Section 8. Day One
Foundational Reading Skills

Advanced Sound-Spelling
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Sound-Spelling Review:
Advanced

Progression of Foundational Skill Lesson

Enhanced Core Reading Instruction (ECRI)

Foundational Skills Lesson (30 minutes)

Irregular Word Reading, Part 1
(Say-it, Spell-it, Say-it)

Irregular Word Reading, Part 2

Phoneme Blendingn

Sound-Spelling Card Introduction
and Practice

Letter Names

Sound-Spelling Review:
(only one of these
routines per lesson)

Affix Introduction and

Blending: > Review
(only one of these
routines per lesson),

Contractions

Regular Word R¢ duction and Review

§

Dictation (Encoding)

c Indicates error correction HILE C
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Sound-Spelling Review: Advanced Components
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H Sound-Spelling Review: Advanced Routine
E X p I a I n Malerials: Charl of sound-spellings lo review

[™BExplain: Demonstrate the task as you are explaining it.
You're going to practice saying sounds. When | peoint to a spelling, say the sound in your head.
when | tap, say the sound out loud.

Madel: Use the signal for each sound-speling. * Model unlil students are successiul with the
utine.

I'll show you how to say the sounds for the first two spellings. My turn.

\Yi[eYs [=)

[I’,g" *Signal for each sound-speling
1. Touch to the left of the sound-spelling. Sound?
2. Wait 2 seconds for students to think.
/ 3. Tap finger(s) under the sound-spelling (use one finger Tor sach of the
letters in the spelling).

Practice lor studenls only: Go back to the fist sound-spelling on the charl. Use the signal for
each sound-spelling. *

Practice for Students Only e

Check for Understanding: Call on two to three students in an unpredictable order. I an
individual student makes an eror, you will use the corection procedure with all students
fesponding after you say “Your fum.”

Let's do some individual tumns. | will touch next to a sound-spelling; everyone will say the sound
in their head. | will call one student’s name and only that student will say the sound out loud.

k Comecting Student Errors

1. My tern. Follow the signal for each sound-spelling® and re-present the

C h ecC k fO r Understandin g | e o i, et for scch scundapaling® and resresert

the missed sound-spelling.
3. Backup two sound-spelings and continue prasenting the sounds on
the chart.

Correcting Student Errors
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For example, L=>9

Students are thinking. The teacher is
silently counting. 1..2...

Teacher:

Touch to the left of the first
sound-spelling.

Sound?

Wait for two seconds.

Teacher:

Lift finger and tap using two
fingers (one finger under each
letter) to signal students to
respond.

Students respond
in unison.

Teacher:
Move finger to touch to the left
of the next sound-spelling. ee  %ssh a igh

Sound? %

Students are thinking. The teacher is
silently counting. 1...2...
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Sound-Spelling Review: Advanced Routine

rainer Demonstration:

Explain: Demonstrate the task as you are explaining it.
You're going to practice saying sounds. When | point to a spelling, say the sound in your head.
When | tap, say the sound out loud.

Model: Use the signal for each sound-spelling. * Model until students are successful with the

[ ] [ ]
routine.
I'll show you how to say the sounds for the first iwo spellings. My turn. -

@a *signal for each sound-spelling

1. Touch to the left of the sound-spelling. Sound?

2. Wait 2 seconds for students fo think.

3. Tap finger(s) under the sound-spelling (use one finger for each of the
letters in the spelling).

Practice for students only: Go back to the first sound-spelling on the chart. Use the signal for
each sound-spelling. *
Your turn.

Check for Understanding: Call on two to three students in an unpredictable order. If an
individual student makes an error, you will use the comrection procedure with all students
responding after you say “Your tum.”

Let's do some individual turns. I will touch next to a sound-spelling; everyone will say the sound
in their head. | will call one student’s name and only that student will say the sound out loud.

ee sh g 0a

% Correcting Student Erors

1. My turn. Follow the signal for each sound-spelling*® and re-present the
missed sound-spelling.

2. Your turn. Follow the signal for each sound-spelling® and re-present
the missed sound-spelling.

3. Back up two sound-spellings and continue presenting the sounds on

a a e ore ow

C ee ce n(k)
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Sound-Spelling Review: Advanced Routine

Materials: Chart of sound-spellings to review

Explain: Demonstrate the task as you are explaining it.
You're going to practice saying sounds. When | point to a spelling, say the sound in your head.
When | tap, say the sound out loud.

Model: Use the signal for each sound-spelling. * Model until students are successful with the
routine.
I'll show you how to say the sounds for the first tiwo spellings. My turn.

@a *signal for each sound-spelling

1. Touch to the left of the sound-spelling. Sound?

2. Wait 2 seconds for students fo think.

3. Tap finger(s) under the sound-spelling (use one finger for each of the
letters in the spelling).

Practice for students only: Go back to the first sound-spelling on the chart. Use the signal for
each sound-spelling. *
Your turn.

Check for Understanding: Call on two to three students in an unpredictable order. If an
individual student makes an error, you will use the comrection procedure with all students
responding after you say “Your tum.”

Let's do some individual turns. I will touch next to a sound-spelling; everyone will say the sound
in their head. | will call one student’s name and only that student will say the sound out loud.

% Correcting Student Errors

1. My turn. Follow the signal for each sound-spelling*® and re-present the
missed sound-spelling.

2. Your turn. Follow the signal for each sound-spelling® and re-present
the missed sound-spelling.

3. Back up two sound-spellings and continue presenting the sounds on
the chart.

artner Practice:
ound-Spelling R

Advanced)
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Unit 3, Week 2, Day 3
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Sound-Spelling Review: Advanced

You're going to practice saying sounds.
When | point to a spelling, say the sound in
your head. When | tap, say the sound out
loud. Il show you how to say the sounds
for the first two spellings.

1. My turn. Use the signal for each sound-
spelling.* Model until students are
successful with the routine.

2. Your turn. Go back to the first sound-
spelling on the chart. Use the signal for
each sound-spelling.*

3. Let's do some individual turns. | will
touch next to a sound-spelling; everyone
will say the sound in their head. | will call
one student’s name and only that
student will say the sound out loud. Call
on two to three students.

[~ *signal for each sound-spelling

1. Towch to the left of the sound-spelling.
Sound?

2. Wait 2 seconds for students to think.
3. Tap finger{s) under the sound-spelling
[use one finger for each of the letters in
the spelling).

5 Correcting Student Errors

1. My tumn. Follow the signal for each
sound-spelling® and re-present the
miszed sound-spelling.

2. Your turn. Follow the signal for each
sound-spelling® and re-present the
mizsed sound-spelling.

3. Back up two sound-spellings and
continue presenting the sounds on the
chart.
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Scaffolds and Differentiation Tips

Provide teacher voice-over followed by
students completing routine on their
own.

Refer back to the name of the Sound-
Spelling Card before students respond.

Reteach/Practice using Sound-Spelling
Card for the sound-spellings students
are not accurate with

Support students with pronunciation
and articulation as needed

Continue to review the cards in whole
group/small group if students need
more practice when ECRI phases a card
out
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Progression of Foundational Skill Lesson
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Enhanced Core Reading Instruction (ECRI)
Foundational Skills Lesson (30 minutes)

Word Reading, Part 1
(Say-it, Spell-it, Say-it)
Irregular Word Reading, Part 2

‘ Indicates error correction

P~
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Quick Look: How does this enhance

and/or replace your current Core
program instruction?

Whole Group

Daily Language
= Opening Routines
* Oral Vocabulary
* Listening Comprehension
* Phonemic Awareness
= Speaking and Listening

Vocabulary

Text-Based
Comprehension
® Skills and Strategies
» Craft and Structure
Research and
Media Literacy

Foundational
Skills

* Phonics and Word
Recognition
® Fluency

DAY 1 " DAY2 DAY 3

Opening Routines, T12-T13
= Phonemic Awareness

= High-Frequency Words

= Vocabulary Boost

Read Aloud, “The Piano
Lessons,” T14-T15

Introduce Oral
Vocabulary

Phonemic Awareness, T16

Read

* Introduce Words to
Know

High-Frequency Words, T20-T21
! Read and Comprehend,
T22-T23

IEZZXZ0 Think Through
the Text

Read the Anchor Text: At Home in
the Ocean, T24-T33
Research/Media

Literacy, 771

¥ Phonics

* Words with Digraph th,T16-T18
Read Seth and Beth, T19

¥ Fluency

Model Phrasingr14

Opening Routines, T36-T37
* Phonemic Awareness

* High-Frequency Words
 Vocabulary Boost

Phonemic Awareness, 738

Read

* Dig Deeper: How to
Analyze the Text, T40-T41
= Author's Purpose

® Details

|sEcoND READ Analyze the
Text

Reread the Anchor Text: At Home
in the Ocean, T24-132

Your Turn, T42-T43
Research/Media
Literacy, 171

* Phonics

» Words with Digraph th, T38
Read Zeb Yak, T39

* Fluency

Practice Phrasing, T39

ACTIVITY

Opening Routines, T46-T47
* Phonemic Awareness

* High-Frequency Words

= Vocabulary Boost

Phonemic Awareness, T48

Read

Independent Reading, 152-T53
* Reader's Guide: At Home in the

Ocean
 Self-Selected Reading
Apply Vocabulary Knowledge,
T54-T55
Research/Media Literacy, T71

* Phonics

* Base Words and -s, -es, -ed, -ing
Endings T48-T49

Read The Duck Nest, T50

* Fluency

Phrasing: Punctuation, T51
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