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Pilot Project Background

* Include information about the background and goals of the pilot
project




Session Objectives

Establish an effective MTSS-R School Leadership Team
Describe the important role of the MTSS-R School Leadership Team

Plan and outline the school’s reading plan for the different tiers of
instruction

Describe using implementation data collection in conjunction with
student performance data to improve student outcomes

Use assessment data to place students in tiers of instruction and to
differentiate and refine instruction

Describe how to use Professional Learning Communities to improve
literacy instructional practices and decision making

Describe how to set up classroom for ECRI instructional success

c TL Center on Teaching & Leaming



O UNIVERSITY OF ORECGON
College of Education

Universal screening, progress monitoring, and mastery data
to differentiate and adjust the level of support

A
( \

Tier | (Core) Instruction Tier Il (Supplemental) Instruction

Classroom instruction for all

students with explicit and Small group instruction for at-risk
systematic instruction of the readers using content that is
prioritized Core reading aligned with Tier | instruction.

program content.

Y

Infrastructure: Supported by MTSS-R teams, Professional Learning Communities, and a strong
professional development and coaching model

c TL Center on Teaching & Leaming
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MTSS-R Team Leadership

Establish an Effective MTSS-R
School Leadership Team
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Coming together is a beginning;
Keeping together is progress;
Working together is success.
Henry Ford



Set up school-based teams

Element IV

MTSS-R School Teams

MTSS-R Leadership Classroom Reading
Instruction and
Intervention Team

\4

Establishes, monitors, Monitors, adjusts, and
supports, and supervises the improves daily reading
school's MTSS-R approach. instruction.

Special Education
Eligibility Team

Determines if students are
responding adequately to
intervention; conducts
comprehensive evaluations to
determine student eligibility for
special education services.




Collaborative Teaming Involves

* Face to face interactions among team members on a frequent basis.
* A mutual “we are all in this together” feeling

* Focus on the development of interpersonal skills in trust-building,
communication, leadership, problem-solving, decision-making, and
conflict management

e Regular assessment of student outcomes and team functioning

* Methods for holding each other accountable for individual and team
responsibilities
Source: Thousand & Villa, 2000



f Establish a Multi-tiered System of Support
¥ in Reading (MTSS-R) Leadership Team

School Principal (team leader)

rm Reading Coach
] FO a Reading Specialists

LeaderSh ip One Classroom Teacher From Each Grade
:m T One Parent or Family Member
eam Other members, as appropriate (special education
teacher, school psychologist, etc.)

Meet monthly (every other month at minimum)
: « After fall, winter and spring screenings
sChedule « focus: universal screening data
g + Months between screenings
Meetlngs » focus: instructional planning and implementation
« End of the year
« focus: data summit and planning for next year

» Evaluate and support MTSS-R implementation
Tea m » Use data to oversee the systematic improvement of
e MTS5-R implementation and student reading
Responsibilities outcomes
= Support teachers and staff implementing MTSS-R




Establish MTSS-R Team Roles and Procedures

1.

ldentify a meeting leader will will coordinate the meetings,
communicate the agenda, and lead the meetings.

|dentify a meeting recorder who will use the meeting minutes
format to record the meeting minutes (the recorder will publicly
display the minutes during the meeting to receive real-time
feedback and ensure accurate minutes).

ldentify a timekeeper who will keep track of the time for the
meeting and ensure that each item of the agenda are covered
within the allotted time period.



MTSS-R Team Meeting Agenda

Materials:

Universal screening data reports for school, grades and classrooms

MTSS-R Checklist evaluation

School action plans

Summary reports from grade-level teams (includes student data and
action plans)

Implementation data



MTSS-R Team Meeting Agenda

Agenda ltems:

Debrief previous meeting notes
and actions

Define session goals

Evaluate data

Prioritize to identify focus areas
Plan actions

Implement the plan

MT55-R Team Meeting Agenda and Minutes

School:

Participants:

Date:

| Time:

Materials to Gather for the Meeting:

O Universal Screening Data Reports for School, Grades and Classrooms
[0 MTSS-R Checklist Evaluation
[0 School Action Plan(s)
O Summary Reports from Grade-Level Instruction and Intervention Teams (Student Data and
Action Plans)
O Implementation Data
I
Agenda ltems:
1. Debrief Previous Meeting Notes and Actions
T Review previous Action Plans. Were goals accomplished? Did the actions have an impact
on student data? What adjustments need to be made?
O Celebrate progress!
2. Define Session Goals
I Identify the focus and specific goals of today’s meeting.
3. Evaluate data
O Early Fall: review the Universal Screening Data, identify tiers of support for each student
and place in appropriate ECRI Instructional Plan
O Review and evaluate current student performance data (e.g., grade-level summary
reports)
O Review and evaluate current implementation data
O] Highlight areas (Grades and Classrooms) in need of additional support
4. Prioritize Focus Areas
O Identify the most impertant areas of focus for supporting instruction and intervention.
5. Action Plan
O Adjust existing action plan, or create a plan to address needs-based supports and identify
evidence-based practices for instruction and intervention.
6. Implement

O Identify additional team actions necessary to put the plan for instruction and intervention
into effect and adjust need-based support.
s How will you communicate the plan to others?
s What actions are needed to implement the plan?
s  What ongoing professional development is needed to support implementation?




MTSS-R Team Meeting Agenda and Minutes
Meeting Minutes:

1. Debrief Previous Meeting Notes and Actions.
Woere goals accomplished? Did the actions have an impact on student data? What possible
adjustments need to be made? Celebrate progress!

2. Define Session Goals.
List the focus and any specific goals of today’s meeting:

3. Evaluate Data.

List grade-levels in need of additional support: List classrooms in need of additional support:

MTSS-R Team Meeting

4. Prioritize Focus Area.
Record the prioritized area(s) of focus for instruction and intervention planning adjustments.

Minutes

5. Action Plan.
Use the Action Planning form to adjust existing action plan, or create a new plan to address the

prioritized focus areal(s).

6. Implement. List additional team actions necessary to put the plan for instruction and
intervention in place.
How will you communicate the plan to others?
What actions are needed to implement the plan?
What ongoing professional development is needed to support implementation?

Actions: Who? By When?




3&(@& Continuous Improvement Model ﬁ Lead

Literacy

This Continuous For MTSS-R
Improvement Model is 1 Evaluate

Collect, review and analyze

Used Across Different TS R mlemenaton gt
Levels of MTSS-R: 2 Prortee

Use your analysis of data to
identify greatest areal|s) of focus to
support instruction and
intervention.

1.School

2.Grade

3.Classroom
4.Individual Students

1 Create an action plan for the
1 prioritized areas of focus.

The research reported here Is funded by grants to the National i:'entz-ronlrnprl:-\rlr? Literacy and the Lead for th-z'a-:'gc-zmarfr:mthzﬁfﬁ-:z of Elementary and
Educstion, Iwmhrpmntr\eﬂfﬁmufm Ecucation Programs | Award #: 52830160003 and #: HI25L180002). The opinions or policies expressed are those of
suthors and of Depariment of You should not assume endorsement Dy the Federal gow

| ithe
CIEEES:IEEH or the 5. vermment. Copyright © 2020

fior Literacy Center.
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Reading Plan
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Instructional Emphasis Aligns with Student Needs

(

\

Tier | (Core) Instruction
(all students)

Foundational Reading Skills
(Phonological Awareness,
Phonics, Fluency, Vocabulary,
Comprehension)

/

l

] {
/ Tier Il (Intervention) \

Instruction
(students who
demonstrate risk)

Intensive, systematic
instruction focused on

\Foundational Reading Skills/

Tier | Differentiated Small Group Instruction
(instructional content based on student formative data)

Advanced Grade
Level

ﬁer Il (Intensifying Interventiom

Instruction
(students who show minimal
progress after Tier Il instruction )

Intensive, systematic instruction
focused on
Foundational Reading Skills with
Strategic Integration, Integrated

Cognitive processing and Mastery
k Monitoring /




Tier | Core Instruction (all students)

90+ minute Reading Block

b e

30 minutes 30 minutes

Foundatlonal Skills: » Vocabulary

Phonological e Comprehension
Awareness

* Phonics

« Connected Text
Reading with Fluency

30 minutes

Differentiated Small
Group Instruction

|

All content aligns with the scope and sequence of the school’s adopted core reading program.

The ECRI routines enhance the core program content and materials.
Some ECRI lesson content replaces the core reading program lessons.




Enhanced Core Reading Instruction (ECRI)

Foundational Skills Lesson (30 minutes

Progression of Foundational Skill Lesson

Irregular Word Reading, Part 1
(Say-it, Spell-it, Say-it)

Irregular Word Reading, Part 2

Sound-Spelling Card Introduction
and Praclice

Letter Names

Sound-Spelling Review:
{only one of these

c Indicates error correction

e e Mg b e (1)

19




Tier | Vocabulary and Comprehension Instruction
(30 minutes)

Active Student Engagement Strategies

Before, During and After Reading

Explicit Vocabulary Narrative and Information Text Prompts

|5CI"CIH|'ECI | | written ql.llckly but not mfu"y [ A AR R R R RTAR = ﬁI||llIIIIIIIILIIIIFIII\IIIIIIIIIIIII\I\IIIIIIIIIEII\IIIIIIHIINI\II\IIIIIIHIIIHIIIII g

Step 1: The ward is =

Tntroduce the | scrmudad. E

Word 5
What word? (Students respand charally following the Unison Choral Respanse E
Routine discussed above.) =

Friendly What doas scrauwlad meas? (Students respand chorally following the Unisan Charal

Definition b

Response Routine discussed above.)

Step & Pickurs: Grocery List
The teacher | Acting Out: Damonsirats scrwwled wrifing on the board.

" Samdances:

:ﬂm“‘ ound  rsaled sl on e oo b romind ol e dog o b f .
I sww a girl sovaw] @ nots on by hand ko remind harsalj

EXMIES O | 1 ol sormold o, bt T conle't read it it st corgilly,

MNonexamples | Aamy of tho shudens scrmuled their smswers on & basf, amd fha fuachar couldn 't read fha

L R T T T TR R TR

mawers.
thum&hidr-k
hmﬂhyhunnuhnlymfmldmdbm

Step & 1g on the board. Use Unizon Choral

Check 9‘ “sormolad” or lﬂm“ hﬂnﬁfyﬁiw'lfwnhx

Students’ Uss Pariner Response Routing:

Understanding Whan would it be okay to sormwl, or not be careful with how you write? Stark your santence

with, “Ttwould be okay fo sorawl when Twrite .
Wham would i Idkaﬁghm{wﬂ-bpdbkwﬁlﬂwm
Start your sentence with, "It would not be okay o scrawel whes ] write

E[IHIIIIIIIIIIIIII\I\IIIIIIIIIIIIHIIIIIIIIIII]IlIlIIIIIIIlIIII[IIIIIJIIIIIIIII\IIII\IIII]I]]I\IIII[IIIIIIII




Tier 1 Reading Block (90 minutes)

Differentiated Small Group Instruction Recommendations

(30 minutes):

e Small(er) groups of varying size based on need.

* The teacher does not need to meet with each group every day.

e Differentiated Text Reading

b e

Advanced

Grade Level

Some Risk

High Risk

Anthology Text
Leveled Readers
Chapter Books

Literature Discussions
Written Responses

e Decodable Text
e Anthology Text
e Leveled Readers

» Reteaching of Skills (based
on mastery data)

* Literature Discussions

* Written Responses

e Decodable Text

» Reteaching of skills (2-3
areas based on mastery

data)

e Decodable Text

» Reteaching of skills (2-3
areas based on mastery

data)




Tier 1 Reading Block (90 minutes) e

Independent Work Activities while the teacher is working with small groups (not
more than 30 minutes/student):

e Reading/Partner Reading of texts student can read at their independent level
(210 minutes)

e Writing in Response to Reading (retells, etc.) (>10 minutes)
e Word Work (<10 minutes)

Could you put the 15 minutes of fluency re-reading time (with celebration and
motivation) during independent work time if you have an extra adult?



Tier 2 Intervention (30 minutes

Irregular Word Reading, Part 1
(Say-it, Spelkit, Say-it)

Irregular Word Reading, Part 2

Phoneme Blending .:.

Sound-Spelling Card Introduction
and Practice

Letter Names

Sound-Spelling Review:
(only one of these
routines per lesson)

Affix Infroduction and
Blending: Review
(only one of these
routings per lessg

Regular Word R

= >
BB BRI

Phoneme Segmentation

c Indicates error correction

Progression of Foundational Skill Lesson




O

UNIVE I'TY OF OR

College of Education

School Reading Plan

Document your schoal's current reading plan.

* Required

Email address *

Your email

School Name *

Your answer

Grade K, Tier |: Total # of minutes: *

Your answer

Grade K, Tier I: What curricula is used for reading instruction? *

Your answer

Grade K, Tier I: Who provides the instruction? *

D Classroom Teacher

D Specialist

[] Paraprofessional

ed

ding Block Surve

rade K Reading Plan

Tier Total Minutes Curricula Instructor(s) Students
Tier | [0 Classroom Teacher
O Specialist
O Paraprofessional
Tier Il [ Classroom Teacher
O Specialist
O Paraprofessional
Tier 1l [ Classroom Teacher
O Specialist
[ Paraprofessional
Grade 1 Reading Plan
Tier Total Minutes Curricula Instructor(s) Students
Tier | O cClassroom Teacher
O Specialist
O Paraprofessional
Tier Il [ Classroom Teacher
O Specialist
O Paraprofessional
Tier I [ Classroom Teacher
O Specialist
[ Paraprofessional
Grade 2 Reading Plan
Tier Total Minutes Curricula Instructor(s) Students
Tier | O Classroom Teacher
O Specialist
] Paraprofessional
Tier Il [0 Classroom Teacher
O Specialist
O Paraprofessional
Tier Il [ Classroom Teacher
O Specialist
[ Paraprofessional

c TL Center on Teaching & Leaming




Now What?

How will you modify current
practices at your school?

What changes in your schedules
are necessary to support better
implementation?

Document your reading plan.
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TY OF

ducation

Ensure that implementation data are collected and used

in a data-driven way

|mp|ementati0n Data is used to improve student outcomes and continuously

improve MTSS-R implementation.

Reading
Instruction
and
Intervention
Data

Informs plans,
adjustments, and
improvements to

the structure,

content, and

delivery of MTSS-R
reading instruction.

Professional

Development

and Coaching
Data

Informs plans,
adjustments, and
improvements of
MTSS-R PD and

coaching.

e /

! 4 ‘
yEs

‘ -.ﬁo ,

S R4

MTSS-R
School
Leadership
Data

Informs plans,
adjustments, and
improvements of

MTSS-R leadership
activities.

Vo
Voo

Y
1hee)
o

Family-
School
Collaboration
Data

Informs plans,
adjustments, and
improvements of

collaboration
between families

and the school.

c TL Center on Teaching & Leaming




Fidelity of Implementation

Do you have information on the characteristics
of the delivery of reading instruction in each
setting that are related to important student

outcomes?




Fidelity of Implementation: Instructional Areas

Irregular Word Reading

Phonemic Awareness

Sound-Spelling Introduction and Practice
Blending Sounds

Regular Word Reading

Reading in Connected Text

Encoding Practice

Vocabulary

Comprehension




Quality of Implementation

Highly-focused and purposeful use of Strategies to improve
instructional language. student engagement.

. Practice for .
Explain and State Sl v Check for Correcting

Objectives Increased Review Understanding Student Errors

c TL Center on Teaching & Leaming
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ODORECGON

Touch to the left
or
Pinch the left of the
card

Four Parts of a Clear Signal

Name?
Sound?
Word?
Contraction?
Prefix/Suffix?
Meaning?

Often 2 seconds
(follow routine cards
for time per routine)

Tap
Slide
Swoop

N
N
N

4
4
4

* Do NOT move the
focus (finger) until
the signal (step 4).

* Say the cue quickly
and clearly.

* No droning.

e Say the cue for
each item in the
practice chart.

* Keep the think time
consistent between
each item.

* The goal is for each
student to be
successful
practicing with the

group.

Follow the routine
as written.

Signal clearly.
Provide a narrow
window of
response.
Immediately move
to the next item.

c TL Center on Teaching & Leaming




Video Example: Sound Review

Are explicit and
systematic
instruction
techniques
apparent?




Evidence-Based Instructional Practices:

Community of Positive Learning
Organization of Instructional Materials
Classroom Management Techniques
Student Participation and Engagement
Use of Motivational Strategies

Instructional Scaffolding
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O UNIVERSITY OF ORECGON
College of Education

ECRI Implementation Data: Name: School: Grade: Date:
I 1 = Delivered Correctly I 0= Not Delivered Correctly, or, Not Delivered I “— = Not Required, or, Delivered at a Different Time I
5 I I .,, £ : £ H o
. . : . e S le s 5| & (2|2 2 |s38|%|¢]%
ECRI Foundational Reading Skills Routines Ess |35 § [3]:z LR E
: : SEREIR ® | 2 N E
Instructional Components: —— R il e S
Teacher Explanations (short and succinct):
Teacher explanations are used to state the objective of the routine. When first learning the

routine, the actions of the explanation are demonstrated.

Teacher Models (show or demonstrate task):
A maodel should be repeated before the task untif students are successful with the routine.

Appropriate Signals: #1 Focus

The focus is provided by touching to the left of an item, or pinching the left of a card.
Appropriate Signals: #2 Cue

The cue is stated quickly and clearly before every practice item without droning.
Appropriate Signals: #3 Think Time

The teacher follows the think time per routine and is consistent between each item.
Appropriate Signals: #4 Signal for Students to Respond

The teacher follows the routine signal providing a narrow window of response opportunity.
Appropriate Signals: Pacing

The lesson flows smoothly and without interruptions, using a lively and rhythmic pace.

Student Practice:
All students are participating in the practice regardless of performance level.

Checks for Understanding (individual turns):

At the end of each routine, the teacher randomly calls on 2-3 individuals to respend to a
practice item after each instructional routine.

Error Corrections {(my turn/your tum):

Errors are immediately corrected with the whole group. The teacher models the correct
response (e.g., My turn...that sound is /m/.). Then all students practice the correct response
[e.g., Your turn._.Sound? Students respond with fm/.).

Error Part-Firming (go back and represent):

Immediately following an error correction, the teacher takes the item out of short-term
memory (e.g., backtracks two sounds previously practiced], and then re-presents the missed
item (e_g., Sound? Students respond with fm/.).

Average

NOTES:

c TL Center on Teaching & Leaming
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UNIVERSITY OF ORECGON

College of Education

Routine Checklists Sheets

Focus Cue Think Time Signal Error Correctlon

Irregular Word | Touch to the LEFT of the | My turn. Word? NONE Slide finger under word. My turn. Word? {word)
Reading word. Your turn. Word? Tap finger under letters to Your turn. Word?
Routlne Spell {word). spell word. Spell (word).”

Part 1 Word? Slide finger under word. Back up two words.

(say-it, spell-it,

say-it)

Irregular Word | Touch to the LEFT of the | Word? 2 seconds Slide finger under word. My turn. Word? (word)
Reading word. Your turn. Word?
Routine Spell (word).

Part 2 Back up two words.
Phoneme Tap one cube as you say | /& /&’ A/ MNone Tap finger above cubes from | My turn. + /3’ A/ rat
Blending each sound from right to right to left (left to right from Your turn. ftl jal &/

Routine left (left to right from the the student perspective). Back up two items.
student perspective).

Sound-Spelling | Touch to the LEFT of the | The card is Apple. | Pause Tap My turn. Your furn.

Card Card Picture for card and | Card?

Routine sound introduction. The sound is /a/.
Introduction Sound?
Touch to the LEFT of the | The Spelling i=s A.
spelling for spelling Spelling?
introduction.

Sound-Spelling | Touch to the LEFT of the | Card? Pause Tap My turn. Your furn.

Card Card Picture for card and | Sound?

Routine Practlce | sound practice. Spelling?
Touch to the LEFT of the
spelling for spelling
practice.
Letter Name Touch to the LEFT of the | Name? 2 seconds Tap under letter My turn. Your turn.
Routlne letter. Back up two items.

Sound-Spelling | Touch to the LEFT of the | Sound? 2 seconds For stop sounds, tap finger My turn. Your turn.

Review: sound-spelling. under sound-spellings. Back up two items.
Beglinning For continuous sounds,
Routlne touch under sound-spellings

for 2 seconds.

c TL Center on Teaching & Leaming




Uses of ECRI Implementation Data Collection

MTSS-R Leadership
Team

e Collect implementation data
e Graph results and analyze the group data

¢ Plan and adjust necessary MTSS-R system
changes

¢ Plan additional PD and coaching needed

Communities

P rofess i O n a I Lea rn | ng e Each staff member create videos of themselves

e \Watch videos together during PLCs and discuss
e Plan team goals for improvement of instruction

Individual Staff
Members

¢ Create videos of themselves
* Privately score using the implementation form

¢ Plan individual goals for improvement of
instruction

c T I_ Center on Teaching & Leaming
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UNIVERSLITY OF ORECG

College of Education

ECRI Implementation Data: Name: School:

Grade: Date:

1 = Delivered Correctly I

0 = Not Delivered Correctly, or, Not Delivered

“~"= Not Required, or, Delivered at a Different Time

ECRI Foundational Reading Skills Routines
Instructional Components:

Irregular
Word

Reading

o
=

PA Blending

S-S Cards

Letter Names

Sound Review

Affixes

Blending

Regular Words

Contractions
Text
Accuracy and
Flueney
PASegmenting
Dictation
Average

RE

Teacher Explanations {short and succinct):
Teacher explanations are used to state the objective of the routine. When first learning the
routine, the actions of the explanation are demonstrated.

Teacher Models {show or demonstrate task}:
A model should be repeated before the task uniil students are successful with the routine.

Appropriate Signals: #1 Focus
The focus is provided by touching to the left of an item, or pinching the left of a card.

Appropriate Signals: #2 Cue
The cue is stated quickly and dearly before every practice item without droning.

Appropriate Signals: #3 Think Time
The teacher follows the think time per routine and is consistent between each item.

Appropriate Signals: #4 Signal for Students to Respond
The teacher follows the routine signal providing a narrow window of response opportunity.

Appropriate Signals: Pacing
The lesson flows smoothly and without interruptions, using a Evely and rhythmic pace.

Student Practice:

All students are participating in the practice regardless of performance level.

Chedks for Understanding {individual turns}:
At the end of each routine, the teacher randomly calls on 2-3 individualsto respond to a
practice item after each instructional routine.

Error Corrections {nry turnfyour turn):

Ermrors are immediately comrected with the whole group. The teacher models the correct
response [e.g., My tum.. that sound is fm/.). Then all students practice the correct response
[e.g., Your turn...Sound? Students respond with fmf.).

Error Part-Firming {go back and represent):

Immediately following an error correction, the teacher takes the item out of short-term
memory [e.g., backtracks two sounds previously practiced), and then re-presents the missed
item [e g., Sound? Students respond with fm/.).

Average

NOTES:

c TL Center on Teaching & Leaming




Determine Additional PD and Coaching «

School-Based
Workshops

Job-
Embedded
Technical
Assistance

Classroom-
Based
Instructional
Coaching




O

UNIVERSLTY

OF ORECGON

College of Education

Example of Implementation Data Graph

District Average December '19
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Determine Additional PD and Coaching \ 25
- N N ~

School-Based Job-Embedded Technical Classroom-Based
Workshops Assistance Instructional Coaching

c T I_ Center on Teaching & Leaming



College of Education

Example of Implementation Data Graph

District Average December '19 and District Average March '20

B District Average December '19 [l District Average March '20
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Determine Additional PD and Coaching \ 25
- N N ~

School-Based Job-Embedded Technical Classroom-Based
Workshops Assistance Instructional Coaching

c T I_ Center on Teaching & Leaming



Now What?

How and who will collect
implementation data?

How will implementation data be used
to inform and adjust instruction?

How will your team identify areas of
need for additional coaching or PD
support?




Section 5
MTSS-R Leadership Training

Use Assessment Data to Differentiate and
Refine Instruction
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How Can We Use Assessment Data to Differentiate and Refine
Instruction?

Data sources to be used for decision-making actions:
* Universal Screening

* Progress Monitoring

e ECRI Lesson Mastery Data

* Core Program Assessments

c TL Center on Teaching & Leaming




O UNIVERSITY OF ORECGON
College of Education

MTSS-R School-Based Teams

(data-based decision making occurs within both teams)

MTSS-R Leadership Team: Classroom Reading Instruction and
(meet monthly) Intervention Teams (e.g., PLCs):
* Evaluate the school’s MTSS-R systems (grade-level team instructional staff -- meet
e Establish data use plan including data monthly)
collecti Hatien e Evaluate classroom, group and individual
Use screening data to place students in B student data, prioritize, and create new
of instruction actions for instructional adjustments
* Use systems data; grade=rever student data e Explore new practices (ongoing learning)
summaries and implementation data to make : e Practice newly learned strategies
MTSS-R systems action plans and adjustments « Reflect and plan instruction and needed
e Provides support for teachers and staff coaching support

implementing MTSS-R



Ensure that student reading data are collected and
used in a data-driven way

Student Data is used for instructional decision making and continuously improving

MTSS-R implementation.

Universal
Screening
Data

Screens students
for reading
difficulties;

determines if
students are
meeting key
reading
benchmarks and
goals.

'

Progress Diagnostic
Monitoring (DEYE
Data

Determines student
Monitors student strengths and
progress toward weaknesses in
reading goals. specific skill areas
to plan instruction.

4
.
,

Lesson
Mastery
Data

Determines if
students are
learning daily

lesson content.

c T I_ Center on Teaching & Leaming




O

UNIVERSITY OF

College of Education

ODORECGON

Using Assessment Data to Inform and Refine Instruction

ECRI Instructional Plan Descriptions

Universal Screening Data
|
i I I
Significantly
| Exceeds ] [ Grade Level ] [ Below Grade Level
¥
umy Data | l:mu | | Progress Monitoring and Mastery Data |

< 80-minute Tier |
grada-lavel cone
reading program
with appropriaie
ctions of
aligned ECRI
lessons
<Provida reading
materials and
stratagies at
students
instrucfional lavel

—

=

M][ ]\[ - l

ECRI Plan 2: 'f ECRI Plan 3. -\
< B0-minute Tier | < B0-minute Tier |
grada-leval core grade-level core
reading program reading program
with aligned ECRI with aligned
lassons ECRI lessons
< Add additional
explicitness and
practice (small
group pre-
teaching and re-
teaching of
skills)
- VAN J

© 2030 Center on Teaching and Leaming Unk sty of Onegon

[ pass ] | NO PASS ]
¥ ¥
(" Empmne /[ Eapne )
= 90-minute Tier | < 90-minute Tier |
gradedeval cone grada<level cone
reading program reading program
with alignad with aligned
ECRI lassons ECRI lassons
o 30-minuta Tiar 1| o 30-minuta Tier (I
preteach of preteach of
ECR|lassons ECRI lessans
= Reteach pre-
requisite skills
during Tier |l and
Tier | small
g 2 i J

-
HEHW"“‘MMW“E-“-"“MM ]-
\,

o
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Using Assessment Data to Inform and Refine Instruction

ECRI Instructional Plan Descriptions

List Students:

Instructional Focus Motes for Group
Differentiation

Growth

Passing
Mastery
Assessments

Mastery Data:

1. Daily Mastary Chacks from
Tier Il instruction

2. Accuracy and Fluency Log
from Tier [l instruction

Tier | 90-minute Reading Block
Tier 1l 30-minuie ECRI| Lesson

e Sruchion Hian MNoles:
Instructional neads are meat by the Tier | grade-
leval Core reading program with algned ECRI
lessons and Tier || pre-teaching of the alignad
ECHI lessons
Explicit small group skill practice opportunities
ara nacassary
Provide extensive fluency instruction with
decadable text sdections within Tier | and Tier
Il instruction

Addditional Procedune MNotes;

© 2000 Canbar on Taaching and Leaming Unk amsity of Oregen

2
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Today’s Focus: Placing Students in Instructional
Groups

ECRI Ingmuctional Plan Descriptions

Screening Data

Significantly
[ Exceeds ] [ Grade Level ] [ Below Grade Level ]

- ¥




MTSS-R Team Activity

' ECRI Instructional Pla

Materials: " | Lsudons: | Golust
e Universal Screening Reports Sowsihe sameny
e ECRI Instructional Plan Tables

Using the screening reports, place students into the appropriate plan
of instruction:
» Plan 1: Students exceeding benchmark goals

» Plan 2: Students meeting benchmark goals
» Plan 4: Students below benchmark goals

c TL Center on Teaching & Leaming
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MTSS-R School-Based Teams

(data-based decision making occurs within both teams)

MTSS-R Leadership Team: Classroom Reading Instruction and
(meet monthly) Intervention Teams (e.g., PLCs):

* Evaluate the school’s MTSS-R systems (grade-level team instructional staff -- meet

* Establish data use plan including data m

collection and coordination Evaluate classroom, group and individual
e Use screening data to place students in Tiers student data, prioritize, and create new
of i ' ions for instructional adjustment

Use systems data, grade-level student data e Explore new practices (ongoing learning)
summaries and implementation data to make :  Practice newly learned strategies

TSS-R systems action plans and adjust  Reflect and plan instruction and needed
* Providess coaching support

implementing MTSS-R




used in a data-driven way

Student Data is used for instructional decision making and continuously improving

MTSS-R implementation.

Universal
Screening
Data

Screens students
for reading
difficulties;

determines if
students are
meeting key
reading
benchmarks and
goals.

'

Progress Diagnostic
Monitoring (DEYE
Data

Determines student
Monitors student strengths and
progress toward weaknesses in
reading goals. specific skill areas
to plan instruction.

4
.
,

N\

Lesson
Mastery
Data

Determines if
students are
learning daily

lesson content.

Ensure that student reading data are collected and

c T I_ Center on Teaching & Leaming
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Daily Mastery Data Table, Part 1: Errors

s Pl emiprinn
*Atthe end of 5 il

e s Record errors made by At the end of each day's lessons, use the -

djﬁl OE;:E“E‘E; putting the individual lesson, record errors Weekly Mastery Data

Unde?sgtandin . student's initials next made on the Needs Summary Table to

each artdf%he to the item they missed Moare Practice Chart, summarize this data p 34_37

I;son in the cell for the and provide additional and determine *
: current day's lesson. practice for students. Instructional
Adjustments.
.
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5%
é
=2
5
H
=
&
&
= Blending
. & 2
Daily ECRI Mastery £ | scomentns

[
22
* | Other PATask

Checks with Accuracy
and Fluency Logs

Part 3
Sounds

Reading {or
decoding) of
Words:
(NOTE write
shxdent initials
andthe emor
made}

Writing {or
encoding of
wonds):
(NOTE write
shxdent initials
adthe emor
made}

partd.
Blending/Re gula 1 Word Read ing

NOTE: Each day also use the Daily Mastery Dala Table, Part 2: Accuracy and Fluency Log 1o record student data during
decodable text reading.

c TL Center on Teaching & Leaming
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0

Needs More Practice Chart

Dally Remedy: Needs More Practice Chart

Record student enrars afier
wac b aily bickson | using the
mastany checkiist data).

A e o of mach dally lesn,
provde adddoml pracio for
each Bam recarded onthls dam.

r
A the bagiming o e next day'y
Imiicn, provide adddom | pracics
for mach Inem again.
L

Sreegubar ‘Whonds | provide practice wsing say-it, spelit, say-it for all vwomds before providing word reading practioe):

Bencve Ieme fom the chart ence
ifudan® v repaded oxmcly
o that Reme 4 Rimees in o row.

50 und- Speliing R

Blend ing and Regular Word Resding (provide blend ing practice for ol vomds before pmsding word reading practice]:

©IR0Canier an Taaching and Leaming Unksmlly of Oragan

P

[ ——

=]

et

O

fl

ﬂ'

p. 35
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Adjusting Intensification Within Tiers of Support

{ )
e

~

Tier | (Core) Instruction Tier Il (Intervention)
(all students) Instruction
(students who demonstrate risk)
* Daily ECRI Foundational Skills Lesson
* Vocabulary . * Pre-teach the Daily ECRI Foundationa
e Comprehension Skills Lesson

Other Core Literacy Elements
‘ / \_ /

Tier | Differentiated Small Group Instruction
(instructional content based on student formative data)

Advanced Grade
Level

c TL Center on Teaching & Leaming
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Using Mastery Data for Instructional Adjustment Planning 2

pamar i ot
Pt Rt S

=
=

p. 38

Instructional Adjustment Plan:

=~

1. List it f the last
St items Irom the fas 3. List any materials that

line of the Weekly 2. Use the Instructional 4. Record any procedural
: are needed for the L
Mastery Data Summary Planning Sheet to . ; notes for each activity
. ] . instructional 3 .
to determine determine adjustments. . and determine Action.
. . . adjustments.
instructional adjustments
v,
Part 1 Part 2 Part 3 Part 4 Part 5
Blending and Connected Text
Irregular Word Reading Phonological Awareness Sounds Regular Word Reading Accuracy and Fluency

List items from the
last line of the
Weekly Mastery
Data Summary

Materials Needed

Procedure Notes

Adjustment Action: # of 5 parts that require additional instruction:
All parts mastered, no adjustments are needed = Continue to the next lesson.
Some parts not mastered = Add adjustments for those parts only while also continuing to the next lesson(s).

c TL Center on Teaching & Leaming
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Using
Instructional
Adjustment

Planning
ldeas

Instructional Adjustment Planning kdeas (base decisions on Implementation Data and Student Data):

ECRI Lesson Mastery

WHAT?

HOW TO ADJUST INSTRUCTION?

[ ———

[ Student(s) are nat
Mastering ECRI Lessons

[0 Add “Needs Mare Practice” Chart at the beginning and/or end of
each ECRI lesson

[ Provide re-teaching of skills during Tier Il instruction in addition ta
the Pre-Teaching ECRI lesson

[ Provide aligned re-teaching of spedific skills during Tier |
differentiated small group instruction {in addition ta Tier Il
instruction)

[0 Temporarily replace Pre-Teaching with Re-Teaching and catch-up
Fast Tracking

Student Engagement and Behavior Management

WHAT? HOW TO ADJUST INSTRUCTION?
[ Student Engagement [ Increase think time between the focus/cue and signal for students
1 Group Behavior to respond
Management 1 Spedific Positive Phrases
[ Celebrate to Motivate
[0 Management Games (e_g., dots on sticky notes, etc.)
O Improve Padng
[ Student Grouping or Partner Chang

Phonemic Awareness

WHAT?

HOW TO ADJUST INSTRUCTION?

[0 Phaneme Blending
[0 Phaneme Segmenting
[0 Other PA Activities

O Scaffald
[ Provide Re-Teaching in Addition to Pre-Teaching
[0 Add another dose (e.g., Tier | differentiated small group)

Alphabetic Understanding

WHAT? HOW TO ADJUST INSTRUCTION?

O Sound-Spellings [ Scaffold

[ Blending 1 Provide Re-Teaching in Addition to Pre-Teaching

1 Regular Word Reading
O Irregular Word Reading
[0 Encoding [Dictation)

[0 Add another dose (e.g., Tier | differentiated small group)

Accuracy and Fluency Reading Connected Text

WHAT? HOW TO ADJUST INSTRUCTION?
[0 Accuracy [ Scaffold
[0 Fluency [ Increase minutes spent re-reading text for fluency practice

1 Add another dose (e.g., Tier | differentiated small group)

Vocabulary and Comprehension

WHAT?

HOW TO ADJUST INSTRUCTION?

O Vocabulary
[0 Narrative Text Structure
[ Information Text Structure

O Scaffald
[ Inaease engagement and the number of practice opportunities
[0 Add another dose (e.g., Tier | differentiated small group)

c TL Center on Teaching & Leaming
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ECRI Re-Teaching and Fast Track Recommendations Flowchart ﬁ
Is the student successful with Pre-Teaching of gradelevel ECRI Lessons? ‘

No Yes
p. 40
Go back ONE unit from current

placement and deliver the first ECRI
lesson. Use “checks for Keep pre-teaching aligned
understanding” to document gradedevel ECRI lessons
mastery. {scaffold only as needed).

Did the student{s) master the skills

in that lesson?
No Yes
Confinue to go back Defiver lessons using an accelerated
to earfier schedule:
unitsAessons and Only deliver Day 4 and Day 5

check for Mastery to
determine lesson Use “checks for understanding” to

When Necessary, S e
Adjust ECRI to Re-Teaching and P ot
Fast-Tracking Model

No Yes

Teach Day 1 of the next

week’s lesson.
Continue to advance
Add additional days and deliver Day 4 and
until student{s} have Day 5 of the next
mastered the skills, then lesson.
move to the next week’s
lessons.*

*If students aren’t mastering using the normal 5-day schedule, they may need
additional intensification strategies.

c TL Center on Teachiny & Leaming
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Daily Intervention

Log

Intervention Log: Fill cut this log each day for each supplemental or intervention group.

Instructor:

Monday, Date:

Was the Intervention Offered? OYes DONg

Actual Intervention Duration (# of minutes):

Was the Intervention Implemented as Planned? OYes OPartially BMNo
‘Was the Student Did the Student
‘Was the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Partiolly Mo | Yes Portially Mo | Yes Partially No
Oy ON O 0 00 fQ 0/ 0p 8
Oy ON [ S = = I = = N = = I =y = |
Oy ON [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On O 0 Do o/ o0p 8
Tuesday, Date:
‘Was the Intervention Offered? OYes DONp
Actual Intervention Duration (# of minutes):
Was the Intervention Implemented as Planned? ; OMo,
‘Was the Student Did the Student
‘Was the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Partiolly Mo | Yes Portially Mo | Yes Partially No
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
gy oy O Q0 B0 B/ 08 8
gy oy O Q0 B0 B/ 08 8
gy oy O Q0 B0 @/ 0@8 &8
Wednesday, Date:
Was the Intervention Offered? OYes DONp
Actual Intervention Duration (# of minutes):
Was the Intervention Implemented as Planned? OYes DOPartially CNo
‘Was the Student Did the Student
WWas the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Portiolly No | Yes Partiglly No Yes Partiglly No
Or On [ N = A = I = = = = I =y = |
Or On [ N = A = I = = = = I =y = |
Or On [ N = A = I = = = = I =y = |
Or On O 0 0|0 Q|08 8
Or On O 0 0|0 Q|08 8
Or On O 0 0o Q|08 8

c TL Center on Teaching & Leaming
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MTSS-R Leadership Training

Professional Learning Communities
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)  LITERACY

moving Up!

S




Professional Learning Communities
(with an ECRI Implementation Focus)

Review implementation data

Review student performance progress monitoring data
Practice ECRI routines (based on implementation data, AND,
explore and practice new routines coming up in lessons that
have not been delivered previously)

Set goals (what adjustments, scaffolds, or new learning should

take place?)




1.

2.
3.
4.
5.
6.

Implementing a Meeting Process

Establish roles and procedures
— Meeting leader (communicates agenda and leads meeting)

— Meeting recorder (identify minutes format and display publicly during
meeting)

— Timekeeper
Define a specific purpose (agenda)
Determine data sources needed

Review data and identify challenges, issues and successes
dentify and develop specific actions, adjustments and timeframe
Communicate next meeting time




Professional Learning Communities (PLCs) or Grade-
Level Meeting Agenda

Materials:
* Instructional Plans and Descriptions

e Student Performance Data:
— Screening data
— Progress monitoring data
— Core unit assessment data
— Mastery Data sheets (includes Accuracy and Fluency logs)

 Implementation data
* Previously implemented plans with instructional adjustment goals

c TL Center on Teaching & Leaming
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Grade-Level Professional Learning Community Meeting Agenda and Minutes
° School and Grade:
ge n a ° Participants:

Date: [ Time:

Materials to Gather for the Meeting:
' ECRI Instructional Plans Flowchart and Descriptions

1. Debrief previous meeting notes and " Gteterl Sttt pomare Ot

. Progress Monitoring Data

b
t M c. Core Unit Assessment Data
a C I O n S d. ECRI Mastery Checks
e. Accuracy and Fluency Logs
. . f. Retell Checklists
Define session goals e
.

Previously Implemented Plans: Instructional Adjustment Goals
Videos of lesson delivery

] Eva I u a t e d a t a AE’ETEE:;E::; Previous Meeting Notes and Actions

O Review previous Action Plans. Were goals accomplished? Did the actions have an impact
on student data? What adjustments need to be made?

2
3
4. Prioritize focus areas s e
5
6

[ Identify the focus and specific goals of today’s meeting.
- 3. Ewvaluate data
A t I [ Review the student performance data to place students in appropriate ECRI Instructional
° C I O n p a n Plan (Early Fall), or to adjust students’ ECRI Instructional Plan (each month).
[ Highlight ECRI Instructional Plan groups not making acceptable growth.
O Highlight individual students not making acceptable growth.

. EX p I O re a n d p ra Ct i C e n e C e S S a r-y O :;;jt:rlmplementatiun Data and highlight instructional areas to explore, practice and

4. Prioritize Focus Areas

i n St r u Ct i O n a I St ra te g i e S . Enilod:;ﬂ:: the most impertant areas of focus for instruction and intervention.

[0 Create a plan to address needs-based supports and identify evidence-based practices for
instruction and intervention.

7 R fl t d H I t 6. Explore and Practice Necessary Instructional Strategies
° e e C a n I l I l p e l I l e n O Collaborate and practice specific features of ECRI instruction and/or instructional
adjustmenits identified.
7. Reflect and Implement
[ |dentify necessary supports from leadership or coaching
O Put the plan for instruction and intervention into effect and continue to evaluate and
adjust.

c TL Center on Teaching & Leaming
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Meeting Minutes

Grade-Level Professional Learning Community Meeting Agenda and Minutes
Meeting Mlnutes:|

1. Debrief Previous Meeting Notes and Actions.
Record all items that were not completed or accomplished:

2. Define Session Goals.
List the focus and any specific goals of today’s meeting:

3. Evaluate Data.

List ECRI Instructional Plan List individual students not List instructional areas to
groups not making acceptable | making acceptable growth: explore, practice and adjust:
growth:

4. Prioritize Focus Area.

Record the prioritized area(s) of focus for instruction and intervention planning adjustments.

5. Action Plan. Create a plan to address the prioritized focus area(s).

Who, or what By When?
Actions: students/group?

6. Explore and Practice Necessary Instructional Strategies.
List specific features of instruction that were practiced.

7. Reflect and Implement
List necessary supports from leadership, additional PD requested, and additional coaching

supports.

c TL Center on Teachiny & Leaming
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ECRI Implementation Roll-Out
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ECRI Implementation Checklist

O  Tier | Instruction and Tier Il Intervention schedules are planned
and documented within a schoolwide master schedule.

O ECHI lesson presentation materials are collected and ready to
use (see pg. 41)

O ECRHI routine pages are prepared and placed next to the lesson
presentation board (see pg. 41)

O Sound-Spelling Cards are posted on the classroom wall (see
pgs. 42-45)

O  lregular Word Wall is prepared and ready to post words (see
pgs. 42-45)

O Contractions and Affix areas are prepared and ready to post
cards (grades 1-3, see pgs. 44-45)

O The classroom space and students seats are armranged to allow
all students to see the presentation board during lesson delivery
(see pgs. 46-49)

0O Classroom rules and routines are posted and ready to teach to
students on the first days of school (see pgs. 50-52)

O Plans are in place to maintain positive interactions during the
ECHI lessons (see pgs. 53-56)

O Start of year ECRI routing implementation roll-out is planned
and in place (see pgs. 57-59)

& 2120 Canter on Tesching and Lasming Universlty of Omgon 43
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Start of Year ECRI Routine Implementation =2
Roll-Out

DAY 1 of implementation is the first day of the school year.

Have your ECRI Routines (in sheet protectors) ready and
use them to follow the routine(s) as written.

Use just the TOP line of each routine chart for the first 10
days of lessons (you can use more lines if you are feeling
fluent and the students are staying engaged).

Use ALL components of the routine (Explain, Model, Signal
for Student Practice, Error Correction, 2-3 Individual
Turns).

. Maintain high expectations for student behaviors.
. CELEBRATE student successes!
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Start of Year ECRI Routine Implementation

Roll-Out

WEEK 1:
Classroom ECRI Routine(s)
Day M?{;ﬁ?:;nt Grade 1 Grade 2
* |learning Position
during instruction . .
Day .y * Irregular Word Reading * Irregular Word Reading
1 |* Transitiontoand (Part 1and 2) (Part 1and 2)
from ECRI Lesson
* Attention Signal
Day | * Reviewand * Irregular Word Reading * [rregular Word Reading
2 practice * Phoneme Blending * Sound-Spelling Cards
Day | ¢ Review and * lIrregular Word F.teadlng * [rregular Word Reading
3 practice * Phoneme Blending *  Sound-Spelling Cards
* Sound-Spelling Cards
* Irregular Word Reading * |rregular Word Reading
Day | * Reviewand * Phoneme Blending *  Phoneme Blending
4 practice * Sound-Spelling Cards ¢  Sound-Spelling Cards
* Sound-Spelling Review: Advanced | * Sound-Spelling Review: Advanced
* Irregular Word Reading * Irregular Word Reading
* Phoneme Blending * Phoneme Blending
Day | * Reviewand * Sound-Spelling Cards * Spund-Spelling Cards
5 practice * Sound-Spelling Review: Advanced | ®* Sound-Spelling Review: Advanced
¢ Blending Routine 2: Sound-by- * Blending Routine 3: Spelling-
Sound Focused

c TL Center on Teaching & Leaming
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Start of Year ECRI Routine Implementation

Roll-Out

WEEK 2:
Irregular Word Reading Irregular Word Reading
Phoneme Blending Phoneme Blending
Day | * Review and Suund-ﬁ;-ellfng Can_is Scund-ﬁ;-ellfng(hn_is
6 ractice Sound-Spelling Review: Advanced Sound-Spelling Review: Advanced
P Blending Routine 2: Sound-by- Blending Routine 3: Spelling-
Sound Focuszed
Regulor Word Reading Regulor Word ing
Irregular Word Reading Irregular Word Reading
. Phoneme Blending Phoneme Blending
* R nd
:’;:‘: Sound-Spelling Cards Sound-Spelling Cards
Day . rl ing b fo Sound-Spelling Review: Advanced Sound-Spelling Review: Advanced
7 d:;"'iah'" "E":m' Blending Routine 2: Sound-by- Blending Routine 3: Spelling-
readin Sound Focuzed
& Regular Word Reading Regular Word Reading
Decodable Text Routine Decodable Text Routine
Irregular Word Reading Irregular Word I_!eadlng
Phoneme Blendi Phoneme Blending
Sound-Spelling Cl:fds Sound-Spelling Cards
Da *  Review and Sound-Spelling Review: :"'":1"_‘9":"'“-? HE:EW: ﬁmm
v ! Blending Routine 2: Sound-by- ending Routine 3: Spelling-
a practice Sound Focused
Blending Routine 4: Spelling-
Regular Word Reading WJMMWPE
Decodable Text Routine
Phoneme Segmentation Regular Word Reading
Decodable Text Routine
| lar Word Readi
Irregular Word Reading rregular Wor -ea e
Phoneme Blendi Phoneme Blending
Sound-Spelling (::ds Sound-Spelling Cards
Sound-Spelling Review: Advanced
*  Review and Sound-Spelling Review: Advanced Bl ':j R ""'_g :Ew i
Day practice Blending Routine 2: Sound-by- = g:j putine 3: Spelling-
3 |* Using materials Sound Blending Routine 4: Spelling
for dictation ::::r:r“;d R:‘:J"_g Focused Multisyllabic
PllonE:neeSeenem::: Regular Word Reading
o Em Decodable Text Routine
Dictation
. -
Day Review and Deliver Entire Lesson Deliver Entire Lesson
10 practice

[ ——

A

pamar i ot
Pt Rt S

p. 61
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Start of Year ECRI Routine Implementation g
Roll-Out

Week 3: Add one more line from each chart (2 lines per
chart)

Week 4: Deliver entire lesson (all lines)




How will you support teachers in collecting
mastery data to inform and refine
instruction?

Now What?

How will you support professional learning
communities to be more than looking at
data?

How will you coordinate resources to
support ongoing instructional adjustments
that will be made at monthly PLCs?
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