement. These
elements include:
•
Safe, orderly learning environment
•
Personalization and the promotion of high expectations for all students
•
Meaningful adult-learner connections
•
Teaching and learning that engages students
•
Understanding of testing
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ANNUAL TARGETS AND INTERIM TARGETS
• Given the pattern of consistent failure to meet or exceed the state targets for non-poverty schools in reading and math it is imperative that an aggressive
approach be taken over the next three years. To that end the following targets for each school have been established for 2011-12. Each schools’ targets for
2011-12 and 2012-13 will be established once the new CSAP results are received. By end of 2012-13 school year reading and math scores will be at or
above the state average for non-poverty schools as designated below in the 2012-13 Target CSAP End of Year (EOY) Proficient and Advanced (P/A). In
order to do that, an ambitious schedule of improvement is as follows: Each school’s baseline data is based upon the results of the 2009 CSAP. Some
school’s targets will be more strenuous to reach than others because of need. The 2010-11, 2011-12, and the 2012-13 EOY targets for each school are
calculated based upon a three year plan of growth of proficient and advanced students to reach the goal established for the 2012-2013 school year.

RISLEY
READING
Grade
2010-11 6th

7th
8th

2011-12

6th
7th
8th

2012-13

6th
7th
8th

PERFORMANCE
INDICATOR
Achievement
Growth

CSAP BASELINE
DATA P/A
62.8%

Galileo BM #1#2
Scale Score 1072

Achievement
Growth
Achievement
Growth

58.6%

Scale Score 1216

56.9%

Scale Score 1230

Achievement
Growth
Achievement
Growth
Achievement
Growth

69.9%*

Achievement
Growth
Achievement
Growth
Achievement
Growth

TARGET CSAP
EOY P/A
69.9%

Scale Score 1233
17
Scale Score 1280
50

Galileo BM #1#4
Scale Score 1132
30
Scale Score
1251
18
Scale Score 1331
51

Scale Score

Scale Score

Scale Score

77.0%

65.4%*

Scale Score

Scale Score

Scale Score

72.2%

63.3%*

Scale Score

Scale Score

Scale Score

69.7%

77%*

Scale Score

Scale Score

Scale Score

84.0%

72.2%*

Scale Score

Scale Score

Scale Score

79.0%

69.7%*

Scale Score

Scale Score

Scale Score

76.0%

Galileo BM #1-#3
Scale Score 1102
30

65.4%
63.3%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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RISLEY
MATH
2010-11

Grade
6th

7th
8th

2011-12

6th
7th
8th

2012-13

6th
7th
8th

PERFORMANCE
INDICATOR
Achievement
Growth

CSAP BASELINE
DATA P/A
25.9%

Galileo BM #1#2
Scale Score 1087

TARGET CSAP
EOY P/A
39.6%

Scale Score 1182

Scale Score 1238
41
Scale Score 1284

Galileo BM #1#4
Scale Score 1194
54
Scale Score
1279
41
Scale Score 1387

Achievement
Growth
Achievement
Growth

12.4%

Scale Score 1197

12.9%

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

39.6%*

Scale Score

Scale Score

Scale Score

57.3%

30.6%*

Scale Score

Scale Score

Scale Score

48.8%

29.3%*

Scale Score

Scale Score

Scale Score

45.6%

57.3%*

Scale Score

Scale Score

Scale Score

75.0%

48.8%*

Scale Score

Scale Score

Scale Score

67.0%

45.6%*

Scale Score

Scale Score

Scale Score

62.0%

Galileo BM #1-#3
Scale Score 1140
53

30.6%
29.3%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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FREED
READING
2010-11

2011-12

6th

Achievement
Growth

46.4%

Galileo BM #1#2
Scale Score
1093

7th

Achievement
Growth

53.6%

Scale Score
1184

Grade

CSAP BASELINE
DATA P/A

Galileo BM #1#3
Scale Score
1098
19

Galileo BM #1#4
Scale Score
1103
20

Scale Score
1202
18
Scale Score
1290
12

Scale Score
1221
19
Scale Score
1303
13

53.6%

60.8%

8th

Achievement
Growth

60.8%

Scale Score
1278

6th

Achievement
Growth
Achievement
Growth
Achievement
Growth

53.6%*

Scale Score

Scale Score

Scale Score

77.0%

60.8%*

Scale Score

Scale Score

Scale Score

72.2%

68%*

Scale Score

Scale Score

Scale Score

69.7%

77%*

Scale Score

Scale Score

Scale Score

84.0%

72.2%*

Scale Score

Scale Score

Scale Score

79.0%

69.7%*

Scale Score

Scale Score

Scale Score

76.0%

7th
8th

2012-13

PERFORMANCE
INDICATOR

TARGET
CSAP
EOY
P/A

6th
7th
8th

Achievement
Growth
Achievement
Growth
Achievement
Growth

68.0%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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6th

Achievement
Growth

31.6%

Galileo BM #1#2
Scale Score
1132

7th

Achievement
Growth

26.6%

Scale Score
1224

FREED MATH
2010-11

2011-12

Grade

CSAP BASELINE
DATA P/A

Galileo BM #1#3
Scale Score
1178
46

Galileo BM #1#4
Scale Score
1225
47

Scale Score
1260
36
Scale Score
1399
6

Scale Score
1296
36
Scale Score
1405
6

46.1%

40.3%

8th

Achievement
Growth

43.1%

Scale Score
1393

6th

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

46.1%

Scale Score

Scale Score

Scale Score

60.6%

40.3%*

Scale Score

Scale Score

Scale Score

72.2%

49.4%

Scale Score

Scale Score

Scale Score

55.7%

60.6%

Scale Score

Scale Score

Scale Score

75.0%

72.2%*

Scale Score

Scale Score

Scale Score

67.0%

55.7%

Scale Score

Scale Score

Scale Score

62.0%

7th
8th
2012-13

PERFORMANCE
INDICATOR

TARGET
CSAP
EOY
P/A

6th
7th
8th

49.4%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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PITTS
READING
2010-11

2011-12

6th

Achievement
Growth

46.0%

Scale Score 1056

7th

Achievement
Growth

53.4%

Scale Score 1109

8th

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

60.7%

Scale Score 1239

53.4%*

Scale Score

Galileo BM #1#3
Scale Score
1086
30
Scale Score
1150
41
Scale Score
1278
39
Scale Score

60.7%*

Scale Score

Scale Score

Scale Score

72.2%

68%*

Scale Score

Scale Score

Scale Score

69.7%

77%*

Scale Score

Scale Score

Scale Score

84.0%

72.2%*

Scale Score

Scale Score

Scale Score

79.0%

69.7%*

Scale Score

Scale Score

Scale Score

76.0%

Grade

6th
7th
8th

2012-13

6th
7th
8th

PERFORMANCE
INDICATOR

CSAP BASELINE
DATA P/A

Galileo BM #1-#2

Galileo BM #1#4
Scale Score
1117
31
Scale Score
1192
42
Scale Score
1317
39
Scale Score

TARGET
CSAP
EOY
P/A
53.4%

60.7%

68.0%
77.0%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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PITTS
MATH
2010-11

2011-12

Grade

CSAP BASELINE
DATA P/A

Galileo BM #1-#2

Galileo BM #1#3
Scale Score
1161
63
Scale Score
1241
55
Scale Score
1310
95

Galileo BM #1#4
Scale Score
1225
64
Scale Score
1296
56
Scale Score
1405
95

6th

Achievement
Growth

29.3%

Scale Score 1098

7th

Achievement
Growth

17.7%

Scale Score 1186

8th

Achievement
Growth

21.8%

Scale Score 1215

6th

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

44.3%*

Scale Score

Scale Score

Scale Score

59.7%

34.3%*

Scale Score

Scale Score

Scale Score

50.7%

35.3%*

Scale Score

Scale Score

Scale Score

48.7%

59.7%*

Scale Score

Scale Score

Scale Score

75.0%

50.7%*

Scale Score

Scale Score

Scale Score

67.0%

48.7%*

Scale Score

Scale Score

Scale Score

62.0%

7th
8th
2012-13

PERFORMANCE
INDICATOR

TARGET
CSAP
EOY
P/A

6th
7th
8th

44.3%

34.3%

35.3%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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CENTRAL
READING
2010-11

2011-12

9TH

Achievement
Growth

45.5%

Galileo BM #1#2
Scale Score
1306

10TH

Achievement
Growth

51.2%

Scale Score
1421

Scale Score
1430
9

Scale Score
1439
9

60.0%

9TH

Achievement
Growth
Achievement
Growth

56%*

Scale Score

Scale Score

Scale Score

66.5%

60%*

Scale Score

Scale Score

Scale Score

69.0%

66.5%*

Scale Score

Scale Score

Scale Score

77.0%

69%*

Scale Score

Scale Score

Scale Score

78.0%

Grade

10TH

2012-13

9TH
10TH

PERFORMANCE
INDICATOR

Achievement
Growth
Achievement
Growth

CSAP BASELINE
DATA P/A

Galileo BM #1#3
Scale Score
1351
45

Galileo BM #1#4
Scale Score
1396
45

TARGET
CSAP
EOY
P/A
56.0%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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CENTRAL
MATH
2010-11

2011-12

9TH

Achievement
Growth

6.2%

Galileo BM #1#2
Scale Score
1214

10TH

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

4.3%

Scale Score
1440

18.7%*

Scale Score

Galileo BM #1#3
Scale Score
1347
33
Scale Score
1505
65
Scale Score

15.3%*

Scale Score

Scale Score

Scale Score

26.7%

31.4%*

Scale Score

Scale Score

Scale Score

44.0%

26.7%*

Scale Score

Scale Score

Scale Score

38.0%

Grade

9TH
10TH

2012-13

9TH
10TH

PERFORMANCE
INDICATOR

CSAP BASELINE
DATA P/A

Galileo BM #1#4
Scale Score
1481
34
Scale Score
1571
66
Scale Score

TARGET
CSAP
EOY
P/A
18.7%

15.3%
31.4%

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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RONCALLI
READING
2010-11

2011-12

Grade
6th

Achievement
Growth

CSAP BASELINE
DATA P/A

Galileo BM #1-#2
Scale Score 1114

Galileo BM #1#3
Scale Score
1115

Galileo BM #1#4
Scale Score
1117

53.3%

Scale Score
1236

64.9%

63.5%

7th

Achievement
Growth

57.8%

Scale Score 1180

Scale Score
1208

8th

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

52.2%

Scale Score 1295

Scale Score
1306

Scale Score
1317

60.1%

63.5%*

Scale Score

Scale Score

Scale Score

73.7%

64.9%*

Scale Score

Scale Score

Scale Score

72.0%

60.1%*

Scale Score

Scale Score

Scale Score

68.0%

73.7%*

Scale Score

Scale Score

Scale Score

84.0%

72%*

Scale Score

Scale Score

Scale Score

79.0%

68%*

Scale Score

Scale Score

Scale Score

76.0%

6th
7th
8th

2012-13

PERFORMANCE
INDICATOR

TARGET
CSAP
EOY
P/A

6th
7th
8th

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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RONCALLI
MATH
2010-11

2011-12

6th

Achievement
Growth

38.4%

Scale Score 1161

Galileo BM #1#3
Scale Score
1200

7th

Achievement
Growth

36.6%

Scale Score 1221

Scale Score
1320

Scale Score
1420

46.7%

Scale Score
1424

42.3%

Grade

CSAP BASELINE
DATA P/A

Galileo BM #1-#2

Galileo BM #1#4
Scale Score
1240

50.6%

8th

Achievement
Growth

32.5%

Scale Score 1299

Scale Score
1361

6th

Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth
Achievement
Growth

50.6%*

Scale Score

Scale Score

Scale Score

62.8%

46.7%*

Scale Score

Scale Score

Scale Score

56.8%

42.3%*

Scale Score

Scale Score

Scale Score

52.1%

62.8%*

Scale Score

Scale Score

Scale Score

75.0%

56.8%*

Scale Score

Scale Score

Scale Score

67.0%

52.1%*

Scale Score

Scale Score

Scale Score

62.0%

7th
8th
2012-13

PERFORMANCE
INDICATOR

TARGET
CSAP
EOY
P/A

6th
7th
8th

* Beginning Baseline Data will be updated each year to determine benchmark scale score growth
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Line-Item Global Partnership Schools Budget
Budgeted
cost Pitts,
Freed,
Roncalli,
Risley

Budgeted
cost
Central

Budgeted
cost
YAFA
Brief Narrative

Entry data "deep dive,"
including analysis of
EDRs, and CORE
curriculum/instructional
materials assessment

On-site assessment of literacy and math curricula, textbooks by
team of CORE consultants and GPS staff to determine strengths,
weaknesses and resources of support to intensify instruction and
to guide decisions about continuation/cessation of practices or
use of materials; comprehensive GPS review of existing data and
analysis to determine highest priority needs

GPS Essential
Standards of School
Excellence

Copies of GPS Essential Standards, which form the foundation of
turnaround and transformation work with schools are made
available to all staff

Redeployment of time
and money

Up to five days of expert consultant support to reconfigure school
schedules and budgets to support extension of learning time,
changes in teaching and learning, professional collaboration

Education Change
Leader

$

30,958

$

30,958

$

30,958

Leadership Coach (2)

$

44,500

$

44,500

$

44,500

CORE reading PD
courses (2)

$ 23,490

$ 35,235

The Education Change Leader (ECL) is a successful senior
educator hired by GPS to provide on-the-ground leadership of
turnaround and transformation at each school. The ECL assures
the highest quality delivery of support to a school and
continuously monitors progress against the Essential Standards
of School Excellence. The ECL drives work to create a "surround
care" network with community partners to meet student and
family needs. The ECL serves as the first point of contact for
district and community officials
A Leadership Coach works year around with three principals to
build their capacity as instructional leaders, provide a sounding
board for ideas, and implement the GPS leadership development
program

$ 15,000

CORE provides two of its Adolescent Solution literacy staff
development courses, one aimed at ELA/EL/intervention teachers
and the other aimed at literacy development through content
courses; materials for the courses are provided

CORE reading
instructional coaching
(20 days)

$ 49,500

$ 24,750

$ 24,750

CORE consultants provide 20 days of on-site, intensive
instructional coaching working with teachers directly on literacy,
including data analysis, examination of student work to guide
teaching adaptation, lesson modeling and co-teaching

CORE math PD
course

$ 15,750

$ 8,000

$ 8,000

CORE provides its multi-day Math Academy as a foundation for
research-based instruction in math; materials provided

$ 24,750

CORE consultants provide 20 days of on-site, intensive
instructional coaching working with teachers directly on math,
including data analysis, examination of student work to guide
teaching adaptation, lesson modeling and co-teaching

$ 38,500

GPS Instructional Coaches provide the equivalent of 40 days of
on-site, instructive coaching working with teachers on highleverage strategies such as formative assessment, strategies for
English Learners and powerful professional collaboration such as
analysis of student work and instructional rounds

$

Use of formative assessment platform, school and student
performance dashboards, professional collaboration platform
provided through GPS partnership with SynapticMash

CORE math
instructional coaching
(20 days)

GPS instructional
coaching (40 days)

Technology Platforms
Ongoing instructional
technology support
from VP Technology

$

$

$

49,500

75,000

22,000

$ 24,750

$ 38,500

$

14,912

14,912

Up to three on-site meetings with GPS VP Technology, a former
school district chief technology officer; up to five days of remote
support to Instructional Coaches and others on the ground on
effective use of instructional technology

Budgeted
cost Pitts,
Freed,
Roncalli,
Risley
Curricular Supports -rapid response
curriculum units (5)
and 9-week pacing
guide

$ 11,000

Budgeted
cost
Central

Budgeted
cost
YAFA
Brief Narrative

$ 11,000

$ 11,000

Development of five "rapid response" curriculum units to address
gaps identified in terms of content, pedagogy or both;
development of opening nine-week pacing guide

Parent and community
support

$ 10,000

$ 10,000

$ 10,000

Use of GPS developed parent and community partnership toolkit
and training to support that use; membership in National Network
of Partnership Schools; resources to hold family and community
events at the school

Field supplies

$ 10,000

$ 10,000

$ 5,000

Supplies for school-based work

Field travel

$ 2,000

$ 2,000

$ 1,000

Travel expenses for Education Change Leader, Leadership
Coaches such as routine mileage reimbursement

Field technology
Field communications

$ 2,500
$ 1,500

$ 2,500
$ 1,500

$ 1,500
$ 1,000

Technology for GPS field staff
Telephone and other communication costs for GPS field staff

Ongoing on-site
oversight by SVPs

At least five days per month on-site by GPS Senior Vice
Presidents

No less than quarterly
on-site oversight by
CEO/President

Up to bi-monthly on-site oversight by GPS CEO and President,
who both are former National Superintendents of the Year

Corporate supports

Support from GPS corporate staff around budget/finance,
marketing/outreach, legal and human capital issues and needs

Contingency

A 5% contingency reserve to cover unexpected
needs/unanticipated costs

Budget/Finance
Marketing/Outreach
Legal
Corporate supplies
Recruitment

Management fee

$ 85,000

$ 85,000

$ 85,000

TOTAL

$ 432,698

$ 549,526

$ 315,870

Freed
Pitts
Risley
Central
Roncalli
YAFA

Proposed
Annual GPS
$500,000.00
$500,000.00
$500,000.00
$750,000.00
$550,000.00
$400,000.00

A 15% fee assessed to reflect GPS deep oversight of a
turnaround or transformation school, including redeployment of
People, Time, Money and Program

Revised
Annual GPS Difference
$432,698.00
$67,302.00
$432,698.00
$67,302.00
$432,698.00
$67,302.00
$549,526.00 $200,474.00
$432,698.00 $117,302.00
$315,870.00
$84,130.00
TOTAL
$603,812.00
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Line-Item Pueblo City Schools Budget
Turnaround
(Freed, Pitts,
Risley)

Transformation
(Central,
Roncalli,
YAFA)

Instructional Salaries
Instructional Employee
Benefits

$235,000

$272,000

Salaries for Instructional Staff (Extended Day and Year)

$54,000

$59,374

Benefits for Salaries and Extended Year

Support Salaries
Support Employee
Benefits

$80,000

Salary (Director of Schools of Innovation)

$20,000

Benefits (Director of Schools of Innovation)

Support Salaries
Support Employee
Benefits

$45,000

$45,000

Stipend (Principal-extend contract 12 months)

$11,100

$10,200

Benefits for 12 month principal

Support Salaries
Support Employee
Benefits

$60,000

$60,000

Tiered Intervention Grant Social Worker

$15,007

$15,007

Benefits for Tiered Intervention Grant Social Worker

Support Supplies

$23,500

$40,000

Software to support online learning

Instructional Supplies

$66,000

$94,993

Instructional Supplemental Materials

Contingency Fees

$225,000

$225,000

Unanticipated academic program and/or consultant needs

Indirect Costs

$117,299

$130,332

Indirect Costs

TOTAL

$ 951,906

$ 951,906

Budget Object

Brief Narrative

Total Grant Funding Request
Identified Sites

Requested Budget Amount

GPS Costs

PCS Costs

Turnaround

$ 2,250,000

$ 1,298,094

$ 951,906

Transformation

$ 2,250,000

$ 1,298,094

$ 951,906
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