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Pilot Project Background 

• Include information about the background and goals of the pilot 
project 
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Session Objectives 
• Establish an effective MTSS-R School Leadership Team 
• Describe the important role of the MTSS-R School Leadership Team 
• Plan and outline the school’s reading plan for the different tiers of

instruction 
• Describe using implementation data collection in conjunction with 

student performance data to improve student outcomes 
• Use assessment data to place students in tiers of instruction and to

differentiate and refine instruction 
• Describe how to use Professional Learning Communities to improve 

literacy instructional practices and decision making 
• Describe how to set up classroom for ECRI instructional success 
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Universal screening, progress monitoring, and mastery data 
to differentiate and adjust the level of support 

Tier I (Core) Instruction Tier II (Supplemental) Instruction 

Classroom instruction for all 
students with explicit and 

systematic instruction of the 
prioritized Core reading 

program content. 

Small group instruction for at-risk 
readers using content that is 

aligned with Tier I instruction. 

Infrastructure: Supported by MTSS-R teams, Professional Learning Communities, and a strong 
professional development and coaching model 
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Section 2 
MTSS-R Team Leadership 

Establish an Effective MTSS-R 
School Leadership Team 

TM 
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Coming together is a beginning; 
Keeping together is progress; 
Working together is success. 

Henry Ford 
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Set up school-based teams 
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Collaborative Teaming Involves 
• Face to face interactions among team members on a frequent basis. 
• A mutual “we are all in this together” feeling 
• Focus on the development of interpersonal skills in trust-building, 

communication, leadership, problem-solving, decision-making, and 
conflict management 

• Regular assessment of student outcomes and team functioning 
• Methods for holding each other accountable for individual and team 

responsibilities 
Source: Thousand & Villa, 2000 



, -. Establish a Multi-tiered System of Support 
.., in Reading (MTSS-R) Leadership Team 
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Establish MTSS-R Team Roles and Procedures 

1. Identify a meeting leader will will coordinate the meetings, 
communicate the agenda, and lead the meetings. 

2. Identify a meeting recorder who will use the meeting minutes 
format to record the meeting minutes (the recorder will publicly 
display the minutes during the meeting to receive real-time 
feedback and ensure accurate minutes). 

3. Identify a timekeeper who will keep track of the time for the 
meeting and ensure that each item of the agenda are covered 
within the allotted time period. 
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MTSS-R Team Meeting Agenda 
Materials: 
• Universal screening data reports for school, grades and classrooms 
• MTSS-R Checklist evaluation 
• School action plans 
• Summary reports from grade-level teams (includes student data and 

action plans) 
• Implementation data 



Team Meeting Agenda and Minutes 

I 

School: 
Pa rtkipaa<s, 

Date: I Time: 

Mater ials to Gather for the Meet ing: 
D Universal Screening Dat a Reports for School, Grades and Classrooms 
□ MTSS-R Checklist Evaluation 
D School Action Pla n(s} 

D Summary Reports from Grade-Level Instruction and Intervent ion Tea ms (Student Da ta and 
Action Plans) 

D Implementation Da ta 

Agenda It ems: 
1. Debrief Previo us Meeting Notes and Actions 

D Review previous Action Pla ns. Were goals accomplished? Did t he actions have an impact 
on student da ta ? What adj ust ments need to be made ? 
Celebrat e progress! 

2. Define Session Goals 
D Identify the focus and specifi c goa ls of t oday' s meeting. 

3. Eva luate data 
Early Fall : review the Universa l Screening Data, identify t iers of support fo r each student 
and pla ce in appropriat e ECRI In structiona l Plan 

□ Review and evalluate current student performa nce data (e.g., grade-level summary 
reports} 

□ Review and evalluate current implementat ion data 
Highlight areas (G rades and Classrooms I in need of addit ional support 

4. Prioritize Focus Areas 
D Ident ify the most important areas of focus for supporting instruct ion and intervention. 

5. Action Plan 
□ Adjust exist ing action plan, or crea te a plan to address needs-bas.ed supports and ident ify 

evidence-based practices fo r instructiion and intervention. 
6. Implement 

D Ident ify add itional t eam actions necessary to put the plan for inst ruction and intervention 
int o effect and adj ust need-based support. 
• How wiill you comm unica te the pllan t o ot hers? 

• What actions are needed to implement the plan? 
• What ongoing professional development is needed to support implem enta t ion'? 
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MTSS-R Team Meeting Agenda 
Agenda Items: 

1. Debrief previous meeting notes 
and actions 

2. Define session goals 
3. Evaluate data 
4. Prioritize to identify focus areas 
5. Plan actions 
6. Implement the plan 



Team Meeting Agenda and Minutes 
Meeting Minutes· 
1. Debrief Previous Meeting Notes and Actions. 

Were goals accomplished? Did the actions have an im pact on st udent data? What possible 
adj ustments need to be made? Celebrate progress ! 

2. Define Sess ion Goals. 
List the focus and any specifi c goa ls of today's meet ing: 

3. Eva luate Dat a. 
List grade-leve ls in need of additiona l support: List classrooms in need ofadditional support: 

4 . Priorit ize Focus Area. 
Record the pri ori t ized area{s) of focus for inst ruction and intervent ion planning adjustments. 

5. Action Plan. 
Use the Action Planning form to adj ust exist ing action plan, or create a new plan t o address the 
priori t ized foc us area(s). 

6. Implement. List additiona l team act ions necessary to put the plan fo r inst ruction and 
intervent ion in place. 
How wil l you communicate the plan to others? 
What actions are needed to implement the plan? 
What ongoing professiona l development is needed to support implement ation? 

Act ions: Who? By When? 

 

The picture can't be displayed. 

MTSS-R Team Meeting 
Minutes 



Evaluate 
Collect review and a:nalyze 
MTSS-sR implementation data and 
student perfonnance data. 

2. Prioritize 
: Use your analysis of data to , 
: Identify greatest area (s) of focus to ' 
! support ln51!1'Ucii.on and ' 
: Intervention. , ·- --------------------------· 

I · . ' , 

: prioritized areas of focus. : 

·--------------------------~ 

: Carry out Ute action plan and : 
: collect implementation and student : 
: performance data. : 
•----------------------------· 

Evaluate 

Data-Based 
Decision 
Making 

mplement~ 
0 ---
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This Continuous 
Improvement Model is 
Used Across Different 
Levels of MTSS-R: 

1.School 
2.Grade 
3.Classroom 
4.Individual Students 
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Section 3 
MTSS-R Team Leadership 

Reading Plan 

TM 
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Instructional Emphasis Aligns with Student Needs 

Tier I (Core) Instruction 
(all students) 

Foundational Reading Skills 
(Phonological Awareness, 

Phonics, Fluency, Vocabulary, 
Comprehension) 

Tier II (Intervention) 
Instruction 

(students who 
demonstrate risk) 

Intensive, systematic 
instruction focused on 

Foundational Reading Skills 

Tier I Differentiated Small Group Instruction 
(instructional content based on student formative data) 

Advanced Grade 
Level 

Some 
Risk 

High 
Risk 

Tier III (Intensifying Intervention) 
Instruction 

(students who show minimal 
progress after Tier II instruction ) 

Intensive, systematic instruction 
focused on 

Foundational Reading Skills with 
Strategic Integration, Integrated 

Cognitive processing and Mastery 
Monitoring 
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Tier I Core Instruction (all students) 
90+ minute Reading Block 

p. 25 

30 minutes 

Foundational Skills: 
• Phonological 

Awareness 

• Phonics 

• Connected Text 
Reading with Fluency 

30 minutes 

• Vocabulary 
• Comprehension 

30 minutes 

Differentiated Small 
Group Instruction 

All content aligns with the scope and sequence of the school’s adopted core reading program. 
The ECRI routines enhance the core program content and materials. 

Some ECRI lesson content replaces the core reading program lessons. 



 
 

  
  

Souncll.Spelling Card Introduction 
and Practice 

Letter 'ames 

Blending: -~~--~ 
(only one of these 

Irregular Word Reading, Part 1 
(Say-it, Spell-it, Sayw.it) 

Irregular Word Reading,, Part 2 

Phoneme Blending 

I I I I I 
Advanced 

I I I I I 
Sound-Spelling Review: 
(only one of these 
routines per lesson) 

IX I ntroduclion and 

I I I I Review 

routines per les ) ~ Sound- Spellng-
FOQIMd 

Pho.neme Segmentation ~ r L_...:::::::::::::::::::::::::::...I _:-i::,__J Dictation ~Enooding) 
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Enhanced Core Reading Instruction (ECRI) 
Foundational Skills Lesson (30 minutes) 

19 



Prompts 
!scrawled 11 written quickly but not carefully 

~ ' The word is 
liltrodllco the .,,..,,__ 

Woro 
What word} (5tudmls respond chorally following tho \hi5ffl l1loral Res.,..,, 

Rauliot discussod obove.) 

~ ' 
51udml 5an,1,,1 _, .,,;,-, 1'riol!y ht .. , -{,oily. 

Friondly 
V.,,,t..., '""'"'"-? (51udonls l'Mpond chorally following the Unsao Cllorol Definition 
Rtspans, - discussed obove.) 

.fil!!_lc Pidonc Gn>oo,y wt 

Thet...:h" A,liM 0.t D_,,,tnd< '""'"'""'"""I"' ti,, ..,,,,i 
iUuslralcs the 

s..-, 
lf,o..l,,.,,.,l,J..t,,.tl,,.,..t,,,r,,""""' .. i.r.;11wq .. i,;J,b.fo,,11,fti..... 

Worow~h 1,..,,r,1.,, ...... t,,...,,...,.,.....-..,lw,,.Jf.,,.t,l,,...J,Jt.i,,,y,ttlu,ion. 
Exomplos ond lf,o..1,--,r.J..t., htl""'Ll,,t,..;d,....d....,'t...ui.,,-,fvlly. 
Nontxompks MAn\'aftlu.i..l..l,,....,Wtlui, .......... 1ai ... 11w-a......u.·1....i11w 

"""""· 
s""""',..,.s""'"tr"'t 
Baxnarl.ihi=iti1.m. ltlffllbn-ana~11:Wof-,r.!1111~ if ti,Mib, 

~ Writ. _,,,... ... .........p1.,af .,,..,jJ.,,;~,g'" tluhomi. u,, Umo, elm,! 

Cllock R.,,,_...af•~ • ., •oa1.....,lol"r,,;J,,,J;f,tlu"Jr•flWifi,g. 

51udmls' llil I'arlMr Jt.u,011U Rnttu~ 

Underst.nding 
V.,,,..,,.)J it!,,~ t..,.,j, ., .. 1!,,'"""l .,;rl,hao,Y"' .,,;1,, St.ly••""'"""" 
a,ifk "lt....JJ!.aL,,t..,,..,j-j.,.;t, ___ 
v.1,,n.,,.i.,1oa1!.~i.-l.,.,,__J.Y"'""to!.....jw!.,;ri,11""'.,,;Jing-
Sfariyr,ursfflilnmlll'itk. "If1PD11Li,utb,-R11x,nila..Jun:Jmt. 

c~ 
o,,::::.~=J • .. ~r-:~•IN-,.tlwr~ ~---:~-------------' 
o'!::"':2;;:-;;;:.t~-• rr--~~-~~~---_-_-_-_;_:;:_:_,::_:_:_:_:!_:_:_:_:_.::_:_:z:_:.._.;_:_:_:_:_c::_:,: _____________________ ~-, 

•11N,roz,..,,,111tn,r,,W~ • I ...._ 
._po<:~••ll,.-.-bo,rlbo"""J" 
-1r111>11p,rt:1r,--_,.,,,....,1t:L 

,.,.. ... Qor...,. .. .u bo.._,,. 
y-.tt.ml,·ollluA-•llw-r" 

_!°"~tw~•••-n 

Wbou,dM.iorytbou1' 
wi....,.,.,.~...,_? 
WbcRd.:,c,olbr..orylalcpla,:c~ 
Wbet;doe> luiJ,p<s1 

wi..etwwc,,;. r.,..,i,c:,;1.• theaid" i wi... .. .i.."".w....~ 

J WbetidondN~IOf}uJ<cpla,:c1 
r wi-...., ba-~ 

~ w 11y-. __ ._., 

ltowiloco uri-~ 
lk>w '"Uwpot>We,a>Ol.,ed' 

Wbll1do..1_oul!l .... •1ll"5,_lft>IWll'-lMAl~!JOm) 
r«rlffrDrr«INi~n-(UDp_.,.J,-,,.tN.--.·o,J 
,,.,_ZM,l"'}'.U-,..,1•r,j,,r,01Mt~.,..,....,-.-1 
ln~ ................ i:-,..,.,,_ ..... __. ... ,_ 

,_.,o-n-sa., ..... ,,,_., ..... .,.,_.a_,.--._,.,. 
....... ...-z.,, /.M1,#III .. _, 

1---•..-••.-J" 
...,._ .. ,...._......, 

I WllyM ...... , 

----------,.,... - ,._ 

--·-· .... ••o , --·-------· I ~~•--.... ...-. _, 
- ,-~...-.__.,..,-~•-I 
I ::::=::::=::::.:~._, i--_,, .. ,_,.._ ____ l 

rr--llfll•oN~~ 
....., __ ....._..,,11,,. ........ _... 

~:~•IIJ?' 

·-... -1 __ .._ 

----~ , .. __ ..._ ,.....,_, __ r...,..,.,..,. ___ , •--'• 

'""'~--~.,..--, n..---f r-,.....,--,..,_J_,,_,._,.... .. ,,__ _.,., ___ , 
---•---...... 1 

f ~~~--' 
~ ....... ~~-, 

+ 

.....,.,_ .. _._._ 
0..--·1 -r-·1dH"I -

 

  
   

The picture can't be displayed. 

Tier I Vocabulary and Comprehension Instruction 
(30 minutes) 

Active Student Engagement Strategies 

Before, During and After Reading 
Explicit Vocabulary Narrative and Information Text 
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Tier 1 Reading Block (90 minutes) 
p. 26 

Differentiated Small Group Instruction Recommendations 
(30 minutes): 

• Small(er) groups of varying size based on need. 
• The teacher does not need to meet with each group every day. 
• Differentiated Text Reading 

Advanced Grade Level Some Risk High Risk 

• Anthology Text 
• Leveled Readers 
• Chapter Books 

• Literature Discussions 
• Written Responses 

• Decodable Text 
• Anthology Text 
• Leveled Readers 

• Reteaching of Skills (based 
on mastery data) 

• Literature Discussions 
• Written Responses 

• Decodable Text 

• Reteaching of skills (2-3 
areas based on mastery 
data) 

• Decodable Text 

• Reteaching of skills (2-3 
areas based on mastery 
data) 
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Tier 1 Reading Block (90 minutes) 
p. 26 

Independent Work Activities while the teacher is working with small groups (not 
more than 30 minutes/student): 

• Reading/Partner Reading of texts student can read at their independent level 
(≥10 minutes) 

• Writing in Response to Reading (retells, etc.) (≥10 minutes) 
• Word Work (≤10 minutes) 

Could you put the 15 minutes of fluency re-reading time (with celebration and 
motivation) during independent work time if you have an extra adult? 



lling Card Introduction 
and Practice 

I 11 I I 

Irregular Word Read ing, Part 1 
(Say-it, Spel~it , Say-it) 

Irregular Word Reading, Part 2 

Phoneme Blei1ding 

Sound-Spelling Review: 
(only one of lhese 
routines per lesson) 

Review 

Dictation (Encoding) 

  

 
 

Tier 2 Intervention (30 minutes) 
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School Reading Plan 
Document your school's current reading plan. 

.. Req uired 

Email address • 

Your email 

School ame • 

Your answer 

Grade K, Tier I: Tota l # of minutes: • 

Your answer 

Grade K. Tier I: What curricula is used for reading instruction? • 

Your answer 

Grade K. Tier I: Who provides the instruction? • 

0 Classroom Teacher 

0 Specialist 

0 Paraprofessional 

Grade K Reading Plan 

Tier 
Tier I 

Tier II 

Tier 1111 

Grade 1 Reading Plan 

Tier 
Tier I 

Tier II 

Tier Ill 

Grade 2 Reading Plan 

Tier 
Tier I 

Tier II 

Tier I ll 

Total Minutes Curricula lnstructor(s) Students 
D Classroom Teacher 

D Specialist 
D Paraprofessiona l 

D Classroom Teacher 

D Specialist 

D Paraprofessiona l 

D Classroom Teacher 

D Specialist 

D Paraprofessiona l 

Total Minutes Curricula lnstructor(s) Students 
D Classroom Teacher 

D Specialist 
D Paraprofessiona l 

D Classroom Teacher 

D Specialist 

D Paraprofessiona l 

D Classroom Teacher 

D Specialist 

D Paraprofessiona l 

Total Minutes Curricula lnstructor(s) Students 
D Classroom Teacher 

D Specialist 

D Paraprofessiona l 

D Classroom Teacher 

D Specialist 
D Paraprofessiona l 

D Classroom Teacher 

D Specialist 
D Paraprofessiona l 

C TL Cente; Oil TP.achin~ & LP.am1ng 

Reading Block Survey 



  

 
   

Now What? 

Reflection and 
Discussion: 
How will you modify current 
practices at your school? 
What changes in your schedules 
are necessary to support better 
implementation? 
Document your reading plan. 
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Section 4 
MTSS-R Team Leadership 

ECRI Implementation 

TM 
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Implementation Data is used to improve student outcomes and continuously 
improve MTSS~R implementation. 
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Ensure that implementation data are collected and used 
in a data-driven way 
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Fidelity of Implementation 

Do you have information on the characteristics 
of the delivery of reading instruction in each 
setting that are related to important student 

outcomes? 
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Fidelity of Implementation: Instructional Areas 

• Irregular Word Reading 
• Phonemic Awareness 
• Sound-Spelling Introduction and Practice 
• Blending Sounds 
• Regular Word Reading 
• Reading in Connected Text 
• Encoding Practice 
• Vocabulary 
• Comprehension 
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Quality of Implementation 

Highly-focused and purposeful use of 
instructional language. 

Explain and State 
Objectives Model 

Practice for 
Students with 

Increased Review 

Strategies to improve 
student engagement. 

Check for 
Understanding 

Correcting 
Student Errors 
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 Four Parts of a Clear Signal 

1. FOCUS 2. CUE 3. THINK TIME 4. SIGNAL 

Touch to the left 
or 

Pinch the left of the 
card 

Name? 
Sound? 
Word? 

Contraction? 
Prefix/Suffix? 

Meaning? 

Often 2 seconds 
(follow routine cards 
for time per routine) 

Tap 
Slide 

Swoop 

• Do NOT move the 
focus (finger) until 
the signal (step 4). 

• Say the cue quickly 
and clearly. 

• No droning. 
• Say the cue for 

each item in the 
practice chart. 

• Keep the think time 
consistent between 
each item. 

• The goal is for each 
student to be 
successful 
practicing with the 
group. 

• Follow the routine 
as written. 

• Signal clearly. 
• Provide a narrow 

window of 
response. 

• Immediately move 
to the next item. 

31 
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Video Example: Sound Review 

Are explicit and 
systematic 
instruction 
techniques 
apparent? 

32 
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Evidence-Based Instructional Practices: 

• Community of Positive Learning 
• Organization of Instructional Materials 
• Classroom Management Techniques 
• Student Participation and Engagement 
• Use of Motivational Strategies 
• Instructional Scaffolding 
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Instruction and Intervention Intensity 

• Group Responses 
• Individual Responses 
• Academic Feedback 
• Student Errors 
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ECRI Im lementation Data: Name: School: 
1 = Delivered Correctly 0 = Not Delivered Correctly, or, Not Delivered 

.! .,, !!' !!' . 
'6 "E ~ ~ -.. 0 .,, 

ECRI Foundational Reading Skills Routines C . 
f ~ : .. u 
= "' iii "' f .;, 

Instructional Components: Pl P2 

Teacher Explanations (short and succinct): 
Teacher explanations are used to state the objective of the routine. When first learning the 
routine, the actions of the explanation are demonstrated. 

Teacher Models (show or demonstrate task): 
A model should be repeated before the task um:il students are successful with the routine. 

Appropriate Signals: #1 Focus 
The focus is provided by touching to the left of an item, or pinching the left of a card. 

Appropriate Signals: #2 Cue 
The cue is stated quickly and clearly before every practice item without droning. 

Appropriate Signals: #3 Think Time 
The teacher follows the think time per routine and is consistent between each item. 

Appropriate Signals: #4 Signal for Students to Respond 
The teacher follows the routine signal providing a narrow window of response opportunity. 

Appropriate Signals: Pacing 
The lesson flows smoothly and without interruptions, using a lively and rhythmic pace. 

Student Practice: 
All students are participating in the practice regardless of performance level. 

Checks for Understanding (individual turns): 
At the end of each routine, the teacher randomly calls on 2-3 individuals to respond to a 
practice item after each instructional routine. 

Error Corrections (my turn/your tum): 
Errors are immediately corrected with the whole group. The teacher models the correct 
response (e.g., My turn ... that sound is /m/. ). Then all students practice the correct response 
(e.g., Your turn ... Sound? Students respond with /m/.1. 

Error Part-Firming (go back and represent): 
Im mediately following an error correction, the teacher takes the item out of short-term 
memory (e.g., backtracks two sounds previously practiced), and then re-presents the missed 
item (e.g., Sound? Students respond with /m/.). 

Average 

NOlES: 

Grade: Date: 
"-" = Not Required, or, Delivered at a Different Time 

. 3 . .,, .. 
C C .. .. "E 0 . > C QJ 

= 
., 
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Irregular Word 
Readlng1 
Routine 
Pan1 

(say-it, spell•it, 
sav-it) 

Irregular Word 
Readlng1 
Routine 
Part2 

Phoneme 
Blendlng 
Rout:lne 

Sou nd-S pelllng1 
Card 

Routine 
Introduction 

Sou nd-S pelllng1 
Card 

Routine Practice 

l .ener Name 
Routine 

Sou nd-S pelllng1 
Review: 

Beginning 
Routine 

Focus Cue 
Touch to the LEFT of the My turn. Word? 
word. Your turn. Word? 

Spell ___ {word). 
Word? 

Touch to the LEFT of the Word? 
word. 

Tap one cube as you say Ir/ la/ Al 
each sound from right to 
left (left to right from the 
student perspective). 
Touch to the LEFT of the The card is Apple. 
Gard Picture for card and Card? 
sound introduction. The sound is/al. 

Sound? 
Touch to the LEFT of the The Spelling is A. 
spell ing for spelling Spelling? 
introduction. 
Touch to the LEFT of the Card? 
Gard Picture for card and Sound? 
sound practice. Spelling? 

Touch to the LEFT of the 
spell ing for spelling 
practice. 
Touch to the LE.FT of the Name? 
letter. 
Touch to the LE.FT of the Sound? 
sou nd-spell'i ng. 

Think Time Slgnal Error Correction 
NONE Slide finger under word. My turn. Word? {word) 

Tap finger under letters to Your turn. Word? 
spe:11 WOid. Spell __ {wordJ" 
Slide finger under word. Back up two wmds. 

2seconds Slide finger under word. My turn. Word? {word) 
Your turn. Word? 
Spell (wordJ 
Back up two wmds. 

None Tap finger above cubes from My turn. /r la/ Al rar 
right to left (left to right from Your turn. I r! lat Ill 
the student perspective). Back up two items. 

Pause Tap My turn. Your turn. 

Pause Tap My turn. Your turn. 

2seconds Tap under lletter My turn. Your rurn. 
Back up two items. 

2seconds For stop sounds,. tap finger My turn. Y.our turn. 
under sound-spellings. Back up two items. 
For continuous sounds, 
touch under sound-spe llings 
for 2 seconds. 

C TL Centei Oil TP.achin~ & LP.am1ng 
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Uses of ECRI Implementation Data Collection 

MTSS-R Leadership 
Team 

Professional Learning 
Communities 

Individual Staff 
Members 

• Collect implementation data 
• Graph results and analyze the group data 
• Plan and adjust necessary MTSS-R system 

changes 
• Plan additional PD and coaching needed 

• Each staff member create videos of themselves 
• Watch videos together during PLCs and discuss 
• Plan team goals for improvement of instruction 

• Create videos of themselves 
• Privately score using the implementation form 
• Plan individual goals for improvement of 

instruction 
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ECRI Implementation Data: Name: School: 
1 = Delivered Correctly 0 = Not Delivered Correctly, or, Not Delivered 

.. 
~ --e .r C 

1 ... 
ECRI Foundational Reading Skills Routines 

.. 0 ... . 
~ ~ : u 
-" 0: iii "' 

" "' Instructional Components: .. 
P1 P2 

Teacher Explanations (short and succinct): 
Teacher explanations are used to Slate the objecti"" ohhe routine. When first learning the 

routine, the actions of the explanation are demonstrated. 

Teacher Models (show or demonstrate task): 
A model should be repeated before the task until students are successful with the routine. 

Appropriate Signals: #1 Focus 
The focus is prollided by touching to the left of an item, or pinching the left of a card. 

Appropriate Signals: #2 Cue 
The cue is stated quickly- and dearly before every practice item without droning. 

Appropriate Signals: #3 Think Time 
The teacher folowsthe think time per routine and is com~stent between each item. 

Appropriate Signals: #4 Signal for Students to Respond 
The teacher folowsthe routine ,agnal prolliding a narrow window ofresponse opportunity. 

Appropriate Signals: Pacing 
The lesson flows smoothly and without interruptions, using a li\lely and rhythmic pace. 

Student Practice: 
Al students are participating in the practice regardless of performance level. 

Checks for Understanding (individual turns): 
Atthe end of each routine, the teacher randomly cals on 2-3 individuals to respond to a 
practice item after each instructional routine. 

Error Corrections (my tum/your tum): 
Errors are immediately corrected with the whole group. The teacher models the correct 
response (e.g., My tum ... that sound is /m/.). Then all students practice the correct response 

(e.g., Yourturn ... Sound? Students respond with /m/.). 

Error Part-Firming (go back and represent): 
mme«iately folowing an error correction, the teacher takes the item out of short-term 
memory (e.g., backtracks two sounds previou,jy practiced), and then re--presents the missed 

item (e.g., Sound? Students respond with /m/.). 

Average 

NOTES: 

Grade: Date: 
"-" = Not Required, or, Delivered at a Different Time 

~ ... ~ ~ • > :;; I -~ . ~ 0 ~ ~ ~ ~ . 
! 

;;: . . . ~ 0: if I- • , ... " . ~ u:: ! QI 

~ iii 1 .. ~ .:: 0: : 
IN RE I N RE AC FL 
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Determine Additional PD and Coaching 

School-Based 
Workshops 

Job-
Embedded 
Technical 

Assistance 

Classroom-
Based 

Instructional 
Coaching 
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Determine Additional PD and Coaching 

School-Based 
Workshops 

Job-Embedded Technical 
Assistance 

Classroom-Based 
Instructional Coaching 
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District Average December 119 and District Average March '20 

■ District Average December '19 ■ District Average March '20 
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Determine Additional PD and Coaching 

School-Based 
Workshops 

Job-Embedded Technical 
Assistance 

Classroom-Based 
Instructional Coaching 
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Now What? 

Reflection and 
Discussion: 

How and who will collect 
implementation data? 
How will implementation data be used 
to inform and adjust instruction? 
How will your team identify areas of 
need for additional coaching or PD 
support? 
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Section 5 
MTSS-R Leadership Training 

Use Assessment Data to Differentiate and 
Refine Instruction 

TM 
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How Can We Use Assessment Data to Differentiate and Refine 
Instruction? 

Data sources to be used for decision-making actions: 
• Universal Screening 
• Progress Monitoring 
• ECRI Lesson Mastery Data 
• Core Program Assessments 
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MTSS-R School-Based Teams 
(data-based decision making occurs within both teams) 

MTSS-R Leadership Team: 
(meet monthly) 
• Evaluate the school’s MTSS-R systems 
• Establish data use plan including data 

collection and coordination 
• Use screening data to place students in Tiers 

of instruction 
• Use systems data, grade-level student data 

summaries and implementation data to make 
MTSS-R systems action plans and adjustments 

• Provides support for teachers and staff 
implementing MTSS-R 

Classroom Reading Instruction and 
Intervention Teams (e.g., PLCs): 
(grade-level team instructional staff -- meet 
monthly) 
• Evaluate classroom, group and individual 

student data, prioritize, and create new 
actions for instructional adjustments 

• Explore new practices (ongoing learning) 
• Practice newly learned strategies 
• Reflect and plan instruction and needed 

coaching support 
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Student Data is used for instructional decision making and continuously improving 
MTSS-R implementation. 

Universal Progress Diagnostic 
Screening Monitoring Data 

Data Data 
Screens students 

for reading Determines student 
difficulties; Monitors student strengths and 

determines if progress toward weaknesses in 
students are reading goals. specific ski ll areas 
meeting key to plan instruction . 

reading 

benchmarks and 

goals. 

,.-•-.~ ,.-•-.~ ,.-•-.~ 
• .,-. I C ~ I • [I!]==. I I B' --I • v-- "' □ =-

.... _ti># .... _ti># .... ;.ti># 

-
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    Ensure that student reading data are collected and 
used in a data-driven way 
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ECRI Instructional Pl.an De-s,crlptlons 

Slgnlffcantly 
Exceeds 

Universal Screening Data 

Grade Level 

. ,.............._A 
[·;-)~~ ~ 

EQBlf'llo1 : 

o90-11W1ute Tier I 
gradl!--Mwf CON! 
teeding p,ogam 
witl lll)IJ'q:,riall!I 
: - Ctiel1$ of 
aligned IEORI 
1-

of'tO'l!ide reading 
mater sand • 
$ltalQ9i8$ et 
arudenl's 
insll\Jcton,_ leVEI 

ECRIPlm2: 

o 90-mi"Klte Tier I 
gtacte~'ll81oete 
read11g program 
-M1Ji algned ECRI 
le$$.CSI$ 

ECIRI P'tln 3: 

o 90-miiute TI r I 
grade-level ocre 
reading i;rqgtam 
'MIil aiigned 
IECRI IMS()ns 

o Add addilio I 
eiq,lidriess and 
Ptae:tiee (smal 
group pie­
teacH11g and l'l!­
teecrnng of 
sldls) 

Below Grade Level 

Pfogrffs Monitoring and Matsy Data 

ECRI ptan 4: 

o 90-mioUWI Tief I 
gradl!-ll!Vl!I CCN! 
re.iding p-ogr .in, 

'Mll'laligned 
ECR l ll!SSMS 

~30-flWIUi;I Tier II 
prell!acn of 
ECR l le~s 

EC:81 PJan 5: 

o 90-minute Tief I 
grad@.jl!'\fl!I OON! 
reading program 
\o\ffllaligned 
ECR l ll!SSMS 

~JO-minute Te II 
preteacn of 
ECR I leS$C;WlS 

o Reteaoh pre­
requlSaJte 
during Tier 11 and 
Tier I s,mal 
91Q!,lp$ . 

Ir ] [IDlnl•Pl•I; ] l HIGH RISK= Notmaldflll piv.- an ECRI Pim 5 lnMNdlon .,. __ .,.~ ... _• __ ... _ ....... __ "_,.._•_w.w __ ..... _______ _ 
'Z7 
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   Using Assessment Data to Inform and Refine Instruction 
p. 27-31 
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ECRI 
I natn.ictlonal 
PIM 
ECRIPlan4 

A1"Flak 
Student• 

Accepllble 
Pfoarffl 
Monitoring 
Growth 

P .. tlng 
Maaery 
A•nama,tl 

ECRI Instructional Plan Descriptions 

List Studentt: 

I.-. onieyola,,g,,,, 

M1111ft'ry Pita : 
1. 1Da.1y Masteiy Clled(S frOrn 

T1e II instru:iirn 
A1.X1,Jracy and 1Flu.,,cy Log 
from TiBr 11 instruction 

Instructional Focus Notal for Group 
Differentiation 
Tier· I 90<-mirlute Aea.crl"!g Bed( 
TIBf 11 30,minuil, IEOR I tessoo 

lnmctia,aJ neecrs are m~ by me Tier- I g-aoe­
lev~ Core read g program wlth algned 1E.CAI 
1essa,s andl T ,. 11 pre-tead'ling Of , aligne<1, 
EC:RI ssons 

• Expidl smal group skill p-a::lice qiportunities 
are ne08$$8ry 

• PrOlide extensi\le ll.ieo:::y instruction With 
<l'eOO<l~ text SEtections willlin r ier I an<! T' r 
II ins1roctirn 

C TL Centei Oil TP.achin~ & LP.am1ng 

   Using Assessment Data to Inform and Refine Instruction 
p. 27-31 
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Sign iflcantly 
l!xceeds 

1 ctlonal Plan Descr i ptlons 

Screening Data 

Grade Level Below Grade Level 
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Today’s Focus: Placing Students in Instructional 
Groups 

52 
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ECRI 
Instructional 

Plan 
ECRI Plan 1 

Students 
Exceeding 
Grade Level 
Standards 

Passing 
Summatlve 
Assessments 

List Students: 

ECRI Instructional Pia 

Progress Monltorlr 
Summatlve Dati 

Collect 
Progress Monitoring : 
NIA 

Summatlve Data: 
1. Core program asses 
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MTSS-R Team Activity 

Materials: 
• Universal Screening Reports 
• ECRI Instructional Plan Tables 

Using the screening reports, place students into the appropriate plan 
of instruction: 
Plan 1: Students exceeding benchmark goals 
Plan 2: Students meeting benchmark goals 
Plan 4: Students below benchmark goals 



of instruction 
• Use systems data, grade-level student data 

summaries and implementation data to make 
MTSS-R systems action plans and adjustments 

• Provides support for teachers and staff 
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MTSS-R School-Based Teams 
(data-based decision making occurs within both teams) 

MTSS-R Leadership Team: 
(meet monthly) 
• Evaluate the school’s MTSS-R systems 
• Establish data use plan including data 

collection and coordination 
• Use screening data to place students in Tiers 

implementing MTSS-R 

Classroom Reading Instruction and 
Intervention Teams (e.g., PLCs): 
(grade-level team instructional staff -- meet 
monthly) 
• Evaluate classroom, group and individual 

student data, prioritize, and create new 
actions for instructional adjustments 

• Explore new practices (ongoing learning) 
• Practice newly learned strategies 
• Reflect and plan instruction and needed 

coaching support 
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Student Data is used for instructional decision making and continuously improving 
MTSS-R implementation. 
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    Ensure that student reading data are collected and 
used in a data-driven way 
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Daily Mas1ery Da1a Table, Part 1: Emlls 

1 Attheend ofS 

Monitor students 
Record errors made by At the end of each day's lessons, use the 

during Check for 
putting the indiv idual lesson, record errors Weekly M astery Data 

Understanding fo r .. student's init ials next .. made on the Needs .. Sunvnary Table to 

each part of the to the item they missed More Practice Chart, summarize th is data 

lesson. in the ce ll for the and provide additiona l and determine 
current day's lesson. practice for students. Instructional 

Adjustments. 

Lesson 1 Lesson Z Lesson 3 Lesson 4 Lessons• 

1! 
~ 
~ 
E . 
l 

• Blending 

=i Segmenting ij 
Other PA Task 

~ ~ 

• § 
:. Ji 

Reading for 
decoding) of 

Words: 
(MJTE:Wl'te 

Stl.deJCinill ials 

~ 
illdtlEamr 

1 --; 
.;; ~ . ~ 
::. :.i Writing for 

~ encoding of 

i words): 
I (NCJTl:::..-le 

sndln.nlials 
illdtlEamr --

NOTE: Each day also use the Daily Mastery Data Table, Part 2: Accuracy and Fluency Log to record student data during 
decodable text reading. 

C TL Centei Oil TP.achin~ & LP.am1ng 
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Daily ECRI Mastery 
Checks with Accuracy 

and Fluency Logs 
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ID.ally lftem dy: Need5 !More l!lr.act,'lci 0,.ar:t 
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Adjusting Intensification Within Tiers of Support 

Tier II (Intervention) 
Instruction 

(students who demonstrate risk) 

• Pre-teach the Daily ECRI Foundational 
Skills Lesson 

Tier I (Core) Instruction 
(all students) 

• Daily ECRI Foundational Skills Lesson 
• Vocabulary 
• Comprehension 
• Other Core Literacy Elements 

Advanced 

Tier I Differentiated Small Group Instruction 
(instructional content based on student formative data) 

Grade 
Level Some Risk High Risk 
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lnstructio11c11I Adjustment Pl.In: 

1. List items from the last 
line of the Weekly 

Mastery Data Summary 
to determine 

instructional adjustments 

Part 1 

2. Use the Instructional 
Planning Sheet to 

determine adjustments. 

Part 2 

Irregular Word Reading Phonological Awareness 

List items from the 
last line of the 
Weekly Mastery 
Data Summary 

Materials Needed 

Procedure Notes 

• 3. List any materials that • a re needed for the 
instructiona l 
adjustments. 

Part 3 Part 4 
Blending and 

Sounds Regular Word Reading 

Adjustment Action: # of 5 parts that require additional instruction: ____ _ 
All parts mastered, no adjustments are needed = Continue to the next lesson. 
Some parts not mastered = Add adjustments for those parts only while also continuing to the next lesson(s). 

4. Record any procedura l 
notes for each act ivity 
and determine Action . 

Part S 
Connected Text 

Accuracy and Fluency 

C TL Centei Oil TP.achin~ & LP.am1ng 

  Using Mastery Data for Instructional Adjustment Planning 
p. 38 
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lnstructfonal Adjustment Planning Ideas (base decisions on Implementation Data and Student Data): 

ECRI Lesson Mastery 
WHAT? HOW TO ADJUST INSTRUCTION? 

□ Student(sJ are not □ Add "Needs More Practice• Chart at the beginning and/or end of 
Mastering ECRI Lessons each ECRI lesson 

□ Provide re-t.,.,ching of skills during Tier II instruction in addition to 
the Pre-T.,.,chingECRJ lesson 

□ Provide aligned re-teaching of specific skills during Tier I 
differentiated small group instruction (in addition to Tier II 
instruction) 

□ Temporarily replace Pre-Teaching with Re-T.,.,ching and catch-up 
Fast Tracking 

Student Engagement and Behavior Management 

WHAT? HOW TO ADJUST INSTRUCTION? 

□ Student Engagement □ Increase think time between the fows/we and signal for students 
□ Group Behavior to respond 

Management □ Specific Positive Phrases 
□ Celebrate to Motivate 

□ Management Games (e.g., dots on sticky notes, etc.) 
□ Improve Pacing 
□ Student Grouping or Partner Changes 

Phonemic Awareness 
WHAT? HOW TO ADJUST INSTRUCTION? 

□ Phoneme Blending □ Scaffold 
□ Phoneme Segmenting □ Provide Re-T.,.,ching in Addition to Pre-T.,.,ching 
□ Other PA Activities □ Add another dose (e.g., Tier I differentiated small group) 
Alphabetic Understanding 

WHAT? HOW TO ADJUST INSTRUCTION? 
□ Sound-Spellings □ Scaffold 
□ Blending □ Provide Re-T.,.,ching in Addition to Pre-T.,.,ching 
□ Regular Word Reading □ Add another dose (e.g., Tier I differentiated small group) 

□ Irregular Word Reading 
□ Encoding (Dictation) 

Accuracy and Fluency Reading Connected Text 
WHAT? HOW TO ADJUST INSTRUCTION? 

□ Accuracy □ Scaffold 
□ Fluency □ Increase minutes spent re-reading text for fluency practice 

□ Add another dose (e.g., Tier I differentiated small group) 
Vocabulary and Comprehension 

WHAT? HOW TO ADJUST INSTRUCTION? 

□ Vocabulary □ Scaffold 
□ Narrative Text Structure □ Increase engagement and the number of practice opportunities 
□ Information Text Structure □ Add another dose (e.g., Tier I differentiated small group) 

C TL Centei Oil TP.achin~ & LP.am1ng 
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Wh t happens \f 

d nts receht\ng 
stu e • n 
1\er \\ \nstruct,;u\ 

't success 
aren e.cR\ 
with a\\goed 

ECRI Re--Teaching and Fast Track Recommendations Aowchart 

Is the student successful with Pre-Teaching of gradHevel ECRI Lessons? 

No 

Go back ONE unit from current 
placement and deliver the first ECRI 

lesson. Use "checks for 
understanding" to document 

mastery. 
Did the student(s) master the skils 

in that lesson? 

No Yes 

Yes 

Keep pre-teaching aligned 
gradHevel ECRI lessons 
(scaffold only as needed). 

Continue to go back 
toearier 

unitsAessons and 
check for Mastery to 

determine lesson 
starting point. 

Delver lessons using an accelerated 
schedule: 

Only deliver Day 4 and Day 5 

Use "checks for understanding" to 
document mastery. 

After Day 5, did the student(s) master the 
skils for that week? 

No 

Teach Day 1 of the next 
week's lesson. 

Add additional days 
until student(s) have 

mastered the skils, then 
move to the next week's 

lessons.• 

Yes 

Continue to advance 
and deliver Day 4 and 

Day 5 of the next 
lesson. 

*If students aren't mastering using the normal 5-day schedule, they may need 
additional intensification strategies. 

C TL Centei Oil TP.achin~ & LP.am1ng 
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When Necessary, 
Adjust ECRI to Re-Teaching and 

Fast-Tracking Model 
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Intervention Log: Fill out this log each day for each supplemental or intervention group. 
Instructor: ____________ _ 

Monda , Date: 

Student Name 

Tuesda Date: 

\'las me St ude t 

Student Name 

Wednesda Date: 

Student Name 

Diel the Student 
have a Posit" e Sel -

Diel the Student 
have a Posrtive Sel -

Diel the Student 
have a Posit" e Sel -

C TL Cente; OIi TP.achin~ & LP.am1ng 

Daily Intervention 
Log 
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Section 6 

MTSS-R Leadership Training 

Professional Learning Communities 

TM 
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Professional Learning Communities 
(with an ECRI Implementation Focus) 

● Review implementation data 
● Review student performance progress monitoring data 
● Practice ECRI routines (based on implementation data, AND, 

explore and practice new routines coming up in lessons that 
have not been delivered previously) 

● Set goals (what adjustments, scaffolds, or new learning should 
take place?) 

64 
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Implementing a Meeting Process 

1. Establish roles and procedures 
– Meeting leader (communicates agenda and leads meeting) 
– Meeting recorder (identify minutes format and display publicly during

meeting) 
– Timekeeper 

2. Define a specific purpose (agenda) 
3. Determine data sources needed 
4. Review data and identify challenges, issues and successes 
5. Identify and develop specific actions, adjustments and timeframe 
6. Communicate next meeting time 
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Professional Learning Communities (PLCs) or Grade-
Level Meeting Agenda 

Materials: 
• Instructional Plans and Descriptions 
• Student Performance Data: 

– Screening data 
– Progress monitoring data 
– Core unit assessment data 
– Mastery Data sheets (includes Accuracy and Fluency logs) 

• Implementation data 
• Previously implemented plans with instructional adjustment goals 
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Grade-Level Professional Leaming Community Meeting Agenda and Minutes 

School and Grade: 
Participants: 

Date: I Time : 

Materials to Gather for the Meeting: 

ECRI Instructional Plans Flowd rnrt and Descriptions 
D Grade-Level Student Performance Data : 

a.. Screening Data 
b. Progress Monito ring Data 
c. Core Unit Assessment Data 
d. ECRI Mastery Checks 
e. Acrnracy and Fluency Logs 
f. Retitll Check lists 

D Implementation Data 
Previously Implemented Plans: Instructiona l Adj ustment Goals 

D Videos of lesson delivery 

Agenda Items: 
1. Deb ie Previous Meeting Notes and Actions 
□ Re ·ew previous Action Plans .. Were goals accomplished? Did tfl e actions have an impact 

on stu dent data ? What adjustments need to be made? 
□ Celebrate progress] 

2. Define Session Goals 
□ Ident ify tfle focus and specific goals of today's meeting. 

3.. Eva I uate data 
□ Re ·ew the student performance data to place students in approp,riate ECR I Inst ructional 

Plan (Early Fall ), or to adjust students' ECRI Instructional Plan (eacti month). 
□ Hi gt, light ECRI I nstructiona I Plan groups not making acceptable growth. 
□ Higfl light ind ividual students not making acceptable growth. 
□ Review Implementation Data and highlight instructiona l areas to explore, practice and 

adjust. 
4. Priorit i1e FocusAreas 

□ Ident ify tfl!t most important area:s of forns for instruction and intervention. 
5. Act ion Plan 

D Create a plan to address needs-based supports and identify evidence-based pract ices for 

instruction and intervent ion. 
6. Explore and Prac ·ce Necessary Instructional Strategies 

□ Collaborate and practice specific features of ECRI instruction and/or instructional 
adjustments identified. 

7. Reflect and Implement 
□ Ident ify necessary supp orts f rom leadership or coacti ing 
□ Put the plan for instruction and intervention into effect and cont inue to evaluate and 

adjust. 
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Agenda: 

1. Debrief previous meeting notes and 
actions 

2. Define session goals 
3. Evaluate data 
4. Prioritize focus areas 
5. Action plan 
6. Explore and practice necessary

instructional strategies 
7. Reflect and implement 
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Grade-Level Professiooal Leaming Community Meeting Agenda and Minutes 
Meeting Min11tes:I 
1. Debrief Previous Meeting Notes and Actions. 

Re-cord all items that were not completed or accomplished: 

2. Define Session Goals. 
Li st the focus and any specific goals of today's meeting: 

3. Evaluate Data. 
Li st ECRI Instructional Plan Li st individual students not List instructional areas to 
groups not ma king aocepta ble making acceptable growth: explore, practice and adjust: 
growth : 

4. Priorit ize Focus Area. 
Record tlle priociti zed area(s) of focus for instruction and intervent ion planning adjustments. 

5. Action Plan. Create a plan t o address the priorit ized focus area(s). 

Who, or what By When? 

Actions: students/group? 

6. Explore and Practice Necessary Instructional Strategies. 

List specific features of instruction that were practiced. 

7. Ref lect and Implement 
Li st necessary supports from leadership, addit ional PD requested, and addit ional coactiing 

supports. 

C TL Centei Oil TP.achin~ & LP.am1ng 

Meeting Minutes 

68 



0 l :--; J\' L KS J'J ) ()J lJJ{H , () ', 

Colle-go of Education 

• •• 

moving1up! 
LITERACY 

C TL Centei Oil TP.achin~ & LP.am1ng 

 
Section 7 

MTSS-R Leadership Training 

ECRI Implementation Roll-Out 

TM 

69 



0 l N l \'EKS J'J Y <H lJH. E ( ; l) :,_ 

Colle-go of Educo:1tion 

ECiR Implementation Checl< ist 

□ Tier I lnsbuciion arnd Tier Ill Intervention schedules are p'la 11ed 
and documented within a schoolwide master schedule. 

□ IECRI lesson prese11ratio11 mate•riaJs are collected and ready to 
use (see pg. 41) 

□ IECRI routine pag.es are preparred and placed next to the lesson 
presentation boarrd (see pg, 41 ) 

□ Sound-Spelling cards are posted on the classroom wall (see 
pgs. 42-45) 

□ lllrregulair Word Wall is p epared and ready to post words (see 
pgs. 42-45) 

□ Co11traciions and Affix aireas are prepared and ready to post 
cards (grades 1-3, see pgs. 44-45) 

□ The classiroom space and students seats aire arlf'angecl to allow 
all students to see the presentation board cl1J r1i11g lesson delivery 
(see pgs. 46--49) 

□ Classroom rules and routines are posted and ready to teach to 
students 011 tile fi rst days of school (see pgs. 50-52) 

□ Plans aire in place to mai 11tain positive interactions during the 
IECRI lessons (see pgs. 53-56) 

□ start of year ECRI routine implementation roll-01d is planned 
and in place (see pgs. 57~59) 
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Start of Year ECRI Routine Implementation 
p. 60 Roll-Out 

1. DAY 1 of implementation is the first day of the school year. 
2. Have your ECRI Routines (in sheet protectors) ready and

use them to follow the routine(s) as written. 
3. Use just the TOP line of each routine chart for the first 10

days of lessons (you can use more lines if you are feeling
fluent and the students are staying engaged). 

4. Use ALL components of the routine (Explain, Model, Signal 
for Student Practice, Error Correction, 2-3 Individual
Turns). 

5. Maintain high expectations for student behaviors. 
6. CELEBRATE student successes! 
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WEEK 1: 

Day 

• 
Day • 1 

• 
Day • 

2 

Day • 
3 

Day • 
4 

Day • 
s 

Classroom 
Management 

Routines 

earning Posit i:on 
during inst ruct r.on 

Transition to and ·• 
from ECR Lesson 

Attent ion Signal 

Review and ·• 
practi:oe ·• 

·• Review and ·• practi:oe ·• 
·• 

Review and ·• 
practi:oe ·• 

·• 
·• 
·• 

Rev·ewand ·• 
practice ·• 

·• 

ECRI Routine(s) 

Grade l Grade 2 

llrregu ar Word Reading • lrregu l!ar Word Reading 

(Part 1 and 2} (Part 1 and 2.) 

llrregu ar Word Read ing • Irregular Word Readi n:g 

Phoneme Blending • Sound~pe'-'ing Cards 

llrregu ar Word Read ing • Irregular Word Readi n:g 
Plhoneme Blending • Sound-Spelling Cards 
Sound-Spelling Cards 

!Irregular Word Read ing • Irregular Word 1Readin1g 

Plhoneme Blending • Phoneme Blend'ing 
Sound-Spe ling Cards • Sound-Spelliing Cards 

So.und-Sr,elling Review: Adlifanced • Sound~aelling R'eview: Adlifanoed 

Irregular Word Read ing • Irregular Word IReadi n,g 

Plhoneme Blendiing • Phoneme Blend'ing 

Sound-Spe ling Cards • Sound-SpeHing Cards 

Sound-Spe ling Revi:ew: Advanced • Sound-Spelling Review: Advanced 

Blendin.g Routine 2 : Saund-by- • Blending Routine 3.: Spelling-
Sound Focused 
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WIEIEK2 · 

Day . 
6 

. 
Day . 

7 

Day . 
8 

. 
Day 

9 . 

Day . 
10 

. . . 
Review and . 
p,actice, . 

. . . 
Review and . 
p,actice, . 
Usi11g books for . 
de,coda ble, text 
re,ading . . . . . . 
R.evi:ewand . 
practice . . . 

. . . 
Review and . 
practice . 
Using m ate:ria.ls 

fo:r di:ctatio:n . . . . 
Revi:ewand . 
practice 

Irregula r Word Reading . Irregular Wo,d Reading 

Phoneme Blendi11g . Phoneme Blending 
Sound-Spelli1:1g Cards . Sound-Spelli111g Ca,ds 
Sound-Spelli1:1g Revie,w: Advanced . Sound-Spelli111g Revie,w: Advanced 

Blending Routine, 2: Sound-by- . Blooding Routine, 3: Spelling-
Sound Focused 

Reaular Word R""dina . RPnff/ar Word Readina 

Irregula r Word Reading . Irregula r Wo,d Reading 

Phoneme Blendi11g . PhonBme Blending 
So.und-Spelli1:1g Cards . Sound-Spelli111g Ca,ds 
Sound-Spelli1:1g Revie,w: Advanced . Sound-Spelli111g Revie,w : Advanced 
Blending Routine, 2: Sound-by- . Blending Routine, 3: Spelling-

Sound Focused 
Regular Word Reading . Regular Word Reading 

Dewdab/e Te>rt Raurine . Dec;odab/e Text Routine . Irregular Wo,d Reading 
lrregula, Word Reading . Phoneme Blendi11g 
Phoneme Blendi11g . Sound-Spelli111g Ca,ds 
Sound-Spelli1:1g Cards . Sound-Spelli111g Revie,w: Advanced 
Sound-Spelli111g Revie,w: Advanced . Blending Routine, 3: Spelling-
Blending Routine, 2: Sound-by-

Focused 
Sound . Blending Routine 4: Spelling-
Regular Word Reading 
Decod'able T e,xt Routine 

Focused Mulrisyllabi< . Regular Word Reading 
Phoneme Segmentation . Decod:able ife,xt Routine . Irregula r Wo,d Reading 
lrregula , Word Reading . Phom,me Blending 
Phoneme Blendi11g . Sound-Spelli111g Ca,ds 
Sound-Spelli1:1g Cards . Sound-Spelli111g Revie,w: Advanced 
So.und-Spelli1:1g Revie,w: Advanced . Blending Routine 3: Spelling-
Blending Routin" 2: Sound-by-

Focused 
Sound . Blending Routine 4: Spelling-
Regular Word Reading 

Decodable T "xt Routine 
Focused Multisyllabic . RegularWord Reading 

Phoneme Segrnentati:on . Decodiable if ext Routine 
Dictation . Diamion 

DelrY·er Entire l!..esson . Denv·er Etltire n..e.sson 
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Start of Year ECRI Routine Implementation 
p. 61 Roll-Out 

Week 3: Add one more line from each chart (2 lines per 
chart) 
Week 4: Deliver entire lesson (all lines) 



 
 

  
   

 
  

  

Now What? 

Reflection and 
Discussion: 
How will you support teachers in collecting 
mastery data to inform and refine 
instruction? 
How will you support professional learning 
communities to be more than looking at 
data? 
How will you coordinate resources to 
support ongoing instructional adjustments 
that will be made at monthly PLCs? 
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