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Start strong 

Read by third 
grade 

Meet or 
exceed 
standards 

Graduate ready 

 

 

CDE Strategic Goals: 
Every Student Every Step of the Way 
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READ Plan 

EL Students and READ Act Guidance 
 

Agenda 
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 “We have learned that for 90 to 95 percent of poor 
readers, prevention and early intervention programs 
that combine instruction in phoneme awareness, 
phonics, fluency development, and reading 
comprehension strategies, provided by well -trained 
teachers, can increase reading skills to average reading 
levels."  

    Dr. G. Reid Lyon,  

    Former chief of the Child  
    Development & Behavior Branch of 
    the National Institutes of Health 
 
 

 

No Longer Just a Hope: Children 
Can Be Successful Readers 
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READ Plans and Supports 
 



1. Specif ic  diagnosed reading ski l l  def iciencies.   

 

2. Goals and benchmarks for the student to attain reading competency.  

 

3. Type of  addit ional  instruct ional  services and interventions that wi l l  be 
provided.   

 

4. Scientif ical ly or evidence based programming to be used.   

 

5. The manner in which the student ’s progress wi l l  be monitored.   

 

6. The strategies the student ’s  parent is  encouraged to use in assist ing the 
student to achieve reading competency.   

 

7. Addit ional  services the teacher deems avai lable to accelerate the 
student's  reading ski l ls  

 

 

 

Required Components of a 
READ Plan 
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Creation of a READ Plan 
22-7-1206. Reading to ensure academic development plan - contents - implementation.  
 
 

(1) (a) A TEACHER, AND OTHER SKILLED SCHOOL PROFESSIONALS THAT THE LOCAL 
EDUCATION PROVIDER MAY CHOOSE TO SELECT, SHALL CREATE A READ PLAN FOR 
EACH STUDENT WHO HAS A SIGNIFICANT READING DEFICIENCY.  THE TEACHER AND 
ANY OTHER PERSONNEL SHALL CREATE THE PLAN IN COLLABORATION WITH THE 
STUDENT'S PARENT, IF POSSIBLE, AND AS SOON AS POSSIBLE AFTER THE STUDENT'S 
SIGNIFICANT READING DEFICIENCY IS IDENTIFIED.  THE STUDENT, THE STUDENT'S 
TEACHER, AND THE STUDENT'S PARENT SHALL CONTINUE IMPLEMENTING THE 
STUDENT'S READ PLAN UNTIL THE STUDENT DEMONSTRATES READING 
COMPETENCY. 
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READ Plan Timeline 

Student is identified 
as SRD through 

interim assessment 
(30 days) and confirming 

probe   (30 days) 

Student is assessed 
with diagnostic 

assessment 

READ Plan is created 
with parents and the 
educational team – 

updates  throughout 
the year 

If student is still 
identified as SRD at the 
end of the year, the EOY 

conversation must 
occur within the last 45 

days of school 

This process can occur at anytime during the year 
READ plan is created immediately upon determination of a significant 

reading deficiency 
Communication should occur throughout the year  
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Upon determination of an SRD and in conjunction with the creation of a 
READ Plan, educational teams should be addressing the following points 
throughout  the school year:  

 The state's goal is  for al l  children in Colorado to graduate from high 

school having attained skil l  levels that adequately prepare them for 

postsecondary studies or for the workforce. Research demonstrates 

that achieving reading competency by third grade is  a crit ical 

milestone in achieving this goal.   

 The nature of the student's s ignificant reading deficiency, including a 

clear explanation of what the signif icant reading deficiency is  and the 

basis  upon which the teacher identif ied the signif icant reading 

deficiency.  

 

 

Communicating with Parents:  
Initial READ Plan Meeting and Ongoing 
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  I f  the student enters fourth grade without achieving reading 
competency, he or she is  s ignif icantly more l ikely to fal l  behind in al l  
subject areas beginning in fourth grade and continuing in later grades. 
I f  the student's reading skil l  deficiencies are not remediated, it  is  
l ikely that the student wil l  not have the skil ls  necessary to complete 
the course work required to graduate from high school.  

 Reading skil ls  are crit ical to success in school. Under state law, the 
student qualif ies for and the LEP is  required to provide targeted, 
scientif ically based or evidence -based interventions to remediate the 
student's specif ic,  diagnosed reading skil l  deficiencies, which 
interventions are designed to enable the student to achieve reading 
competency and attain the skil ls  necessary to achieve the state's 
academic achievement goals.  

 The student's READ plan wil l  include targeted, scientif ically based or 
evidence-based intervention instruction to address and remediate the 
student's specif ic,  diagnosed reading skil l  deficiencies.  

 

Communicating with Parents:  
Initial READ Plan Meeting and Ongoing 
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 The parent plays a central role in supporting the student's efforts to 
achieve reading competency, the parent is  strongly encouraged to 
work with the student's teacher in implementing the READ plan, to 
supplement the intervention instruction the student receives in 
school,  and the READ plan wil l  include strategies the parent is  
encouraged to use at home to support the student's reading success.  

 There are serious implications to a student entering fourth grade with 
a signif icant reading deficiency and, therefore, if  the student 
continues to have a s ignif icant reading deficiency at the end of the 
school year, under state law, the parent, the student's teacher, and 
other personnel of the LEP are required to meet and consider 
retention as an intervention strategy and determine whether the 
student, despite having a s ignif icant reading deficiency, is  able to 
maintain adequate academic progress at the next grade level.   

 

Communicating with Parents:  
Initial READ Plan Meeting and Ongoing 
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• The student is a student with a disability who is eligible to take 
the alternative statewide assessment, or the student is 
identified as having a disability that substantially impacts the 
student ’s progress in developing reading skills,  resulting in the 
student ’s significant reading deficiency.  

 

• The student is a student with limited English proficiency ,as 
defined in section 22-24-103, and the student ’s significant 
reading deficiency is due primarily to the student ’s language.  

 

• The student is completing the second year at the same grade 
level.  

 

Students Who are Exempt from 
a Retention  Conversation 

In statute - 22-7-1207. Advancement - decision - parental involvement:  
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Writing READ Plan 
Goals and Objectives 

 
Minimum Reading Skill Competencies:  

Section 5.0 of the Rules for Administration for the 
Colorado READ Act 

 
 

Link to the competencies broken down by grade level: 
Supplemental Resource in the Cycle of Instruction Webinar  

http://www.cde.state.co.us/coloradoliteracy/professiona
ldevelopmentopportunities  

 
 

http://www.cde.state.co.us/coloradoliteracy/professionaldevelopmentopportunities
http://www.cde.state.co.us/coloradoliteracy/professionaldevelopmentopportunities
http://www.cde.state.co.us/coloradoliteracy/professionaldevelopmentopportunities


 Interim Assessment 

 Phonological and decoding deficits  

 

 Diagnostic Assessment  

 Phonological Awareness was solid 

 Sentences, Word, Rhyme, Onset-Rime 

 Phonemic Awareness 

 Cannot isolate beginning, middle, or ending sounds of words  

 Alphabetic Principle 

 Cannot name all letters 

 Knows letter-sound correspondences for very few letters  

 Sight Words  

 Recognizes very few sight words 

 

 

 

Student 1 -  BOY 
Kindergarten 
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 Goal 1: Increase phonemic awareness to grade level proficiency as 
determined by interim assessment  

 

 Objective 1:  Identify the beginning, middle, & ending phonemes in 
single syllable words with 85% accuracy within six weeks  

 

 Objective 2:  Correctly segments single syllable, short vowel words with 
85% accuracy within six weeks 

 

PA Objectives for Student 1 
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 Goal 2:  Increase knowledge of alphabetic principle to grade 
level proficiency 

 

 Objective 1:  Correctly identify all letter names in one minute or less  

 

 Objective 2:  Correctly produce the primary sound for all letters with 
85% accuracy within four weeks 

 

 Objective 3:  Increase sight word vocabulary by at least 20 words within 
four weeks (Use Dolch or Fry word list)  

 

 

Phonics Objectives for 
Student 1 
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 Effective tier I  universal instruction should include oral language, 
vocabulary, and comprehension instruction.  

 

 There are minimum competencies for these in Kindergarten as well.  

 

 These would not be addressed in the READ Plan because this student 
needs focused help on the foundational ski l ls  f irst.  

 

 These would be addressed in classroom instruction, just not in the 
READ Plan (at this  point).  

Considerations for Oral Language, 
Vocabulary, and Comprehension 
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 What type of supports will you provide this student?  

  (30 minutes daily small group instruction)  

 What scientifically -based program do you have at your school that 
would address these goals and objectives?  

  (Early Reading Intervention (ERI), Burst, etc.)  

 How will you progress monitor?  

 (What measure in your assessment would you use?  i.e., 
 DIBELS – FSF) 

 How can you create structures that provide opportunities for active 
partnering with parents?   

 (FCRR activities, practicing sounds while driving, etc.)  

 Is the student receiving any other services?  

 (SLP, after school tutoring, etc.)  

 

Supports 
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  Interim Assessment   

 Indicates the student is struggling with phonics as well as oral reading 
fluency 

 

 Diagnostic Assessment  

 Indicates the student still has gaps in phonemic awareness and in 
phonics struggles with syllables and manipulation of sounds to make 
new words (onset/rime) 

 Fluency and accuracy are impacted as well  

Student 2 : BOY 2nd Grader 
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 Increase phonemic awareness to grade level  prof iciency  

 Segment spoken single-syllable words into their complete sequence of individual 
sounds 85% of the time within four weeks.  

 Distinguish long from short vowel sounds in spoken single-syllable words 85% of 
the within four weeks.  

 Increase phonics ski l ls  to grade level  prof iciency  

 Know the spelling-sound correspondences for common consonant digraphs 85% 
of the time within six weeks.  

 Decode two-syllable words following basic patterns (cannot, rabbit) by breaking 
words into syllables 85% of the time within six weeks.  

 Use onsets and rimes to create new words (ip to make dip, lip, slip, ship ) 85% of 
the time within six weeks.  

 Increase f luency to grade level  prof iciency  

 Read a minimum of 23 words per minute in the winter with fluency on a 1st 
grade passage. 

Student 2 : Goals and 
Objectives 
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 Effective tier I  universal instruction should include oral language, 
vocabulary, and comprehension instruction. 

 

 There are minimum competencies for these in second grade.  

 

 These would not be addressed in the READ Plan because this 
student needs focused intervention on the foundational skills.  

 

 These would be addressed in classroom instruction, not in the 
READ Plan (at this point ). 

 

Considerations for Oral Language, 
Vocabulary, and Comprehension 

39 



 What type of supports will you provide this student?  

  (30-45 minutes daily  small group instruction)  

 What scientifically-based program do you have at your school that 
would address these goals and objectives?  

  (Phonics Boost, Sound Partners, etc.)  

 How will you progress monitor?  

 (What measure in your assessment would you use?  i.e., 
 DIBELS – PSF, NWF) 

 How can you create structures that provide opportunities for active 
partnering with parents?   

 (FCRR activities, consistent reading practice, etc.)  

 Is the student receiving any other services?  

 (SLP, after school tutoring, etc.)  

 

Supports 
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 Interim Assessment 

 Phonics and fluency concerns 

 Diagnostic Assessment  

 Vowel teams in one and two syllable words  

 Slow, word-by-word reading 

 

 Using this information, gathered from October to December, consider 
how might you update a READ plan to reflect the needs for this  
student to continue to work towards grade level proficiencies.  

Now You Try: 
Student 3: MOY 2nd Grade 
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 GOAL: Student wi l l  increase phonics ski l ls  to grade level  prof iciency :  

 Distinguish long and short vowels in regularly spelled one syllable words with 85% 
accuracy within six weeks.  

 Know spelling-sound correspondences for additional common vowel teams with 85% 
accuracy within six weeks.  

 Decode regularly spelled two-syllable words with long vowels with 85% accuracy.  

 

 Goal: Increase f luency to grade level proficiency:  

 Read grade-appropriate irregularly spelled words with 85% accuracy.  

 Read a minimum of 72 words per minute in the winter with fluency on a second grade 
passage within six weeks.  

 

 GOAL: Increase grade level  comprehension ski l ls :  

 Answer such questions as who, what, where, when, why and how to demonstrate 
understanding of key details in a text 85% of the time.  

 Summarize the main idea using relevant and significant details in a variety of texts 85% of 
the time. 

 

 

Student 3 – MOY 2nd Grade 
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 What type of supports wil l  you provide this student?  

   

 What scientifically-based program do you have at your school that 
would address these goals and objectives?  

   

 How wil l  you progress monitor?  

  

 How can you create structures that provide opportunities for active 
partnering with parents?   

  

 Is  the student receiving any other supports?  

  

Supports 
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Within 45 days before the end of  the school  year,  parents of  students identif ied 
with a s ignif icant reading deficiency must be provided written notice containing 
the fol lowing:  

 (A) there are serious implications to a student entering fourth grade with a 
significant reading deficiency and, therefore, under state law, the parent, the 
student's teacher, and other personnel of the local education provider are 
required to meet and consider retention as an intervention strategy and 
determine whether the student, despite having a significant reading 
deficiency, is able to maintain adequate academic progress at the next grade 
level; 

 (B) personnel of the student's school will work with the parent to schedule a 
date, time, and place for the meeting; and 

 (C) if the parent does not attend the meeting, the teacher and personnel of the 
local education provider will decide whether the student will  advance to the 
next grade level in the next school year.  

 

Planning for End of Year 
Conversations with Parents 
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At the meeting required by this  sect ion, the teacher and any other personnel  
selected by the local  education provider shal l ,  at  a minimum, communicate to 
and discuss with the parent the fol lowing information:  

 (I) that there are serious implications to a student entering Fourth grade with a 
significant reading deficiency and, therefore, under state law, the parent, the 
student's teacher, and other personnel of the local education provider are 
required to meet and consider retention as an intervention strategy and 
determine whether the student, despite having a significant reading deficiency, 
is able to maintain adequate academic progress at the next grade level;  

 (II) the importance of achieving reading competency by the end of third grade, 
because students who achieve reading competency by the end of third grade 
are more likely to graduate from high school and attain a postsecondary 
credential; 

 

Talking Points for Parents at the 
End of the Year 
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 (III) the student's body of evidence and the likelihood that the student, 
despite having a significant reading deficiency, will be able to maintain 
adequate academic progress at the next grade level; 

 

 (IV) the increased level of intervention instruction the student will 
receive in the next school year regardless of whether the student 
advances to the next grade level; and 

 

 (V) the potential effects on the student if he or she does not advance to 
the next grade level. 

 

Talking Points for Parents at the 
End of the Year, Cont. 
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Timeline of READ implementation:  
Found on the READ webpage 

http://www.cde.state.co.us/coloradol i teracy/ReadAct/ index.asp  
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 Not just moving from intensive on interim assessment  

 

 Must be at grade level proficiency based on a body of evidence  

Removing a READ Plan 
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Creating a READ Plan for ELs 
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5.01 Kindergarten Minimum Reading 
Competency Skill Levels: 

5.02 First Grade Minimum 
Reading Competency Skill Levels. 

5.03 Second Grade Minimum 
Reading Competency Skill Levels. 

5.04 Third Grade Minimum 
Reading Competency Skills.  

Set forth below are the Minimum Reading Competency Skill Levels based on the Colorado Academic Standards that must be attained by the end of the year that have 
a significant correlation to reading on grade level. Throughout the school year, the teacher must collect a body of evidence in order to determine whether the 

student demonstrates mastery of the following skills.  

(B) Phonemic Awareness.  (A) Phonemic Awareness.  (A) Phonemic Awareness.   (A) Phonemic Awareness.  

5.01 (B) (1) Blend and segment the onset 
and rime of single syllable spoken words;  

5.02 (A) (1) Orally produce single-
syllable words by blending sounds, 

including blends;  

5.03 (A) (1) The student must be able to 
demonstrate all of the phonemic 

awareness skill competencies outlined in 
Kindergarten and First grade.  

5.04 (A) (1) The student must be able to 
demonstrate all of the phonemic 

awareness skill competencies outlined 
in Kindergarten and First grade.  

5.01 (B) (2) Identify phonemes for letters;  
5.02 (A) (2) Segment spoken single-
syllable words into their complete 

sequence of individual sounds;  
    

5.01 (B) (3) Identify the initial, medial, and 
final phoneme of spoken words  

5.02 (A) (3) Distinguish long from short 
vowel sounds in spoken single-syllable 

words.  
    

5.01 (B) (4) Isolate and pronounce initial, 
medial vowel, and final sounds in spoken 

single-syllable words 
      

5.01 (B) (5) Add or substitute individual 
sounds in simple, one-syllable words to 

make new words.  
    

READ Act Minimum Skill Competencies: 
Kindergarten to Third Grade  

Vertical Articulation  
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For ELs add ELD language function and scaffold  aligned to 
language proficiency level  

 

 Goal 1: Increase phonemic awareness to grade level proficiency 
as determined by interim assessment  

Objective1:  ACCESS Level 1  
 Identify the beginning, middle, & ending phonemes in single syllable words 

with 85% accuracy within six weeks  

 Sort and identify (language function) the beginning, middle, & ending 
phonemes in single syllable words with 85% accuracy using 
manipulatives (language scaffold). 

(Example:  Student touches colored blocks as they identify 
beginning, middle, and ending sounds)  

 

  

 

PA Objectives for  
Student #1 
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For Els, add ELD language function and scaffold aligned to language 
proficiency level  

 

 Goal 2: Increase phonics skills to grade level proficiency  

Objective :  ACCESS Level 3  
 Know the spelling-sound correspondences for common consonant digraphs 85% of 

the time within six weeks. 

 Connect (language function) the phoneme to the grapheme for common consonant 
digraphs 85% of the time with a partner (language scaffold) within six weeks.   

 

 

 

Phonics Objectives for Student #2 
Second Grade 
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 What type of support will you provide this student?  

  (30-45 minutes daily small group instruction with a reading 
  interventionist or EL teacher)  
 What Scientifically -Based program do you have at your school that would 

address these goals and objectives?  

  (I-READY or REACH Into Phonics)  
 How will you progress monitor?  

    (WIDA MODEL assessments or  I -READY  progress monitoring  
 assessments)  
 What parent activities can you suggest?   

 (Parent activities posted on ELL page in English and 
 Spanish) 
 Is the student receiving any other services?  

 (Tier I and II ELD support by ELL teacher)  
 

Supports 
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READ Act: 
Prevention is the Key 

86 



Questions? 


