Identifying Students with Specific
Learning Disabilities

Part 1:
Introduction/Laws &
Rtl In Relation to SLD
ldentification
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Watch for a blue box in top right /\
corner for page references from the

ColoradoGuidelines for Identifying
Students with Specific Learning
Disabillities.
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SLD in Colorado Rules &
Federal Regulations

ECEA Rules and Federal Regulations
Historical Perspective (Prior to and Since 2007)

Recent Colorado Rules Updates
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SLD Criteria: State & Public Agency

Requirements (300.307 of the Federal Regs)

A A State must adopt .. criteri s
specific learning disability

A The criteria must not require the use of a severe discrepancy
between intellectual ability and achievemernt

A The criteria must permit the
response to scientific, researebased interventions

A A public agency must use the State criteria adopted.
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Specific Learning Disabillities
IN ColoradaRules for the
Administration of the

Exceptional Children’s
Education Act (ECEA)



Colorado ECEA RULES:

History of Adoption of Current SLD
Eligibility Criteria

V Effective date following final approval by Attorney General and
publication in the Colorado RegisteDecember 30, 2007

V Date by which all Special Education Administrative Units
(Districts/BOCES/State Operated Programs) were required to
submit an implementation planAugust 15, 2008

V Date by which all Administrative Units (AUSs) were required to b

Implementing the revised SLD Critegidugust 15, 200fise of
ability/achievement discrepancy no longer an option]

Therefore..all AUs have been implementing the revis&LD

eligibility criteria at least since August 200@Ithough, some
districts/BOCES were implementing the revised criteria long before it was

required.)
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|dentification of Specific Learning Disabilitieslm

Colorado Rules for the Administration of the Exceptional
Children’s Educational Act

Please notepp. 8 9 of the Guidelines contain the language from the
2007 Colorado ECEA RulesMarch 2013 the Rules were amended
and some of this language has been revised.

ECEARules201BA G KAY GKAA& . fFO162 NR
will find a posted document that provides the current Section 2.08 {
of the Rulegreplacing the Section 2.08 (6) language from the 2007
ECEA Rulefeadthroughthis posted document. If you compare the
2007 language to this 2013 version of the Rules, you should realize
that there were no substantive changes to the SLD definition or
eligibility criteria.

The significant changes were made in 2007 as compared to the
previous criteria that included the application of
Aptitude/Achievement Discrepancy.



Federal Regulations
applicable in Colorado by
reference in ECEA Rules



|dentification of Specific Learning Disabilitiesl

Colorado Rules for the Administration of the Exceptional
Children’s Educational Act (continued)

Attention: p. 9 of theGuidelines below the line and pp. 1€.1:

Section 4.02 (7) of the 2013 Colorado ECEA Rules remains the sar
In the 2007 Rules. It references the additional requirements and
procedures for identifying SLD within specific sections of the 2006
Federal Regulations that are applicable in Colorado.

See pages 101 for these referenced sections from the Federal
Regulations.

Application of the State Rules and Federal Regulations will be
reflected throughout Units 24 of this course.
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Historical shift in SLD
|l denti1 fir catil o

ECEA Rules prior to 2007
to

2007 ECEA Rules (2009
Implementation Deadline)

Refer to the THEN & NOW CHART: p. 1@wtlelines for Identifying
Students with Specific Learning Disabilities
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Then & Now

Refer to the THEN & NOW CHART1® of the Guidelines.

Think about or have a conversation with a colleague about the
| mpl i cations of t.he “shift” th

AWhatare the most positive changes for students in our
school/district/BOCES

AWhatare the greatest challenges for myself and other professiona
Implementing the current eligibility criteria and identification proces:

If you were not yet an educator when the 1Q/achievement discrepar
criterion was still being used in your school/district to identify learnil
disabilities, ask the questions above of someone who. was



Then & Now, cont.

AHave you recently received the records for a student identified as havin
from another state where discrepandased eligibility criteria were
applied? If so, what are some major differences in the evaluation

iInformation documented from what you would find in your current SLD
evaluations?
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Response to Intervention asa Systemic
Reform Framework



Section 2: p.15|

Rtl: Response to
Intervention as Systemic
Reform Framework

&

MTSSMulti-Tiered System
of Support



At the Federal level, the terminologygesponse to
Interventionis being replaced byulti-Tier System of
Suppors (MTSS) in conversation related to the
reauthorization of the Elementary and Secondary Educat
Act (ESEA/NCLB) as well as the next reauthorization of |

Il n Col or ado, MTSS 1 s Just
(February, 2014).

Some Colorado districts have been using this terminolog
for some time or have just recently adopted it in &I?ﬁe of
Response to Intervention.



Recent announcement on CDE website:

Basedon evolving feedback and information about
Implementation from research, practitioners, and
practice, the Colorado Department of Education has
adopted the use of the conceptual framework of a
Multi-Tiered System of Supports (MT38).effective
Response to InterventiorRtl) framework is a part of
that comprehensive system of supparts
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Multi-Tiered System of Supports (MTSS) Is defined as

Whole-school, data-driven, prevention-based

framework for improving learning outcomes for EVERY

student through a layered continuum of evidence-
based practices and systems.

Check out (and check back on the development of) the
new CDE webpage foMTSS:

http:// www.cde.state.co.us/mtss
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http://www.cde.state.co.us/mtss
http://www.cde.state.co.us/mtss

Response to Intervention (Rtl)

Regardless as to whether a tiered

system of student support d3tl  cperywebpage: .

or MTSS, the eligibility criterion fto/fwww.cde.siate.co.usit

that references an individual

3 (i dzRrésyohs@ to ‘*4

Intervention remains applicable .

] o Video available on CDiid

In determining the need for 2 804AGSY daSSi
. . . . . 2F | U dzR S ¥V |

SpeC|a| edUCatIOﬂ SerVICES Wlth|nh'[tp;//WW\Ev,([:de_s{‘[aE[Je_(:i),us/ryl

the Ca.teg()ry Of SLD ti/ToolsResourcesRtl.htm
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http://www.cde.state.co.us/rti/ToolsResourcesRtI.htm
http://www.cde.state.co.us/rti/ToolsResourcesRtI.htm
http://www.cde.state.co.us/rti
http://www.cde.state.co.us/rti
http://www.cde.state.co.us/rti

6 Key Components of aRtl Framework

6 Key Components
U These £omponents-- most

A : directly related to the
ALeadersh
2 e Identification of SLD-- will be

U Curriculum, Instruction & addressechere, althoughALL

j Interventlc.m components are essential to
ASchool Climate and Culture effective Rtlimplementation
U ProblemSolving Process and positive student outcomes

U Assessment/Progress Monitoring
U Family & Community Engagement
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Curriculum, Instruction &
Intervention



Colorado Multi-Tiered Model of Instruction & Intervention

Intensive Level
Interventions are provided to students with intensive/chronic
academic and/or behavior needs based on ongoing progress
monitoring and/or diagnostic assessment.

Targeted Level
Interventions are provided to students identified as at-risk of
academic and/or social challenges and/or students identified
as underachieving who require specific supports to make
sufficient progress in general education.

Universal Level
ALL students receive research-based, high quality, general
education that incorporates ongoing universal screening,
progress monitoring, and prescriptive assessment to design
instruction. Expectations are taught, reinforced, and
monitored in all settings by all adults. Discipline and other
data inform the design of interventions that are preventative Academics
and proactive.

and/or
Behavior:




Curriculum: Guiding Questions
(District or School )

Als curriculum research/evidenceédsed and
sufficient?

Als the curriculum aligned to the standards?

AHow will the effectiveness of the Universal/Core
curriculum be monitored and adapted over time?

AFor which children/students is the Universal/Core
curriculum sufficient and not sufficient, and why?

AWhat specific supplemental and intensive curricula

are needed?
eeiomee (COJE



Instruction Across the Tiers

A Universal

r

A Instructional strategies that are proven effective by research

Ve

A Instruction that is systematic and explicit
A Differentiated instruction
A Targeted
" Involves homogeneous small group or individual instruction
Explicit and systematic instruction targeting specific skill/content

Researckbased instruction responding to such student factors as a
giftedness, cultural environment, level of English language

acquisition, mobility, etc.
A Supplemental to Tier | instructios increasing time and intensity

D> > P

v

A Intensive
A Explicit, intense instruction designed to unigue learner needs

A Delivered to individuals or very small groups
A Narrowed instructional focus and increased time



Why is there a particular focus on literacy

Instruction/intervention?

AReading difficulties for many students can be
prevented/remedied with early and effective instruction or
Intervention

ANationally, approximately half of all students identified as
eligible for special education are identified in the category of LD
(affecting about 5% of the total population)

AB80-90% are referred because of a reading deficit

COLORADO
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Effective reading instruction must be
explicit and systematic in addressing each

o f t he 5 component

V Phonemic awareness

V Phonics / word decoding
V Reading Fluency

V Reading Vocabulary

V Reading Comprehension

COLORADO
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Basic tenets of effective reading instruction

within an Rtlappr oach@é

A All 5 components of reading are critical to student success

A Alignment of instruction/intervention to specific needs of
students is key (e.g., most students identified as having a
Specific Learning Disability have significant difficulty in the firs
two components of reading)

A Levels and intensity of instruction/intervention will vary
according to student need

COLORADO
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Provision of earl vy I

If Rtl(researchbased, explicit reading intervention) is
applied successfully in kindergarten through second
grade, almost all students will arrive in third grade al
to read third grade text accurately and fluently, with
variable levels of understanding.

Dr. losepnTorgeson)Floridz CenterictReadinig Research
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And even with ol der

| f the goal Il s to measu
gap” with nor mal reader
Intensive interventions with older children produce
the following effect sizes:

Phonemic Decoding very largeeffects

Reading Accuraeymoderately largeeffects
Reading Comprehensioanmoderately largeeffects
Reading Fluency small effects

- --Dr. JosephTorgeson Florida Center for Readirnigesearch
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ProblemSolving Process



Define Problem
Directly Measure Behavior/Skill

Problem-Solving Process

» Analyze the Problem
» Validate Problem

» |dentify Variables that
Contribute to Problem

» Evaluate Response
to Intervention (Rtl)

» Develop Plan

» Implement Plan as Intended
» Progress Monitor

» Modify as Necessary



Problem -Solving Process

AState the problem/need in objective, measurable terms based on
direct measures of specific academic deficit or behavior

AAnalyze the problem to determine why it is occurring
Does the curriculum/instruction support attainment of skill lacking?
~ /A Has the student been receiving explicit instruction in targeted skill?
ADevelop and implementastuderd peci fi ¢ Pl an t
explicit description of skills to be addressed
measurable objectives
Identificationof staff to complete varioutasks (provide intervention,
progress monitor, track results, etc.)
description of intervention, including how it will be implemented with
Integrity and sufficiency
description of how student growth (effectiveness of targeted/intensive
aInstruction) will be measured and tracked



Problem -Solving Process

ADevelop and implementastuders peci fi ¢ Pl an
explicit description of skills to be addressed
measurable objectives

identification of staff to complete various tasks (provide intervention
progress monitor, track results, etc.)

description of intervention, including how it will be implemented witt
integrity and sufficiency

description of how student growth (effectiveness of targeted/intensi
Instruction) will be measured and tracked
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Problem-Solving Process

A Evaluate the response to intervention

Use progressnonitoring data to determine whether or not the
Instruction/intervention is working

Determine what constitutes a positive, guestionable, or poor respor

Employ decision rules based on results (e.g., discontinue interventi
continue intervention as is; increase time and intensity of interventio
alter/change intervention)
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Assessment/Progress
Monitoring



Assessment Purposes

Aldentify academic and behavioral needs of individual students

Aa2yAG2N) a0dzRSYy 1 Qa4 LINRINBaAA
Alnform instruction (design and modify instruction to meet

student needs)

AEvaluate the effectiveness of instruction at different levels of

system (e.g., individual, classroom, school, district)

COLORADO
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Assessment Types

U Screening/Benchmarking/Interim Assessments
Universal measures that give a quick read as to whether student
have mastered critical skills.

U Diagnostic/Prescriptive Assessments
Provide more irdepth and focused information within specific skil
areas to guide appropriate instruction or intervention for individu:
students.

U Progress Monitoring Assessments
Determine whether adequate progress in critical skills is being
made based on individual goals.

U Outcome Assessments
Provide an evaluation of the effectiveness of instruction and
Indicate student yeaend achievement when compared to grade
level performance standards. oo (C(CJE

DEPARTMENT of EDUCATION



nNScreening for 1T nstruct
evaluation. The screening of a student by a teacher
or specialist to determine appropriate instructional
strategies for curriculum implementation shall not
be considered to be an evaluation for eligibility for

speci al educati on and r
- 300.302, Federal Regulations
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Diagnostic/Prescriptive Assessments

A Typically individualbadministered, standardized assessments
focused on specific area(s) of difficulty

A Diagnostic assessment provides information as to the very
specific deficits that need to be addressed, for example, phonen
awareness and phonics/decodigdNJ 4 KSNJ G KIFy 2d

A Parents should be informed of any individual assessments
administered-- recommend obtaining written permission
(required by State Statute for any behavioral assessment).

A Do NOT use special education form for this consent unless a
referral for special education evaluation is being made.



Progress Monitoring

What is progress monitoring?

Progress monitoring is a researched-based practice
that regularly (weekly, biweekly, or monthly)
measures students’ academic or behavioral
progress in order to evaluate the effectiveness of
teaching practices and to make informed
instructional decisions.

COLORADO
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Importance of Progress Monitoring

A Evaluates student progress
AMonitors the effects of interventions

AEXpected rates of progress are identified and compar
to actual growth

ACommunication tool between problem solving team,
teachers, and parents

AProvides accountability for the RTI process

COLORADO
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Progress Monitoring in RtI

Intensive Monitoring

Targeted Monitoring

{80-9090F
Universal Screening & Benchmarking

Academics
and/or;

Behavior

o Ajlwie « HUNWWO) « Ajlwied .« fJIUNWWO) « Ajjwie « fh!unwwog.



Curriculum Based Measurement
(specific type of measure common for progress

monitoring skill attainment)

ADynamic: sensitive to change over time and
differences among individuals with different skills

ALYRAOI G2NEY GNBLINBaSyudal i
measure all aspects or applications of the skill
domain

ABasic skills: corresponds to the specific domains

COLORADO
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Data for Problem ldentification

A Current Level of Functioning
A Benchmark/Desired Level
A Peer Performance

A GAP Analysis

G. Batsche, Florida Problg@gjxmﬁ;&u@



CBM Example: Oral Reading Fluency (ORF)

A Current Level of Performance:

A40 WCPM
e | A Gap of 2.0 or greater is generally
A92 WCPM i considered to besignificant.
{ Caution:9gnificancecan vary by |
A Peer Performance i age and specific skillvolved.
A88 WCPM

A GAP Analysis: 92/40= 2.3X difference SIGNIFICANT GAP

A Is instruction effective? Yes, peer performance is at benchmark.
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Data-Based Determination of Expectations

A Data: Current Level of Performance
A Data: Benchmark Level
A Date: # of Weeks to Benchmark

A Calculate:

A Difference between current and benchmark level
ADivide by # Weeks
AResult: Rate per week of growth required

A REALISTIC? Compare to Peer Group Rate

COLORADO
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Data-Based Determination of Expectations:

Academic

A Benchmark LeveB0 WCPM (words correct per minute)
A Current Level40 WCPM

A Difference: 50 WCPM

A Time to Benchmark20 Weeks

A Rate of Growth Required50/20= 2.5 WCPM

A Peer Group Rate 2.0 WCPM growth

A REALISTICot unless you increase Academic
Engagement Time (AEG)

COLORADO
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Problem Analysis: Example of the

Determination of Root Cause

Oral Reading Fluency (ORF) is highly correlated to prof|C|ency
levels in other areas of reading.

Further screening or diagnostic assessment is given because a I
. ORF rate may be due to a breakdown in any one or more of thes
. areasthat intervention should then target...

Aphonemic awareness

Aphonics/decoding

Avocabulary development

Acomprehension strategies

A fluency itself (very rare to have a fluencynly reading deficit)

1

| 1
| 1
| 1
1 1
1 1
I 1
I 1
I 1
L o cororaADO--[---- -
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Decision Rules:

61 EUWPUWEW?2 &O00E2 w1l UxOO

A Positive Response
A Gap is closing

ATy SEGNILR2EFGS LR2AYG i gKA
NI} v IS¢ 2e¥en if thisB ®ng range

A Questionable Response

A Rate at which gap is widening slows considerably, but gap |
still widening

A Gap stops widening but closure does not occur

A Poor Response

A Gap continues to widen with no change in rate

COLORADO
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Performance -

Expected Trajectory

Positive Response to Intervention
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Questionable Response to Intervention

Performanced EXpected Trajectory .
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Poor Response to Intervention
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Response to Intervention
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Decision Rules: Linking Student

Responseto Intervention Decisions

General Guidelines G.Batsche Florida ProblerBolving &RtlProject
A Positive
A Continue intervention until student reaches benchmark .

A Fade intervention to determine if student has acquired functional
independence.

A Questionable
A Check for fidelity of implementation

A Increase intensity of current intervention for a short period of time and
assess impact. If rate improves, continue. If rate does not improve,
return to problem solving.

A Poor
A Check for fidelity of implementation Coe

coL§8po
. DEPARTMENT l:lf EDUCATION

A Return to problem solving for new intervention
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Fidelity of Intervention
Implementation = Integrity
& Sufficiency

B

G.Batsche Florida Problenbolving &RtIProject  cororano Cde
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Fidelity of Implementation:

Integrity

Ensuring that the intervention is implemented as
Intended/researched:

A Direct observation by trained staff
(often not feasible)

A Support through periodic meetings with trained staff:
review of student data; review of procedures; barriers
identified and resolved

G. Batsche, Florida Problmjhmgﬁg&l@



Fidelity of Implementation:

Sufficiency

Ensuring that the intervention is provided for a sufficient
amount of time:

A Documentation that each student received the
Intervention for the time (e.g., minutes per week)
specified

G. Batsche, Florida Problg@gjxmg%%u@



Family— School Partnership



Family and Community Engagement

Alnformation regardindrt/ProblemSolving
disseminated to all

AParents included as equal partners in problem
solving process,; students included, as appropriate

AParents involved in collecting and sharing their
OKAt RQa RI 0Ol

AParents & community service providers invoI A
In Implementation of interventions P

COLORADO
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Parents As Informed & Engaged Partners

Parents are involved throughout the Problei8olving
Process to provide input and receive information
about:

AAmount and nature of data collected & general education
services provided

A GNI GS3ASa T2NI AYONBLaay3a i
AwSadA Ga 2F NBLISIHFGISR aasSaay
ATheir right to request an evaluation (if a disability is
suspected)

' This information to be provided to the parent during the Rtl/Probi8niving .
' Process is addressed again in PaasBquired documentation for SLD eligibility |
' determination. :



Family and Community Partnering

Resources

Family and Community Partnering: "On the Team and at
the Table" Toolkit

http :// www.cde.state.co.us/rti/FamilyCommunityToolkit#sthash.Y
OQOLSSdhl.dpuf
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