SCHOOL REDESIGN
REQUEST FOR INFORMATION FORM

Please tell us about your organization and its accomplishments, and how your organization can

help the students of Colorado reach their potential by completing the following form.

Instructions

Please submit your organization’s response electronically to: PartnerRFI@cde.state.co.us

by Friday, February 23, 2018 at 5:00 PM MST. Late responses may be accepted or rejected

by CDE at its sole discretion.
Please address all of the questions in this application for your organization type. You may

exceed the length of the boxes in the form — the PDF form will automatically add a scroll
button within the box. However, please strive to keep answers concise.

You may submit additional attachments that are directly relevant and provide additional
support or evidence for the responses in the RFI form.

If there are any questions about the RFI process or the PDF form, please address those to
Brenda Bautsch at Bautsch_b@cde.state.co.us.

Public Posting and Release of Information

CDE will publicly post the responses that sufficiently address all of the questions listed in the RFI
and provide concrete evidence of improving student outcomes in low-performing schools on
CDE’s public website for schools and other interested parties to access the information:
http://www.cde.state.co.us/accountability/performance

This information will be posted no later than March 23, 2018.

Further, all information submitted in response to this RFI (inclusive of submissions that are not
posted on CDE’s website) are subject to public release through the Colorado Open Records Act,
CRS § 24-72-200.1, et seq.

Additional Information on the RFI Process

In the event that a response is incomplete, missing information or needs additional evidence,
CDE at its sole discretion may reach out to the respondent for more information or a
resubmission, or CDE may elect not to include the response on its publicly posted list.

This Request for Information will be re-opened annually to allow for additions to the public
list of providers.

If a provider is added to CDE’s public list through this RFI process and needs to make
changes to the posted information, please contact Brenda Bautsch at
Bautsch_b@cde.state.co.us.


http://www.cde.state.co.us/accountability/performance

Background

1) Organization name: University Preparatory Schools

2) Organization contact person and contact email and phone number:
Olivia Gallegos, ogallegos@uprepschool.org, 303.562.5643

3) How would you classify your organization? You may check more than one category:
[O] Charter network, charter management organization or charter school
[ ] Turnaround leader development provider

|:| Management organization or non-profit network.

4) Describe what geographical regions in Colorado you would prefer to work in:

We are open to working with any front range districts with similar demographics to
our existing schools (high FRL, high % of students of color)

5) Please complete the following online form to select which school districts your

organization is willing and able to engage with: https://goo.gl/forms/8gceFV5PVEVNQZ0e2


https://goo.gl/forms/8gceFV5PVEVnQZ0e2

Provider-Specific Information

Please go to the appropriate section for your organization and respond to the questions listed.
If applying under more than one category (e.g. management partner and turnaround leader
provider), please address the questions under both sections.

If applying as a charter network, charter management organization, or individual charter
school please complete the following questions:

1) Describe your organization’s mission and educational model. Describe how your model
meets the needs of historically underserved students (students living in poverty, English

language learners, and racial/ethnic minority students):

After six years as a math teacher, David Singer, University Preparatory School’s
Founder and Executive Director, was disheartened by the number of students
unprepared for college. Through extensive research, David determined that a
focus on college readiness needed to start as early as kindergarten, and he
decided to take action. After three years of research and planning, University
Prep — Arapahoe Street was founded on June 30, 2010, and opened its doors to
kindergarten and first-grade students in fall 2011. U Prep’s mission is: Building a
foundation of skills, knowledge and character, University Prep educates every
scholar for a four year college degree and a life of opportunity.

On August 16, 2016, University Preparatory Schools opened its first turnaround
school, University Prep — Steele Street, a full K-5 turnaround school opening
with all grades (K-5). University Prep is a college-prep model with a deep focus
on academic rigor and high expectations for all children. Beyond our core
foundational work, we provide the following additional programming to enhance
and strengthen our efforts — family engagement, professional development, a
teaching fellowship, a paraprofessional to teacher pipeline program, an alumni
affairs program, and mental health services and supports.

In 2016, University Prep’s flagship campus, Arapahoe Street received the
Governor’s Distinguished Improvement Award. In 2017, the Steele Street
campus posted the highest growth of any school in Colorado on the state math
assessment. Both schools are among the highest rated in Denver, ranking in the
86th and 91st percentiles while serving a high poverty, high needs student
population.

University Prep’s education program is developed with the sole mission to place
every child on the path to and through a four-year college degree. According to
the Pell Institute for the Study of Opportunity in Higher Education and the
Alliance for Higher Education and Democracy, since 1970, the percentage of
children earning a bachelor’s degree from low-income backgrounds has moved




2) What do you anticipate would be the greatest challenges making your educational
approach successful at a turnaround school or as a new school in a new community, and

how would you go about working to address those challenges?

We expect the same challenges we faced when turning around our Steele
Street campus to be true for a new school. Those biggest challenges were
family and community engagement, understanding the academic needs of
scholars, and running a successfully incubation/prep year to ensure we have the
best and brightest talent ready to take on challenging turnaround work.

In terms of family and community engagement, the first hurdle is explaining the
“why” behind the need for a turnaround strategy. At our Steele Street campus,
many families were not aware of the academic performance of the school and
were under the impression that the school would be closing entirely versus
being turned around. We found that frequent and honest conversations
regarding current academic performance and forming relationships with multiple
communication touch points from the very beginning was key to building trust.
We continued our outreach and engagement efforts over the course of 18
months before opening the campus and that was a key to our success and
retention of existing families.

We also faced challenges when it came to understanding and addressing the
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3) When considering operating a school in a district that you have not operated in before,
what would be the key aspects or conditions of an agreement you would need to have

in place with the district (or authorizer) in order to make your school successful?

We are willing and open to begin conversations with new districts to
understand current operating conditions. The main need to operate
successfully is to be provided with the autonomies necessary to run our
existing program. In order to prepare to launch the turnaround we would need
to be provided with considerable access to both students and families in the
existing school to better understand the needs of the school(s) we would
propose to serve. While being provided with a district facility, equivalent
funding to our current authorizer, etc. would be the ideal scenario, we do have
the flexibility to modify our program to fit the unique needs of a new
community.




4) Please describe your action plan for engaging with local communities. How might the
charter network, management organization or school:
a. Engage with parents, community members, school and district staff and leaders,
and local school board members to design a school that meets the community’s

needs and has community support?

Since our inception, University Prep has maintained robust family and
community engagement efforts annually for its existing campuses. At the time
of this writing, University Prep employs two full time Community Engagement
staff members to manage outreach for current and future campuses.
University Prep staff, board, families, and friends have knocked on the door of
every rising kindergartener in our community zip codes of 80205, 80216, and
80207 each year since 2010 during our Boots on the Ground community
canvassing events held twice in February. A minimum of three pieces of direct
mail (in English and Spanish) is mailed to all families in our community
regarding University Prep and the choice process during enrollment windows.
During these windows, U Prep hosts an average of six to eight open houses
for families and daily tours. University Prep also runs paid bilingual
advertisements on social media (Facebook, Twitter) in the zip codes where
potential families live. Additionally, University Prep maintains strong ties with
local preschool providers and community organizations, as well as regularly
attends kindergarten transition meetings, community festivals, and parent
information sessions at nreschaoaols and child care facilities All families

b. Address the varied funding models found in different districts?

Different funding in different districts means that we may need to rethink our staffing
structures and overall organizational chart at the school level. Though a co teacher
model is the ideal in our program, we have already shown that we can get creative with
our 3-teacher model at each grade level to ensure we still have two full-time teachers
engaged in small group literacy which is core to our programming, if a co teacher model
is not a financially viable option. Another cost-effective strategy for still delivering on our
model while responding to what could be a reduced funding situation in a different district
is our use of paraprofessionals. Our para-to-teacher pipeline has proven to be a
dramatic value-add to instruction and scholar supports at a reduced cost from teachers.

We would also be thoughtful about bringing existing corporate, foundation, and individual
philanthropic partners to new communities with us to enhance the funding situation and
ensure delivery of our model remains strong.

We do recognize that while revenue may look different in various settings, corresponding
operational costs adjust accordingly (i.e. reduced facility costs, reduced costs for
purchased services, etc.)




c. Address the unique authorizing requirements and policies of different districts?

We are willing and open to learning about the different requirements and
policies that may exist in various districts. University Prep has always been
aligned to the NACSA authorizing requirements, which are the most rigorous
nationally. To date, we have received approval on six total charters and two
renewals in Denver Public Schools which speaks to the high bar we have met
with our historical applications for authorization. Despite any unique
authorizing requirements/policies in different districts we anticipate that the
pillars upon which our schools are built — a strong educational model, fiscally
sound budgeting, deep community support, competent and capable
leadership, and a healthy and engaged board — will remain true no matter the
environment.

d. What do you perceive would be the likely differences in districts other than the

ones you currently work with?

University Prep currently only operates schools within Denver Public Schools.
As such, being part of a different district that may not operate as a “portfolio”
district may not give as many autonomies to its traditional schools. Also, in our
current education environment, we are used to working in a district which
includes various governance models (traditional, innovation, and charter)
which creates a seamless process for district-charter collaboration.

The other main difference we anticipate is reduced funding tied to per pupil
revenue specifically regarding bond and mill funds generated by voters.

e. How would you approach facility acquisition in other districts?

University Prep very much wants to establish partnerships with districts where
we would be operating inside of existing facilities. As part of our turnaround
work, our goal is to continue serving students who are already part of the
existing school communities and in the seats of existing district facilities. While
our preference is to operate using existing district facilities, we are open to
exploring the possibilities of operating in private facilities. In this scenario, we
would hope to collaborate with any district to find a pathway to reasonable
costs that do not take away from our ability to run a highly successful
education program.




If applying as a turnaround leader development provider please complete the following
questions:

1) Provide a summary of your organization’s experience in developing successful, effective
leadership in low-performing schools and school districts. Describe key structures or
systems used to provide feedback and monitor progress.




2) Provide a description of the services and learning components your organization
provides. Specifically, please describe:
a. The key components, timeline, and learning structures of your program that
ensures participant growth in the turnaround context.
b. How your staff engage with participants throughout the program (e.g. how

frequently, in person or virtually, in whole or small group).




3) Provide a description of your ideal participant and his/her learning trajectory
throughout the course of your program, including:
a. What roles should your participants hold (e.g. district level, school leader,
aspiring leader)?
b. How do you determine the readiness and accept participants into your program?
c. What are the leadership qualities that your program is expected to develop?

Include any documents or tools you use.




4) Provider capacity
a. Describe your organization’s capacity to implement the identified program
components. Does this program and staff to run it currently exist? Do all
program materials and components currently exist or do they need to be
developed?
b. Describe regions of the state of Colorado that your program has the capacity to

serve.




If applying as a management partner or non-profit network please complete the following
questions:

1) Please list which of the following roles your organization can serve (check all that apply).
See Table 1 above for a description of the roles listed below.

Whole system

Instructional transformation

Talent development

Culture shift

Turnaround leadership

Other:

[

2) How will you differentiate your services to meet the unigue needs of schools and
districts in Colorado, especially those with historically underserved students?




3) When considering partnering with a school or district that you have not partnered with
before, what would be the key aspects or conditions of an agreement you would need
to have in place with the district (or authorizer) in order to make your school successful?

4) Describe your experience working with other third party providers to support coherent
school and district improvement.




Evidence of Track Record of Improved Student and School Outcomes (ALL respondents)

1) Please illustrate your organization’s track record in dramatically improving schools or
districts and radically increasing outcomes for targeted groups of students. Include a
description of the criteria and the data that you use to determine the impact of your
work. Please highlight the context and location of where this work has occurred. Formal

research studies are preferred, if available.

University Prep is a current turnaround provider with plans to open future turnaround
schools. University Prep opened its second campus in August 2016, University Prep —
Steele Street. The Steele Street campus opened as a full K-5 turnaround school. In 2014,
the Board of Directors of the former school, Pioneer Charter School, decided to surrender
the charter of the school. University Prep applied to turnaround the previously failing school
and was approved by Denver Public Schools to become the operator of the school in 2015.

The 2015-16 school year was the planning year for University Prep to prepare for the restart.
During this prep/incubation year, University Prep provided professional development for the
existing staff at Pioneer Charter School, did extensive work with the Pioneer community and
families, and overstaffed its Arapahoe Street campus in anticipation of the full K-5 opening of
Steele Street. (As described earlier in the incubation/prep year timeline, University Prep
engaged in highly intentional pre-staffing efforts to prepare for growth/expansion).

When University Prep opened the Steele Street turnaround in 2016, it retained 66.4% of the
previous Pioneer students. Steele Street’s retention figure was made complicated by a few
unique factors. The former program, Pioneer Charter School, served preschool through
eighth grade and ultimately, the majority of families that exited went to a neighboring
preschool through eighth grade program to keep their children together (families wanted to
keep their siblings in the same building). The other families that exited moved out of the
neighborhood due to housing costs. Overall, only three total families intentionally chose not
to enroll due to misalignment with the University Prep program. University Prep recruited to
backfill the seats at the school, and demographics at Steele Street are similar to the
previous Pioneer demographics, indicating University Prep is still serving a similar
community despite any attrition. Please note: University Prep’s effort and intent in all
turnaround or restart scenarios is to maintain 100% of the student body whenever possible
and to serve the same student population that existed under the previous school’s
management.

Comparing Pioneer Charter School Demographics to U Prep Steele Street
School Name % Minority % FRL % SPED % ELL

Pioneer

(2015-16) 98.8% 89.7% 7.5% 70.3%

U Prep — Steele Street (2016-17) 96.9% 89.4% 7.5% 71.2%

In 2015-16, Pioneer Charter School was rated the lowest performing school by the




References

For management partners and turnaround leader development providers, please include the
name and contact information for the last three schools or districts your organization
contracted with. These schools or districts will be contacted by CDE staff for references.

For charter school networks, CMOs and individual charter schools who are submitting
information, please list three references that could speak to your capacity to support successful
student outcomes in a turnaround environment, including a current authorizer of one of your
schools.

Reference # 1:

Barb Baker, Former Board Chair, Pioneer Charter School
Bkb920@hotmail.com
603.464.9996

Reference # 2:

Jennifer Holladay, Associate Chief — Portfolio Management, Denver Public Schools
Jennifer_Holladay@dpsk12.org
832.472.2851

Reference # 3:

Juliana Worrell, Assistant Superintendent, Uncommon Schools
jworrell@uncommonschools.org
973.767.3584
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	1 Organization name: University Preparatory Schools
	2 Organization contact person and contact email and phone number 1: Olivia Gallegos, ogallegos@uprepschool.org, 303.562.5643
	2 Organization contact person and contact email and phone number 2: 
	Charter: Yes
	Leader development: Off
	Management: Off
	Regions: We are open to working with any front range districts with similar demographics to our existing schools (high FRL, high % of students of color)
	Mission & Model: After six years as a math teacher, David Singer, University Preparatory School’s Founder and Executive Director, was disheartened by the number of students unprepared for college. Through extensive research, David determined that a focus on college readiness needed to start as early as kindergarten, and he decided to take action. After three years of research and planning, University Prep – Arapahoe Street was founded on June 30, 2010, and opened its doors to kindergarten and first-grade students in fall 2011. U Prep’s mission is: Building a foundation of skills, knowledge and character, University Prep educates every scholar for a four year college degree and a life of opportunity. 

On August 16, 2016, University Preparatory Schools opened its first turnaround school, University Prep – Steele Street, a full K-5 turnaround school opening with all grades (K-5). University Prep is a college-prep model with a deep focus on academic rigor and high expectations for all children. Beyond our core foundational work, we provide the following additional programming to enhance and strengthen our efforts – family engagement, professional development, a teaching fellowship, a paraprofessional to teacher pipeline program, an alumni affairs program, and mental health services and supports.

In 2016, University Prep’s flagship campus, Arapahoe Street received the Governor’s Distinguished Improvement Award. In 2017, the Steele Street campus posted the highest growth of any school in Colorado on the state math assessment. Both schools are among the highest rated in Denver, ranking in the 86th and 91st percentiles while serving a high poverty, high needs student population.

University Prep’s education program is developed with the sole mission to place every child on the path to and through a four-year college degree. According to the Pell Institute for the Study of Opportunity in Higher Education and the Alliance for Higher Education and Democracy, since 1970, the percentage of children earning a bachelor’s degree from low-income backgrounds has moved at a snail’s pace, from 6% to 9% while those from affluent households have shifted dramatically from 40% to 77%. 

Our way of “doing school” is about every single scholar being able to “play the game of school,” and in turn, transforming 9% into 100%.  Below are a set of key program components, major instructional methods, assessment strategies, core ELA and Math practices, and curriculum selection/development efforts that drive our schools. Each has been proven to produce dramatic gains with historically disadvantaged student populations based on the results produced by our flagship and turnaround campuses, as well as the results produced nationally in the highest performing urban public charter schools.

Key Program Components
Start with Clarity: Clarity around where every child needs to be at the end of each grade level across all content areas is essential. Establishing clear targets and developing our teaching team’s capacity to internalize those targets, is essential to our mission. Teachers must have 100% clarity on not only the standards they’ll be teaching (CCSS), but how scholars will be expected to demonstrate their learning. 
Operate with Consistency: Whether it’s walking in the hallway between classes with a tall back and chin up, or using a complete sentence when sharing an idea in class, everything done at University Prep is done with consistency. Our scholars thrive in a predictable, structured, and focused learning environment. 
Struggle Makes Us Stronger: We believe deeply in nurturing a growth mindset in all children and adults, thus the need to put challenging work in front of our scholars daily and support/push them to achieve. “Brain sweat” is healthy and we strive for high levels of it all day, every day. For us this means, learning is going to happen.
Urgency: There is a hustle to our daily movement. A stimulating learning environment with a steady and consistently brisk pace, along with high degrees of teacher and student interaction keep children “in the game of learning.”
More Time / Better Time: Fixing the 77% to 9% gap articulated above takes more time. A longer day and longer year is part of that “more” and equitable use of it, placing more minutes in the most essential content areas – Reading, Writing, Math and Language development is the “better” portion. Maximizing instructional minutes by firmly establishing clear systems, structures and routines also supports our efforts to leverage “more” and “better” time throughout the school day and year.  

Major Instructional Methods
Push Participation and Cognitive Ratio: Scholars who are actively engaged in learning ultimately learn more. Participation ratio is the amount of students actively participating in the classroom compared to those who are not.  The participation ratio lets teachers know students are doing the right thing and involved in the lesson, a baseline for cognitive ratio, which ensures that while scholars are in the game they are engaged in rigorous, challenging work/thinking. 
Build Automaticity/Fluency AND Critical Thinking: A school can and must develop both foundational knowledge and skills, as well as the ability to apply, synthesize, interpret, evaluate, judge, etc. (think critically) to ensure scholars are developing 21st century learning skills.  We do both with a strong push to nail automaticity/fluency in the early grades so that brain power may be put towards more complex work (the more working memory is free because foundational skills/knowledge have shifted to habit, the stronger advanced learning can go).  
Grapple then Frame: Kids bring background knowledge and can think, do, and discuss well before we tell them what, why, or how. We strive to present children with problems, scenarios, texts, stimuli, etc. that force them to think immediately before they can familiarize themselves with the objective and establishing the lesson. We can be obsessively objective-driven while still giving scholars time to grapple the problem. 
Transparency with Kids: Once children have been exposed to and grappled with new content, teachers must be as clear as possible on what we’re working to achieve, how we’re going to get there, what it will look like along the way and when we arrive, and  if we made it (and if not, what we’re going to do about it).  

Assessment Strategies
Align and Drive: Deeply invested in the Driven by Data philosophy, we use a frequent diet of assessments (daily, weekly, quarterly, annually) to drive our academic program. Assessments are aligned horizontally (from the beginning to the end of the year in each grade level) and vertically (between grade levels) and tell us what we need to do next. We assess at a “high rigor bar,” whether on a daily exit slip, weekly quiz, or Interim Assessment, to ensure we are consistently teaching against the expectations of the CCSS – the only way to achieve our mission. Using the Achievement Network’s assessments and resources as a benchmark for what it means to demonstrate mastery of each standard against a range of rigor and formats, we are able to operate in a truly standards-driven environment.
Accountable for All: Analyzing data must include examination of individual scholars, class-level, grade-level, and longitudinal performance along with disaggregated data to illuminate the performance of subgroups. We are responsible for the academic success of all children. As a core practice, teachers, with instructional leadership support, review critical weekly data sets and engage in the RELAY Graduate School of Education’s Weekly Data Meeting (WDMs) protocol, which ensures that all teachers: 1.  Have a complete understanding of the standards being taught (including any conceptual, procedural, or application understanding);  2. Are crystal clear on what it would look like for scholars to produce exemplary responses to questions/tasks tied to that standard; 3. Identify the “highest level” gaps between scholar performance and what it means to achieve mastery; 4. Build a plan to address the core misconception/error and practice that plan to ensure strong execution; 5. Follow up to ensure re-teach efforts effectively address core misconceptions.

While other explicit data analysis protocols are used to dissect, analyze, and develop an action plan from unit-based and interim assessments on a monthly/quarterly basis, these high frequency WDM’s drive constant growth and understanding in our teaching core, and in turn, dramatically support our scholars in closing their gaps. 

Core ELA and Math Practices
ELA: The CCSS has raised the bar on what it means to be proficient in English Language Arts. 
To support our scholars in reaching this 21st century bar, University Prep leverages the work of Paul Bambrick-Santoyo, Juliana Worrell, and Aja Settles in implementing the Great Habits, Great Readers (GH/GR) approach to literacy instruction. We believe all scholars can build habits – “a deeply learned database of skills and strategies that they can access automatically when they read.” Regardless of demography, all children can develop the habits of highly effective readers through the right systems, structures, and supports. 

K – 2 scholars at University Prep receive a minimum of 150 minutes of daily literacy instruction (190 minutes+ when including writing class). A daily Read Aloud (30 minutes) launches the day. 

Scholars have the benefit of hearing expressive/fluent reading and observing the teacher model effective reading strategies tied directly to the work they will be doing with greater independence and more frequent/targeted feedback during their small group literacy block instruction (Guided Reading / Reading Comprehension). Further, ELL scholars in particular, who “thrive when they have meaningful opportunities to interact with proficient English-speaking peers,” have a chance to engage directly in turn and talks and whole group discussions tied to the grade level text.

Within that 150 minutes, scholars engage in two hours of team-taught, small group reading instruction, with scholars rotating through three, 40-minute literacy blocks in groups no greater than 10 depending on their academic abilities (greater needs/supports = smaller groups, less needs/supports = larger groups). Segmented into literacy’s foundational components, scholars learn decoding, fluency, phonics, phonemic awareness, sight words, reading comprehension strategies, and vocabulary. 

In 3rd through 5th grade University Prep continues to run a similar model to its K – 2nd literacy program, recognizing that many scholars in a turnaround environment are dramatically behind grade level(s). Further, the increased demands of non-fiction text analysis in 3rd grade and beyond lead us to focusing explicit attention on the learning of both narrative and informational text analysis in these grades. As Worrell states, “It is important to increase the amount of instruction with informational texts and to require students to give responses that are grounded in textual evidence [as grade levels increase].” One significant shift from our K – 2 literacy program to the upper grades is the move away from Read Aloud and into a Shared Reading (SR). During SR all scholars have the text in front of them while the teacher or other fluent readers in the class read aloud. Key differences include scholars having a chance to re-read portions of the passage, annotate/interact with the text, and the entire classes leveraging opportunities to engage in Close Reading (CR) – an opportunity to read a small portion of a larger text (key subsection, paragraph or sentence) and analyze/interpret its value towards the meaning of the larger piece.  

In K through 5th grade, University Prep rounds out its reading program with a combination of blended learning opportunities and sustained silent reading (SSR). The Colorado Department of Education, in its Bank of Approved Assessments, recommends i-Ready as a tool for scholars to engage in the development of foundational reading skills and knowledge. i-Ready provides “personalized student instruction targeted to students’ unique areas of needs” and aligned to the CCSS. In addition to the use of i-Ready, University Prep leverages Typing Instructor, as a web-based program that is both educational and entertaining, ultimately teaching our scholars the fundamentals of typing (an essential skill given the demands of the CMAS assessment along with what it means to be college and career ready in the 21st century). SSR is the final piece of the reading program, ensuring scholars have access to texts that not only match their ability level, but interests. SSR is a great opportunity to ensure scholars have exposure/access to fiction and non-fiction that speaks to their cultural identity and heritage. SSR is a “structured activity in which students are given a fixed period of time for the silent reading of self-selected material.”

Math: The standards for Mathematical Practice produced by the CCSS along with the Content Standards make a clear and compelling case for a robust and thorough mathematics program. Key components of a strong mathematics program, as articulated in the National Research Council’s report, Adding it Up, must include: Adaptive reasoning, Strategic competence, Conceptual understanding (comprehension of mathematical concepts, operations and relations), Procedural fluency (skill in carrying out procedures flexibly, accurately, efficiently, and appropriately), and Productive disposition (habitual inclination to see mathematics as sensible, useful, and worthwhile, coupled with a belief in diligence and one’s own efficacy).

Given the critical mixture of conceptual understanding, procedural fluency, and overall problem solving abilities, University Prep leverages Cognitively Guided Instruction (CGI) as the core principle in designing and executing its math program. CGI is built on the premise that children bring mathematical knowledge and understanding with them into the classroom and that learning mathematics within context ensures far deeper understanding of concepts, number relationships and operations. Further, cornerstone ideas, like base ten knowledge, which builds the foundation for future understanding of our number system, is developed as scholars routinely interact and grapple with problems in context. 

Recognizing the demands of the CCSS and where our scholars start the year with us in turnaround settings, University Prep builds a minimum of 85 minutes of mathematics instruction into the daily schedule starting in kindergarten. Three core components drive the math program and address all key elements described above:
Problem of the Day (40 minutes) – Daily opportunity for open-ended problem solving used to drive key conceptual understanding within the CCSS and intentionally provide scholars with opportunities to apply the Standards for Mathematical Practice. 
Math Class (45 minutes) – Daily opportunity to work with scholars on procedural and application understanding of daily objectives that represent measurable and manageable skills and knowledge  extracted from grade-level standards and explicitly aligned to an annual scope and sequence. 
Spiral Review (15 minutes) – Daily opportunity for scholars to engage with previously mastered standards from earlier in the year that A) continue to loop to promote fluency, and B) ensure continual focus on standards that are most critical to achieve grade level mastery. 

Curriculum Selection/Development Efforts
Given the demographics of the specific school communities we propose to serve along with the rigorous expectations of the Common Core State Standards (CCSS) that ultimately align to our organization’s “to and through” college mission, the following criteria are critical to all of our curriculum selection and development:
Standards-based: All curricular materials used must align to the increased and robust academic expectations defined by the CCSS. In English Language Arts (ELA), for example, this includes curriculum that stresses “critical-thinking, problem-solving and analytical skills” while also building the foundational reading and writing skills/knowledge that allow for scholars to engage in high level cognitive work with complex and diverse texts (i.e. Phonemic Awareness, Phonics, Fluency, Vocabulary, Spelling, Grammar, Syntax, etc.) . In mathematics, for example, this includes curriculum that recognizes the equal role that conceptual understanding and procedural skill/automaticity play in developing mathematical understanding. Further, it is critical to engage in mathematics in practical contexts, leveraging “tasks of sufficient richness” to ensure real-world problem solving .  
Ability to Differentiate / Leverage Resources: Leadership and teaching staff develop curricular materials to match scholars where they are while moving them forward as efficiently as possible. Therefore, curricular materials in all content areas must be flexible for use across a wide range of learners, many of whom are one to two years behind grade level at minimum.  Instruction cannot be delivered in a “one size fits all” approach, in particular with a group of scholars who need a blend of grade level and “catch up” content delivered simultaneously . 
Access for English Language Learners: Approximately 72% of University Prep – Steele Street scholars are English Language Learners. It is critical that curricular materials provide access to scholars with limited English proficiency while also developing their academic language. 
Cultural Relevancy: It is our role to facilitate an education that will develop our scholars’ academics and character while also maintaining and strengthening pride in their own cultures and heritage. As the school selects and develops its curricular resources and materials for all content areas, it is critical that we embed the language, history, traditions and values of the linguistically and racially diverse population we propose to serve. 

In addition to matching our mission and vision of a “to and through” college education for all children and the four criteria outlined above, University Prep’s curricular selections and development are heavily influenced by the highest performing schools and practitioners nationally . Ultimately, we believe in “what works” as proven by consistent data and outcomes on rigorous, standards-based assessments with similar student populations.

	Challenges: We expect the same challenges we faced when turning around our Steele Street campus to be true for a new school. Those biggest challenges were family and community engagement, understanding the academic needs of scholars, and running a successfully incubation/prep year to ensure we have the best and brightest talent ready to take on challenging turnaround work. 

In terms of family and community engagement, the first hurdle is explaining the “why” behind the need for a turnaround strategy. At our Steele Street campus, many families were not aware of the academic performance of the school and were under the impression that the school would be closing entirely versus being turned around. We found that frequent and honest conversations regarding current academic performance and forming relationships with multiple communication touch points from the very beginning was key to building trust. We continued our outreach and engagement efforts over the course of 18 months before opening the campus and that was a key to our success and retention of existing families. 

We also faced challenges when it came to understanding and addressing the academic performance of the existing scholars in the building. In our first week of leading University Prep – Steele Street we administered diagnostic assessments in both literacy and math to gauge what skills and knowledge scholars had to begin the year. In math, our 1st graders took the end of year Kindergarten assessment, our 2nd and 3rd graders took the end of year 1st grade assessment, and our 4th and 5th graders took the end of year 2nd grade assessment. Across the school, averages were in the 20-30% range. We also administered the STEP literacy assessment to each scholar in the building (STEP is a diagnostic literacy assessment from the University of Chicago’s Urban Education Institute). On average, scholars were two to three grade-levels behind in reading. Based on assessments administered in the spring to samples of scholars from all grade levels and historic data sets from the school, we knew children would come in behind grade-level, but we did not realize just how far behind they would be. The urgency behind our work quickly became more evident, more present, and more palpable. Using this data, we launched a plan to both remediate essential skills and push grade-level content simultaneously in order to catch scholars up as quickly as possible. For more details regarding the results we achieved please see the results section of this proposal. 

The final challenge was ensuring we had staff ready to go on day one of launching the turnaround. University Prep believes that human capital is the core pillar for success in all schools, but is even more pivotal in a turnaround environment. As such, we have built two years of “incubation staffing” and preparation directly tied to our two year phase in approach to turnaround schools. Year one of this incubation effort includes highly deliberate preparation efforts of staffing to be ready to enter the turnaround space with high levels of competence, confidence, and understanding of both University Prep’s model and the needs of the community being served. 

It is important to note that University Prep received a 3.7 million dollar, five-year grant from the U.S. Department of Education to fund our human capital strategy connected to effective engagement in turnaround and restart efforts. These funds are available starting in the 2017-18 school year and a copy of the executive summary and/or budget associated with our grant is available upon request. 

Year Zero – First Year of Prep/Incubation
With year one of our turnaround efforts involving the launch of the Kindergarten through 2nd grade program, University Prep intends to staff and develop the following individuals during the “prep” year and provide the following supports to ensure a strong launch:
-Principal Resident (will be the principal of the new campus)
-Academic Dean Resident (will be the Dean of Academics of the campus)
-Operations Resident (will be the Dean of Operations of the campus - *half year position starting in January)
-Teaching Fellows (6 fellows who spend the year learning to be “U Prep teachers” with direct coaching from the Principal and Academic Dean Residents and with mentoring/supports from master teachers already teaching within the University Prep network) 
-Community Engagement Coordinator 
-Additional general education and special education teachers (the number of additional teachers hired during prep years is dependent on the size and speed of the turnaround process, i.e. full school vs. phase in, as well as the school’s enrollment)

Year One - K-2 School Launch + Year Two of Prep/ Incubation
Existing Teams Operate 3-5 Legacy School Phase Out
Year one would launch with University Prep taking over operation of grades K-2. The existing team at a 300+ scholar school would continue operate grades 3-5. 

Once the school is launched in year one with half the school operational (K -2nd ), there needs to be another critically important round of “incubation staffing” and support in preparation for year two of the turnaround when the U Prep will serve all grades, K – 5th. During this year, comparable to the initial “prep” year, key staff are hired and supported in their development to ensure they are ready to serve in the turnaround setting when the school shifts from its first to second year. (The school will expand to serve all grades in the second year: K-5th.)

University Prep intends to staff and develop the following individuals during the second “prep” year to ensure a strong growth point to full scale.
-Dean of Scholars Resident (will be the Dean of Scholars for the campus once it reaches full scale, K - 5)
-Teaching Fellows (6 fellows who spend the year learning to be “U Prep teachers” with direct coaching from the Principal and Academic Dean Residents and with mentoring/supports from master teachers already teaching within the University Prep network) 

As a result of these “prep” year efforts in both year zero/planning year (before launch) and during year one (during the first year of turnaround operations), the turnaround campuses are in a strong human capital position to deliver for children and families from day one. Using this plan, in year one of operations, all key leadership have spent at least one year learning and preparing to lead their campus. Teaching Fellows who complete the year-long program join existing performing teachers from our original two campuses to form the new school (roughly two from each campus). This results in more than 40% of the turnaround staff having direct experience and a minimum of one year of training in order to successfully execute the mission and vision of our school. 

	Charter Conditions: We are willing and open to begin conversations with new districts to understand current operating conditions. The main need to operate successfully is to be provided with the autonomies necessary to run our existing program. In order to prepare to launch the turnaround we would need to be provided with considerable access to both students and families in the existing school to better understand the needs of the school(s) we would propose to serve. While being provided with a district facility, equivalent funding to our current authorizer, etc. would be the ideal scenario, we do have the flexibility to modify our program to fit the unique needs of a new community. 
	Comm Engagement: Since our inception, University Prep has maintained robust family and community engagement efforts annually for its existing campuses. At the time of this writing, University Prep employs two full time Community Engagement staff members to manage outreach for current and future campuses.  University Prep staff, board, families, and friends have knocked on the door of every rising kindergartener in our community zip codes of 80205, 80216, and 80207 each year since 2010 during our Boots on the Ground community canvassing events held twice in February. A minimum of three pieces of direct mail (in English and Spanish) is mailed to all families in our community regarding University Prep and the choice process during enrollment windows. During these windows, U Prep hosts an average of six to eight open houses for families and daily tours.  University Prep also runs paid bilingual advertisements on social media (Facebook, Twitter) in the zip codes where potential families live. Additionally, University Prep maintains strong ties with local preschool providers and community organizations, as well as regularly attends kindergarten transition meetings, community festivals, and parent information sessions at preschools and child care facilities. All families received the same information regardless of language, special education status, or past academic performance.

During our planning year for U Prep – Steele Street, University Prep staff did extensive outreach with the previous school’s enrolled families including: holding over 500 conversations at school arrivals and dismissals, participating in existing parent meetings (PTA, coffee with the principal), hosting information sessions at the school, hosting a holiday family celebration, hosting open and scheduled tours of University Prep - Arapahoe, multiple parent orientations, parent calls, home visits and teacher outreach. During this outreach with families, we continually gathered input and feedback regarding family priorities for the turnaround.  

These outreach efforts will continue for existing campuses and will be applied to areas targeted for future U Prep campuses.

University Prep staff will also work to engage the communities surrounding any proposed schools. Our team will reach out to existing neighborhood organizations, elected officials, community leaders, local service providers, community organizations, and other identified stakeholders to get to know the community and better understand its the needs. We will also open our doors to these organizations/individuals so that they may learn more about our schools, mission, and vision. 

With regards to district staff, leaders, and local board members, the University Prep team will listen and learn prior to entering any school design planning phases. Our team will engage in proactive outreach with identified stakeholders to learn about the district, its needs, and its community’s needs through multiple forums including but not limited to: one-on-one meetings, information sessions, interviews, etc. We will also work to introduce ourselves as a network to new districts through tours of our existing schools, as well as sit downs with our board members, team, current students and families. 


	Funding Models: Different funding in different districts means that we may need to rethink our staffing structures and overall organizational chart at the school level.  Though a co teacher model is the ideal in our program,  we have already shown that we can get creative with our 3-teacher model at each grade level to ensure we still have two full-time teachers engaged in small group literacy which is core to our programming, if a co teacher model is not a financially viable option. Another cost-effective strategy for still delivering on our model while responding to what could be a reduced funding situation in a different district is our use of paraprofessionals. Our para-to-teacher pipeline has proven  to be a dramatic value-add to instruction and scholar supports at a reduced cost from teachers.  

We would also be thoughtful about bringing existing corporate, foundation, and individual philanthropic partners to new communities with us to enhance the funding situation and ensure delivery of our model remains strong.

We do recognize that while revenue may look different in various settings, corresponding operational costs adjust accordingly (i.e. reduced facility costs, reduced costs for purchased services, etc.) 

	Authorizing Reqs: We are willing and open to learning about the different requirements and policies that may exist in various districts. University Prep has always been aligned to the NACSA authorizing requirements, which are the most rigorous nationally. To date, we have received approval on six total charters and two renewals in Denver Public Schools which speaks to the high bar we have met with our historical applications for authorization. Despite any unique authorizing requirements/policies in different districts we anticipate that the pillars upon which our schools are built – a strong educational model, fiscally sound budgeting, deep community support, competent and capable leadership, and a healthy and engaged board – will remain true no matter the environment. 
	Diff with Current Districts: University Prep currently only operates schools within Denver Public Schools. As such, being part of a different district that may not operate as a “portfolio” district may not give as many autonomies to its traditional schools. Also, in our current education environment, we are used to working in a district which includes various governance models (traditional, innovation, and charter) which creates a seamless process for district-charter collaboration. 

The other main difference we anticipate is reduced funding tied to per pupil revenue specifically regarding bond and mill funds generated by voters. 

	Faculty Acquisition: University Prep very much wants to establish partnerships with districts where we would be operating inside of existing facilities. As part of our turnaround work, our goal is to continue serving students who are already part of the existing school communities and in the seats of existing district facilities. While our preference is to operate using existing district facilities, we are open to exploring the possibilities of operating in private facilities. In this scenario, we would hope to collaborate with any district to find a pathway to reasonable costs that do not take away from our ability to run a highly successful education program.    
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	Management Conditions: 
	Other Providers: 
	Track Record: University Prep is a current turnaround provider with plans to open future turnaround schools.  University Prep opened its second campus in August 2016, University Prep – Steele Street. The Steele Street campus opened as a full K-5 turnaround school. In 2014, the Board of Directors of the former school, Pioneer Charter School, decided to surrender the charter of the school. University Prep applied to turnaround the previously failing school and was approved by Denver Public Schools to become the operator of the school in 2015. 

The 2015-16 school year was the planning year for University Prep to prepare for the restart.  During this prep/incubation year, University Prep provided professional development for the existing staff at Pioneer Charter School, did extensive work with the Pioneer community and families, and overstaffed its Arapahoe Street campus in anticipation of the full K-5 opening of Steele Street. (As described earlier in the incubation/prep year timeline, University Prep engaged in highly intentional pre-staffing efforts to prepare for growth/expansion). 

When University Prep opened the Steele Street turnaround in 2016, it retained 66.4% of the previous Pioneer students. Steele Street’s retention figure was made complicated by a few unique factors. The former program, Pioneer Charter School, served preschool through eighth grade and ultimately, the majority of families that exited went to a neighboring preschool through eighth grade program to keep their children together (families wanted to keep their siblings in the same building). The other families that exited moved out of the neighborhood due to housing costs. Overall, only three total families intentionally chose not to enroll due to misalignment with the University Prep program. University Prep recruited to backfill the seats at the school, and demographics at Steele Street are similar to the previous Pioneer demographics, indicating University Prep is still serving a similar community despite any attrition. Please note: University Prep’s effort and intent in all turnaround or restart scenarios is to maintain 100% of the student body whenever possible and to serve the same student population that existed under the previous school’s management. 

Comparing Pioneer Charter School Demographics to U Prep Steele Street
School Name % Minority % FRL % SPED % ELL
Pioneer 
(2015-16) 98.8% 89.7% 7.5% 70.3%
U Prep – Steele Street (2016-17) 96.9% 89.4% 7.5%  71.2%

In 2015-16, Pioneer Charter School was rated the lowest performing school by the Traditional School Performance Framework (SPF) in Denver Public Schools in 2015-16 during its final year in operation(166 out of 166). Comparatively, University Prep’s Arapahoe Campus was ranked ninth out of 166 by the same Denver Public Schools measure. Further, our flagship campus was named one of seven schools in Denver to be eliminating or significantly eliminating the academic achievement gap by Education Cities according to their education equality index (and the only elementary school to be listed) .

Pioneer’s average proficiency rates (meeting or exceeding expectations) in math and English Language Arts (ELA) on the 3rd through 5th grade state assessment, the CMAS, taken in the spring of 2016 were just over 6%. In 5th grade, Pioneer Charter School students averaged 2.9% proficiency in math and 5.7% in ELA. In 4th grade (University Prep’s 5th graders in 2016-17) Pioneer Charter School students scored 4.4% in math and 0% in ELA. In addition to these proficiency rates, the Median Growth Percentile (MGP) of students in 4th and 5th grade ELA was 31 and the MPG for math in the same grades was 29. The combination of dire proficiency rates and incredibly low growth illustrate just how low performance was for students in the building. 

In the lower elementary grades, this reality was equally true as the school was rated as “does not meet expectations” on the SPF in ratings tied to both “Early Literacy % at Grade Level” in kindergarten and 1st through 3rd grade. The same is true for ratings tied to literacy growth, i.e. “Early Literacy Catch Up” for both students who are behind grade level and significantly behind grade level – both scored as “Does not meet,” the lowest possible rating. 

University Prep – Steele Street completed its first full year in June 2017. The following data points demonstrate significant success in improving the academic performance of what was the lowest academically performing school in Denver. Further, the data is illustrative of not only a transformation of core academic outcomes (i.e. math and ELA), but a transformation of outcomes tied to our family’s experiences, language development, teacher/staff retention, and other critical areas of school performance. 

Parent/Family Satisfaction (% of families who agree or strongly agree with the statement):
- 95% - School leadership emphasizes high academic expectations for all students. 
- 94% - How satisfied are you with parent-teacher conferences that provide information that is clear, usable, and linked to my child's learning. 
- 86% - How well does your child’s school communicate respectfully with people from diverse culture/language backgrounds. 
 -86% - How well does your child’s school develop two-way channels for communications from home to school and from school to home. 
- 90% - How satisfied are you with your child’s school’s ability to provide academic support needed to meet your child’s needs.
- 95% - My child’s school is a safe place to learn. 
- 94% - The teachers care about his/her success. 

Retention Rates:
- 84% teacher retention from the first year of turnaround to second year (2016-17 to 2017-18 school year).
- 89% overall staff retention from the first year of turnaround to second year (2016-17 to 2017-18 school year).

English Language Development:
- 2nd highest % of “On Track” ELL students on the ACCESS Assessment (92% on track) and 3rd highest MGP (76) of all elementary schools in DPS. 
- ELL students outperformed non-ELL students on the 3rd - 5th grade English Language Arts CMAS (+ 3%). 

Core Academic Outcomes:
- #1 MGP in math and # 8 MGP in ELA amongst more than 1,500 schools in the state of Colorado. Of more than 100 DPS schools serving elementary-aged students in 2016-17, Steele Street’s math and ELA MGP’s were #1 in the city. 
- 36% increase in proficiency rates in mathematics from 2015-16 to 2016-17. 
- 31% increase in proficiency rates in English language arts (ELA) from 2015-16 to 2016-17. 
- Out of 66 schools serving more than 60% of children living in poverty, 4th graders at U Prep Steele St.: 
- Had the highest ELA proficiency rate - 56%. That’s 16% ahead of DPS (the year prior it was the lowest, 0%). 
- Had the 2nd highest Math proficiency rate - 50%.That’s 20% ahead of DPS (the year prior it was 4.4%). 
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