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INTRODUCTION 

Colorado has developed two new job codes: Reading Interventionist and Math Interventionist.  
These codes are intended to provide increased flexibility for Administrative Units and districts 
to provide instructional support to all students, including those with disabilities, in the areas of 
Reading and Math.  Educators with these job codes will have deep skills in literacy and/or math 
to meet a variety of student needs.  

In a 2012 letter, the Office of Special Education Programs (OSEP) recognized that classrooms 
across the country are changing as the field of special education responds to innovative 
practices and increasingly flexible methods of teaching. Students with disabilities are being 
taught by a variety of educators—not just special educators—who are content experts and can 
meet many of their specialized instructional needs in the classroom.    

Individual Education Program (IEP) teams are responsible for determining what special 
education and related services are needed to address the unique needs of individuals with 
disabilities so long as the services are specially designed to address the unique disability needs 
of the child and ensures access to the general curriculum. 

See, Letter to Chambers, 59 IDELR 170 (OSEP 2012). 
http://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/11-026517r-ma-chambers-definitions-5-4-
12.pdf 

In other words, if a student with a disability needs explicit reading/math instruction or 
intervention and the most skilled reading/math teacher is a general educator or reading/math 
interventionist, the IEP team is authorized to connect the child with the most skilled educator 
regardless of their certification area.  

Under 34 CFR §300.39 (a)(1), “special education” means specially designed   instruction, at no 
cost to the parents, to meet the unique needs of a child with a disability.   
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WHY THE NEW CODES? 

A student’s potential for growth in reading/math increases when instructed by teachers with a 
depth of instructional knowledge, in the areas of literacy and mathematics. The practice of 
connecting a student with specific needs to an educator with specific skills to meet those needs 
aligns with Multi-Tiered Systems of Support Frameworks by providing students with timely, 
explicit interventions based on grade-level expectations. These codes are intended to increase 
flexibility so that each student has improved access to educators with the knowledge and skills 
to meet their instructional needs. 

DOCUMENTATION OF FUNDING 

Funding for these positions is flexible; meaning a variety of funding sources may be used for 
Reading and Math Interventionists.  

An LEA(AU) or school may wish to consider split funding teachers from special education 
funds, general funds, and CEIS (coordinated early intervening services) funds.  This 
funding mechanism offers full flexibility for a particular teacher to work with diverse 
groups of students, regardless of disability or intervention status. 

See Letter to Couillard, 59 IDELR 170 (OSEP 2013) 
http://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/12-011637r-wi-couillard-rti3-8-13.pdf 

Interventionists may provide services to students who are in special education. Interventionists 
will not carry a special education caseload.   The licensed special education teacher maintains 
primary responsibility for special education services and case managing IEPs.  In some cases, 
the interventionist may be a certified Special Education teacher and they may carry a special 
education caseload at the discretion of the AU/District/BOCES. 
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FUNDING CONSIDERATIONS 

Interventionists providing services to students with disabilities can be coded to: 

Grant code 3130 State ECEA, or 4027 IDEA Part B. Please note, per 2 CFR §200.430, that charges 
to IDEA for salaries and wages must be justified based on records that accurately reflect the 
work performed and must be maintained for all employees whose salaries are paid in whole or 
in part with IDEA funds. The records must be supported by a system of internal controls which 
provides reasonable assurance that charges are accurate, allowable, and properly allocated. 
Furthermore, ECEA Rule 7.01 (2) (d) states that “Administrative Units should maintain 
documentation of time spent with students with disabilities for each staff member who is 
employed part time in special education and part-time in regular education.”  

 

Special education job classification codes to be used when utilizing interventionists for 
specialized instruction for students with disabilities are: 222 (Reading) and 223 (Math). 
Utilization of interventionists must be approved through the IDEA Federal Application Narrative 
process prior to charging IDEA funds. The request for utilization of IDEA funds includes 
submission of evaluation procedures and performance reports within the federal application 
narrative document. 
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IMPLEMENTATION 

Below are two examples of how the Interventionist’s services can be documented in a student’s 
IEP. 

Example 1 depicts a Service Delivery Statement, from a child’s IEP, as well as the Service 
Delivery Grid for a student who receives Specialized Instruction from a  special educator in 
consultation with an Interventionist:  
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Example 2 depicts a Service Delivery Statement, from a child’s IEP, as well as the Service 
Delivery Grid for a student who receives Specialized Instruction in Reading from a Reading 
Interventionist: 
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TIME AND EFFORT REPORTING 

Time and Effort documentation must be kept for all employees being paid in full or in part with 
federal funds, and documentation should be kept when using ECEA state funds. Semiannual 
certification is sufficient when an employee has a set schedule, as in this example. If using the 
semiannual certification option, it would make sense to have the employee and supervisor 
certify time and effort at the end of each semester – this would meet the time and effort 
obligations. 

EXAMPLE 

This example is the Time and Effort for a teacher with a set schedule 

 

 

Monday Tuesday Wednesday Thursday Friday
8:00-8:55 9th gr LA 9th gr LA 9th gr LA 9th gr LA 9th gr LA
9:05-10:00 LA Interventions LA Interventions LA Interventions LA Interventions LA Interventions
10:10-11:05 American Lit American Lit American Lit American Lit American Lit
11:15-12:10 planning planning planning planning planning
1:00-1:55 9th gr LA 9th gr LA 9th gr LA 9th gr LA 9th gr LA
2:05-3:10 LA Interventions LA Interventions LA Interventions LA Interventions LA Interventions

In this example, the LA teacher instructs 15 hours general education 
Language Arts and 10 hours interventions (combination of gen ed/spec ed).

The teacher uses his planning time equally between general ed LA and interventions.

Because the teacher has a fixed schedule, he will only need to complete a semi-annual
certification. 

Employee:
Position:
School:
Certification Period:

Type of Schedule:
___Daily
___Weekly
___Monthly
___Other

Program Time Distribution %
IDEA Part B Special Education Services 42%
Local Funds General Education Services 58%
Total 100%

Signature:__________________________________ Date:_________________
Supervisor Signature:________________________

Time and Effort Certification (employee with fixed schedule)

http://www.cde.state.co.us/

