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Standard One: Knowledge of Literacy                   

R-5.01.  Form #1 (ECE, Elementary and K-12 Programs)

Initial Licensure Endorsement Programs reviewed with this Rubric and Checklist are: (a) Early Childhood Education, (b) Elementary Education, (c) Linguistically Diverse Education (LDE), (d) LDE Specialist: Bilingual Education, (e) Special Education Generalist, (f) Special Education Specialist: Visually Impaired, (g) Special Education Specialist: Deaf/Hard of Hearing, (h) Early Childhood Special Education Specialist, and (i) Early Childhood Special Education.
	
	Approval Rubric

	
	MEETS REQUIREMENTS


	MEETS REQUIREMENTS CONDITIONALLY


	DOES NOT MEET REQUIREMENTS


	INSUFFICIENT

EVIDENCE


	NOTES

	I.
	Alignment of course description to other course elements such as objectives, assignments, assessments and materials is evidenced in the proposal.
	Some elements of the course are not aligned.
	There is a lack of alignment of course elements.
	Insufficient information was provided in the proposal.
	

	II.
	Theories presented are supported by scientific research and citations are provided.
	Some theories presented are supported by scientific research.
	Theories presented are not supported by scientific research.
	Insufficient information was provided in the proposal.
	

	III.
	Course assignments include 

(1) reading, evaluating and applying scientific, peer- reviewed research, and 

(2) candidates are taught to distinguish scientific research from non-scientific claims.
	Course readings and assignments include scientific research and application, however, teacher candidates are not taught how to evaluate research or distinguish scientific research from non-scientific claims.
	Scientific research is not included in course readings and assignments and teacher candidates are not taught how to evaluate research or distinguish scientific research from non-scientific claims.
	Insufficient information was provided in the proposal.
	

	IV.
	The items delineated in the checklist for Standard One:  Knowledge of Literacy, of the Performance Based Standards for Colorado Teachers, are addressed in the endorsement program.
	One or more of the essential elements of Standard One:  Knowledge of Literacy is not adequately covered, however, 80% of the elements in the K-12 Review Checklist for Literacy Courses are covered.
	One or more of the essential elements of Standard One:  Knowledge of Literacy is not adequately covered, and, less than 80% of the elements in the K-12 Review Checklist for Literacy Courses are covered.
	Insufficient information was provided in the proposal.
	

	V.
	Course assessments include objective measures of teacher candidate knowledge related to all essential items within Standard One:  Knowledge of Literacy.
	Evidence of objective measures representing at least three essential items within Standard One:  Knowledge of Literacy were found in the proposal.
	Evidence of objective measures representing less than three essential items within Standard One:  Knowledge of Literacy were found in the proposal.
	Insufficient information was provided in the proposal.
	


Checklist 

	Checklist Competencies
	Course Number or 
Instructional Unit for ALT Programs

Write page numbers where information is located.
	
	

	
	#1
_________
	#2
_________
	#3
_________
	#4
_________
	Comments
	Competency present? Yes, No, Unclear

	5.01 Standard 1:  Knowledge of Literacy (Scientific Research-Based Teaching and Comprehensive Literacy Curriculum)
The teacher shall be knowledgeable about student literacy development in reading, writing, speaking, viewing, and listening.  The teacher has demonstrated the ability to:

	A. Understand the cognitive processes employed in skillful reading  and writing including phonological, orthographic, semantic and syntactic processing.

	
	
	
	
	
	Y, N, U

	B. Understand the contributions of both neurobiological and environmental factors to reading and writing success and failure, including genetics, gender, medical history or condition, socio-cultural context, family context, educational and instructional history, and language background.

	
	
	
	
	
	Y, N, U

	C. Differentiate instruction for the learning needs of diverse groups of students, including students with disabilities, students from culturally and linguistically diverse populations, and high-achieving students.

	
	
	
	
	
	Y, N, U

	D. Analyze the critical elements of a comprehensive literacy curriculum (including core and supplementary programs) that adhere to research-based principles of instruction.
	
	
	
	
	
	Y, N, U

	
	
	
	
	
	
	

	5.01.1 Plan and organize literacy instruction based on ongoing assessment.



	A. Understand the purposes of different kinds of assessments (i.e., screening, progress monitoring, diagnostic and outcome).

	
	
	
	
	
	Y, N, U

	B. Understand the organization of a “multi-tiered” school wide model for instruction and intervention (e.g., universal, targeted, and intensive) and how the process for making educational decisions about grouping, time, intensity and duration of instruction is based on assessed individual response to intervention (RTI).

	
	
	
	
	
	Y, N, U

	C. Select, administer and interpret valid and reliable classroom screening and monitoring measures to identify students at risk for reading difficulty and make instructional decisions targeted for improved student outcomes.

	
	
	
	
	
	Y, N, U

	D. Select reading texts appropriate for the identified instructional outcomes (e.g., based on formal and informal assessments, select text with appropriate language complexity, content and readability for building word reading accuracy and fluency for vocabulary and comprehension).

	
	
	
	
	
	Y, N, U

	E. Select, administer, and interpret progress-monitoring, end-of year assessments, student work samples and teacher observations (“body of evidence”) to (1) evaluate students’ progress toward an instructional goal, including goals of the ILP, and (2) determine effectiveness of instruction / intervention and regularly articulate progress to students and parents.

	
	
	
	
	
	Y, N, U

	

	

	5.01.2 Develop phonological and linguistic skills related to reading including:

(a) phonemic awareness

(b) concepts about print
(c) systematic, explicit phonics

(d) other word identification strategies

(e) spelling instruction.

	Phonological and Phonemic Awareness

	A. Identify, pronounce, and know orthographic patterns for the speech sounds of English.
	
	
	
	
	
	Y, N, U

	B.    Know the predictive value of phonological awareness in early reading development.
	
	
	
	
	
	Y, N, U

	C. Know a systematic, comprehensive scope and sequence, progressing from easy to more difficult, for phonemic and phonological awareness instruction based on the developmental progression of skills for rhyme, syllables, onset-rime and phoneme differentiation.
	
	
	
	
	
	Y, N, U

	D. Understand and apply systematic, explicit instructional techniques for orally teaching phonological and phonemic awareness for speech sound identification, matching, blending, segmenting, rhyme, syllables, onset-rime and phoneme differentiation.
	
	
	
	
	
	Y, N, U

	E. Select, use and interpret assessments of phonological and phonemic awareness and use them to screen for reading difficulties, monitor progress, and make instructional decisions targeted for improved student outcomes.
	
	
	
	
	
	Y, N, U

	Phonics and Word Decoding



	F.  Recognize the development of print concepts in young children: print conveys meaning, printed words are composed of letters, print is read from left to right and top to bottom, spoken words match printed words.

	
	
	
	
	
	Y, N, U

	G. Know the predictive value of letter naming fluency in early reading development and why rapid, accurate decoding is an important skill for the development of reading fluency.

	
	
	
	
	
	Y, N, U

	H. Know a systematic, comprehensive scope and sequence, progressing from easy to more difficult, for teaching the alphabetic principle, phonics (i.e., phoneme-grapheme associations) and orthographic patterns.

	
	
	
	
	
	Y, N, U

	I.  Understand the terminology and concepts of the various syllable structures (e.g., open, closed, silent-e, vowel team, consonant-le, r-controlled), word families and morphemes (i.e., prefixes, roots, suffixes) in fluent recognition when reading single and multisyllabic grade-level appropriate words.

	
	
	
	
	
	Y, N, U

	J.  Use a systematic, research-based approach to (1) teach phonics and word analysis in decoding, and (2) apply techniques for teaching automatic recognition of common phonetically irregular (i.e., exception) words in English.

	
	
	
	
	
	Y, N, U

	K. Select, use and interpret phonics surveys, writing  samples, and word identification assessments to measure alphabetic knowledge and word decoding skills and use them to screen for reading difficulties, monitor progress, and make instructional decisions targeted for improved student outcomes.

	
	
	
	
	
	Y, N, U

	L.  Understand the reciprocal relationship between learning orthographic patterns for reading (i.e., decoding) and spelling (i.e., encoding).

	
	
	
	
	
	Y, N, U

	M.  Use a systematic, explicit approach to teach orthographic and morphological patterns in spelling.

	
	
	
	
	
	Y, N, U

	N. Select, use and interpret diagnostic spelling inventories (e.g., differences between phonetic and lexical spelling patterns) and use them to screen for spelling difficulties, monitor progress, and make instructional decisions targeted for improved student outcomes.

	
	
	
	
	
	Y, N, U

	

	5.01.3 Developing reading comprehension and promotion of independent reading including:

(a) comprehension strategies for a variety of genres

(b) literary response and analysis

(c) content area literacy

(d) student independent reading.



	Nature of Comprehension and Comprehension Instruction



	A. Understand the relationships among listening comprehension and reading comprehension and how they change as reading proficiency develops.

	
	
	
	
	
	Y, N, U

	B. Understand the knowledge and processes used in reading comprehension: decoding, fluency, inference-making, comprehension monitoring, grammatical awareness, background knowledge and word meaning knowledge.

	
	
	
	
	
	Y, N, U

	C. Know the factors that influence reading comprehension – the reader, the text, the reading task, the environmental context and the interactions among them

	
	
	
	
	
	Y, N, U

	D. Teach research-based reading comprehension strategies (i.e., utilize multiple evidence-based strategies including: summarization, generating questions, metacognitive monitoring, use of graphic organizers, story structure and visualization).
	
	
	
	
	
	Y, N, U

	E. Select, use and interpret formal and informal assessments of reading comprehension and use them to make instructional decisions and to plan instructional interventions targeted for improved student outcomes.
	
	
	
	
	
	Y, N, U

	F. Collaborate with school-based teams to identify, evaluate and select classroom materials that support reading within content area classrooms such as social studies, science, and mathematics.

	
	
	
	
	
	Y, N, U

	Understand, Recall and Interpret

	G. Teach students to summarize, make inferences, draw conclusions, and interpret complex information in literary, informational, and technical texts.
	
	
	
	
	
	Y, N, U

	H. Teach students to follow extended instructions in informational or technical texts, including interpretation, evaluation and use of information in maps, charts, graphs, tables, diagrams, and other graphics in printed or electronic texts.
	
	
	
	
	
	Y, N, U

	I. Teach students to translate information (e.g., from text to graphic or graphic to text)  presented in prose, maps, charts, graphs, timelines, tables, and diagrams. 
	
	
	
	
	
	Y, N, U

	J. Teach students to recognize explicit or implied relationships among ideas (e.g., cause-effect, sequence, adversative) in texts.
	
	
	
	
	
	Y, N, U

	K. Teach the conventions, elements, and text structures associated with (1) literary texts (e.g., poems, plays, stories, novels) including plot structure, theme, narrator’s point of view, rhyme, meter, stage directions, etc., and (2) informational texts drawn from history, mathematics, science, and other content areas, including author’s purpose or stance, organizational plan, etc.
	
	
	
	
	
	Y, N, U

	Analyze, Synthesize and Evaluate

	L. Teach students to analyze literary and informational texts to determine (1) text forms, literary elements, and text features related to meaning, and (2) the historical period in which they were written.  
	
	
	
	
	
	Y, N, U

	M. Teach students to analyze and evaluate the ways in which an author’s technique and text organizational structures support or confound meaning or purpose.  
	
	
	
	
	
	Y, N, U

	N. Teach students to compare, contrast, and synthesize information from multiple texts, including electronic texts. 
	
	
	
	
	
	Y, N, U

	O. Teach students to evaluate complex informational and technical texts, including electronic texts, for their accuracy, clarity, and coherence. 
	
	
	
	
	
	Y, N, U

	P. Teach students to analyze and critique text to identify an author’s attitudes, viewpoints and beliefs.

	
	
	
	
	
	Y, N, U

	Q. Teach students to read critically, and establish a purpose for reading (e.g., to distinguish fact from opinion, explicit information from inferences, make distinctions among texts based on credibility, reliability, consistency, and strengths and limitations of evidence).

	
	
	
	
	
	Y, N, U

	Engagement, Motivation and Appreciation

	R. Know how to encourage students to read independently and to help guide student reading choices.  

	
	
	
	
	
	Y, N, U

	S. Scaffold discussions by asking questions that increase student engagement in interpretation, analysis, and literary response, expand thinking, and support affective dimensions of reading comprehension.

	
	
	
	
	
	Y, N, U

	T. Know how to collaborate with school-based teams and develop parent-school and school-community support to promote independent reading.
	
	
	
	
	
	Y, N, U

	Fluency (the ability to read orally with speed, accuracy, and proper expression)

National Reading Panel Report, 2000

	U. Identify expectations / norms for fluency as reading skill develops.

	
	
	
	
	
	Y, N, U

	V. Identify factors that may impact fluency (e.g. word reading skill, vocabulary knowledge, text difficulty, background knowledge, reason for reading, type of text).

	
	
	
	
	
	Y, N, U

	W. Identify and apply explicit and implicit oral passage reading techniques for providing feedback and increasing reading fluency (e.g., increasing time spent reading at independent level; paired reading, echo reading, reading while listening).

	
	
	
	
	
	Y, N, U

	X. Select, use and interpret assessments of reading fluency and use them to screen for reading difficulties, monitor progress and make instructional decisions targeted for improved student outcomes.

	
	
	
	
	
	Y, N, U

	5.01.4 Support reading through oral and written language development including:

a) development of oral English proficiency in students

b) development of sound writing practices in students including: language usage, punctuation, capitalization, sentence structure & spelling

c) relationships among reading, writing, and oral language

d) vocabulary development

e) the structure of standard English



	Oral Language & Vocabulary



	A. Understand how oral and written vocabularies develop in first and second language learners.
	
	
	
	
	
	Y, N, U

	B. Provide support (e.g., informal, non-explicit) for students’ vocabulary and oral language development.
	
	
	
	
	
	Y, N, U

	C. Use research-based approaches for the explicit teaching of word meanings and teach students to use morphology (e.g., roots and affixes) to determine word meanings.
	
	
	
	
	
	Y, N, U

	D. Teach students to use dictionaries and thesauruses (including electronic versions) to determine spelling and meaning of words.
	
	
	
	
	
	Y, N, U

	E. Teach students to use context to determine or clarify the meanings of unfamiliar or ambiguous words, including idioms and metaphors, and understand the importance of  utilizing quality literature in a variety of genre to reinforce and support students’ use of vocabulary.
	
	
	
	
	
	Y, N, U

	F. Teach students to determine and distinguish connotative and denotative meanings of words.
	
	
	
	
	
	Y, N, U

	Writing

	G. Understand and know how to teach students to engage effectively in the writing process – planning, composing, revising, and editing of written products.
	
	
	
	
	
	Y, N, U

	H. Teach and encourage students to use standard forms of communication (e.g., correct grammar, sentence structure, capitalization, spelling, etc.).
	
	
	
	
	
	Y, N, U

	I. Teach students how to organize or structure writing effectively (e.g., introductions, well-constructed paragraphs, conclusions, transitions).
	
	
	
	
	
	Y, N, U

	J. Teach students to write effective narratives, expository/explanatory pieces, and persuasive texts that develop a central idea with consideration of diverse audiences.
	
	
	
	
	
	Y, N, U

	K. Teach students to adjust their writing for the needs of various audiences and communication contexts (including using appropriate formal, informal, literary, or technical language).
	
	
	
	
	
	Y, N, U

	L. Teach students how to develop clarity, quality of explanation and expression, descriptiveness, and elaboration when writing.
	
	
	
	
	
	Y, N, U

	M. Analyze children’s writing samples for phonological, orthographic, syntactic, and semantic patterns and plan instruction based on this analysis.
	
	
	
	
	
	Y, N, U

	N. Teach students how to employ technologies to facilitate their writing and research.

	
	
	
	
	
	Y, N, U

	

	5.01.5 Utilize Colorado Model Content Standards in reading and writing for the improvement of instruction

	A. Know the Colorado Model Content Standards and Benchmarks for Reading and Writing.

	
	
	
	
	
	Y, N, U

	B. Know the progression of underlying skills (i.e., phonemic awareness, phonics, vocabulary, language comprehension, spelling and writing skills) necessary to demonstrate proficiency on the reading and writing CSAP tests.
	
	
	
	
	
	Y, N, U

	C. Know and be able to assess the Colorado Basic Literacy Act (CBLA) Reading Proficiencies for Kindergarten, 1st, 2nd, and 3rd grades, and know how to develop an Individual Literacy Plan (ILP).
	
	
	
	
	
	Y, N, U

	D. Use CSAP assessment frameworks in reading and writing including assessment objectives for each grade level to develop curriculum that will support reading and writing achievement.
	
	
	
	
	
	Y, N, U

	E. Identify and analyze examples of unsatisfactory, partially proficient, proficient, and advanced student work at various grade levels and the implication for instruction.
	
	
	
	
	
	Y, N, U
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