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 How familiar are you with the CAS? 

1. Familiar but do not use 

2. Familiar with and occasionally use 

3. Familiar with and use daily 

 

 How familiar are you with the CELP Standards? 

1. Familiar but do not use 

2. Familiar with and occasionally use 

3. Familiar with and use daily 

 

Rate Yourself 
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Raise your hand if you are: 

 An ESL teacher 

 An elementary school classroom teacher 

 A bilingual education classroom teacher 

 A middle school content area teacher 

 A high school content area teacher 

 An administrator 
 

Introductions 
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Develop a foundation of English Language Development 

and knowledge of the link between the CAS and the 

CELP Standards: 

1. Establish a collaborative approach to support classroom 
implementation of new standards. 

2. Transform CELP Standards Model Performance 
Indicators(MPIs) to connect with (CAS) for classroom 
instruction. 

3. Understand how to use standards tools (CDE’s and 
WIDA’s) to support English language development for all 
students. 

 
 

Outcomes 
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WIDA’s Mission Statement 
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To promote educational equity and 
academic achievement for linguistically and 
culturally diverse students through the 
development and dissemination of 
curricular, instructional, and assessment 

products and resources. 



WIDA Consortium States 
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1. Younger children learn second languages quickly 
and easily 

2. The more time students spend in a general 
education classroom, the quicker they learn the 
language 

3. When a student who is an EL is able to speak 
English fluently, he or she has mastered it 

4. All children learn a second language in the same 
way 

5. Many ELs have disabilities, which is why they 
are overrepresented in special education 

 

      Agree or Disagree 
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6. Teaching ELs means only focusing on 
vocabulary 

7. Providing accommodations for ELs gives 
them an advantage over native English 
speakers 

8. Differentiating language for ELs lowers the 
cognitive demand of the content 

9. ELs will learn English faster if their parents 
speak in English to them 

10. Good teaching is good teaching 

 

Agree or Disagree 
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Guiding Principals of Language 

Development 
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http://www.wida.us/down
loadLibrary.aspx 

 

http://www.wida.us/downloadLibrary.aspx
http://www.wida.us/downloadLibrary.aspx
http://www.wida.us/downloadLibrary.aspx


With a partner create a chart that defines the six levels of English 

language proficiency.  

1) Place title header (blue) on top.  

2) Put the levels (purple) in order from Non English Proficient 
(NEP) to Fluent English Proficient (FEP) with lowest on the 
bottom of a column on the left.  

3) Attach three descriptors (1 green, 1 orange, 1 yellow) to each 
level.  

4) Compare your chart to another group and discuss differences, 

adjust chart if needed. 

 

English Language Development 
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11 
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The WIDA Levels of English Language Proficiency 

 

13 WIDA Consort ium 



Why are English Language Proficiency 

(ELP) standards necessary? 
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Student Profile 
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Language 

Culture/ 

Community 
Academic 
Strengths 

Educational 
History 

Family 
History 



School Day in the Life of an EL 
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Organization of the CELP 

Standards 

17 



CELP Standards 
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Academic Language 



Linking Language to Content 
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Grade Level Clusters 
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Grade or 
Cluster 

Language Domains 

English Language 
Proficiency Levels 

Model 
Performance 
Indicators 



Five Grade Level Clusters 
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Language Domains 
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Language Domains 
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English Language Proficiency 

Levels 
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English Language Proficiency 

Levels 
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Criteria for Performance Definitions 
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Linguistic Complexity: 
Amount, structure, density of text 
Cohesion of text 
Variety of sentence types 
 

Language Forms and Conventions: 
Types and variety of grammatical structures 
Convention, mechanics and fluency 
Match of language forms to purpose/perspective 
 

Vocabulary: 
General, specific and technical language 
Multiple meaning words, nuances and shades of meaning 
Collocations 
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Model Performance Indicators 
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Model Performance Indicator 

(MPI) 
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language function 

type of  
language support 

Make lists of real-world 
examples of three-
dimensional shapes from 
labeled models 

content stem 



 Organization of the CELP Standards  

MPI 



2007 and 2012 example strands 

New in 2012 

Planning template 

New in 2012 

Integrated strands 

Expanded strands 

Complimentary strands 

Strands are examples, not curriculum or standards 

 

2007 vs. 2012 Example Strands 
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33 
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Questions 

35 



Break 
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Content Stem 
 

Language Function 
 

Type of Language Support 

Elements of a Model Performance 

Indicator (MPI) 
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MPI—Content Stem 
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content stem 



The content stem of the MPI is: 
 

 the subject area content taught in the lesson 

 carried across the continuum of English language 
proficiency 

Content Stem 
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three-dimensional shapes 



Creating an MPI which connects to 

CAS and local curriculum 
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MPI—Language Function 
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 What English learners can do at each language 
proficiency level 

 

 Allows for higher levels of thinking at lower levels of 
English language proficiency 

 

 Observable and measurable 

 

Language Function 
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Make lists 



MPI—Type of Language Support 
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type of language support 



 Allows English learners to access content through 
language 

 

 Should be used in both instruction and assessment 
 

 Provide multiple pathways (sensory, graphic, and 
interactive) for processing and producing language  

 

 May include native languages and cultural context as 
a support 

 

Language Support 
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use labeled models 



 Support may include teaching techniques, such as 
modeling, feedback or questioning 

 

 Other types of support involve students using visuals 
or graphics, interacting with others or using their 
senses to help construct meaning of oral or written 
language 

     (TESOL, 2006) 

 

Language Supports 
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Transformations 
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What are transformations? 
 

   Changes to one or multiple components or 
elements of a CELP Model Performance 
Indicator (MPI) to create stronger connections 
to local curriculum and instruction and 
alignment with Colorado Academic Standards 
(CAS). 

 

The Magic of Transformations 
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Three Transformations 
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Grade Level: 6-8    Standard 4     

Language Domain: Reading 

(From Cycles/Processes to Ecosystems) 

 

Transformation in Content 
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Predict 
consequences of 
alteration of 
cycles or 
processes from 
grade-level text 

Predict 
consequences 
of alteration of 
ecosystems 
from grade-
level text 



Grade Level: 1-2    Standard: 5     

Language Domain: Writing 

(From Compare to Evaluate) 

 

Transformation in Language 

Function 
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Compare 
attributes of two 
products in the 
marketplace 
from illustrated 
examples 



Grade Level: 6-8    Standard 4     

Language Domain: Speaking 

(From with a partner to based on graphic support or 

pictures) 

Transformation in Language 

Support 
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Outline steps of 
scientific inquiry 
involving 
elements or 
compounds with 
a partner 

Outline steps of 
scientific inquiry 
involving elements 
or compounds 
based on graphic 
support or 
pictures  



Transforming MPIs 

52 

I do 

 

We do 

 

You all do 



Hypothetical—I’m an 8th grd science teacher 

 

 

“I Do” Transformation 

53 
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Content Area 

Standard: 

Prepared Graduates: 

Grade Level Expectations 

 
Concepts and skills students master: 

Evidence Outcomes 21st Century Skills and Readiness 
Competencies 

Students can: Inquiry Questions:  
 

Relevance and Application: 
 

Nature of the Discipline: 

P-12 Concept and skill thread students must master 

Name of Content Area 

Topical Organization 

Concepts & skills indicating progress to PG mastery 

Indicators 
of student 
mastery 

Promote 
critical 

thinking 
 

Relevant social 
context 

Characteristics 
of Discipline 



Content Area: Science  

Grade:  8th grd 

Standard: 1. Physical Science 

Grade Level Expectation 

Concepts and skills students master: 

2.  There are different forms of energy, and those forms of energy 
can be changed from one form to another—but total energy is 
conserved 
 

 

http://www.cde.state.co.us/coscience/statestandards 

 

“I Do” Transformation 

55 

http://www.cde.state.co.us/coscience/statestandards
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I identify what my students will learn and/or 
do (concepts and skills). 
 

 

Grade Level Expectation: Eighth Grade 

Concepts and skills students master: 

There are different forms of energy, and those forms 
of energy can be changed from one 

form to another – but total energy is conserved 
 

 

What do my students need to 

learn? 
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I make sure that what my students will learn 
and/or do will build towards their mastery of 
the CAS. 
 

My students will learn how energy and change 
are related, specifically how potential and kinetic 
energy are related. 
 

What do my students need to 

learn? 
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    I consider the language proficiency levels of the 
students that I have in my classroom. 

  
I have English Learners with language proficiency 

levels of 3 and 4. 
 

Language function that aligns with 

students’ proficiency levels  
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    I consider how language level 3 & 4 students’ 
can and will demonstrate understanding 
(language domain and language function). 

 

Language domain:  Speaking  

Language function:  Compare 
 

Language function that aligns with 

students’ proficiency levels 
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CELP standard—Language of Science 

Grade level cluster 6-8 

Formative framework 

Language Domain--Speaking 

 

http://www.wida.us/standards/eld.aspx 

 

“I Do” Transformation 
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http://www.wida.us/standards/eld.aspx
http://www.wida.us/standards/eld.aspx
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My Transformation so far 
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Standard 4: Language of Science 

Grade Level Cluster: 6-8 

Domain: Speaking 

Proficiency Level: 3 Developing 

 
 Compare differences in 

temperature 

Science: Middle school science 

Unit: Physical science 

Grade 8 

Students’ language level: 3-4 

 

 

 Compare potential and 
kinetic energy 



    I choose appropriate supports in order for the 
students to access content and be able to 
demonstrate understanding. 

 

Choose appropriate language 

supports 
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 Compare differences in 
temperature based on 
information on charts 
or graphs with a 
partner 

 

 Compare potential and 
kinetic energy using a 
graphic organizer 



    I chose an appropriate support in order for the 
students to access content and be able to 
demonstrate understanding. 

 

Choose appropriate language 

supports 
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a graphic 
organizer 



My Complete Transformation 
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Standard 4: Language of Science 

Grade Level Cluster: 6-8 

Domain: Speaking 

Proficiency Level: 3 Developing 

 
 

 Compare differences in 
temperature based on 
information on charts or 
graphs with a partner 

Science: Middle school science 

Unit: Physical science 

Grade 8 

Students’ language level: 3-4 

 

 

 Compare potential and 
kinetic energy using a 
graphic organizer 



1. How are the students doing what is in the 
CAS? (what they need to know) 

2. How are the students practicing language? 
(language function that aligns with 
proficiency level) 

3. How are the students’ linguistic needs being 
supported? (language support) 

4. Does the transformed MPI make sense? 

Discuss the Transformation 
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Evidence Outcomes 
Students can: 
 

a. Gather, analyze, and interpret data to describe the 
different forms of energy and energy transfer (DOK 1-2) 
 

b. Develop a research-based analysis of different forms 
of energy and energy transfer (DOK 1-3) 
 

c. Use research-based models to describe energy 
transfer mechanisms, and predict amounts of energy 
transferred (DOK 1-2) 

 

How are the students doing 
 what is in the CAS? 
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Language domain: Speaking  

Language function: Compare 

How are the students  

practicing language? 
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How are the students’ linguistic 

needs being supported? 
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a graphic organizer 



Compare potential 
and kinetic energy 
using a graphic 
organizer 

Does the transformed MPI make 

sense? 
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    We chose an MPI from the standard, grade level and 
framework of our choice: 

 

 We state students’ proficiency level(s) 

 We choose a language domain 

 We transform example MPI’s 

 content 

 language function 

 language supports 

“We Do” Transformations 

72 



1. Think about what your students need to know 

 Anchored in grade level CAS 

2. Consider the language function and align with students’ 
proficiency levels 

 Know your students’ strengths and challenges 

 Language domain (speaking, writing, listening reading) 

3. Choose appropriate support strategies  

 Sensory, graphic or interactive 

4. Make sure that your transformed MPI makes sense 

 

“You Do” Transformations 
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Integrated strands (page 1 of the packet) 

Complementary strands (page 2 of the 

packet) 

Expanded strands (pages 3-4 of the 

packet) 

 

 

 

What’s New With WIDA? 
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www.wida.us 



 

Something I learned today 

Something I will use 
tomorrow 

Something I will share with a 
colleague 

Something I want to know 
more about 

 

 

Planning Transformations 
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Rebekah Ottenbreit 
 
ELD Specialist ottenbreit_r@cde.state.co.us 

Christine Deines ELD/Title IX deines_c@cde.state.co.us 

Georgina Owen ELD/Title VII owen_g@cde.state.co.us 

Contact Information 
Office of Language, Culture and Equity 
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mailto:ottenbreit_r@cde.state.co.us
mailto:deines_c@cde.state.co.us
mailto:owen_g@cde.state.co.us
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Thank you 

Gracias  

Cám ơn 

Shukran 

Spasibo 

 Komapsumnida 


