Instructional Work on FS Teams

A Holistic Approach to Improved Outcomes



What do Success Teams Do?

QUALITY INSTRUCTION

Clear and explicit standards/
learning outcomes

High academic expectations

Multiple and varied
opportunities to demonstrate
learning

Equitable grading practices
Specific and frequent feedback

Rigor and relevance
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STUDENT SUPPORTS

Universal grade-level
expectations

Timely academic and
behavioral interventions

Frequent data review
Case management approach

Collaboration and
communication
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3eliefs for Student Success

e Children and adults can learn and
achieve.

e Relationships are essential to
student success.

e High, future-minded expectations
must be held for all students.

e Transition plans assist student
acclimation to school culture.

e Opportunities for students to
demonstrate success are varied
and plentiful.
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FRESHMAN ON-TRACK TOOLKIT

Freshman Success Framework

Freshman Success Team Outcomes: Ways of Being
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Goals of Success Model

Guiding Beliefs for Student Success

Resulting School Culture

« Improve grade-level On-Tr;

Indicators for student:
course performance thcatars Sor: studants

es = Increase college readiness and acce:

ss

« Children and adufts can learn and achieve « Transition plans assist student acclimation

to school cuiture

+ Relationships are essential to student
success = Opportunities for students to demonstrate

- High and fut minded expectations success are varied and plentiful %

must be held for all students

= Data-informed decision making

= Accountability for results while supporting
the work

Goals and solution-based

orientation = Positive working relationships amongst staff,
~ studen nd famillies

Capacity development at all levels tudents, and fam#lle:

Shared leadership

= Increased responsible behavior by students

Freshman Success Team in Action: Ways of Doing

Success Team

Elements Principal Team Lead Success Team
« Selects, programs, sets purpose. and « Provides and protects team meeting « Acquires foundational knowledge = With principal and Success Team, sets « Develops effective meeting strategies, = Engages In regular, calendared
provides foundational knowledge on calendar, with regular and sufficient on the Importance freshman course success goals for On-Track and student such as establishing a misston state- Team meetings to analyze
Setti student success work for core set of time for data analysis, and Intervention performance as well as tools and connection, and dewelops benchmarks ment and clear purpose. and bullding d develop, monitor, and
Condl?g grade-level teachers development, monitoring, and adjust- strategles to lead the Success Team to monitor progress norms and actlon-oriented agendas t Interventions
« identifies team leadership (Team Lead, il « With principal and data techniclan, = Shares Success Team roles and = Includes General Education and
7\ data technician, soclal-emotional learn- « Provides time for General Education establishes Success Team meeting responsibilities conducive to success Speclal Education teacher(s).

Ing specialist, etc.) and communicates
expectations for thelr engagement
with Success Team

and Special Education teacher(s).
counselor(s). student advocate or
dean, data technician, and/or admin-

calendar that includes regular and
sufficient time for data analysts, and
Intervention development, monitoring,

work counselor(s), data technician,
student advoc; or dean

and/ or administration

h principal and Team Lead

Implementation related data such as point-in-time

success-related data in ight of Success

agendas which consistently address

conditions conducive to the successful

establishes foundational knowledge,
« Sets goals for On-Track and student 'Stmgm toystiand e gukarfy. scheckied and adjustment sets purpose, and creates success
connection with the Success Team partiaks goals for On-Track and student
and team leadership connection
« Provides timely access to success- « Reviews and Interrogates interim » Develops action-oriented meeting « Establishes Success Team meeting « Reviews incoming class performance « Refers students to appropriate level

data to develop early and targeted of Intervention

On-Track data Team goals and strategizes with team success goals generally and Interven- execution of Success Team duties supports for students Reviews act - et
« Reviews actionable student-level
« Provides professional development and inacdesship ssmd next steps tion develonment, txacking. sod = Works with data techniclan to bring « Develops, implements, tracks, and data In order to provide appropriate
@ training opportunities on the transition « Holds teachers accountable for evaluation specifically actionable student-level data at regular evaluates Tier 2 interventions, making support
to high school, data strategy, and Implementing equitable grading intervals adjustments when appropriate
socialemotional learning strategles practices
= Provides space for student success- » Explicitly supports Success Team « Regularly communicates strategles » Coordinates success assemblies, = Maintains strengths-based and = Celebrates student and adult successes

Communication related communication on a regular

basis of success for all Succes Team, administration, parents, On-Track and student connection goals
’J and students
« Advocates for resources to support
success efforts
« Communicates a clear vision for « Provides learning opportunities » Seeks out Instructional and « Designs and facilitates Success
Instruction Instruction on classroom practices that support intervention resources, readings, Team discussion, problem solving,

+ Supports eacherdeveopment s emetdvmnente | AGTE maeeti kR

@ through proactive observation 9 Lo 9!

and constructive feedback around
Instructional practice

efforts to communicate a culture

and progress toward success goals to

parent nights, and celebrations toward

around On-Track and student
connection goals

action-oriented communication
to support students

Conducts joint parent/student
conferences

aculty in frequent
ation on student progress
and successful strate:

Utilize s transparent and equitable
grading practices that communicate
grade-level expectations and student
achlevement

Creates, implements, and evaluates
Instructional strategles around student
engagement

Provides multiple and varied
opportunities for students to

exhibit mastery or be assessed




Instruction

 Creates, implements, and
evaluates instructional strategies
around student engagement

* Provides multiple and varied
opportunities for students to
exhibit mastery or be assessed

« Utilizes transparent and equitable
grading practices that
communicate grade-level
expectations and student
achievement
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An Example from Hyde Park High School in Chicago

e Questions to consider as you watch:

o What do you notice about how this
teacher talks about instructional
improvement?

o How do we know her instruction
improved?

o This ELA teacher is speaking to an
interdisciplinary team — why is this
useful to the other teachers?
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Observation Card

THE BTG ] cARD ”’\}s ERP

Student Vital Actions | Principles

All students participate (e.g., boys and girls, ELL and [lZe[SHsA¢Ie[Fl{¢=1
special needs students), not just the hand-raisers. FeElgilalsx ilelsk

Students say a second sentence (spontaneously or prompted by BEe/={{adelalalle
the teacher or another student) to extend and explain their thinking. FEERIE

CCSS-M practices1 [ 23| 6

Students talk about each other’s thinking (not just their own). RULl[IgS e gle[lg-R=Flel el ialT W= Nolal[gF=4
CCSS-M practices 1|23 (6|78 develops reasoning proficiency.

Students revise their thinking, and their written work EXEVN{lR=eIEREI(lg el [[e[1i{=
includes revised explanations and justifications. JEgleE&Elplellaf8

CCSS-M practices1 |2 | 3| 4

Students look for more precise ways of expressing their thinking, Fale=le[Sggl[lElgTAE =N eldelyglel it
encouraging each other to look for and use academic language. Nelg=la-Res1[aI43]-8

CCSS-M practices 3 | 6

English learners produce language that communicates JSREc[VE=eToRETa -V ET={=Rial (oI0]={y}
ideas and reasoning, even when that language is imperfect. J=elElgElile]3H

CCSS-M practices 12| 3|6

Students engage and persevere [agele(Ulas\ RS eg8=4:4
at points of difficulty, challenge, or error. Hslgels[Fle=F=1ge 10 {

CCSS-M practice 1
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Meaning Making

e Imagine choosing one THEmCARD
Of these “V|ta| ACt|OnS” Student Vital Actions | Principles

. All students participate (e.g., boys and girls, ELL and [J=e[VIsA¢Ie[][{=
special needs students), not just the hand-raisers. [sE{gile]sFlilelak
O Dbring 10 an P ) particip

Students say a second sentence (spontaneously or prompted by BEef={{efdelglal=la

i nte rd |SC| pI | na ry tea m the teacher or another student) to extend and explain their thinking. FEERIElE=S

CCSS-M practices1 |2 |3 |6

Ioo kl n g to I n Crease Students talk about each other’s thinking (not just their own). RELle[E/gSeglellgf4 e_ach oth_er_'s reasoning
CCSS-M practices 1 |2 (3|67 |8 develops reasoning proficiency.
student engagement...
Students revise their thinking, and their written work EX2VS{F-= o EREITI SR eNil=
1 includes revised explanations and justifications. SElglel=le&le[Igf=8
® WhICh do you Choose CCSS-M practices1 | 2|3 |4

an d Why’? Students look for more precise ways of expressing their thinking, FAClEyIEEWEIEEEIEIEICE
encouraging each other to look for and use academic language. Nelg=la-Resl[aI4[3]-8

CCSS-M practices 3 | 6

e How does this improve
. . English learners produce language that communicates ERER[EV=\GToNETF-(VET={Rial(el0}={y}
th e | n Stru Ctl On Of ideas and reasoning, even when that language is imperfect. B=elElgElle] R

CCSS-M practices1 |2 |3 |6

n O n = M ath teaCh e I’S ? Students engage and persevere Jagelo[ilai\7=R{gVf=¢={[2

at points of difficulty, challenge, or error. [slgels[Fle=F=igs I
CCSS-M practice 1
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Where do learning goals fit in the process of plannmg and

instruction?

Traditional approach UbD/Standards based approach

» Standards for course
» Determine units of stud\é r]d performance
oals

» Standards for course

* Plan assignments/ Indicators/unit learning
activities . Create sumrpatlve assessment aligned to
» Score work learning goals
 Enter into gradebook Bgrr?llr?g ’Eaarsgkes Sl’esson plans with daily
by type of assignment se rubrics/su matlve assessme ts to
» Grade produced by pro Erlglrr]]gysé% SaHn 5%% Jowar

averaging scores o R gtug student pr fess on course goals

ents and fa illes (grades)
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Meaning Making

What conditions are needed to
engage in this type of
instructional conversation?
What conditions are available in
your context (and/or what
conditions may need more work)
to engage in this type of
instructional conversation?

10




Thank You

dditional Support reach out to us at armccain@uchicago.edu
and ksayegh@uchicago.edu,
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