Section 7. Vocabulary and
Comprehension

Getting Started with Comprehension:
Narrative Text Routine

LITERACY

moving up!




Building Background: Why is this important?




Getting Started with Comprehension: Narrative Text Routine

* Once students are successful retelling personal recounts that
include all text elements, they can begin to make the transfer
of this skill to retelling narrative stories that they are reading.

 The teacher will use the Getting Started with Comprehension:
Narrative Text Routine to guide students through reading
narrative texts and to guide students in providing a retell of the
narrative text after the students have finished reading the text.
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Getting Started with Comprehension: Narrative Text Routine

Typically students will read the Core reading program texts more than once.
Each reading of the text should have a different purpose. The following are basic
guidelines to follow:

e First reading of the text: decoding for accuracy and basic recall
(i.e., identifying basic story elements and details, such as characters, setting,
first, next, and end).

e Second reading of the text: deeper use of comprehension strategies. The
teacher can use other comprehension questions supplied by the core
reading program (e.g., words to look for in the questions: compare, describe,
distinguish, explain, justify, evaluate, interpret, identify).

e Third reading of the text: fluency practice.
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7.1

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Components
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Locate the Getting Started with Comprehension: Narrative Text
Routine in the Appendix at the end of the workbook:

L=261
T=235

Getting Started with Comprehension:
Narrative Text Routine

Practice for Students
Only

Check for
Understanding

Correcting Student
Errors

Materias: Lange Seal Narrative Text Poster, Before, During. and After Namative Text Discussion
Prompts, sentence tarten 1o cue students in forming their responses, Plan for 100 percent
student . ana b Seal Text P = for Bach Dartnes groun

s Lo 1

HOTE: Lie this routire for the fint reoding of the fext.

Explain;

You're going to read a skory and then you will retell the sory.

Practice for students only: Have students sitling by their falk parines:. Use the Before, During and
After norrative tex! discussion prompts. Your e

Belore Feading. Complele one fo hwo tex! decusion activities [from the Naralive Text
Disoussion Prampti] to se! the stoge for the ilory. Make wre 10 vie the engageman! stralegie: 1o
get 100 parcent paficipation.

Dhring Feadng

1. We ore going fo read the finl [number of pages]. Remember o isten for wiho the main
charachers in fthe story are and where the story lakes place. Point to the bals on the Seal
Posier as you are falking.

2. Read the text alowd [for read-aloud stodes), or use different oralreading strateaies as vou
Quide the students fhrough reading fhe text.

3. Lel's think aboul who the main characlers in the story are. Point fo the Main Characters ball on

the ieal poster. f the anowes are rght in the text. say, Touch fhe words on the page that lell us

who the main characlers in the story are. Only fouch the words and don't read them out loud.

Walk around and ranitor sfudents. providing any needed support

Use the Unison Choral Response Rbuhnesfeps Point to ihe Maiin Chha

aboul where the slory takes ploce. Point fo fhe Serh-ncs bal on the Seal Poster. if me
ancwers are right in the texd, say, Touch fhe words on the poge fhat fell us where the story fakes
place. Only fouch the words and don't read fhem out loud. Walk around and monitor students,
providing any needed support.

Use the Unison Choral Response Routine steps. Foint to the Setting ball on the seal poster.
Remember . . . we are going fo say where the slory iakes place. or what is the setfing.

= eu‘linre slepa Poiri to the Man Charactes ball

L i ehauclus are. _ . . [Paouse)] Lower your hand to cue students to

= Semngs ball. Rase the dThEI' hand. The slory lakes ploce. _ _ _ [Faue)

= mrhund to cue students to respond.

We ore going to reod the next [numiber of poges]. Rememiber 1o listen for what happens first in

the story. Point to the First ball on the Seal Poster as you are talking.

¥. Reaod the text aloud [for read-aloud stodes), or use different oral reading strafegies as you
guide the students through reading the text.

|l

(page 2)Comprehension: Narrative Text Routine

0. Point to the first keall on the seal poster.

We are going to read the next [number of pages]. Remember fo listen for what happens first in
the story. Point to the First ball on the Seal Poster as you are falking.

Read the text aloud (for read-aloud stories], or use different oral reading strateaies as vou
auide the students through reading fhe text.

Remember . . . we are going fo fell our what
happens firstin the story. Uss the Partner Response Roufine steps. Pariner 1, tell Pariner 2 what
happened first in the story. Start your sentence with “The first thing that happened is. . . " Knee
1o knee . . . and go! Moritor one to fwo partner aroups and provide any necessary support
May | have your aftention please? .. _§...4...3...2...1. Callon an individual student
Iwho you moritored during the discussion] to say a comect answer out loud. [Student’s namel,
tell us the answer you shared with your partner. Start with “The first thing that happened in the
storyis. . .
That's right! The first hing thal happened in the story is. . . .

11. Lef's review. Use the Unison Choral Resporse Routine steps. Point to the Main Characters ball.

Raise e other hand. The main characters are. . . . [Pause) Lower your hand fo cue students fo
respond. Point to the Settings bail. Raise the other hand. The story takes place. . . . [pause]
Lower your hand te cue students fo respond. Point fo fhe Fist ball. Raise the other hand. The
first thing that happened is. . . . [pause) Lower your hand to cue students o respond. Note: you
may need to provide more of a senfence frame with blanks fo support the group in
resoonding to what hapoens first, next, and at the end.

12. Repeat steps ¥ through 11 for the Next ball and the End kall. End with a group review of the

enfire story retell (step 11).

After Reading-

1

You will refell the storv to vour pariner. Hand out small versons of the Seal Poster to each
partner greup. Remember fo fouch each of the balls as you retell the story. Pariner 1 you will
go first. When you are done, Pariner 2 will retell the story as they point fo the balls on the Seal
Poster. Ready? Knee fo knee - .. and gol Moritor students and provide any necessary support

2. Ethercn the same day, or a subsequent day, have the students complete @ witten retel

? Comecting Student Emors
1. Provide necessary scaffolds to auide fhe student to say the comect
answer in a complete sentence [e.q.. a0 back and reread a section of
the text, help them find the answer in the text, give them prompts to
come up with the answer, ask their partner for help, and so forth)

/ 2. If the student is stil struggling o nenresporsive, give them the answerin
a complete senfence and have them repeat it. Use a lot of positive

reinforcement fo encourage the student fo take risks when answering
questions.

3. Your tum. Now you fell me the senfence. Make sure the student uses fne
sentence frame and answers in a complete senfence.

@2013 by The Center on Teaching and Leaming

" Repeat the cormect response as you are pointing fo the First ball on the Seal Poster.
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L=198

Materials: T=175

The main characters are (who?)

T e

st [Whay

The story takes place (where?)

The first thing that happens is (what?)

The next thing that happens is (what?)

At the end, (what? why?)

Mini Student-Version of Poster:
* Smaller poster, or, Bookmark

299,99 |1 ,99

] e

Narrative Text Elements © 2013 by Tha Carter on Teaching and Leaming

e T T T T T T T T T

MR- T e .
Large version of poster to display: M i Tl [

e \Wall poster or electronic version
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7.2

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Planning Process
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Planning Process:

1. Plan Before, During and After Reading Prompts
2. Plan for 100% Student Engagement
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Process Step #1.: Guide, p. X

Plan Before, During and After Reading Prompts L=281

Nanafive lex! Db ussion ﬂbw

e saory will be about .

During Reading

Why does Tappen? happens becamse.

How does happen? hagperss by domg

How 1% the problem solved? The problem s sobved by . .

What do you think will bappen nex? (Make predcrions. j 1 think Wil happen pext
Teacker Directed Review (stop several ones in the sfory aond " i
review the story elements wmrﬁmﬁrﬂmm}' &fﬂﬂl‘;ﬁn

“Lat's review wivat we brow abow! the

c T I_ Center on Teaching & Leaming
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Planning example: Before Reading

| Teacher Directed Introduction: “Let’s read the fitle together. Put
your finger under the first word. Ready.. Read”
What does the title tell yvou about the story? The title tells me. _.

Teacher Directed Introduction: “The author’'s name is_.. "
“The story was illustrated by_.. "~

What do the pictures tell you about the story? The pictures tell me that the story will be
(Have the studenis do a quick 30 second picture walk ) about. .
Who do you think the story will be about? I think the story will be about. . .

i What do vou think will happen in the story? I think will happen in the story.
What do you think the story 1s about? I think the story will be about. . .
Teacher Direcied Infroduction:

{Cickly provide any necessary backeround mowledge. )
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Planning example: During Reading

Who 15 the main character? The main character is. .
Wheo is the story about? The chara
Who are the characters? characters are. .
Where does the story take place? The story takes place. . .
Where does happen? The story happens at. . .
The first thing that happens 1s. . .

What happens — first. next, at the end? The next thing that happens 1s. ..
What is the problem? Atthe end. ..

ﬁ The problem is. . .

& | When does the story take place? The story takes place. _.

> When does happen? happened when. . .

=

a | Why does happen? happens because. .
How does happen? happens by doing
How 15 the problem solved? The problem 1s solved by. . .
What do vou think will happen next? (Make predictions.) I think will happen next.
T-E:a_::'her Directed Review (stop several times in the story r:_;m:'.T _ The characters are. . The takes
review the story elements as you refer fo the clown organizer). i First Next. At the ; 4
“Let’s review what we lmow about the story so far!"” PRace. .- SO




Planning example: After Reading

c TL Center on Teaching & Leaming
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Process Step #2:
Plan for 100% student engagement during the reading

Pink = Choral (Everyone) Blue = Partner Yellow = Partner

Main Character First? @ 0

4 4 4

Orange = Teacher Prompts

Next?

The author wrote this story
to entertain us. Let’s read it
and identify the different
parts to help us understand

the story.
y

c TL Center on Teaching & Leaming




7.3

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Trainer Demonstration
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Getting Started with Comprehension:
Narrative Text Routine

Matenias: Lange Seal Marmative Tex! Poster, Belore, Duning, and Aler Harative Tex! Discuision
Promply, senlence darten o cue students in forming their response:, Plan for 100 percent
student &ngoa . and individual Seal we Text P for each partner group

HOTE: Uie this routire for the firsf reading of the text.

Expiain:

You'te going lo read a story and then you will refell the oy

Practice for shudent: only: Have students sitfing by their fak pariness. Use the Before, Durng and
After norrative tex! discussion prompls. Your hom.

Belore Feading. Complete one lo two text decussion activities [from the Naralve Tex!
Discwsaion Pramphi) 1o el the stage for the itary. Make wre 10 uvie the engagement itralege: to
@et 100 parcent paficlpation.

During Readng

I, We ore going loread the fird [number of pages]. Remembaer fo kshen lor who the main
characters in the slory are and where the slory lakes place. Point fo the bals on the Seal
Posier as you are falking.

2. Redod fhe text aloud [forread-akoud stodes], or use different oralreading strategies as you
guide the sfudents through reading the text.

3. Let's think aboul who the main choraclers in the story are. Point fo the Main Characters ball on
the ieal poster. f the ancwes are Aght in the text, say, Touch the words on the page that fell us
who the main chorackers in the story are. Only fouch the words and dont read them o loud.
Walk arcunad and monitor sfudents. providing any neadead cupport

4. e the Unison Choral Response Routine steps. Point fo the Main Charactern ball on fhe seal
paoster. Remember . . . we are going o soy who fhe main choracters in the siory are. Raise your
hand. Who are the main characters in the story? (pouss) Who are fhe main characters in the
story? Lower youw hand fo cue students to respond. Repeat the corect response as you are
poirting to the main characters all. That's righl! The main charachers are [main charockers).

5. Lei's think aboui where the slory takes place. Point to the Setfings bal an the Seal Poster. if the
answers are right in the text, soy, Touch the words on the poge that lell us where the story fakes
place. Only fouch the words and don't read fhem out loud. Walk around and monitor stedents,
providing any needed support.

6. Use the Unson Choral Response Routine steps. Point fo the Setting ball on the seal poster.
Remember . . we are going o say where the siory iokes ploce. or what is the seifing. Rake
your hand. Where does fhe story lake ploce? (pauss) Where does the story lake place? Lower
your hand fo cue sfudents to respond. Repeat the comect response as you are pointing to the
Zattings ball an the Saal Poster. Thot's rightl The story takes plocs [seifinagl

7. Let'sreview. Use the Unison Choral Resporse Roufine steps. Poirt to the Main Charactes ball
Raisz the other hand. The main characters are. . . . [Pause] Lower your hand to cue students to
respond. Foint fo the Setfings ball. Raise the other hond. The slory lakes ploce. _ . [Faws)
Lewsar your hand to cue students to recpond_

B. We ore going toread the et [number of poges]. Rememiber o listen for what happens first in
the story_ Point o the First ball on the Seal Poster as you are talking.

¥. Reod the text aloud [forread-aloud stodes], or use different oralreading strategies as you
guide the students through reading the text.

rainer Demonstration:

L=261
T=235

etting Started with Comprehension:
arrative Text Routine

(Whers,,
g0 ey,
4 2

Narrative Text Elements

st Wy

& b,
o

© 201 by The Gt an Teaching and Lsaming

The main characters are (who?) .

The story takes place (where?) .

The first thing that happens is (what?) :

The next thing that happens is (what?) .

At the end, (what? why?) .

c TL Center on Teaching & Leaming




Pre-Teach Vocabulary Words Before Reading the Story

Day 3

Day 4

Quick
Introduction of
all words:

Deep: one word
(organized)

Review Activity

Day 5

Review of all
words.

Deep: one word
(wonder)

view Attivity

Day 1

Review of all
words.

Deep: one word

Review Activity

Day 2

Review of all
words.

Deep: one word

Review Activity

Review of all
words.

Deep: one word

Review Activity

The Day It Rained
Fish

Check for
Mastery
Text: Text: \ Text: Text: Text:
(e.g., Extensions) (e.g., Review) (e.g., Read Aloud) (e.g., Anthology) (e.g., Anthology)

c TL Center on Teaching & Leaming
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The author wrote this
story to entertain us.
Let’s read it and identify
the different parts to
help us understand the
story.

The title and
this picture
shows me...

4

The title and
The author is... The Day It Rained Fish this picture
The i”ustrator HAM Author: Ramendra Kumar ShOWS me...
is f”m Illustrator: Delwyn Remedios
cee 7
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Let’s read this first part
and see if we can identify
the main characters in
the story and the setting, |

where the story takes
place.

Avanti was the zookeeper of Pitara zoo.

There were many, many animals in Pitarg, but Avanti's best friend was Ballu, the
bear. Ballu was big, brown and strong.
On his fourth birthday, Avanti organised a little party for Ballu.

The main
characters in
the story are...

The story 2
takes place...

c TL Center on Teaching & Leaming
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The main characters are (who?)

(what, g
%“6 4

The story takes place (where?)

The first thing that happens is (what?)

The next thing that happens is (what?)

At the end, (what? why?)

T AT

Narrative Text Elements © 2013 by The Carter on Teaching and Laming
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Let’s read on to find
out what happens
first in the story.

e

Avanti was the zookeeper of Pitara zoo.

There were many, many animals in Pitarg, but Avanti's best friend was Ballu, the
bear. Ballu was big, brown and strong.

On his fourth birthday, Avanti organised a little party for Ballu.

c TL Center on Teaching & Leaming
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“Ballu, can you blow out all the candles at once?” Avanti asked.

“Of course!” said Ballu. He filled his chest with air. He huffed and puffed and puffed
and huffed and went “WHOOSH!"

c TL Center on Teaching & Leaming
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The blast of air blew the candles out. Then rising up, it crashed into the clouds in
the sky. And all of a sudden, there was was a roar of thunder and it started to rain.

c TL Center on Teaching & Leaming
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The first thing
that happens
is...

4

“Hey, it's raining fish,” Avanti shouted. *

Ballu looked around with wonder. Then he picked up a huge basket and ran around
collecting fish as they fell from the sky.

Every time the basket filled, he dropped the fish in a little pond and ran back for
more.

c TL Center on Teaching & Leaming
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‘\[St lwhqt’,' -

The main characters are (who?)

(what,
%“6 ¥

The story takes place (where?)

The first thing that happens is (what?)

The next thing that happens is (what?)

At the end, (what? why?)

TR RO OO O RO O O e

_::'E & 2013 by Tha Carvier on Teaching and Leaming
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Let’s read on to find
out what happens
next in the story.

Ballu looked around with wonder. Then he picked up a huge basket and ran around

collecting fish as they fell from the sky.
Every time the basket filled, he dropped the fish in a little pond and ran back for

maore.

c TL Center on Teaching & Leaming
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level had risen and he could see that Avanti was scared.

Then, as he was rushing for the tenth time to the pond, he turned back. The water

The next
thing that

happens is.

H

c T L Center on Teaching & Leaming
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The main characters are (who?)

{‘c“o(ﬂ clap,

The story takes place (where?)

The first thing that happens is (what?)

The next thing that happens is (what?)

At the end, (what? why?)

Narrative Text Elements © 2013 by Tha Carer on Teaching and Leaming
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Let’s read on to find
out what happens at
the end of the story.

y

Ballu came back quickly, picked Avanti up and placed her on his shoulders.
Avanti put her arms around Ballu's neck and thanked him. At the end...

Soon, the clouds disappeared and the sun came out. It was bright and cheerful
once again. 4

c TL Center on Teaching & Leaming
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The main characters are (who?)

(wnag, gy
?5‘6 L

The story takes place (where?)

The first thing that happens is (what?)

The next thing that happens is (what?)

At the end, (what? why?)

2 2013 by Tha Carer an Teaching and Leaming
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This book was made possible by Pratham Books' StoryWeaver platform. Content under Creative

PILATHAM B0 Commans licenses can be downloaded, translated and cam even be used to create new stories -
provided you give appropriate credit, and indicate if changes were made. To know more about this,
s rywe ave r and the full terms of use and attribution, please visit the following link.

This slnn_»,r. The Day It Rained Fishis written by RBamendra Kumar . © Pratham Books , 2015, Some rights reserved. Released under CC BY 4.0 license.

Other Credits:

This story was first published on StoryWeaver. It was created as part of StonyWeaver's "Weave-a-5tory' campaign which focus=sed on translating stories into as many
languages as possible. https:/storyweaver.org.in/

Nlustration Attributions:

Cower page: Bear and girl in the rain by Delwyn Bemedios € Pratham Books, 2015. Some rights reserved. Released under CC BY 4.0 license. Page 2: Bear and the girl
with the birthday cake, by Delwyn Remedios © Pratham Books, 2015. Some rights reserved. Released under CC BY 4.0 license. Page 3: Egamlmug_me_cauﬂlﬁ by
Deelwyn Bemedios € Pratham Books, 2015. Some rights reserved. Released under CC BY 4.0 license. Page 4: Girl and bear jin the rain by

Pratham Books, 2015. Some rights reserved. Released under CC BY 4.0 license. Page 5: Bear and girl in the fish rain by Delwyn Remedios & Pratham Bnnks. 2015.
Some rights reserved. Released under CC BY 4.0 license. Page &: Girl and bear in the flood, by Delwyn Remedios & Pratham Books, 2015, Some rights reserved.
Released under CC BY 4.0 license. Page 7: Bear carrving a gid in the flood by Delwyn Remedigs © Pratham Books, 2015. Some rights reserved. Released under CC
BEY 4.0 license. Page 8: Bear carrying a gir| by Dehsyn Remedios & Pratham Books, 2015, Some rights reserved. Released under CC BY 4.0 license. Page 9: 6frame
collage, by Dehayn Remedios © Pratham Books, 2015. Some rights reserved. Released under CC BY 4.0 license.

Disclaimes: hitps: 'www storywesver orgin/terms and conditions

reseryed. Thin bock i CC-I7-40 Boermed. ¥ou can oy, madity, divtribuie
jumhmmh_wlmdlm.uq
Il bares of e wrd st sution, BHp o ssibesiarm
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7.4

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, After Reading Activities




Partner Retell

¢

1]

Provide each partner group one mini ’g‘
version of the Narrative Text Elements gb '

poster.

Direct which partner will retell first.v

Rotate (teacher) around the class listening
and providing feedback.

Direct the second partner to retell.

Rotate (teacher) around the class listening
and providing feedback. R







Written Retell:
most scaffolds




Name.

The characters are

The story takes place

Written Retell:
less scaffolds

Next,

At the end,

c TL Center on Teaching & Leaming



Name_______________________________



The characters are ___________________________________



__________________________________________________





The story takes place _________________________________



__________________________________________________





First, _____________________________________________



__________________________________________________



__________________________________________________





Next, _____________________________________________



__________________________________________________



__________________________________________________





At the end, _________________________________________



__________________________________________________



__________________________________________________




Guide, p. X

Expectations and Inspections (e.g., STAR writing)

e Scoring Rubric Example
— 1 point = correct punctuation
— 1 point = correct capitalization
— 1 point = correct spelling
— 1 point = finger spaces
— 1 point = makes sense
* |nspect what you Expect!
— “I will be looking for...a STAR sentence
— Put a quick dot on the page when the student has met expectations!
— Highlight items on the page for the student to correct!




e Actively monitor students

e Remind students of
expectations

 Provide feedback
(affirmations and
corrective)

Guide, p. X

c TL Center on Teaching & Leaming




Actively Monitor and Provide Feedback

 Walk around and provide feedback to students.

e Carry a highlighter pen.

Guide, p. X

* When a student has a 4-point response put a quick highlighter dot
next to their response and publicly celebrate. “Wow! James has a 4-

point response. He has correct capitals, spelling, punctuation and a
perfect retell. Nice job, James

IH




Actively Monitor and Provide Feedback

Guide, p. X

e When a student needs to make corrections, highlight one or two

areas for them to fix.

&

* Provide any support the student needs to be successful.

 Make sure to go back and check once they have made corrections
and celebrate their corrected work!
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“Make sure to only
capitalize names and
the first word of a
sentence. Check your
paper!”

Guide, p. X

“This is one of our sight
words that is on our

word wall. Make sure
you fix it!”



Retell Checklist: Check for Understanding

e Put a copy of this on a clipboard and [

L=177
T=253

rrrrrrrrr

record the student names down the

left-hand side.

* During partner retell, when rotating

around the classroom listening and

providing feedback, take this

checklist and record data on the

quality of the student’s retell as you

are listening.

e Use this data to inform instructional

adjustments.

c TL Center on Teaching & Leaming




7.5

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Planning and Practice




What “tools” do you use?

c TL Center on Teaching & Leaming



Text Selection Tips Sulde p.X

. Begin by choosing a shorter text when first introducing the text
structure and lesson organization to students.

. The text might be a Read Aloud, Anthology story, Leveled Reader.

. You can use the Narrative Text routine with Decodable Text as

well.

. Teach students how to “summarize” a section that is long with
more information (e.g., the middle of the story might include a lot
of details — teach students how to say the most important part).

. Some weeks you might use this routine with more than one text,
other weeks, you might only use it once.

c TL Center on Teaching & Leaming
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Go back to your Core reading program planner and look for
narrative text selections:

ACTIVITY

B0-90 minutes

.
Readll‘lg Daily Routines, T112-T113 Daily Routines, T124-T125 Daily Routines, T140-T141 | Daily Routine
o Phonics and Language Phonics and Language Phonics and Language : Phonics and Language
Phonics Activities Activities h viti : Activities
Comprehension - |
P! Building Background, T126 Rereading the Selection, {
T128-T137 for
A Moose in the Bathroom Topic/Main Idea/Details
— Comprehension Check, T142 i i
© Phonics;116-T117 nesps:ding. T142
Consonant Clusters (s /. s) T S - Phonics Review, 7153 © Rereading for Fluency, T128-7137
Two Sounds foe e (© Comprehension Skill T144-T145 Long Vowes 0, u. ¢ o Resoondine Actties 1143
= init - Cross-Curricular Respondin Ivities,
(@) Reading Decodable Text, T113-T121 Fact and Cpinion ¥ (©) Reading Decodable Text, T154-T155 g ) P g.
A Trip to Central Park Rereading for Understanding, T146 Zeke and Pete Rule! Information and Study Skill, T161
Visual Literacy: Photographs As lllustrations Using a Graph
Genre: Nonfiction
A City Park |A City Park
A City Park
The Best Ranger The Best Ranger
Leveled Readers The Empty Lot . 2 The Empty Lot : : The :"""Tg” The Best Ranger
* Fluency Practice City Animals City Animals The Empty Lot ’ = The Empty Lot
= : & City Animals City Animals
IncependantReacing Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167
sl i Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167
e 20-30 minutes
Vocabulary, 7113 Vocabulary, 7125
w d w k Matching gt;me Riddles Vocabulary, T141 Vocabulary, 7152 ocabulary, T159
or or 6} High+ e T anuCRey WoT o T12: What's the Same? Antonyms T bulary Expansion
reque ords, T118 g requen " =
Vocabulary \Eum later, in?pornt:gr, touch, young T Word Wall High-Frequency Words, T140 High-Frequency Words, T148 High-Frequency Words, T158
£ 1 Word Wall Ward Wall Word Wall
High-Frequency Words spelling, T122 Spelling, 7138 . . )
spellini Words with Consonant Clusters T Review, Practice: Words with Consonant Spelling, T147 . Spelling, T156 Spelling, T162
pe g Clusters T Vocabulary Connection: Words with Game, Proofreading: Words with Consonant Test: Words with Consonant Clusters T
Consonant Clusters T Clusters T
- 5
! Writing, T113 ' Writing, T139 & » =
writi“ and Dy Wrtting, Frompt AParagraph : ing, T142 . Writing, T157 + Writing, T159
g Write Park Rules Main Idea and Details Daily Writing Prompt
I L Grammar, T123 Grammar, T138
Oral Language Commands T Practice: Commands T Grammar, T147 Grammar, T156 Grammar, T162
Writing Daily Language Practice Daily Language Practice Activity: Commands T Practice: Commands T Improving Writing
1. do not stim in the lake. 2. please sep up to home plate next, Daily Language Practice Daily Language Practice Daily Language Practice
Grammar (Do nat swim in the lake) [Please step up to home plate next.) 3. please fake a _tlrip to see us. 4. do not touch the bird's nesht. 5. please hold hands and don't get loste,
Listening/Speaking/Viewing ing/Speaking/ Viewing, T114-T115 W aniugy Speaking Viswwhig. TZ 7137 [Please take a trip to see us) (Do not touch the bird's nest.) {Please hold hands and don't ger lost)
eacher Read Aloud Stop and Think, Wrapping Up Luﬂmllng‘SantIWMnQ, T142 wws?eaﬂnmulu, T150 Listening/Speaking/Viewing, T163
[ Discuss the Link A Descriptive Presentation
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LY Maﬂphmmmupwm»m
¢ Cyithia Grabier ' hulnnd.ly tried .
mw:mm«. Finally, d!deddﬁhgﬁ
up and wash her face and brush her

s e Getting Started with Comprehension: Aciviry

worked 1 wonder who that is? She tumed around.
mm.r.',mm“"‘;,_"" A moose bad poked it head n and was stacing
nm«mmmuhﬁ Fight at her! 1t boaked just like the pictures hee mom
One sumaer, ~ and dad had shown her. Carrie Joked at its big calm
hior parents and her twin brogher, | Brown yes and i lang, vebvety antlers and knew it

L4 [}
Luke, to Maine, Maine was very far away from Carrie’s | Would nat hurt hier, H'm, what should 1 say? she
esert home in Arizona. She had never seen so many thought.
Msm«-um-ymu,m 4 Carrie took a doep briath, “Moose” huldliml»
@ The caben Carrie’s family five in was right st “you are very beauliful, and Lam sure you are also
ihh-w%-mmmfmmmm | very nice. justlike to be alone when Vm in the bath-
to wadc and swim. The cibin's bathsoom was in & o, [ will be here all summer and | can ik to you
separate fitile building out bick B another time. Would you mind leaving me alone right
Catrie’s mam tobd her that moose live in the area,  pow?™
- and that they liked to come and drink a1 the lake. ~ # m,,,w,,hm..,wm.tmm
(Carrie hadn't seen ane yet, but che was a little worried, turmed around and did just that.
"Mom.” she said one day, “what should 1 do if a mooss Q
«comes in the bathseom ™™
’ "Awelﬂhhﬂhwm?'ium_u-m g
nonsensel”

Ao s Practice Planning:

- 1. Select a narrative text from your Core
e e program.

= 00 = 2. Quickly read through the text.

The firt g thit haggess i
Whathappens — fin, next, af the and? The et thin that happess is
i Atthecad...
& | When does the story ke place? The stery takes place...
5| Whedoes bappen? “bappened whes.
2 | why toes p— happens bease
Howdoes _____ happen? _ hppembydoms
How s the problem solved? The problen s solved by .

EeEE e 3. Plan what Before, During and After Reading
i Activities you will use for that text.
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. She didn't ask Luke her question, because she knew
A MOO se in he had never seen a moose, either. It looked like

the Bathroom  wemesaee . Practice Planning:

by Cynthia Graber ~ anyone else in her family. She tried to go back to sleep.
She tried breathing deeply, and she tried counting

L] L] L]
Skt Getting Started with Comprehension:
up and wash her face and brush her teeth. °
‘ She walked out to the bathroom in back and turned
— m%wm on the water. While she was busy splashing her face, N o
Sare ot tlfe ? dof::tdher‘ o0k the door creaked behind her. I forgot to latch the door!

SR Snitaals ey she thought. I wonder who that is? She turned around. a r ra I V e e X O u I n e
wurk;‘d with other rangers to make Amoose had poked its head in and was staring
=1 {
hiked, or fne hone comped,  right at her! It looked just like the pictures her mom

One summer, Carrie moved with and dad had shown her. Carrie looked at its big calm
her parents and her twin brother, brown eyes and its long, velvety antlers and knew it

ACTIVITY

|

3 l- laine was very far away from Carrie’s would not hurt her. H'm, what should I say? she 4 F I a g t h e
home in Arizona. She had never seen so many thought. ' )
huge trees or so many shades of green. | Carrie took a deep breath. “Moose,” she said firmly,
The cabin Carrie’s family lived in was right next to “you are very beautiful, and I am sure you are also
a lake, and Carrie and Luke soon found the bestplace |  very nice. I just like to be alone when I'm in the bath-
to wade and swim. The cabin’s bathroom was in a room. 1 will be here all summer and [ can talk o you
wﬂdiﬂg out back. '} another time. Would you mind leaving me alone right

~ Carrie’s mom told her that moose live in the area, now?”
and that they liked to come and drink at the lake, "

L]
e R e 5. Flag the setting (where and when).
- “Mom,” sh'esaidmeday,“whatshoutdldoifamoose\.:_‘

comes in the bathroom?” o
“A moose in the bathroom?” her mom said. “What  §
(2] ca;rﬁ;:ﬁdn ﬁ'@k tha Q
. Cam °t thi twas a v od answer.
' One afternoon, when she waswalki}ésw??&ud her f:ill:iér
in the woods, she decided to ask him the same ques-
tion. “Dad,” she said, “what should I do if a moose

6. Divide the text into the beginning,
middle and end to indicate where

you will stop to discuss those
elements.
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Practice Planning:

Getting Started with Comprehension: ACTVITY
Narrative Text Routine

7. Using orange, pink, blue, and yellow
sticky notes, plan the flow of the
lesson with student engagement.

_Jy B

Teacher Unison Blue Yellow
prompt Response Partner Partner

The titleis...

The Day It Rained Fish

RATHAM Author: Ramendra Kumar
Illustrator: Delwyn Remedios

c TL Center on Teaching & Leaming



UNIVERSI N OF ORECGO
College of Educal

Narrative
Text

A Moose in
the Bathroo

by Cynthia Graber

Characters

Characters
and Setting

care of tl_1e Iand and ammal.s and
worked with other rangers to make
sure that anyone who camped,
hiked, or fished there would be safe,
irrie moved with
Setting twin brother,

her

,. ‘.‘inew ay from Carrie’s
home in Arizona 'seen so many ‘
huse trees or so many 8

} 'Il'leca.mea:nesfamﬂyhvedmwa
a lake, and Carrie and Luke soon found |  First
- to wade and swim. The cabin’s bathroon

i
wm{mg out back. 1 »’
" ITl
L +

e’s mom told her that moose live in the area,
and that they liked to come and drink at the lake.
Carrie hadn’t seen one yet, but she was a little worried.
- “"Mom,"” she said one day, “what should I do if a moose ‘
comes in the bathroom?” |
“A moose in thebaﬂ‘amom’” her mom said. “What .
emnsense!" 3
Carrie didn’t think that was a v answer.
15 Oneaﬂemon,whehshewaswalkiigw?nntgherf:ﬂier "
in the woods, she decided to ask him the same ques- @
_"‘Dad sh 3 w?hftshouldlda if a moose

She didn't ask Luke her question, because she knew
he had never seen a moose, either. It looked like
nobody was going to give her a straight answer.

Two days later, Carrie woke up v f
anyone else in her family. She tried to go back to sleep.
She tried breathing deeply, and she tried counting
sheep, but nothing worked. Finally, she decided to get
up and wash her face and brush her teeth.

She walked out to the bathroom in back and turned
on the water. While she was busy splashing her face,
the door creaked behind her. I forgot to latch the door!
she thought. I wonder who that is? She turned around.

A moose had poked its head in and was staring
right at her! It looked just like the pictures her mom
and dad had shown her. Carrie looked at its big calm
brown eyes and its long, velvety antlers and knew it
would not hurt her. H'm, what should I say? she
thought.

Carrie took a deep breath. “Moose,” she said firmly,

“you are very beautiful, and I am sure you are also
very nice. I just like to be alone when I'm in the bath-
room. 1 will be here all summer and [ can talk o you
another time. Would you mind leaving me alone right

ot
nm\_;_he moose blinked its long eyelashes at her, then
turned around and did just that.

Practice Planning:

Getting Started with Comprehension:
Narrative Text Routine

7. Using orange, pink, blue, and yellow
sticky notes, plan the flow of the
lesson with student engagement.

Teacher
prompt

Unison
Response

Blue
Partner

Yellow
Partner
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Group Practice:
Getting Started with Comprehension: Acmvim
Narrative Text Routine

1. Work in a Group of 5 (one presenting and
four acting as students).

2. Take turns walking through your story
delivery (we do not have time for the entire
lesson).

3. Practice using some of the active student
engagement strategies that you have
planned!




7.6

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Wrap-Up and Reflection




Getting Started with Comprehension: Narrative Text Routine

e First reading of the text: decoding for accuracy and basic recall
(i.e., identifying basic story elements and details, such
as characters, setting, first, next, and end).

e Second reading of the text: deeper use of comprehension
strategies. The teacher can use other comprehension questions
supplied by the core reading program (e.g., words to look for in
the questions: compare, describe, distinguish, explain, justify,
evaluate, interpret, identify).

 Third reading of the text: fluency practice.

c TL Center on Teaching & Leaming
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Second Read: Deeper Use of Comprehension Strategies

1. Look in the sidebar of your Teacher’s
Edition for the Comprehension Strategy
and Skill support.

2. Select activities.

3. Plan active student engagement.

4. Using sticky notes, plan second read
activities.

Yellow
Partner

Unison Blue
Response Partner

6;1
Sk |
COMPREHENSION SKILL “Mlicar =
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ACTIVITY

Narrative Text Reflection and Discussion

 How will narrative text instruction look back in your
classroom?

 How will your grade-level team work together to plan for
narrative text instruction?

 What other questions do you have?
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