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Session Topics

e Intensifying Interventions Practice Categories

— #1: Change Intervention Dosage or Time

— #2: Change the Learning Environment to Promote Attention and
Engagement

— #3: Combine Cognitive Processing Strategies with Academic
Learning

— #4: Modify Delivery of Instruction
* |ntensifying ECRI routines
e Mastery Data and Remedies




Providing a structure of support for All students including students with disabilities!

3% to 5% of
Students With Disabilities students
(including dyslexia)
Receive services
at all levels, depending on
need

Tier 3: Intensive
Level
of Prevention

Tier 2: Targeted
Level
of Prevention

15% of students —

Tier 1: Universal
Level
of Prevention

80% of
students

c T L Center on Teaching & Leamin:



What does the ECRI model look like with Tier 3 intensification?

Tier |

ALL Students:

Prioritized content
and teaching
routines; high-
guality instruction

Tier |l

At-Risk Readers:

core-aligned small
group instruction for

strategic intervention;

high-quality
instruction

Tier Il

Significantly
below grade
level/not
responding to
HQ Tier 1/2:
core-aligned small

group for intensified
intervention

c T I_ Center on Teaching & Leaming



Resource: Center on Instruction-Guide for
Intensifying Interventions

INTENSIVE INTERVENTIONS FOR STUDENTS
STRUGGLING IN READING AND MATHEMATICS

Read: PAGE 7

(Vaughn, Wanzek, Murray, & Roberts, 2012)




Intensive Intervention Practice
Categories Checklist

1. Change Intervention Dosage or Time

. Change the Learning Environment to Promote Attention
and Engagement

. Combine Cognitive Processing Strategies with Academic
Learning

. Modify Delivery of Instruction Content

(National Center on Intensive Intervention)
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Intensive Intervention Practice Categories Checklist

The following checklist is intended to help teachers and intervention teams think about
practices for intensifying interventions across various dimensions_ This list is not exhaustive,
and teams may add to it over time.

Intensification Practice Category #1:
Change Intervention Dosage or Time

Increase daily intervention time.

Increase duration/number of sessions.
Increase frequency of sessions (e.g. twice per day).

Intensive Intervention
Practice Categories

Change the Learning Environment to Promote Attention and Engagement

[ ]
O Reduce group size.
e ‘ I S O Create homogeneous groups.
0 Change the instructional setling

i |

c TL Center on Teaching & Leaming




Intensification Practice Category #1:
Change Intervention Dosage or Time

ncrease daily intervention time.
ncrease duration/number of sessions.
ncrease frequency of sessions (e.g. twice per day).

L LCLC O

Provide extended instruction (e.g. after school).




Intensification Practice Category #2:
Change the Learning Environment to Promote

Attention and Engagement

 Reduce group size.
. Create homogeneous groups.

 Change the instructional setting.




Instructional Delivery

Tier I
90-minute reading block that
includes whole group
instruction and differentiated
small groups.

Tier Il:

30 minute daily small
group to address
instructional needs
(core-aligned

Tier lll:

35 minute daily
small group to
address
instructional needs

preteach) (remediation)

EXEIicit, sistematic instruction with Increase in intensiti I




Extending Warren Framework to MTSS for Literacy

e Dose: The number of properly administrated teaching episodes during a
single intervention session (i.e., fidelity of implementation of high quality,
interactive, instruction or intervention)

e Dose Form: The typical task or activity within which teaching episodes are
delivered (e.g., explicit instruction to teaching a discrete reading skill)

 Dose Frequency: The number of times a dose of intervention is provided per
day and per week

e Total Intervention Duration: The time period over which the intervention is
delivered

 Cumulative Intervention Intensity: The product of dose x dose frequency x
total intervention duration

c TL Center on Teaching & Leaming




Intensification Practice Category #3:

Combine Cognitive Processing Strategies with Academic

Learning
Th re e G rO u pS : INTENSIVE INTERVENTIONS FOR STUDENTS
1. Research on learners with cognitive processing
difficulties (p. 9-10)
2. How do cognitive processing difficulties impede
academic success? (p. 10-11)
3. How can teachers integrate these findings into

their teaching? (p. 12-13)

(Vaughn, Wanzek, Murray, & Roberts, 2012)

c TL Center on Teaching & Leaming



e Cuet
visua

Processes that Help Control Learning are
Executive Functions

ne use of other cognitive capacities including reasoning, language,
and spatial orientation, and memory

e Enab

e a person to engage in behavior that is: purposeful, organized,

strategic, self-regulated, & goal-directed

 Refer to a diverse group of cognitive processes that act in a coordinated
way to direct perception, emotion, thought, and action (e.g.,
attribution — how an individual perceives their own learning abilities)




O UNIVERSITY OF ORECGON
College of Education

Intensification Practice Category #3:
Combine Cognitive Processing Strategies with Academic

Learning

<
o
3
o
<

Review prior learning before presenting new information.

Model procedures to provide students with a visual image of the steps.

Teach routines for important procedures.

Use visual or verbal cues as reminders.

Develop a mnemonic device to help students remember information or routines.
Speak and write/draw/project information as you present it.

Repeat important instructions, key words, and so on.

Teach students to visualize information in a text, including stories, word problems, and so on.
Model out-loud verbal rehearsal.

Check for understanding frequently.

Teach students to self-check for understanding and ask for clarification when needed.
Teach note-taking skills.

c TL Center on Teaching & Leaming
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What is Working Memory?

e “Our ability to hold and manipulate information in our mind
over short periods of time-provides a mental workspace or a
“jotting pad” to store important information over short periods
Of tlm e.” Gathercole & Alloway, 2008

“...preservation of information while simultaneously
processing same or other information.”

c TL Center on Teaching & Leaming



Working Memory Functions Like a
Mental Spotlight

 Working memory is of limited capacity dedicated to
temporarily holding information available for processing

e |tis characterized by:

— The amount of information individuals can process at roughly the
same time to perform complex tasks

— Mental multitasking

— Making distinctions between what is and isn’t important




Intensify by Integrating Writing

Before we practice

Handwriting & reading words in our
Warm-Up - . word list, let’s warm-up
Practice Sheet some of the letters we’ll
e Nl be seeing in our words.
dTrace et ..After writing the
dCopy S SRS letters, hwel’ll practice
- ) saying the letter name
ICover and sound.
JCompare | | p———

(included in Scott Foresman Early
Reading Intervention)

c TL Center on Teaching & Leaming



Intensify by Reinforcing How to Remember Key
Information During Learning

Review prior learning before presenting new information.

Speak and write/draw information as it is taught.

Repeat instructions, key words, etc. (...and have students write key words, etc.)
Model procedures to provide students with a visual image of the steps.

Teaching students to visualize information in a text, including story grammar, etc.
Use visual or verbal cues as a reminder.

Develop a mnemonic device to help students remember information.

Check for understanding frequently.

Teach students to self-check for understanding and ask clarifications.

c TL Center on Teaching & Leaming



Self-Regulation and Self-Monitoring

Model thinking aloud when you introduce new concepts.

Include students in goal setting and monitoring their progress.

Explicitly teach and model use of strategies and routines.

Offer specific feedback that highlights behaviors leading to improved achievement.
Ask students to read the text aloud and think about what the author is saying.
Teach students to ask, “Does my answer make sense?”

Keep track of how long it takes a student to achieve mastery of a new skill.

Teach students to ask for help when they need it.

Teach students to graph and monitor their progress toward their goals.

o000 0pDo

c TL Center on Teaching & Leaming




Self-Regulation

“Self-regulated learners” are learners who plan, set goals, organize, self-
monitor, and self-evaluate their learning.

Self-regulation is the ownership of learning.

20
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Teach routines for important procedures

1. Get your coat and
backpack

2. Pick up your sack lunch in
the hall bin.

3. Check your mailbox

4. Put papers in your
accordion folder.

— Use consistent routines

— Provide a cue
sheet/poster for multi-
step processes

— Review steps regularly
reteach as needed.

(Sharon Vaughn and Rebecca Zumela)

c TL Center on Teaching & Leaming




Self-Monitoring Bookmarks

S
S
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Intensify By Modeling “Think Aloud” Strategies

We are going to practice saying the sounds in words. | am
Phonemic Segmentation going to remember to hold up a finger for each sound.

We just read that the bear was slumbering. I’'m not sure what slumbering
means. Let’s reread this page to see if we can figure out what slumbering

Vocabulary means.

| an going to retell the story Bear Snores On. [Teacher models the retell].

Now, | want to reflect on how | did. Did I include all the story information

in my retell? Did | tell who the main character was, what happened first,
what happened next, and what happened at the end?

Comprehension

c TL Center on Teaching & Leaming



Intensify by Incorporating Procedural Checklists and
Prompt Sheets

Procedural checklists and prompt sheets identify the steps

students need to take to accomplish a task.

Word
Identification

Strategy
DISSECT

Step 1:
Step 2:
Step 3:
Step 4:
Step 5:
Step 6:
Step 7:

Discover the context
Isolate the prefix
Separate the suffix
Say the stem
Examine the stem
Check with someone
Try the dictionary




Intensify by Incorporating Procedural Checklists and

Prompt Sheets
* Prompt Card to help 1. Examine the spelling of the word closely.
students 2. Copy the word.
- 3. Cover the word and write from memory.
mdepe’ndently StUdy 4. Check the word and correct if needed.
a word’s spellmg. 5. If the word is spelled correctly, go to the
next word.
6. If spelled incorrectly, repeat steps 1-4.




Intensify by Helping Students Focus on Goals

* |[nvolve students in setting goals and monitoring their
own academic gains with progress monitoring data

e Keep track (with the student) of how many trials it takes
for a student to achieve mastery of a new skill

* Teach students to ask themselves questions to
determine if they are working well and making progress




Attribution

(d Help students to develop strategies or scripts when they engage in negative self-
talk and reinforce them for using those strategies or scripts.

d Include students in goal setting and monitoring to help them connect their hard
work with increased academic success.

d Celebrate progress and provide explicit feedback that connects it with their use of
new/appropriate learning strategies, skills, or behaviors.

c TL Center on Teaching & Leaming




Positive Attribution Requires a Growth-based
Mindset

 Growth-based Mindset is the belief basic qualities are things
you can cultivate through effort

versus

* Fixed Mindset is the belief that basic qualities are fixed

— Internal Attribution: “I did poorly on the spelling test because I'm
stupid.”

— External Attribution: “l was really lucky to get an ‘A" on my spelling
test because the teacher gave easy words.”




Self-Efficacy is Linked to a Growth-based Mindset

| know what to

When reading, | know how to figure out words | don’t do and how to
knOW do it. I'm

confident

When reading, | have a way to decode long words. when reading
because | have

When reading an informational text, | know how to find  strategy for..
the key ideas and details.

When writing a report, | know how to organize my
ideas.

When retelling a story, | know what parts to include.

When writing a story, | know how to write my ideas in
good sentences.




Intensify with Social Scripts to Support Growth-
based Self-talk

 |'ve tried reading this type of word before. | can look at the
“Sound Walls” in my classroom for other words with the same
pattern.

* | can use my word reading strategy to decode.
o |f I getreally stuck, | can ask for help.

e [f I make a mistake, it’ll be okay.




Attribution and Self-Efficacy

o Self-efficacy is the belief in your capabilities to
achieve a goal or an outcome, and a belief you
can cultivate abilities through your own effort.

Self-efficacy centers on a growth-based mindset. .. “l can
do it!”




Begin every lesson with...

| R d we a |the see
s p 4@ m an |  we see a

see the a W

sounds words
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ECRI Tier 3 — Intensification Framework

Content Examples of Intensification Integrated in Lessons
Self-Efficacy * Incorporate reward charts to support ¢ Cheer Breaks and positive specific
growth-based self-talk. feedback.
e Include goal setting and graphing (to * Celebrate Success with reward
visualize growth/goals). statement chart and student graphs.

c TL Center on Teaching & Leaming



=® 21 words

""" @ 14 words
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End every lesson with...

1AM A

5

HARD WORKER

smart a hard worker amazing happy

because...

<O

c TL Center on Teaching & Leaming



Resource: Center on Instruction-Guide for
Intensifying Interventions

FIVE Groups:

1. How can | teach...(p. 14)

2. How can | support...(p. 14)

3. What are some examples...(p. 15)

4. What are some practices...(p. 15-16)
5. How can | provide feedback... (p. 16)

(Vaughn, Wanzek, Murray, & Roberts, 2012)




Intensification Practice Category #4:
Modify Delivery of Instruction

d Prioritize and engage students in what you want them to know.
d Ensure instructional content aligns with students’ demonstrated needs.
d Use precise, frequent progress monitoring to determine if learning is occurring.

c TL Center on Teaching & Leaming



Intensification Practice Category #4:
Modify Delivery of Instruction

Systematic and Explicit Instruction

Sequence learning chunks from easier to more difficult.

Break steps into small, simple chunks.

Provide temporary supports to control the level of difficulty.

Tell students what you want them to know.

Provide an organizer.

Assess background knowledge.

Model (“I do”).

Provide extensive guided practice (“You do”).

Provide independent practice (“We do”).

Check for maintenance of skills.

Provide concrete learning opportunities with manipulatives or visual aids.
Scaffold instruction, and fade levels of support as students demonstrate independence.

cooooopooopoon
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Intensification Practice Category #4:
Modify Delivery of Instruction

Precise, Simple, Replicable Language

d Plan precise, specific language for parts of your lessons that involve the explanation
of an important idea.

(d Use correct vocabulary for the discipline that is appropriate for students.
d Use the same language every time.




Intensification Practice Category #4:
Modify Delivery of Instruction

Feedback and Error Correction
d Tie your feedback directly to the student’s actions and the learning goals.

1 If students make errors, explain why they are incorrect, model the correct
response, and have the student provide a correct response before moving on.

c TL Center on Teaching & Leaming



Resource: Center on Instruction-Guide for
Intensifying Interventions

Three Groups:
1. Explicit instruction...(p. 17-18)

2. Systematic Instruction...(p. 18)

3. Opportunities for student...(p. 18-19)

(Vaughn, Wanzek, Murray, & Roberts, 2012)




Reading and Spelling Difficulties

The scientific community has reached consensus:

 most reading and spelling difficulties originate with a
specific impairment of language processing,

 not with general visual-perceptual deficits, inability to
construct meaning from context, or other more general
problems with attention or memory.

(Adams 1990; Goswami and Bryant 1990; Gough, Ehri, and Treiman 1992; Stanovich 1991; Vellutino 1991a)

c TL Center on Teaching & Leaming




Reading and Spelling Difficulties

“Poor readers, depending on the severity of their lack
of phonemic awareness, need intensive, systematic
exposure to examples and explicit teaching of
linguistic concepts.”

~Louisa Moats




Consonant and Vowel Phonemes

The 44 English sounds can be divided into two major
categories — consonants and vowels. A consonant sound
is one in which the air flow is cut off, either partially or
completely, when the sound is produced. In contrast, a
vowel sound is one in which the air flow is unobstructed
when the sound is made.

www.dyslexia-reading-well.com



www.dyslexia-reading-well.com

Classifying Consonant Sounds

By Manner of Articulation-based on air stream (stop sounds
and continuous sounds)

e By Point of Articulation- where sounds are made in the mouth

* By Vocal Cord Vibration-movement of vocal cords (voiced and
unvoiced sounds)

*Instructors need to be aware of manner of articulation, point of
articulation, and vocal cord vibration when teaching letter-sound
correspondence and listening to speech/oral reading.




Why is it Important?

Knowing how sounds are articulated helps teach students how
to produce sounds correctly.

Continuous sounds should be used when first teaching
students how to blend sounds

Voiced and unvoiced pairs are often confused in reading and
spelling

Voiced sounds that are stop sounds are hardest to pronounce
without the added schwa (‘uh’) sound at the end




1. By Manner of Articulation

* |s the air stream continuous or quickly cut off?

— Continuous sounds are sounds that can be stretched out or
pronounced for a sustained period of time

e /mmmmmmmm/
o [fFffffffffff/

— Stop sounds can only be said for an instant (quick puff of air)
* /b/
* /t/




2. By Point of Articulation

How is the sound
made using the
different places of o
. . CTe_eﬂlR_lc.ige/
articulation (tongue L G
. entes (Teeth)
placement, lips,

teeth, etc.)?

Vocal Cords
(Glottis)




3. By Vocal Cord Vibration

s a sound voiced or unvoiced?

 Touch throat to feel if vocal cords are sounding
—/z/ and /f/
e Cup hands over your ears-which sound is louder?

—/b/ and /t/




Activity: Consonant and Vowel Classifications

Consonant Phonemes:

e Point of articulation

e Manner of articulation

— Continuous or Stop
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Activity: Consonant and Vowel Classifications

Consonant and Vowel Classifications
Part 1 - Consonant Classification

In the chart below, place an "x” in each box that classifies the consonant phoneme listed.
({This chart represents a partial list of classifications and is not inlended to be comprehensive.)

[ConsonantPhonemes | /m/ | feh/ [ gl W | wn | W
Point of Articulation

[ Lips

. Bottom lip and teeth
Back of mouth/tongue

. Tongue between teeth
Tip of tongue and roof
of mouth
Tongue and roof of
mouth
Manner of Articulation
Nasal — formed with
closed mouth, forcing air

 through nose,
Plosive - formed by
blocking off airflow and
then creating a puff of air.
Liquids - formed when
there is some obstruction
of the airstream, but not

| enough to cause friction.
Fricative — formed by
narrowing the air channel
and then forcing air
through the channel
causing friction.

. Voiced or Unvoiced
Voiced — vocal cords
vibrate.
Unvoiced - vocal cords
do not vibrate.

| Continuous or Stop
Continuous - a sound
that can be prolonged
without distorticn.
Stop - a sound that
cannot be prolonged

| without distorticn.

Part 2 - Vowe| Classification
Practice describing your tongue, lips, and jaw position to a partner after making the following
vowel sounds: &/, fof, and few!.

c TL Center on Teaching & Leaming
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Tools4reading.com

'tools .~ reading

HOME PRODUCTS SERVICES

=N\

THE VOWEL VALLEY

Phonics Tool Kit
& ~@ T o
Lo By Mary Dahlgren

c T I_ Center on Teaching & Leaming


https://Tools4reading.com

Activity: Consonant and Vowel Classifications

Vowel Phonemes:
e Tongue position

e Lip rounding

e Jaw position




Activity: Sound Snakes

e Quiet Snake (unvoiced) e Noisy Snake (voiced)




Activity: Sound Snakes

Place the following phonemes Quiet Snake % Noisy Snake
with their sound partner on the (unvoiced) S (voiced)
chart under the correct snake. v,
[t/ /g/ /p/
/b/ /s/ /d/
: /z/
/t/ /il
/k/
/ch/

c TL Center on Teaching & Leaming



Minimally Contrasting Sounds

Sounds that differ by place of articulation, manner of
articulation, or voicing:

Place of Articulation-m and n: sum and sun

— Sounds are nasal and voiced

Manner of Articulation-s and t: mess and met

— The tongue is behind the teeth and unvoiced

Voice-t and d: tan and Dan
— The tongue is behind teeth and stop




What are Minimal Pairs?

Pairs of words or phrases different in only one phonological
element (e.g., phoneme) and have a distinct meaning

For example:

— Met; yet

— might; night

— Sue: zoo

— Fairy; very




Minimal Pairs

“If students can distinguish the sounds in minimal pairs of words
and identify which sound makes one word different from
another, then they are likely to have attained a level of
awareness that will fully support word recognition, spelling, and
vocabulary development.

~Louisa Moats (Speech to Print)




How Can We Intensify ECRI Routines?

e What?

— Reading
— Cognitive Processing

e How?

—|nstructional Design

— Instructional Delivery




Explicit instructional elements incorporated into
each routine:

 Materials

 Teacher Explanation

e Teacher Model

* Practice for all Students

e Signal (Unison Oral Responding)
* Pacing

e Correcting Student Errors

e Check for Understanding
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Touch to the left
or
Pinch the left of the
card

Four Parts of a Clear Signal

Name?
Sound?
Word?
Contraction?
Prefix/Suffix?
Meaning?

Often 2 seconds
(follow routine cards
for time per routine)

Tap
Slide
Swoop

N
N
N

4
4
4

* Do NOT move the
focus (finger) until
the signal (step 4).

* Say the cue quickly
and clearly.

* No droning.

* Say the cue for
each item in the
practice chart.

* Keep the think time
consistent between
each item.

* The goal is for each
student to be
successful
practicing with the

group.

Follow the routine
as written.

Signal clearly.
Provide a narrow
window of
response.
Immediately move
to the next item.

c TL Center on Teaching & Leaming




Spell-it

e Spelling is a multifaceted linguistic skill that integrates and depends
upon several layers of knowledge: phonological awareness of speech
sounds in words, morphological awareness, semantic knowledge,
and orthographic knowledge of the letter sequences and patterns
that are used to spell word.

Practicing a word’s spelling is a concrete way to reinforce
phonemic awareness and facilitate word reading.

c TL Center on Teaching & Leaming




Write-it

* Writing promotes an analysis of spoken words and a
student’s sense of how those sounds and word are
represented in print.

Handwriting is not just a motor process or penmanship
exercise.

63




Compare-it

e Visually comparing written forms reinforces
orthographic connections and solidifies letter forms
(and written words) in memory.

During instruction, compare and contrast features of a
target letter or word.




Irregular Word Reading -- Signal for each word:
1. My turn. Word?

2. Your turn. Word?

3. Spell [word].

4. Word?

5. Pick up your pen and write [word]. Say the letters out loud
as you write them.

Touch under the word you just wrote. Think! Word?




An example of materials with scaffolds:

‘ A Irreqular Word Reading Part 1: Say-It, Spell-it, Say-It, Write-It, Read-It

T v+he - FomE T O
e @ W © oo
b W W @
. W W @ oo
R — I R D

66




Individualizing Checks for Understanding:

Irreqular Word Reading Part 2 (Individual Turns)

* I the see I
v see I the see
= the see I the




Practice!




How can you intensify phonological
awareness practice?




How can you intensify sound-spelling practice?

Beginning Sound-Spelling Review: Part 1

m A

70




Teacher Guie, p. 18

Signal for each new sound-spelling:

1. Sound?
2. Pick up your pen and write the spelling for [sound].

3. Say the sound out loud as you write it.
4. Put your finger under the sound-spelling you just

wrote.
5. Think. Sound?




An example of materials with scaffolds:

E Sound-Spelling Review Part 1: Say-It, Write-It, Say-It

oSS n o M Ao R R S @ p
S Y- IR = Y
S I IR = Y
S I IR = Y
Ko I IR = Y

72




Practice!

Teacher Flip Chart,

create

Beginning Sound-Spelling Review: Part 1

m

A

c TL Center on Teaching & Leaming
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Teacher Materials:

Beginning Sound-Spelling Review: Part 2

m d

> P




Individualizing Checks for Understanding:

Sound-Spelling Review Part 2 (Individual Turns)




Practice!




Continuous Blending Tips and Techniques

When students struggle to master the blending strategy, take them back to
easier words to blend:

CVC words with all continuous sounds (example: man).
CVC words with stop sound at the end of the word only (example: mop).
CVC words with stop sound at the beginning (example: pan).

CCVC words with a blend at the beginning that includes a stop sound
(example: spun).

CCVC words with a blend at the beginning that includes a stop sound and a
stop sound at the end of the word (example: step).

c TL Center on Teaching & Leaming



Blending Progression

 Continuous Blending
— All continuous sounds
— Stop sound at the end of the word
— Stop sound at the beginning of the word

— Stop sound in the middle of the word

 Sound-by-Sound Blending

e Spelling-Focused Blending (includes multisyllabic word
blending)




Student Materials:

E Continuous Blending Part 1: Blend-It, Read-it, Write-It, Compare-It, Read-It

) R L B e
b W B © oo
) R W B O
W W B ©

c TL Center on Teaching & Leaming



Individualizing Checks for Understanding:

H Continuous Blending Part 2 (Individual Turns)

am Sam
LR VLR
( e

map sap
RR? XX
~




Individualizing Checks for Understanding:

E Regular Word Reading (Individual Turns)

x| am Sam map sap

map am sap Sam




Practice!




Resource: Center on Instruction-Guide for
Intensifying Interventions

FOUR Groups:

1. How can | intensify...(p. 20)

2. What is the most...(p. 20-21)

3. When is the best time...(p. 21)

4. When should independent...(p. 21)

(Vaughn, Wanzek, Murray, & Roberts, 2012)




Daily and Weekly Data

e Data is gathered daily and summarized on a
weekly basis.

e Data determines areas of mastery and areas in
need of additional practice (remedy)

Instructional planning is based on
instructional needs of students.




To Intensify or Stay the Course...
What do observable behaviors indicate?

INTENSIFY (non-responsive) STAY THE COURSE (responsive)

Errors in current Tier 1 and Tier 2 lessons Little to no errors in Tier 1 and Tier 2

lessons

Encoding/Spelling errors in Tier 1 and Tier 2 e Accurate and fluent reading of the

_ decodable text
Disengagement from lesson due to level of

difficulty  Engagementin the lesson

Negative self-attribution e Positive self-attribution

RECOMMENDATION RECOMMENDATION

*Administer other diagnostic measures

*Keep student in current placement/core
aligned instruction; add scaffolds as needed

c TL Center on Teachiny & Leaming
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Daily Intervention

Log

Intervention Log: Fill cut this log each day for each supplemental or intervention group.

Instructor:

Monday, Date:

Was the Intervention Offered? OYes DONg

Actual Intervention Duration (# of minutes):

Was the Intervention Implemented as Planned? OYes OPartially BMNo
‘Was the Student Did the Student
‘Was the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Partiolly Mo | Yes Portially Mo | Yes Partially No
Oy ON O 0 00 fQ 0/ 0p 8
Oy ON [ S = = I = = N = = I =y = |
Oy ON [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On O 0 Do o/ o0p 8
Tuesday, Date:
‘Was the Intervention Offered? OYes DONp
Actual Intervention Duration (# of minutes):
Was the Intervention Implemented as Planned? ; OMo,
‘Was the Student Did the Student
‘Was the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Partiolly Mo | Yes Portially Mo | Yes Partially No
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
Oy On [ S = = I = = N = = I =y = |
gy oy O Q0 B0 B/ 08 8
gy oy O Q0 B0 B/ 08 8
gy oy O Q0 B0 @/ 0@8 &8
Wednesday, Date:
Was the Intervention Offered? OYes DONp
Actual Intervention Duration (# of minutes):
Was the Intervention Implemented as Planned? OYes DOPartially CNo
‘Was the Student Did the Student
WWas the Student Successful in the Was the Student have a Positive Self-
Present? Lesson? Engaged? Attribution?
Student Name Yes  No Yes Portiolly No | Yes Partiglly No Yes Partiglly No
Or On [ N = A = I = = = = I =y = |
Or On [ N = A = I = = = = I =y = |
Or On [ N = A = I = = = = I =y = |
Or On O 0 0|0 Q|08 8
Or On O 0 0|0 Q|08 8
Or On O 0 0o Q|08 8
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Daily
Table,

Mastery Data
Part 1: Errors

Daily Mastery Data Table, Part 1: Errors

Monitor students At the end of each day's *At the end of 5
as they are all neu!ﬂemn'zt_sm_debr lesson, record errors lessons, use the
whisper reading g !r"il“""“'m made on the Daily weekly Mastery Data
during check for to the item they missed Remedy: Needs More summary Table to
Understanding for in the call for the Proctice Chart, and summarize this data
each part of the n : ; provide additional and determine
lesson. =L : practice for students. Remedy Practices.
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5*
we
2
g 1
i see
g the
a
- Blending
adl )
3 EE Segmenting
- Other PA Task
m
] a
5 E
& 5
p
Reading (or
decoding) of
Wards:
[WOTE: writ=
student initists
and the eror
i made]
=
1
& ¥
i % Writing (or
ﬁ encoding of
5 words):
H write:
student initists
and the eror
made]

MOTE: Each day also use the Daily Mastery Data Table, Part 2: Accuracy and Fluency Log to record student data during

decodable text reading.
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Daily Mastery Data Table, Part 2: Accuracy and Fluency Log

If & student makes more than one
While ALL students are Followang the sooring rubeic, recond
whisper reading during sccuracy and fluancy scores for each e S
Decoda ble Text Fluency individual. f-?'- v i
Routine practice, fisten to Ifa student makes an error, oback nd chack (s SUdert agamn
each individual student mim ediately we the emor comection '.mmmhg mﬁn
read & minimum of 2 {miy turm... your tum....go back to the: Mmgmmt.mm
sentences of text. beginning of the sentence). secand read]).

Daily Mastery —

Araa
P
1 error or bess par 2 sentences of text,
Acouracy
- Maore than 1 ermor per 2 sentences of text.
- Student received a "-" soore for accuradgy.
a a a ‘ a r Fuency + 3 seconds o les per wond AND receved & "+ soore for acuracy.
’ - Maore than 3 semnds per word.

Lesson 2 Lesson 3 Lesson 4 Lesson 5*

2: Accuracy and | e S T
Fluency Log

c TL Center on Teaching & Leaming
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Weekly Mastery Data Summary:

-
4. During remady practice
1, summarize individual 2, Summarize group data 3. Use the Group place phblrad L
student data: on the last line of the Summary Data (from anitamithatife sidert ks
the last line of the
Using the Daily Mastery table: Rl i i reading correctly. Once 75%
Data Tables (Part 1and 2), Record items that more Remudy Tolbls to of the group has mastered
record items students than 25% of the students determine remedy the skill, discontinue
have not mastered, have not mastered, practice, remedy D'i::‘;':oe for that
. .

Weekly e e e e e
Mastery Data
Summary

Group Summary Data:
Use to Determine Re medy
Practice Areas and Items:
Record items that more
than 25% of the group
have not mastered:

c TL Center on Teaching & Leaming
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Remedy

Practice Plan

Remedy Practice Plan:

r

1. List items from the last 4, Record any procedural

line of the Weekly 2. Use the Remedy Table 3, List any materials that notes for each remedy
Mastery Data Summary to determine remedy ane neaded for the practice activity and
to determine remedy practice with scaffolds. ramedy practica. determine Remedy

practice items Action.
Part1 Part 2 Part 3 Part 4 Part 5
Blending and Connected Text
Irmegular Word Reading | Phonologial Awareness Sounds Regutar Word Reading Accuracy and Auency

List items from the
last line of the
Weekly Mastery
Data Summary

M aterials Meaded
(see Remedy Table)

Procedure Motes
{522 Remedy Table)

Remedy Action:  # of 5 parts that require remedy:
O Al parts mastered, no remedies are needed = Continue to the next lesson,
O 1-2 parts not mastared = Add remadies for thase parts anly while also continuing to the next lesson(s),

O 3+ parts not masterad = Reteach 2 days of lessons using remedy before continuing to the next lesson,

c TL Center on Teaching & Leaming
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L S W B @ -erreeee s
Koo W B @ ooeeereeee e
b GEREREEREE W W @
Remedy Practice Page  — A — —
S W@ B @ -remmrneneannn s
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Daily Mastery Data Table, Part 1: Errors
M:;I‘Inrs:mudmls EeErl T T Mﬂn:ndu(eac:_lt‘i::'s 'Mﬂlem:;nfi
whispe raning puting the indivical et om the il T
during check for to the item they missed mmm summal'ﬂ'd_:letn
Understanding for in the call for the Fruu_lzdlm'l_,ind summﬂmf’ﬂa
each part of the o e pm\ndeadci‘humi and deteml_ne
lesson. practice for students. Remedy Practices.
Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5*
. e |JM
H I MP
§ | == [KS IM[IM
o E the KS MP
Daily Mastery Data o
53! Segmenting
g! Other PA Task
[able, Part 1: Errors =T M M
’ * ﬁg a
i 5 M M IM
p
e IMP-map | MP-map
S:M;Eirsrs; IM-sap
. Mﬂmgﬂ]rﬂf
Example: Group of 3 Students- f
JM, KS, MP F | T [MPmap MP-map | MP-map
i [:'uggder JM-sap | JM-sap
Mﬂmgﬂ]rﬂf
MOTE: Each day also use the Daily Mastery Data Table, Part 2: Accuracy and Fluency Log to record student data during
decodable text reading.
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Daily Mastery Data Table, Part 2: Accuracy and Fluency Log

If & student makes more than one

‘While ALL students are Following the sooring rubric, record

whisper reading during accuracy and fluency scores for each BITOT, USe positive enaouragement

Decodable Tet Fl individual, f:n‘mdmm;un\::
Routine practics, listen to Ifa student makes an error, nb::ta:ﬂlﬂhu"-u .“d::‘ n

each indnidual student mim ediately we the emor comection l“m.m shudent has MT';“

read a minimum of 2 (v turn... your turn....go back to the i

sentences of text.

g g : not chang e the score after the

second read).

Daily Mastery —_—
Data Table, Part o
2: Accuracy and | el e e e e e

Aduracy Fuency Acturacy Huency Accuracy Fuency

1M = R N P N

Fluency Log e R D e R

KS - - - - + -

Criteria
I
1 error or bess par 2 sentences of text,

Maore than 1 ermor per 2 sentences of text.

- Student received a "-" soore for accuradgy.

3 seconds or less per word AND recsived a "+ score for acuracy.

Example: Group of 3 Students-
JM, KS, MP

c TL Center on Teaching & Leaming



UNIVERSITY OF ORECGON

O

College of Education

Weekly
Mastery Data
Summary

Example: Group of 3 Students-
JM, KS, MP

Weekly Mastery Data Summary:
-

4. During remedy practice,
1. Summarize individual 2. Summarize group data 3. Use the Group place ph s ks
student data: on the last line of the sm;r_!ll:::%[tﬁl:ﬂ an itern that the student is
Using the Daily Mastery table: Rl i i reading correctly. Once 75%
Data Tables (Part 1and 2), Record items that mare Remedy Table to of the group has mastered
record items students than 25% of the students determine remedy the skill, discontinue
have not mastened, have not mastered. practice, remedy pli:;::':e for that
" " '
Part 1 Part 2 Part3 Part 4 Part5
Phonological Blending and Conneded Text
Student Initials: I egull ar Woord Reading Awarenass Sounds Regular Word Reading | Acwracy and Auency
1M s sap (e}l 4+ | -
MP m map (e} + | -
KS + +
Group Summary Data:
Use to Determine Re medy
Practice Areas and Items: S sap (e) E
Record items that more ma p (e
than 25% of the group m
have not mastered:

c TL Center on Teaching & Leaming
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Remedy Practice Plan:

-

&, Record any procedural

-,

O Al parts masterad, no remadies am needed = Continue to the next lessan,
O 1-2 parts not mastered = Add remedies for those parts only while also continuing to the next lesson(s).
O 3+ parts not mastered = Reteach 2 days of lessons using remedy before continuing to the nasxt lesson.

1. List iterns from the last
line of the Weekiy 2. Use the Remedy Table 3, List any materials that nates for each remedy
Mastery Dato Summary to determine remeady are needed for the practice activity and
to determine remedy practice with scaffolds. remedy practice. determine Remedy
practice items Action.
L -
Part 1 Part 2 Part 3 Part 4 Part §
IBending and Connected Text
Irregular Word Reading | Phonological Awareness Sounds Regular Word Reading Accuracy and FAluency
List items from the
last line of the
Weekly Mastery > sap (E)
Data Summuary F I uen Cy
m map (e)
Materials Needed *m and s sound
% .
(see Remedy Table) spelling card Charts/Flipchart |
*m and s flashcard for words ukben ks-d
*Teacher flip chart | *remedy practice workbooks-day
*remedy practice sheet/marker 5 sentences
sheet/marker
Procedure Nates * .
We do with s-s cardy *t d/s
[see Remedy Tabile) *We do/you do with SOUS:Z: word/s say *S are going to partner
flashcards/write *T says word/ S say read the sentences
sounds sounds and touch boxes
*Day 5 review chart | *S writes sounds/word
Remedy Action: #® of 5 parts that require remedy:

c TL Center on Teaching & Leaming
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Remedy Practice Plan:

P

",

L List iterns from the last 4, Record any procedural
line of the Weekly 2. Use the Remedy Table 3, List any materials that notes for each remedy
Mastery Data Summary to determine remedy ame neaded for the practice activity and
to determine remedy practice with scaffolds. remady practice. determine Remedy
practice items Action.
Part 1 Part 2 Part 3 Part 4 Part 5
Blending and Connected Text
Irregular Word Reading | Phonological Awareness Sounds Regular Word Reading Accuragy and Auency
List iterns fram the
last line of tha
Weekly Mastery S sap (e)
Doto Summary Fluency
m map (e)

Materizls Neaded
[see Remedy Table)

*m and s sound
spelling card
*m and s flashcard

*Charts/Flip chart for
words
*remedy practice

*Student workbooks-
day 5 sentences

O Al parts mastered, no remedies are needed = Continue to the next lesson,
O 1-2 parts not mastared = Add remedies for those parts only while also continuing to the next lesson(s).
X 3+ parts not mastered = Reteach 2 days of lessons using remedy before continuing to the next lesson,

*Teacher flip chart sheet/marker

*remedy practice

sheet/marker
Procedure Notes *We do with s-s cards | *T says word/S say *S are going to partner
{see Remedy Table) *We do/you do with sounds read the sentences

. *T says word/ S say
flashcards/write
d sounds and touch boxes

sounds . *S writes sounds/word

*Day 5 review chart
Remedy Action: & of 5 partsthat require remedy:
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Daily Mastery Data Table, Part 1: Errors
Monitor students at the end of each day® *at the end of 5
as they are all ""‘:"'."*m":'.‘ mde[;' lmu:, mu:?:muls : lessons, use the Daily Mastery Data Table, Part 2: Accuracy and Fluency Log
whisper reading g !."'I““’m‘t made on the Daify Weekly Mastary Data
during Check for to the item they missed Remedy: Needs More summary Table to P . =
Understanding for in the call for the Frmizdlm'l_,ind sumnﬂ'iu-ﬂl'fﬂa While ALL students Falkvwing the scaring rubric, recard & student makes more n ane
each part of the m':mntz.r,sm_ provide additional and determine ol ruad m“ accuracy and fuancy scores for each BT, Use POStive ENOBUTAgamEnt
lesson. practice for students. Remedy Practices. par g ing individual, for continued practice and record &
mﬁm listen to Ifa student makes an error, °- score an the log. Make sure to
Lesson Lesson Lesson Lesson 5* & " back and check the student i
- eeson? 2 - - sach Indhvidual sudent Imimediately we the emor comection et tos studart hos pnmiq';:
we TT T mtﬂamn:u;:! {rry turn... your turm... go back to the not change the score after the
. sentences beginning of the sentence). second read).
] 1
P = loo foo 15 S
5 me  |CD LS JS |TT Js |TT JS |TT IS S _ﬁ:‘ —_— %:
arror of bess sentenoes :
: Acouracy Laud
- Maore than 1 ermor per 2 sentences of text.
a } ! Blending - Student received a "-" soore for acouracy .
i g ! Segmenting Auency + 3 seconds or less per word AND recsived a "+ score for acuracy.
- Other PA Task = More than 3 seands per wornd.
m
) Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5*
s
§§ ; Student Initials: Aguracy | Fuency | Accuracy | FAuency B Accuracy | Puency J Accuracy | FAuency | Accuracy |  Fuency
P 1S - - - - - -+ - + -
Reading (or
decoding) of LS-map JS'Sap CD-Sam CD _ - + - + - + + + +
w::rds_: JS—ma
mumi:irgu p Lg - - - - + - + - +
and the emror
made] -
! T S e N e S e
@£
i '; Writing (or
E encoding of
i words):
= [NOTE: write
student injtiats
and the emror
made]
MOTE: Each day also use the Daily Mastery Data Table, Part 2: Accuracy and Fluency Log to record student data during
decodable text reading.
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Weekly Mastery Data Summary:

-
4. During remady practice
1, summarize individual 2, Summarize group data 3. Use the Group place phblrad L
student data: on the last line of the Summary Data (from anitamithatife sidert ks
the last line of the
Using the Daily Mastery table: Rl i i reading correctly. Once 75%
Data Tables (Part 1and 2), Record items that more Remudy Tolbls to of the group has mastered
record items students than 25% of the students determine remedy the skill, discontinue
have not mastered, have not mastered, practice, remedy D'i:g:.‘ﬂe for that
. .

Weekly e e e e e
Mastery Data
Summary

Group Summary Data:
Use to Determine Re medy
Practice Areas and Items:
Record items that more
than 25% of the group

Example: Group of 4 Students- S 0n act et arad
CD,JS, LS, TT
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Remedy

Practice Plan

Remedy Practice Plan:

r

1. List items from the last 4, Record any procedural

line of the Weekly 2. Use the Remedy Table 3, List any materials that notes for each remedy
Mastery Data Summary to determine remedy ane neaded for the practice activity and
to determine remedy practice with scaffolds. ramedy practica. determine Remedy

practice items Action.
Part1 Part 2 Part 3 Part 4 Part 5
Blending and Connected Text
Irmegular Word Reading | Phonologial Awareness Sounds Regutar Word Reading Accuracy and Auency

List items from the
last line of the
Weekly Mastery
Data Summary

M aterials Meaded
(see Remedy Table)

Procedure Motes
{522 Remedy Table)

Remedy Action:  # of 5 parts that require remedy:
O Al parts mastered, no remedies are needed = Continue to the next lesson,
O 1-2 parts not mastared = Add remadies for thase parts anly while also continuing to the next lesson(s),

O 3+ parts not masterad = Reteach 2 days of lessons using remedy before continuing to the next lesson,

c TL Center on Teaching & Leaming
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